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PART 1: MISSION STATEMENT

“PS 309, The George E. Wibecan Preparatory Academy, is committed to preparing students to lead rich and
productive lives, as thoughtful, intelligent, creative and giving individuals. Through rigorous standards-driven
curriculum and expert instruction, we cultivate all of our students’ verbal, mathematical, scientific, artistic,
social and kinesthetic abilities, as we develop their moral character. We believe that children learn best in an
environment that accepts and celebrates diversity, is humane, and is sensitive to learning differences. Our
school community works collaboratively, depending on the contributions of parents, professional educators
and support staff to realize the potential of human capacity.”

PART 2: SCHOOL STRENGTHS
e The school culture reflects a respect and concern for students and the broader school community.

e School leaders have made it a priority to improve student behavior and to provide opportunities for all
students to participate in a variety of enrichment activities during and after school.

e The school building is well-maintained and print-rich. Student work is posted throughout the building.
e The science lab is well supplied and designed to support experiential learning.
e The school leaders and the parent coordinator work together to improve attendance at Parent

Association meetings and parent conferences by planning student awards ceremonies for the same
dates.
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PART 3: FINDINGS: AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

While the school collects a significant amount of data, including scale scores of students from the New
York State (NYS) English Language Arts (ELA) assessment, there was limited evidence that teachers
regularly use data to inform daily lesson planning, differentiation of instruction, grouping of students or
monitoring of the effectiveness of ELA instruction.

While there are teacher data binders in most observed classrooms, the data binders do not consistently
contain current data.

RECOMMENDATIONS:

School leaders should seek professional development (PD) from the Network and external agencies to
develop methods for using data to drive instruction. This PD regarding data driven instructional best
practices should provide teachers with next steps for how to group students, differentiate instruction
and collect, analyze and use data to improve instruction to meet the needs of all students, including the
identified subgroups in ELA. School leaders should monitor the implementation of data use in
classrooms through regular observations.

School leaders should articulate expectations for what should be included in data binders and provide PD

for teachers that include how to organize binders and develop plans to modify instruction so that data
and current trends can be identified from a class, grade level and school wide perspective.

TEACHING AND LEARNING

FINDINGS:

The school has adopted Teachers College Reading and Writing Project (TCWRP) as their primary literacy
program. All the key components of the program, such as content, the development of notebooks,
mentor texts to support units and lessons planning structures, are not being implemented with
consistency within and across the grades.

In classrooms that were visited, lesson plans did not consistently include explicit teaching points, and
independent work by students was not always aligned with the lesson. Students were often unclear
about the required task, and many engaged in off-task behavior.

The delivery of instruction to English language learners (ELLs) does not support appropriate English
language immersion. The program for ELLs is heavily reliant on the use of test prep materials.

There was limited evidence of differentiation in instructional delivery to support the needs of students
with disabilities and ELLs in integrated co-teaching (ICT) classes.
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There is no uniform schoolwide grading policy or grade level ELA rubric to evaluate student work.

Teachers reported that common planning time is not sufficient to effectively implement the TCWRP and
the PD provided by the school during common planning time is not effective in supporting an increase in
student achievement in ELA.

RECOMMENDATIONS:

School leaders should seek comprehensive PD in the implementation of the TCWRP to ensure that all key
components, including content, the development of notebooks, mentor texts to support units and the
implementation of the architecture of a mini-lesson for lesson planning structures are a part of the ELA
curriculum. These elements should be monitored in the classrooms to ensure that they are used to
improve ELA instruction and ensure that ELA instruction is consistent within and across the grades.

Teachers should be provided PD to support the development of lessons that include single, explicit
teaching points that are standards-based and reflect the curriculum stated in the TCWRP calendar.
Lesson planning should include independent, differentiated student work aligned with teaching points to
maintain student engagement throughout class time.

Instruction for ELLs should be standards-based. English language immersion should be the focus of the
ELL program and should include interactive read-alouds, conversational English, shared writing and
shared reading.

Teachers in ICT classes should be given scheduled collaborative planning time to ensure best practices in
co-teaching instruction and to implement balanced literacy to support students with disabilities and ELLs
who are students with disabilities. The school leaders should closely monitor co-teaching classroom
practice and provide teachers with the support, guidance and appropriate PD to implement a more
effective co-teaching model.

School leaders should develop a schoolwide grading policy and uniform rubrics across grades to provide
teachers with criteria for common expectations for student work and to ensure that students are aware
of their academic progress and the next steps to make adequate progress.

School leaders should allocate sufficient time for teachers to participate in common planning sessions.
School leaders and the ELA coach should be engaged in on-going PD that is designed to help them to
effectively use common planning to support improvements in TCWRP instruction to increase student
achievement in ELA.

SCHOOL LEADERSHIP

FINDINGS:

Formal or informal observations do not sufficiently support teacher instructional improvement,
particularly for new or developing teachers.
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Currently, PD is limited to what is provided by TCWRP. However, it was evident that some teachers need
additional PD in classroom management, lesson planning, differentiated instruction and grouping.

RECOMMENDATIONS:

V.

School leadership should create a systematic method for conducting both formal and informal
observations. The system should provide additional opportunities to observe teachers who are new or
developing and provide these teachers with specific feedback and actionable next steps for
improvement.

School leadership should work with the Network to develop a system for on-going teacher observations
that includes an assessment of teacher classroom management skills, standards-based lesson planning,
and grouping and differentiated instruction.

INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

There are insufficient classroom library books, including series books, chapter books or genre books, to
fully support the implementation of the TCWRP.

School staff expressed concern for the limited student support services for a high need student
population. One hundred percent of the students are eligible for free or reduced lunch and 57 students
are students in temporary housing. One school guidance counselor provides mandated counseling, crisis
counseling, transition counseling and referrals for over 450 students.

The parent members of the School Leadership Team (SLT) indicated that the Comprehensive Educational
Plan (CEP) goals were discussed after being developed by school leaders and that they were not involved
in any decision-making processes in the school or in monitoring CEP goals.

RECOMMENDATIONS:

School leaders should prioritize securing all of the resources needed to fully implement the TCWRP and
improve ELA achievement for all students.

School leaders should reach out to the community-based organization that currently operates a health
clinic in the building for assistance in securing additional student support service staff to support this high
needs population of the school.

Parents should be involved in decision-making processes within the school. The school leaders should
seek Network support in working with the SLT to develop parents’ understanding of their responsibilities
for setting goals for the CEP. The CEP should be a regular agenda item addressed during SLT meetings
and all members of the SLT should be involved in developing and monitoring the CEP goals.
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V. PROFESSIONAL DEVELOPMENT
FINDINGS:

e There was no evidence that PD for staff is based on a needs assessment or survey of teachers. PD
provided to the staff did not include using differentiated instruction in ELA to meet the needs of all
students, including students with disabilities and ELLs.

e There is limited evidence that common planning time is monitored by school leadership or that PD
provided during common planning time is useful in improving ELA instruction.

RECOMMENDATIONS:

e School leaders should survey teachers to identify and focus on PD needs. A PD plan should be developed
that expands the current PD focus on TCWRP to include improving literacy instruction which includes
instructional strategies to address the needs of struggling readers. The PD plan should also provide
specific training for all teachers in how to effectively differentiate instruction to meet the needs of all
students.

e School leaders should routinely monitor common planning time to ensure that it is used to improve ELA
instruction and that PD meets teacher needs.

VI. FACILITIES AND RESOURCES

FINDING:

The use of technology is not consistently incorporated into instruction.

RECOMMENDATION:

School leaders with the support of the Network, should provide PD for teachers in how to use technology to

enhance instruction with the goal of improving student achievement in ELA.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,

and the development of the CEP for school year 2012-13. The school should also continue its efforts in the

implementation of the following Regents Reform Agenda initiatives: P-12 Common Core Learning Standards,
Data Driven Instruction and the Annual Professional Performance Reviews for teacher effectiveness.
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