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PART 1: MISSION STATEMENT

“Our vision of PS 167 is based on the belief that our students will successfully meet the educational, physical,
emotional, and social demands of the global community. In order to achieve this level of excellence, we feel
that it is necessary to provide our students with a nurturing, safe environment where mastery of skills is
emphasized, as well as self-esteem and social responsibility. In this environment, a positive, innovative and
flexible approach to learning will be provided and supported by the teachers, parents, and community.

As a public institution of learning in the multi-cultural Crown Heights community, we encompass all children,
including the emotionally and mentally challenged, the gifted and talented, and English Language Learners.

Our mission is to encourage our students to move forward in the knowledge that there is no end to high
aspirations and achievement.

I”

We believe in excellence

PART 2: SCHOOL STRENGTHS
e The Principal provides ample time for staff to meet and collaborate.
e The school is dedicated to support the social and emotional needs of the attending students.

e The building is well-maintained and welcoming.
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PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

Although the school collects and analyzes summative data, there is limited evidence that data are used
to drive student progress. The school does not consistently analyze data to drive school improvement
efforts for the identified subgroups not making Adequate Yearly Progress (AYP).

Many teachers did not have data binders to assist them in grouping and designing instruction to meet
individual students’ needs. There is limited evidence that student academic needs are continuously
assessed as their performance and progress data are not regularly monitored. As a result, not all
students who are eligible for Academic Intervention Services (AIS) are receiving the appropriate
interventions.

RECOMMENDATIONS:

The school leadership should seek to provide professional development (PD) in developing the essential
teacher skills needed to implement a more rigorous and systematic analysis of data. Instructional staff
should acquire the skills to identify the aspects of English Language Arts (ELA) that are preventing the
schools from meeting performance targets. Plans should then be put in place to address these issues on
a school, grade and/or class level and to ensure that these areas are a focus for teaching and learning.
The school administration should monitor the analysis down to classroom practice and hold staff
accountable to ensure that improvements are made.

The school leadership should create a plan and a format for collecting student data. All student data

should be reviewed to identify all students in need of AIS. Administrators should closely monitor the
plan to ensure consistent implementation.

TEACHING AND LEARNING

FINDINGS:

Although the Principal publishes a skill of the month, writing journals of the month, and a book of the
month, there is not a coherent instructional curriculum vertically or horizontally aligned to support
strategy-based instruction across the school. The lack of cohesion limits educational access for students
with disabilities and English language learners (ELLs).

Much of the instruction for all students is teacher-directed, with little variety of instructional strategies.
Students have few opportunities to engage in accountable talk to summarize, share or explore multiple
perspectives, brainstorm or problem solve. Most lessons observed lacked elements to stimulate higher
order thinking skills for students. Additionally there were no observed accommodations for students
with disabilities or ELLs to support their academic achievement.

17K167 The Parkway School 2
February 2012



e There is a lack of rigor in questioning strategies to support students in developing higher order thinking
and problem solving skills. The level of questioning in observed classes was limited to factual recall,
question and answer. There was limited evidence that students were consistently challenged to analyze,
evaluate or synthesize information.

e Although many classrooms organized students into small groups of four to eight students, there was
limited evidence of consistent differentiation of tasks or cooperative learning observed.

e Although the school has an AIS program, it is limited to two pull-out/push-in teachers for all grades. Some
students also participate in an extended day program; however, classroom observations indicated limited
evidence that it is differentiated.

e Although the school incorporates the use of rubrics in many classrooms, their quality was neither
consistent nor standards-based. In many cases, rubrics were not appropriate for student use.
Additionally, teacher comments on many pieces of student work were not specific to the content or did
not contain next steps for student improvement.

RECOMMENDATIONS:

e The school with the support of the Network should develop a curriculum for all core areas and ensure
that it is clearly aligned with the current New York State (NYS) Learning Standards. The school should be
aligning the curriculum to the new P-12 Common Core Learning Standards (CCLS) in English language arts
and literacy to prepare for implementation in school year 2012-13. All curricula should be developed by
knowledgeable and trained individuals (national, State or local) who understand the key elements of
curriculum development as well as horizontal and vertical alignment to avoid redundancy and provide for
appropriate accommodations for all targeted subgroups.

e All teachers and administrators should participate in PD on how to plan and implement an appropriately
challenging curriculum, with a focus on student-centered delivery methods. Assessments should be
aligned to this curriculum and be used to regularly evaluate student mastery and progress.
Walkthroughs and formal observations should evaluate the teacher mastery and implementation of the
curriculum for the subjects being taught.

e School leaders, with the support of the Network, should provide PD in quality units of study and design
lessons that are academic rigorous and include higher order thinking elements, created to support all
levels of academic development. Additionally, PD should include emphasis on task differentiation and
data driven instruction. Teachers should be expected to implement these strategies, and school leaders
should monitor the effectiveness of this PD and provide additional supports for teachers when necessary.

e The school, with Network support, should provide PD for all teachers to assist them to move from
teacher-posed recall questions that require one-word answers to comprehension-based questions that
require students to support answers by citing text, elaborating on the answers of other students, and
summarizing and rephrasing new information. Teacher lesson plans should include pre-planned
questions that require critical thinking and discussion. Teachers should use wait time and not allow
students to opt-out of class discussions. Teachers should use random selection and/or avoid calling
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exclusively on willing student volunteers. Teachers should require students to answer in complete
sentences.

e The school, with the support of the Network, should provide PD on lesson differentiation,
accommodation and ESL strategies to support the varied needs of students. PD should also include small
group differentiated instruction based on informal ongoing classroom assessment data. Both initial and
ongoing goal setting should be integral parts of this PD to ensure that students make a minimum of one
year improvement across all grades.

e The school, with the support of the Network, should review the structure, content and materials being
used for the AlS program and its effectiveness.

e The school, with Network support, should provide teachers with comprehensive and ongoing PD on the
development and use of assessment rubrics appropriate for effective student learning as well as how to
provide students with explicit next steps to improve.

Ill. SCHOOL LEADERSHIP
FINDINGS:

e Goals set by the school are limited to meeting minimum AYP standards. There is no strategic plan that
outlines the roles of key staff members or how progress towards challenging and achievable goals is to
be measured.

e Curriculum and instructional strategies are not collaboratively designed by leadership and staff to
address the school’s academic needs. The lack of collaboration with teachers has contributed to
inconsistent and ineffective instructional practices. The expectations for ensuring that teachers
implement strategies learned in PD are low, and there is no formal follow-up to monitor implementation
in the classroom. This contributes to the slow improvement rate in the quality of teaching and learning.

RECOMMENDATIONS:

e The Principal, with the support of the administrative team and the Network, should revise the school’s
Comprehensive Educational Plan (CEP) to ensure a schoolwide plan for improving student achievement.
The school leaders and staff should articulate a clear vision and strategic plan that drives the school
towards high student achievement and clearly outlines the responsibilities of staff and leaders. The plan
should include goals, action plans, PD, and should use all resources available through the Network. The
implementation of the plan should be carefully monitored and its impact on student achievement
measured.

e The school leaders should seek the support of the Network to provide assistance and mentoring in
developing a more collaborative approach to the implementation of instructional programs and
strategies throughout the school. School leaders should also use the observational process to ensure
teachers are held accountable for incorporating all the skills developed within PD activities into their
instructional delivery.
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IV. INFRASTRUCTURE FOR STUDENT SUCCESS
FINDINGS:

e Based on interviews with the Pupil Personal Support (PPS) Team, it was noted that Individual Educational
Programs (IEPs) are available to all staff through the Special Education School Improvement System
(SESIS). However, it was found that only special education staff and related service providers have been
trained on the SESIS or provided with access passwords. General education teachers rely on the Special
Education Teacher Support Services (SETSS) for information regarding individual student goals,
accommodations and supports for all students with disabilities and ELLs with IEPs.

e Areview of the school’s ELL placement report indicated the distribution of ELLs across all classes on each
grade prevents the implementation of an effective push-in English as a second language (ESL) model.
Additionally, classroom instruction for the students does not reflect research-based instructional best
practices.

e The Positive Behavior Intervention and Support (PBIS) training program is being implemented in the
school; however, parent and student interviews indicated that inconsistent discipline strategies are being
implemented.

e Interviews conducted with parents indicate that home-school communication should be improved. For
example, the parents interviewed indicated that they were not informed why a popular music program
was cut. They feel that they are only notified when there are major behavior issues with their children
and not before the issues become more severe.

RECOMMENDATIONS:

e Training on the SESIS system and accompanying password generation should be provided for all general
education teachers who teach or support students with disabilities and ELLs with IEPs.

e School leaders, with the support of the Network, should establish a comprehensive structure for
grouping ELLs to provide them with effective and diverse instructional support to meet their needs.
Additionally, PD should be provided for targeted staff on how to identify and use instructional materials
and strategies specially designed to meet the needs of ELLs.

e The school should, with the support of the Network, provide additional PBIS training and support. The
school’s discipline policies and the use of the Schools Against Violence in Education (SAVE) room should
be reviewed and improved to better connect classroom instruction, guidance and parental involvement
in order to meet student needs with appropriate behavioral support strategies.

e School leaders should seek the support of the Network to establish a clear program of communication
with parents and in implementing a strategy of early intervention before behavioral issues escalate.
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V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e A comprehensive PD plan has not been developed. The PD that was offered was inconsistent with the
stated goals of the CEP and relied heavily on the United Federation of Teachers’ Teacher Center. PD was
not based on student needs identified through test and assessment data, teacher needs, or the results of
formal and informal instructional walkthroughs.

e Teachers are not held accountable for incorporating PD practices into their instructional practice.
Specific instructional strategies developed during PD were not referenced in the observation reports.

RECOMMENDATIONS:

e The school leader with Network support should develop a comprehensive PD plan based on student and
teacher needs that is closely aligned with the goals identified in the CEP.

e The school leader should conduct follow-up observations after PD sessions to ensure that teachers
implement the strategies learned into the classroom instructional program.

VI. FACILITIES AND RESOURCES
FINDINGS:

e There is a lack of adequate differentiated and multi-cultural instructional resources such as textbooks,
appropriate equipment, and leveled guided reading materials to support student progress and growth.
Although school administrators indicated that the school is in the process of acquiring multiple
technology upgrades, at present, classrooms are not equipped with instructional technology. This results
in students having limited to no opportunity of developing technological literacy skills. The school library
also lacks media resources and is underutilized.

e Based on classroom and hallway observations, the team found that classroom transitions are for the
most part smooth and orderly. However, students reported that lunchroom routines and discipline was
lacking, and this was verified by observation.

RECOMMENDATIONS:

e School leaders should seek support from the Network to identify and manage existing resources in order
to better meet student needs. More differentiated and leveled instructional materials should be
provided for classrooms. Additionally, systematic training should be provided to staff on using existing
technology and integrating it into instruction.

e School leaders should review the lunchroom procedures as part of the school’s overall plan to improve
student discipline and the strategic use of existing resources.
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PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the CEP for school year 2012-13. The school should also continue its efforts in the
implementation of the following Regents Reform Agenda initiatives: P-12 Common Learning Standards, Data
Driven Instruction and the Annual Professional Performance Reviews for teacher effectiveness.
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