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PART 1: MISSION STATEMENT

“The mission of the Montauk Center for the Commitment to Academics is to provide each child with every
element necessary for academic success and emotional development. Through the utilization of public and
private community resources, student needs are assessed and addressed. Students, parents, teachers and
administrators work collaboratively in a safe and pleasant environment as valued members in this ongoing
process.”

PART 2: SCHOOL STRENGTHS

e Parents stated that their children are well supported and known by school staff.

e Parents reported that attendance and participation at school activities and parent workshops have
increased with the support of the school.

e The school has instituted a student incentive program that has improved attendance.

I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:
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e The school collected a large amount of data using Acuity, New York State Testing and Accountability
Reporting Tool (NYSTART), Scantron Performance Series, Automate The Schools (ATS), interim
assessments and Achieve 3000 pre- and post-assessments. However, this data was used inconsistently to
inform planning and classroom practice.

e During this school year, the core Inquiry Team targeted the writing performance of 18 Level 3 students in
grade 8. As part of this process, the students received targeted writing instruction during the extended
day. The team analyzed student writing through ongoing portfolio assessment and planned to share the
findings of their inquiry work with school staff at the end of the school year.

RECOMMENDATIONS:

e The Principal should analyze the current available data to identify the aspects of ELA instruction that are
in need of improvement and develop an instructional plan to address these issues schoolwide, grade-by-
grade level, as well within the content areas. School leaders should then provide professional develop
(PD) for teachers to enable them to identify the individual needs of their students and to ensure that
identified literacy skills are targeted during class instruction. As part of the observation process, the
school leaders should monitor the use of data by teachers to differentiate instruction to meet the
individual learning needs of students.

e School leaders should establish a schedule by which the Inquiry Team shares findings and instructional
best practices with the school staff at set intervals. The team should share student progress and
performance data and writing strategies that proved successful in supporting student improvement.
Additionally, the school leaders should develop a plan in collaboration with teachers to integrate these
successful strategies into the ELA curriculum.

Il. TEACHING AND LEARNING

FINDINGS:

e In some classes, including classes with students with disabilities that were observed by the review team,
the instruction for students was frequently teacher-directed and whole group instruction. A limited
variety of instructional strategies were observed, and students were provided with few opportunities to
engage in accountable talk.

e The school has disaggregated the New York State English as a Second Language Achievement Test
(NYSSESLAT) data and identified approximately 42 out of 266 students who have achieved at the
advanced level for two consecutive years. However, the school has not identified the specific skills
required for these advanced students to become proficient in English.

e In some classrooms, there was limited evidence of differentiation of instructional activities, literacy
materials and student work products. In some instances, students were grouped as work partners;
however, there was limited evidence that data was used to group students. In many of the classes that
were observed by the review team, there was no clear methodology used to match tasks to the differing
ability levels of the students.
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e There was limited evidence of rigor in questioning strategies. In some classes, students were asked to
recall facts and details and the use of higher order thinking and problem solving skills was limited.

e In most classes where co-teaching occurred, the instructional model was primarily one teach/one assist.

e Bookshelves in classroom libraries were not clearly labeled, organized by genre, or leveled. The
arrangement of books did not explicitly support independent book selection aligned to literacy
instruction and student learning.

e School leaders indicated that teachers establish class-specific ELA grading policies; however the school
does not have a schoolwide ELA grading policy.

e Posted student work, both in hallways and in the classrooms, had task cards and rubrics attached,;
however, some student work was scored only numerically with limited evidence of alignment to posted
rubrics. Some displayed student work did not include specific and concise teacher feedback or clearly
indicate what each student needed to do to improve.

RECOMMENDATIONS:

e School leaders should provide PD to introduce teachers to a wide range of instructional strategies that
can be used in the classroom to promote active student engagement in the learning process, including
accountable talk. Teachers should use explicit instructional strategies such as mnemonic aids, self-
guestioning, self-monitoring, re-teaching skills, and direct vocabulary instruction to support ELA skills
acquisition. Through the observation process, school leaders should monitor the implementation of
these strategies, their effect on student achievement, and provide additional PD for teachers when
necessary.

e School leaders should review the results of the RNMR, an ATS report, which provides modality results
from the NYSESLAT. School leaders should provide PD for teachers on integrating instructional shifts
based on this data into their daily practice. Teachers should use the analysis of this data to inform
purposeful grouping and targeted instruction using each student’s individual proficiency in
reading/writing and listening/speaking. This practice should support the individual academic needs of
advanced level ELLs and develop their overall language proficiency in English.

e PD opportunities should be provided to teachers on the use of data to identify the individual academic
needs of all students and drive lesson planning and instruction. Specific strategies for developing
activities that match the academic needs of the identified subgroups should be included in the PD.
Through formal and informal observations, school leaders should regularly monitor teacher planning and
instructional practice to ensure that differentiated activities are in place throughout the school. Ongoing
PD should be provided for teachers who need additional support with using data to match task to the
individual needs of students.

e School leaders should provide PD for teachers on developing a variety of questioning techniques,
including higher order questions. Teachers should ask questions that require students to support
answers by citing text, elaborating on the answers of other students, and summarizing and rephrasing
new information. Teacher lesson plans should include pre-created questions that require critical
thinking, promote student discussion and provide opportunities for students to analyze, evaluate,
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synthesize, and apply information. Teachers should use wait time to provide all students an opportunity
to respond.

e To implement a more effective co-teaching partnership, school leaders should provide teachers with
specific guidelines and support. PD regarding implementation of different models should also be
provided. Co-teachers should be provided scheduled collaborative planning time to ensure effective
lesson implementation that employs best practices in shared instruction and to implement balanced
literacy to support students with disabilities. Teachers should be given opportunities to visit effective co-
teaching classrooms, and school leaders should closely monitor co-teaching practices and provide
constructive feedback to teachers and additional PD, when appropriate.

e School leaders and the literacy coach should establish guidelines for classroom libraries to ensure that
they are organized and labeled by genre and reading level. This structure should provide students with
ease of access and use when making independent text selections. School leaders should review
classroom libraries during class visits and provide teachers support to ensure consistent implementation
of the established guidelines.

e To provide consistency, school leaders should work with a representative group of teachers to develop a
schoolwide grading policy. This policy should be shared with students and parents. School leaders
should monitor that this policy is consistently implemented.

e Rubrics should be used as an integral tool in planning and assessing student work. Teachers should
participate in PD activities that model the use of rubrics to provide teacher and peer feedback and allow
students to self assess. School leaders should monitor student work in notebooks, portfolios, and on
display to evaluate the quality of feedback and ensure that students are provided guidance to improve.

I1l. SCHOOL LEADERSHIP
FINDINGS:

e Teacher teams meet every Monday after school. However, common planning time for teachers has not
been scheduled during the course of the school day.

e Teachers have created grade level curriculum maps using Rubicon Atlas to guide instruction. However,
there was limited evidence of a formal written ELA curriculum that supports literacy instruction for all
students.

e The school is divided into two academies, The Academy of Math and Science and The Academy of Artists
and Writers. Interviews indicated that the academies do not have a separate and specific educational
focus related to their stated theme.

RECOMMENDATIONS:
e School leaders should ensure the development of a class schedule that includes common planning time

that provides opportunities for teachers to meet across grade levels and content levels during the school
day. Additionally, protocols and expectations for the use of this time should also be established.
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School leaders, with the support of the Network, should develop an ELA curriculum that aligns with the
new P-12 Common Core Learning Standards (CCLS) in ELA and literacy for implementation during the
2012-13 school year. All curriculum development should be developed under the supervision of
knowledgeable and trained individuals (national, State or local) who understand the key elements of
curriculum development.

The Principal should work with a group of representative teachers and other stakeholders to assess the
current instructional programs of the two academies. Curricula should be designed and implemented
that focuses on the theme of the academy and supports student interest and achievement. The themes
of these academies should be supported within the school ELA curriculum, infusing literacy across the
content areas and supporting diverse learning for all students.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

Teachers ensured that students were focused on classroom instruction during lessons. However, student
transition between classes appeared disorganized. Students were observed running through the
hallways and stairwells during passing. There was limited evidence of the presence of teachers or school
safety agents in the hallways during passing.

The school offered Academic Intervention Services (AlS) after school that consisted of homework help.
Whole group instruction was observed by the review team in some AIS classes. There was limited
evidence that students were provided with interventions designed to meet the varied academic needs of
individual learners and to accelerate academic progress. Additionally, the school does not have a formal
written AIS plan.

RECOMMENDATIONS:

V.

School leaders should work with the School Safety Sergeant assigned to the school to develop a schedule
that includes specific assignments to ensure adequate presence of school safety agents in hallways
during passing time. School leaders should encourage teachers to be in their classroom doorways during
student passing to encourage students to proceed quietly, enter classrooms promptly, and minimize the
loss of instructional time.

School leaders should develop an AIS plan that meets the individualized needs of all identified students.
This plan should include specific instructional strategies, based on data analysis, to be used with
identified students. School leaders should monitor the implementation of AIS through observations and
walkthroughs.

PROFESSIONAL DEVELOPMENT

FINDINGS:
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e The school has a PD plan; however there was limited evidence that the effectiveness of the plan has been
monitored and its impact evaluated for improving student performance. In addition, there was limited
evidence indicating that the data the school collected was used to inform the plan.

e There was limited evidence that teachers incorporated learned PD skills, strategies and content into their
instructional practice. PD was rarely referred to in written feedback provided to teachers.

RECOMMENDATIONS:

e School leaders should work collaboratively with teachers to develop a comprehensive PD plan with a
focus on improving instruction in ELA for all students. The plan should include areas of support identified
through a teacher survey; analysis of performance and progress data, including the Accountability and
Overview Report (AOR); areas of need identified by the school leaders through the observation process;
and other areas of need outlined in other sections of this report. The PD plan should align with the goals
stated in the school’s Comprehensive Educational Plan (CEP), and the impact of PD in meeting the needs
of all students and staff should be evaluated regularly.

e School leaders should conduct formal and informal observations following PD sessions to provide
support for teachers as they integrate the strategies learned into classroom practice. School leaders
should provide detailed recommendations and specific next steps for teachers in their observation
reports and provide supplemental PD when additional support is needed.

VI. FACILITIES AND RESOURCES

FINDING:

Although a full-time ELA teacher is employed as the library teacher, the school does not have a licensed
librarian.

RECOMMENDATION:

The school leader should consider hiring a licensed librarian/library media specialist to provide additional
research opportunities for all students.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school

should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-
12 CCLS, Data Driven Instruction and the Annual Professional Performance Reviews for teacher effectiveness.
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