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PART 1: MISSION STATEMENT

“P.S. 506, School of Journalism & Technology is a nurturing learning environment, which together with
the development of the whole child. As a community of learners, we
are dedicated to providing our students with a high quality standards-driven education. Through
differentiated instruction and authentic learning opportunities, our children will have the necessary

parents, promotes and encourages

capabilities to succeed in a diverse and technologically advanced society.

In doing so, it is our goal to create partnerships with various arts organizations, radio, print, and television
media which provide real world experiences to further enhance the academic, physical, and social

development of our students. “

PART 2: SCHOOL STRENGTHS

e The faculty is supportive of each other and the school leadership. The teachers are readily embracing

the new English Language Arts (ELA) program, Journey.

e The school leadership has identified a model classroom and established inter-visitations for grades 3 to

5.

e Enrichment opportunities such as violin, drama and theatre, dance and fine arts are included in school

offerings.

20K506 Magnet School of Global Communication
Through Journalism and Technology
February 2012




The school is using a weekly common prep period to develop strategies to implement the new P-12
Common Core Learning Standards (CCLS).

PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

There is limited evidence that the use of data is informing lesson planning and delivery in self-contained
and English as Second Language (ESL) classrooms.

There is inconsistent evidence that formative ELA assessment is monitored or tracked in a systematic
schoolwide manner for the identified subgroups.

There is limited evidence that the data the school collects is being analyzed in a rigorous manner to
identify precisely what aspects of ELA need to be the specific focus for improvement. The analysis of
data is not focused sharply enough to identify the key changes required in programs and delivery to
bring about improvement in student performance.

RECOMMENDATIONS:

The school leaders should provide professional development (PD) to ensure that teachers effectively
use data in self-contained and ESL classrooms in planning for instruction to meet the needs of the
identified subgroups.

School leaders should develop a schoolwide system for monitoring formative ELA assessments for the
identified subgroups.

The school leadership should request PD support from the District/Network in developing essential
teacher skills needed to implement a more rigorous and systematic analysis of data. This PD should
develop teacher skills to identify precisely the aspects of ELA that are of greatest concern. The school
leadership should monitor the analysis down to classroom practice and hold staff accountable to
ensure that improvements are made.

TEACHING AND LEARNING

FINDINGS:

Classroom observations and a review of teacher planning documents indicated that there was a lack of
content, rigor, and use of higher-order thinking skills in lessons.
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e There is inconsistent evidence that reading texts are effectively aligned with proficiency levels of
students with disabilities in self-contained classrooms. Reading instruction is not consistently aligned
with the Individual Education Programs (IEPs) of students with disabilities.

e There was limited evidence of the development of higher-order thinking skills in instructional practices.
Questioning skills varied greatly among teachers, with a majority of questions requiring factual recall
and one-word answers.

e In a majority of lessons, student learning goals based on the New York State (NYS) Learning Standards
were not developed and were not displayed. Few students were able to articulate what they were
learning. Teachers did not routinely refer to learning objectives or check that students had achieved
them.

e Available technology in many classrooms, including SMART Boards and laptops, was underutilized and
was not effectively integrated into instruction.

e There is no standardized approach across the school for the assessment of student work. The current
grading policy includes components that are subjectively determined. As a result, rubrics were not
consistently applied. Little evidence indicated that teachers provide their students with high quality
feedback that clearly makes it known to students what they need to do to improve.

RECOMMENDATIONS:

e School leaders should facilitate PD that would equip teachers with the skills and expertise to plan and
deliver a series of lessons that contain a range of tasks to stimulate and engage students in developing
higher order thinking skills.

e School leaders should monitor the alignment of reading texts to assessed student proficiency levels.
The school leaders should provide PD on instructional strategies for reading instruction for all teachers
of students with disabilities.

e PD should be provided to support teachers in developing a variety of questioning techniques aimed at
critical thinking and using problem solving skills appropriate to student development. These skills would
specifically support teacher effectiveness with students with disabilities and English language learners
(ELLs). Teachers should ensure that strategies learned in PD are incorporated into their daily
instruction. School leaders should make questioning techniques a focus for observation.

e Learning objectives should be displayed and discussed with students at the beginning, during and at the
end of lessons. The practice should be quickly embedded and follow-up visits by school leadership
should be made to classes to ensure implementation.

e The school leadership, with District/Network support, should provide training and support to teachers
to ensure that they have the skills and competencies to effectively use technology, including laptop
computers and SMART Boards, in instruction. School leaders should ensure that strategies learned in
PD are fully implemented in the classroom so that technology is routinely integrated into teaching and
learning.
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The school should develop rubrics aligned with State Standards. The grading policy should be aligned
with these rubrics, appropriately weighted, and collaboratively developed. Supervisors should monitor
the implementation of the policy. Teachers should be trained in providing high quality feedback
regarding student work and then embed this into their instructional practice. School leaders should
regularly review student work to ensure that high quality feedback is the norm.

lll. SCHOOL LEADERSHIP

FINDINGS:

There is inconsistent evidence that school leaders have fully responded to teacher PD requests.
Interviews with teachers indicated a need for stronger support for the implementation of the new
Journey Program.

School staff expresses low expectations for the academic achievement of students and cite external
factors as the root cause of the school accountability status.

RECOMMENDATIONS:

School leaders should implement teacher PD requests as part of a comprehensive PD plan.

The school leader should seek the support of the District/Network to identify high performing schools
that serve similar student populations to observe students in effectively structured and supported
classrooms.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

There is no evidence of any native language or multicultural support in classrooms.

There is limited evidence that workshops offered to ELL families reflect the changes in the schoolwide
ELL population.

RECOMMENDATIONS:

School leaders should provide all classrooms with native language support, such as bilingual glossaries,
dictionaries and native language libraries. Classroom libraries should reflect the languages spoken in
the school.

School leaders should expand current ELL family workshop offerings and develop ELL family profiles to
create ELL family needs assessment.
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V. PROFESSIONAL DEVELOPMENT
FINDINGS:
e The school has neither developed nor implemented a comprehensive PD plan.

e Teachers are not held accountable for incorporating PD practices into their instructional practice.
There is no mention of the PD in the observation reports.

RECOMMENDATIONS:

e The school should develop a comprehensive PD plan that is aligned with school goals by using the data
available in the school. School leaders should seek support for PD from the District/Network and other
resources to help them develop a detailed plan that focuses on improving teaching and learning to
better meet the needs of students and teachers.

e The school leaders should conduct follow-up observations after PD sessions to ensure that teachers
incorporate the strategies learned in PD into their instructional practice. The school leaders should
develop recommendations based on the PD provided and specific next steps in their observation
reports to focus the next observation.

VI. FACILITIES AND RESOURCES
FINDING:

The school has dedicated library space that is currently being used as a multi-purpose room. Limited
resources and technology are available for students.

RECOMMENDATION:

School leaders should seek the support of the District/Network in securing grants and supplemental funding
to evaluate and upgrade the existing library collection, including the addition of native language books and
resources. Technology access should be available for all students.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school
should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives:
P-12 CCLS, Data Driven Instruction and the Annual Professional Performance Reviews for teacher
effectiveness.
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