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PART 1: MISSION STATEMENT

“The mission of the Native American Magnet School 19 is to provide a culturally rich environment steeped in ELA
and math concepts that will create proficiency in literacy and numeracy. This must be accomplished in an
atmosphere that provides both nurture and respect for self and others.”

PART 2: SCHOOL STRENGTHS

e The teachers and the school leadership team are very caring towards the students.

e The student attendance rate is a 98.86 percent with only 12 suspensions since September.

PART 3: FINDINGS AND RECOMMENDATIONS

I.  COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

e Data analysis is not consistently used as a tool for driving forward school improvement.

e The data that the school collects is not being analyzed in a rigorous manner to identify precisely what
aspects of English language arts ( ELA) need to be the specific focus for improvement. The analysis of data is
not focused sharply enough to identify the key changes required in programs and delivery to bring about
urgent improvement in student performance.

e Teachers do not use data to inform their ELA instructional planning or to modify instruction. They

implement the curriculum as represented by the pacing calendar or text books regardless of the needs of
the children for differentiated instruction to address the specific learning needs.

Buffalo CSD- Native American Magnet #19
December 2011




It was not evident in all classrooms containing students with disabilities that those students were receiving
special education supports and services since no special education teacher was present when ELA general
instruction was being given.

RECOMMENDATIONS:

The school should revisit the current system for data disaggregation and analysis to focus more closely on
student—by-student, class-by-class and subgroup-by-subgroup analysis in addition to the whole school and
grade monitoring. All teachers should be trained in how to analyze results to inform their ELA instruction in
all tested grades. Particular attention should be given to monitoring the development of student skills as
they move from grade to grade to check for vertical alignment in curriculum programs in each content area.

The Principal should request professional development (PD) support from the District in developing the
essential teacher skills needed to implement a more rigorous and systematic analysis of data. The school
should hone these skills to identify precisely the aspects of ELA that are causing the greatest concern. Plans
should then be put in place to address these issues on either a school, grade or class level to ensure that
these areas are a focus for teaching and learning. The school administration should monitor classroom
practice and hold staff accountable to ensure that improvements are made.

Teachers should use student ELA performance data, summative, interim and formative to create
instructional groupings, design skills based activities for small groups of students with similar needs and

adjust the planned curriculum with a special focus on at-risk students and identified subgroups.

Students with disabilities should receive specially designed reading instruction or other special education
instruction to address disability-related learning needs in the area of reading

TEACHING AND LEARNING

FINDINGS:

Many lessons observed were entirely teacher-directed and did not use a range of strategies to
accommodate the differing and diverse learning needs of students.

There was limited evidence of the development of higher order thinking skills in instructional practice.
Questioning skills varied greatly among teachers, with a majority of questions requiring factual recall and
one-word answers.

Many of the students who are assigned to the school during the year are assigned based on the availability
of a seat not whether there are sufficient resources at the school to support their needs. In some instances
the classroom teacher does not have the skills to appropriately address the student’s academic needs.

Class sizes at the school average 27 students. Classrooms are small, with little space for small group
instruction. There are three classroom aids for the entire school. Given the large number of students who
are English language learners (ELLs) and the large class sizes, it is difficult for the subgroups to receive
enough attention. The students with disabilities in particular are not receiving the required amount of
services.

Co-teachers of students with disabilities and teachers of ELLs find it difficult to meet and plan regularly with
their counterparts. Co-teachers who are in the classroom to support students with disabilities are often
utilized in the classroom to individually help students rather than as an active instructional partner.
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e In a majority of ELA classrooms, differentiated instruction and intervention strategies were not observed.
The majority of observed ELA lessons were teacher focused.

e There was evidence of neither rigor nor high expectations for all students in the classrooms observed by the
review team. Sample student work was not exemplary, e.g., an example of student work on the hall wall
was marked 60 percent.

e It was not evident in all classrooms containing students with disabilities that the students were receiving
special education supports and services, since no special education teacher was present when ELA general
instruction was being given.

e A school-based Inquiry team is not in place at the school to solve instructional problems.
RECOMMENDATIONS:

e School leaders should provide PD to introduce teachers to a wider range of instructional strategies that can
be used in the classroom to promote greater student participation in the learning process. Teachers should
be expected to implement these strategies, and school leaders should monitor the effectiveness and provide
additional PD for teachers when necessary.

e PD should be provided in supporting teachers in developing a variety of questioning techniques aimed at
critical thinking and using problem solving skills appropriate to student development. These skills would
specifically support teacher effectiveness with students with disabilities and ELLs.

e The District should review its student placement criteria. Consideration should be given to the resources
available at the schools to help in improving student achievement prior to placement. Teachers should also
be provided with PD on classroom management techniques.

e The District and school should allocate resources to focus on the coordination, development, and
implementation of programs to meet the instructional needs of all students with disabilities and ELLs in
appropriate settings (special education classes, general education classes, native language arts, ESL and
bilingual education programs). Follow up PD should be provided to general education teachers on how to
use a Sheltered Instruction and Observation Protocol (SIOP) approach with ELLs.

e Scheduled common planning time should be provided so that co-teachers and the language attainment
specialists can equally share in the planning and delivery of effective instruction. School leaders should
monitor the implementation of effective co-teaching and the use of specific classroom strategies to help
ELLs attain English proficiency. This will help ensure that best practices are shared throughout the school.
Where teachers are not effective, further PD should be provided.

e ELA teachers, along with other members of the teaching staff, should receive PD and guidance in the area of
student centered instruction, such as: learning centers, graphic organizers, flexible grouping of students,
explicit vocabulary instruction, and other techniques.

e High expectations, rigor, and relevance for the educational program should be communicated as priorities
for all students. The school should develop and implement processes for greater and more consistent
accountability for incorporation of high expectations, rigor and relevance into daily instruction. School
leaders should review student quarterly performance by teacher and by department. Where necessary,
teachers should be required to receive targeted PD to increase their ability to implement these priorities.
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The school and District should ensure that they are meeting the State and Federal regulations for special
education supports and services.

The District should provide training on school-based Inquiry teams.

SCHOOL LEADERSHIP

FINDINGS:

The school leaders are new to the building as of September 2011. They have a shared vision regarding
academics and discipline, specifically what student infractions require suspension. The teachers are used to
a different system in which a greater number of suspensions for lesser infractions of the school rules
occurred.

To promote engagement, parent notifications are sent out in five different languages. Nevertheless, the lack
of parental involvement with the school is a concern.

RECOMMENDATIONS:

Iv.

There should be a clear understanding among all staff as to disciplinary expectations. The school leaders
should be more transparent in their discipline priorities and inform the teachers that actions have been
taken when discipline referrals are made.

The District Parent Involvement Specialist should be contacted to work with the school on parental outreach
programs.

INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

The school was a model school for PBIS when it was first implemented; however, at this time not all
teachers are using PBIS. Students reported bullying going on and a lack of consistency in how teachers
discipline the students in their classes.

There is no evidence of a uniform grading policy at the school, except in seventh and eight grades.

The school lost its academic afterschool programming when it was no longer designated a School Under
Registration Review (SURR). Since then the afterschool programs are: a Native American Cultural program
funded through a grant, a two day a week Supplemental Educational Services (SES) program, and a grant-
funded afterschool program run by the science teacher.

RECOMMENDATIONS:

The school should adopt and implement a written policy on school conduct and discipline designed to
promote responsible behavior. The school leader should monitor for equitable and consistent
implementation.

The school should develop a grading policy so there is a level of transparency and consistency in the grading
system. The policy should be shared with staff, students and parents.

Buffalo CSD- Native American Magnet #19 4
December 2011



The District should investigate funding alternatives so that afterschool programming can be provided to the
students. Two of the afterschool programs at the school are currently implemented through grant funding
and community support.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e PD needs are identified by a PD needs survey that the teachers and other staff fill out. There is a District
provided on-line PD catalogue of programs that staff can access. The District also provides after school PD
opportunities for teachers. However, teachers are not held accountable for incorporating PD practices into
their instructional practice.

e There does not appear to be a culture of shared internal professional accountability. Teachers interviewed
did not view themselves as a group of professionals dedicated to helping each other provide the best
possible instruction to the students. Comments by staff to the review team centered on the behavioral
issues in the school.

RECOMMENDATIONS:

e Teacher observations should assess whether the PD provided to the teacher has been incorporated into
classroom activities. If this is not occurring, then it should be an area of discussion and remediation, if
necessary. The school leaders should develop detailed recommendations based on the PD provided and
specific next steps in their observation reports to focus upon in their next observation.

e The staff should take ownership of student academic results and support each other in implementing plans
to improve outcomes.

VI. FACILITIES AND RESOURCES

FINDINGS:

e The number of students with special requirements and the large class sizes has created a difficult teaching
environment.

e The library/media center is utilized fully only two days when a librarian is present.

RECOMMENDATIONS:

e The District should review the needs of the students during placement and the resources available during
the budget sessions.

o If possible, greater support for the library services should be provided. The librarian is a certified teacher
and can play a critical role in improving student academic achievement by teaching valuable research and
critical thinking skills.
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PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning, and
the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school should also
continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-12 Common
Core Learning Standards, Data Driven Instruction and the Annual Professional Performance Reviews for teacher
effectiveness.
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