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PART 1: MISSION STATEMENT

“Our mission is to create a school environment in which all children can learn. Our mission is to deliver
instruction which is developmental, challenging, and success oriented.”

PART 2: SCHOOL STRENGTHS

e The school staff is very collegial and collaborative. Teachers reported that they regularly seek out each

others’ assistance.

e The school’s staff has made a commitment to having a co-teaching model at each grade level.

e The school reportedly functions as a “true school-community” holding monthly meetings to promote
family involvement and students’ character development.

e The school building is new and regularly maintained.
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PART 3: FINDINGS AND RECOMMENDATIONS

I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA
FINDINGS

e Teachers do not use English language arts (ELA) and mathematics data consistently from any of the
numerous forms of assessments at the school to inform their instructional planning or to modify
instruction.

e The use of formative assessments was inconsistent in ELA and mathematics. Few teachers analyze
formative data to plan instruction, address the specific needs of individuals or groups of students in their
classes, or identify strengths and weaknesses.

RECOMMENDATIONS:

e School leaders and teachers should use ELA and mathematics student performance data including
formative, interim and summative to create instructional groups, design skill-based activities for small
groups of students with similar needs and adjust the planned curriculum. In addition to identifying
specific needs of students, the analysis of assessment data should also result in the precise identification
of the key changes required for improvements in the ELA program and its instructional delivery.
Particular attention should be given to monitoring the development of student skills as they move from
grade to grade to promote vertical alignment in curriculum programs in each content area.

e School leaders should work with teachers to continue to investigate, identify and share ELA and
mathematics resources on how to tailor instruction to meet the specific needs of a single student or
whole class. Data should be disaggregated to focus more closely on student-by-student and subgroup-
by-subgroup deficiencies in addition to the whole school and grade monitoring.

Il. TEACHING AND LEARNING
FINDINGS:

e Many lessons observed by the review team in ELA and mathematics were entirely teacher-directed and
did not use a range of strategies to accommodate the diverse learning needs of students.

e Differentiated instruction in ELA is provided in accordance with the levels established within the
commercially-available program (Harcourt series). A “differentiated period” is built into each classroom’s
daily schedule; however, the remediation and enrichment provided for students is mainly based upon
their grouping into one of three prescribed programs — Direct Instruction, Voyage and Junior Great
Books. In some instances, a student’s placement within one of these programs was not appropriate.
Consistent examples of truly meaningful and purposeful data-driven, differentiated instruction were not
observed by the review team across all classrooms.
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e There was limited evidence of the development of higher-order thinking skills in instructional practices in
ELA and mathematics. Questioning skills varied greatly among teachers, with a majority of questions
requiring factual recall and one-word answers.

e The curriculum pacing guides were not in alignment with instruction that supports students in effectively
processing and learning information.

e (Classroom management was inconsistent and, in some instances, negatively impacted student learning.
Some students seemed unaware of appropriate classroom routines. Other students were resistant to the
following the rules and completing the assigned tasks.

e There was minimal evidence that students in ELA and mathematics were aware of their learning goals.
Learning objectives and outcomes were not always explicit or consistently posted and reviewed across
classrooms.

e Available technology in many classrooms, including SMART Boards and laptops, was underutilized and
was not effectively integrated into instruction.

RECOMMENDATIONS:

e School leaders should rigorously monitor classroom instruction practices and give on-going, quality
feedback to teachers. Teachers should be held accountable for implementing strategies to address
identified areas for improvement. School leaders should ensure that teachers incorporate differentiation
strategies learned through professional development (PD) in their classroom practice.

e School leaders should work with the District to provide PD opportunities for teachers on implementing a
variety of strategies to promote differentiated instruction. The focus of the PD should be on the use of
formative, interim and summative data to drive lesson planning and instruction. Strategies should
emphasize and support the modification of the activities and assignments presented in the commercially-
available programs, without comprising its academic integrity, to accommodate the academic needs of
identified individuals and subgroups. School leaders should regularly monitor teacher planning and
instructional practice to ensure consistent application of differentiated instruction strategies.

e PD should be provided to support teachers in developing a variety of questioning techniques aligned with
the instructional programming and aimed at careful reading, critical thinking, and problem solving skills
appropriate to student development. Teachers should ensure that strategies identified in training are
incorporated in their instructional practice. School leaders should make questioning techniques a focus
for observations and walkthroughs.

e  With District support, school leaders and teachers should align curriculum, instruction and assessment
with the New York State (NYS) P-12 Common Core Learning Standards (CCLS). Teachers should be
expected to implement the PD they receive on best practices in pacing, including questioning techniques
and responding to the learning styles of students in order to maximize and improve instructional time.
Using a combination of observations and walkthroughs, school leaders should identify classrooms in
which this skill implementation is strong and provide opportunities for teachers to share.
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e Classroom rules and consequences should be clear, consistent, and posted. Rules and consequences
should be regularly enforced. School leaders and teachers should ensure that all students and their
families are informed and understand the school code of conduct and behavioral expectations. School
leaders should ensure a consistent implementation of expectations, incentives, and consequences.
Through observations and walkthroughs, school leaders should work with all staff and families, to the
fullest extent possible, to promote high behavioral expectations.

e School leaders and teachers should ensure that lesson objectives are explicit and consistently shared
with students to enable students to have a solid understanding of the teacher expectations for their
learning. Lessons should include explicit teaching points and provide practice sessions for independent
work to assess student learning before moving on to new learning experiences. Teachers should ensure
that teaching points are related within the same lesson and are standards-based. School leaders should
ensure, through the observation process, that this practice is uniform.

e With District support, school leaders should provide training and resources for teachers to ensure that
they have the skills to effectively use and incorporate technology into instruction. School leaders should
ensure that strategies learned in PD are fully implemented in the classroom so that technology is
routinely integrated into teaching and learning.

lll. SCHOOL LEADERSHIP
FINDINGS:

e The school leadership has provided opportunities for common planning at each grade level. However,
expectations concerning the use of common planning time should be developed.

e PD does not focus precisely enough on the issues that will make the greatest difference in raising student
achievement.

e A Student Support Team (SST) exists; however, there is no formal structure that supports a collaborative
and comprehensive conversation about and review of planned interventions, student performance
and/or student progress over time.

RECOMMENDATIONS:

e School leaders should continue to support a flexible common planning schedule in which teachers can
meet within and across grade levels. This schedule should also incorporate, to the fullest extent possible,
a regular meeting time for collaboration and communication among all staff, e.g., related service
providers, teaching assistants, one-to-one aides, with a standard agenda leading to issue discussions and
outcomes.

e With District support, school leaders should design a comprehensive PD plan to address District
initiatives, as well as the specific areas in which teachers need to improve their delivery of instruction.
School leaders should closely monitor the delivery of instruction by reviewing lesson plans, providing
feedback on lesson plans, and conducting informal and formal observations with written feedback that
includes recommended targets for improvement. School leaders should conduct timely follow-up
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observations to ensure that these recommendations are being implemented. The school leader should
seek support from the District in developing lesson observation protocols, including training for school
leaders in writing effective teacher feedback. The outcomes of lesson observations should provide a
focus for the school PD plan.

School leaders should implement a regular schedule for holding SST meetings. Data collection policies,
procedures, and mechanisms should be established and enacted to monitor the implementation and
impact of recommended interventions on promoting positive outcomes for students.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

The implementation of a school-wide behavior policy is inconsistent across classrooms. The suspension
rate data shows that students are being suspended at increasing frequency and for longer periods of
time. The number of students suspended for two to four days during the 2009-2010 school year was 48
students. In 2010-2011, 82 students were suspended for two to four days. The number of students
suspended for five or more days during the 2009-2010 school year was 21 students. In 2010-2011, 46
students were suspended for five or more days.

The Response to Intervention (Rtl) program as implemented does not adequately meet all student needs.

RECOMMENDATIONS:

School leaders should ensure that the school-wide behavior policy is clearly understood and consistently
implemented across settings. The policy should be posted throughout the school, including classrooms,
to promote expectations and understanding. School leaders should monitor implementation of this
policy to ensure equitable and consistent implementation. The impact on student behavior should be
monitored and evaluated.

School leaders should work with the District to revisit the “Rtl Pathways.” Consideration should be given
to diagnostic results and anecdotal data. Students should be paired with appropriate interventions, with
an emphasis on regular monitoring of performance and progress.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e There is a District-wide calendar outlining all available PD sessions that are being offered. School
leadership developed a list of professional learning opportunities designed to meet the needs of their
staff for this year; however, the sessions offered were required to address State initiatives, such as Rtl
initiatives and the CCLS in ELA/literacy and mathematics.

e There is no evidence that District PD opportunities have had significant impact on instruction or student
performance.
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RECOMMENDATIONS:

VI.

School leadership should develop a comprehensive PD plan that meets and fulfills District requirements,
as well as staff needs. The inclusion of paraprofessionals and related service providers in PD is strongly
recommended.

The District should work in tandem with school leaders in observing instruction, developing strategies,
and identifying PD opportunities to bring about sustained improvements in teaching and learning.

FACILITIES AND RESOURCES

FINDINGS:

Instructional materials for students with disabilities in ELA classes were limited.

Although SMART Boards and computers were available, only a limited number of teachers took
advantage of the intended purpose and capability of this technology by effectively integrating it into
instruction.

RECOMMENDATIONS:

Access to and the availability of instructional resources for students with disabilities in ELA classes should
be expanded — with a specific emphasis on providing fiction and nonfiction texts at students’
independent and instructional levels.

School leaders should consider conducting a survey to determine the computer competency skills and
interests of staff. The school leadership, with District support, should provide skills training in the
effective use and integration of technology, including laptop computers and SMART Boards, into the
academic curriculum. Additionally, the coaches and lead teachers should provide training in how to use
technology as a tool to improve learning and increase student engagement. School leaders should ensure
that strategies learned in PD are fully implemented in the classroom and that technology is routinely
integrated into teaching and learning. The school leaders should assess the condition, placement, and
utilization of the school's technology inventory to maximize the accessibility of the school's equipment.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school
should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-
12 Common Core Learning Standards, Data Driven Instruction and the Annual Professional Performance
Reviews for teacher effectiveness.
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