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PART 1: MISSION STATEMENT

DISTRICT

“’Second to None’ The Dover Union Free School District is committed to providing an innovative and
progressive educational program to help each and every child realize his/her full potential and become a
responsible and productive citizen in a global society.

We are:

Passionate about academic excellence;

Committed to creating a great school district climate;
Dedicated to inspiring students to be lifelong learners;
Focused upon development of the total child."

PART 2: SCHOOL STRENGTHS

The school has begun to implement many of the critical elements necessary for improvement. The school
strengths observed should contribute to a successful change process:

The District and the school leaders recognize the need for a rigorous mathematics curriculum that is
aligned to the P-12 Common Core Learning Standards (CCLS).

The school operates as a community center in an otherwise rural setting.

Time is provided for teachers to engage in grade level Professional Learning Communities (PLCs).
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e The District and the school leaders recognize the need for targeted interventions and created “Target
Time” in the master schedule.

e The teachers and staff are committed to their school community.
e Positively stated behavioral expectations are posted in the classrooms and the hallways.

e The school building is clean, safe and inviting.

PART 3: FINDINGS AND RECOMMENDATIONS

|. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

e Formative assessments are embedded in the newly implemented Go Math program.
e There is no data inquiry team.

e There has been no formal BOCES Assessment Reporting System (BARS) training.

e There is no evidence that a schoolwide review of data has been conducted.

e There is no evidence of a gap analysis being conducted for mathematics.

e There is no evidence of data disaggregation by grade level or subgroup population.

e There is little evidence of a data driven instructional improvement cycle, particularly for addressing the
needs of students with disabilities.

RECOMMENDATIONS:

e District and the school leadership should ensure teacher access to data sources and provide training on
data analysis and the effective use of data in informing instruction. BARS training should be provided.

e A School Inquiry Team should be created. The team should complete a schoolwide review of data and a
gap analysis for mathematics disaggregated by grade level and subgroup. An item analysis should be
conducted, with focus on the students with disabilities and economically disadvantaged sub-groups. PLCs
should be driven by data to guide instructional planning.

e There should be an increase in the use of formative assessments other than those provided by the Go
Math and STAR series.

e C(Clear expectations for all teachers on implementing formative assessments to improve progress
monitoring and instruction to meet the specific needs of students should be developed by school leaders.
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TEACHING AND LEARNING

FINDINGS:

There is evidence that a Districtwide Response to Intervention (Rtl) plan exists.
PLC time is scheduled regularly by grade level.

Research-based strategies are not consistently implemented in all classrooms.
There is no formal grading policy.

Standards for student work are inconsistent from classroom to classroom.
Scaffolding and higher-order questioning techniques were not regularly observed.
Differentiation is not regularly occurring in classrooms.

Most teachers agree that the pacing expectations of the Go Math Program do not allow for student
mastery of requisite skills for the majority of students.

Inconsistent provision of specially designed instruction was observed in co-taught classrooms across grade
levels.

Research-based strategies for effective instruction for students with disabilities were not observed.
Students in self-contained classes are not exposed to grade level curriculum.

There is evidence that a curriculum/skill gap exists for students as they transition between schools from
grade 2 to 3.

RECOMMENDATIONS:

Professional development (PD) that provides instructional strategies in mathematics to support the CCLS
shifts should be provided to all teachers.

PD on explicit teaching strategies should be available to all staff.
A schoolwide grading policy should be developed.

The school leader should provide opportunities to collaboratively assess student work in order to develop
consistency in the implementation of the grading policy as well as inter-rater reliability.

Integrated co-teaching classrooms should be restructured to ensure that teachers have clearly defined
roles.
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e Protocols and expectations for the use of PLC time should be established. Teachers should be held
accountable for the effective use of time through the development of either written products or
processes. The school leader should review these documents. The school leader should monitor the work
of the PLCs and participate in meetings as schedules permit.

e Both school and District leaders should acknowledge the deep concerns of both parents and teachers
about the noticeable skill gap that exists for students in the year one transition from the New York State
(NYS) 2005 Mathematics Learning Standards to the CLLS (Go Math). Some remedial steps should be taken
to support those students who have demonstrated a lack of success with skill mastery.

I1l. SCHOOL LEADERSHIP

FINDINGS:

e Limited evidence has been provided that monitoring, supervising, and supporting instruction is the priority
of the school leader.

e There is no schoolwide vision and mission statement.

e There is limited evidence of a data-driven instructional improvement cycle, particularly for addressing the
needs of students with disabilities.

e The master schedule implemented for the 2011-2012 school year provided PLC meeting time daily for each
grade level.

e There is some evidence that the newly implemented Annual Professional Performance Review (APPR ) plan
includes classroom walkthroughs.

RECOMMENDATIONS:

e The school leader should create a culture of high expectations for all students that includes shared
responsibility among all faculty and staff. Teachers should be accountable for incorporating explicit
teaching and differentiated instruction in their classes.

e The school leader should conduct frequent classroom walkthroughs to monitor the implementation of the
new Go Math program and ensure active student engagement. The data collected from the walkthroughs
should be used for faculty meeting topics and/or PD topics on best practices and model classrooms.

e The school leader should work collaboratively with staff and key stakeholders to develop a schoolwide
shared vision and mission statement.
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IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

e The school has established community partnerships and supports.

e A new master schedule was adopted for the 2011-12 school year.

e Student transitions between classes and subject occurred without incident.

e While Academic Intervention Services (AlS) and extra help for students are available, these programs were
not observed.

e Available evidence indicates that the school does not provide adequate support for students with
disabilities. Some students with disabilities receive supports and services in integrated classrooms;
however, the use of co-teaching to provide specially designed instruction in this school has been
ineffective in improving the achievement of these students

e There is evidence that a knowledge/skill gap exists for students as they transition between schools from
grade 2 to grade 3.

e There is evidence that a parent/school partnership exists; however, parent outreach and communication is
inconsistent.

RECOMMENDATIONS:

e The school and special education leaders should ensure that the District provides consistent supports and
services to students with disabilities based upon assessed needs.

e AIS should be restructured to address the needs of identified students and to improve their academic
performance. The Rtl model should continue to be implemented in the school.

e The school leaders should provide ongoing, rigorous, sustained PD that focuses on various research-based
teaching strategies to address the needs of all students. The plan should include a strong focus on explicit

teaching and differentiated instruction based on disaggregated data for all subgroups.

e The master schedule should be closely examined to ensure that it meets the needs of all students.
Recommendations for revision should be made.

e The school leader should set clear expectations for parent communication.

e Vertical conversations between teachers in the primary (K-2) building should be facilitated to ensure
consistency and limit the curriculum/skill gap exhibited by students.
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V.

PROFESSIONAL DEVELOPMENT

FINDINGS:

Teachers were provided with a minimum of in-service training on the newly adopted Go Math program.

A Superintendents Conference Day was used to deliver a common message about the six shifts in the CCLS
in English Language Arts (ELA) and mathematics.

There are limited opportunities for professional growth based on data analysis and student needs.

School leaders attended five-day training on PLCs through Solution Tree.

RECOMMENDATIONS:

Teachers should be provided with support, modeling, and formal PD opportunities to ensure a successful
transition for students.

The school leaders should work with the District to update the PD plan. Assessment data, classroom
observations, walkthroughs, teacher surveys, student surveys, and other pertinent information should be

used to determine the PD needs.

PD on the research-based instructional strategies in mathematics that support the CCLS shifts should be
provided to all teachers.

PD on explicit teaching strategies should be offered to all staff.

Teachers should engage in PD on embedding higher order critical thinking skills in their lessons to increase
the rigor and relevance of student learning.

The District should provide sustained PD to co-teachers to ensure the maximum use of two educators in a
classroom.

e PLCs should include routine time for reviewing student work and analyzing assessment data to determine
student skills and areas that need improvement. Both general education and special education teachers
should be included in these meetings.

VI. FACILITIES AND RESOURCES

FINDINGS:

e The school building was clean, safe, and inviting.

e Signs were posted with student expectations in positive, student friendly language in both hallways and
classrooms.
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e Observed classrooms were equipped with a SMART Board and at least two computers.

e The schedule allows for students to work in the computer lab one time per week.
RECOMMENDATIONS:

e The use of technology should continue to be incorporated into lesson plans in order to create more
interactive lessons and to foster more student engagement.

e PD in the use of technology to improve instructional practice should be offered, and teachers should be
held accountable for implementing these strategies in their classrooms.

e School leaders should monitor classrooms to ensure that each room is set up to promote student learning.

PART 4: CONCLUDING STATEMENT

Of all the areas for development cited above, instructional practice is the most critical. Teachers should
engage in explicit teaching if they are to improve the achievement of all students in the school. Lessons should
be aligned to the curriculum, objectives should be clear, on-going assessment should be actualized, and
differentiation should occur. In addition, lessons should be rigorous and challenge all students to think
critically through the use of higher order questioning. PLC time should be targeted on improving instructional
practice, aligning objectives, and sharing best practice. Clear expectations for the use of PLC time should be
set that align to a “Plan, Assess, Adjust” cycle of continuous improvement.

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school should
also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-12 CCLS,
Data Driven Instruction and the Annual Professional Performance Reviews for teacher effectiveness.
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