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PART I: MISSION STATEMENT

“The Utica City School District will provide a quality education for a diverse student population in a safe and
orderly environment. Students will develop essential academic and responsible citizenship skills and
graduate ready to pursue continuing education, become gainfully employed or enlist in military
service. This District will provide quality and equity in the distribution of resources including well maintained
facilities and emerging technology. Fiscal and administrative accountability and continuous improvement in
the education of our students is the goal of the Utica City School District.”

PART 2: SCHOOL STRENGTHS

e  Positive Behavioral Interventions and Supports (PBIS) programming, the Way of the Hawk, is evident
throughout the school.

e  Staff is focused on students, and their emotional development and physical safety. Teachers report
discussing student progress frequently outside of formal meetings.

e  Grades five and six are departmentalized. This promotes teacher sharing about student achievement.
e  Parents feel welcomed in the school.

A focus on vocabulary development is evident in all the classrooms visited.
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Teachers and students use interactive technology such as SMART Boards.

PART 3: FINDINGS AND RECOMMENDATIONS

I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

Data from multiple sources are collected, and the computer technician prints out and distributes data
reports to classroom teachers. However, teachers are expected to analyze and use this data on their
own.

Teachers who teach the same students, i.e., English as a second language (ESL) and students with
disabilities, may informally share student data or collaboratively use this data to drive instruction, but
this sharing and collaboration is not systematic.

Progress monitoring data is collected, but it is not clear how it is used to plan for and monitor student
outcomes.

Data are not disaggregated by subgroups, so there is no mechanism to specifically plan interventions to
raise the achievement of students in these subgroups.

There is no evidence of the systematic use of data to make changes and improvements in the
instructional program.

Through observation and interviews, the review team determined that there is limited evidence of
progress monitoring of student with disabilities through the use of Functional Behavioral Assessments
(FBAs) and Behavioral Intervention Plans (BIPs).

RECOMMENDATIONS:

A data team should be formed to analyze interim test data. School leaders and staff should develop a
Comprehensive Educational Plan (CEP) to adjust instructional programming on the basis of the
analysis.

A plan for systematic collaboration between service providers should be developed to share and use
data to drive instruction. Collaboration should be scheduled and formalized, in addition to continuing
the informal collaboration that is already in place.

Teachers should use progress monitoring data to develop clear instructional plans for student
interventions. These plans should be reviewed regularly by the school leader.

Data should be disaggregated by subgroups, in particular the identified subgroups. Analysis of the data
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should take into consideration the unique characteristics of these groups, with programming changes
made to address achievement gaps.

The District and school leadership should implement FBA and BIP training and monitor student progress
of BIPs using office discipline referral data.

Il. TEACHING AND LEARNING

FINDINGS:

Special education classrooms include students with significant needs. For example, students with
classifications of intellectual disability are in classes with students with emotional disturbances and
multiple disabilities.

Special education classrooms for intense management needs require more supports to ensure student
and staff safety. For example, the time out room is not staffed.

Most of the lessons observed by the team were teacher-centered, whole group activities.
Differentiation is evident in special education classrooms.

RECOMMENDATIONS:

Special education classrooms should to be composed of students with disabilities with similar individual
needs according to levels of academic or educational achievement and learning characteristics, levels of
social development, levels of physical development, and the management needs of the students in the
classroom.

All special education staff should be provided training in behavioral management techniques, such as
Therapeutic Crisis Intervention (TCl).

All staff should focus on high quality lesson planning and classroom instruction, working
collaboratively to increase rigor and student engagement. Learning activities should involve the
consistent application of higher-order thinking skills designed to facilitate higher outcomes for all
students.

Staff should implement research-based instructional strategies that address subgroups needs in
addition to those strategies in Scott Foresman and the Early Reading Intervention (ERI) kits, such as,
learning centers, inquiry-based learning and differentiated instruction.

School leaders should monitor instructional practice and rigor in classrooms.

District Academic Intervention Services (AlS) facilitators should work closely with teachers to support
the effective use of instructional strategies that encourage active student participation and are culturally
responsive.
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The New York State (NYS) P-12 Common Core Learning Standards (CCLS) should be integrated into
instruction and planning.

Ill. SCHOOL LEADERSHIP

FINDINGS:

Systems of school improvement have not been well established in this school.

A lack of consistency was observed in many areas, including data collection and analysis, instructional
planning and progress monitoring for all students.

High expectations for staff were not evident.

Teachers had students perform songs and readings for the review team rather than focusing on
demonstrating high quality instruction.

School leadership spends an excessive amount of time on daily discipline. This interferes with the
opportunity to provide instructional leadership.

RECOMMENDATIONS:

School leaders should monitor instructional practice and rigor in classrooms.

The school leader should set specific expectations for instruction and monitor these expectations
through frequent instructional walkthroughs and through providing specific feedback.

District AIS facilitators should work closely with teachers to support the effective use of instructional
strategies that support active student participation and are culturally responsive.

A system of accountability that includes data collection and analysis and its impact on instructional
planning for all students should be developed, implemented, and monitored by a school level team.

The school leader should conduct frequent instructional walkthroughs of all classrooms. Prior to these
instructional walks, school leadership should meet with staff to review format and expectations.

The school leader should regularly review lessons plans, focusing on details of differentiation and high
quality, research-based instructional planning.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS:
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FINDINGS:

ELLs were working on computers during the English language arts (ELA) 90-minute block.

Because the ratio of staff to students, scheduling of staff who work with students with disabilities is
difficult during mock testing and State assessments. This negatively impacts the support provided to
students receiving mandated testing accommodations required by their Individualized Education
Programs (IEPs).

Limited access to the Instructional Support Team (IST) was evident.

Developing partnerships with parents and families is challenging.

Students with disabilities with intense management needs and severe emotional needs have counseling
on IEPs for one 30 minute period, once a month.

RECOMMENDATIONS:

The process for referring a student to the IST should be streamlined so that teachers can access this team
and provide appropriate supports for the student as soon as possible.

Students with disabilities should be provided the accommodations indicated on their IEP.

The school leader and staff should explore innovative options to encourage parent and family
involvement, with a goal of increasing student engagement and promoting mutual respect and proactive
communication between school staff and parent/families.

The school should increase the frequency and ratio of social work and counseling services to address
needs of students with disabilities.

V. PROFESSIONALDEVELOPMENT

FINDINGS:

Professional Development (PD) is provided by the District and the school leadership team (through staff
meetings and department meetings) and through participation in external PD opportunities.

Sufficient planning time for instructional staff is regularly scheduled to build skills and plan collaboratively.

RECOMMENDATIONS:

District and school level leaders should coordinate and monitor training in FBAs, BIPs, and TCI.
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e The District leadership should research best practices focused on the varying needs of the subgroups and
provide focused PD. District leaders and school leaders should monitor implementation and effectiveness
of this PD.

e School leaders should ensure that PD for content area teachers on the Sheltered Instruction Observation
Protocol (SIOP) methodology is continued and expanded.

VI. FACILITIES AND RESOURCES

FINDING:

Many parts of the school, including hallways, bathrooms, learning areas and staff room, were not clean.
Posters and student work on hall bulletin boards were ripped.

RECOMMENDATION:

The school leader should work with the maintenance staff to ensure that all parts of the school are
clean, inviting and attractive.

PART 3: CONCLUDING STATEMENT

The findings and recommendations in the report are intended to guide the school’s inquiry, planning, and the
development of the CEP for school year 2012-13. The school should also continue its efforts in the
implementation of the following Regents Reform agenda indicatives: P-12 CCLS, Data Driven Instruction and
the Annual Professional Performance Reviews for teacher effectiveness.
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