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PART 1: MISSION STATEMENT

“Working together, the Edson community will create a nurturing and supportive environment that integrates
high academic achievement, positive self-esteem, and respect for others in order to motivate students to
become lifelong learners and responsible citizens.”

PART 2: SCHOOL STRENGTHS

e There is a respectful atmosphere and good rapport among staff and students. The safe environment is
conducive to learning.

e The print-rich environment emphasizes the traits of writing.

e  Community and family outreach include Bilingual Family Night, Family BBQ, etc.

PART 3: FINDINGS AND RECOMMENDATIONS
I.  COLLECTION, ANALYSIS, AND UTILIZATION OF DATA
FINDINGS:

e Although data is available, there was little evidence that teachers and school leaders were using data to
inform instruction, specifically for the identified subgroups.
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e Although use of formative assessments was observed in some classrooms, there was limited evidence
that all teachers were consistently using formative assessments to monitor student progress.

e Staff expressed concerns with the Scantron scoring tool and the validity of the test for English language
learners (ELLs) and students with disabilities.

RECOMMENDATIONS:

e The school leaders should provide training to all staff on the use of data and formative and interim
assessments to monitor student progress. The school should identify the areas of English language arts
(ELA) that are causing the greatest concern, specifically for the identified subgroups, develop a plan for
improvement and monitor implementation.

e The school leaders and teachers should continue to review student work to assist in the development of
exemplars and norms in grading. An expectation for the use of rubrics to assess student work should be
developed, specifically for ELLs. Staff should be provided time for this initiative. School leaders should
articulate rubrics to staff, students and parents and monitor for effectiveness. Rubrics should be
displayed and referred to by staff and students.

e Data on the effectiveness of the Scantron scoring tool specifically for the identified subgroups should be
collected. Other available instruments should be reviewed and if necessary a new process, with teacher
input should be developed.

Il. TEACHING AND LEARNING
FINDINGS:

e Some of the lessons observed by the review team were entirely teacher directed. Teachers did not use a
wide range of strategies to accommodate the diverse learning needs of students, especially for ELLs.
There was no evidence of a curriculum plan or map being used for English as a second language (ESL)
instruction.

e Based on evidence and interviews, grouping of students was not always based on students learning
needs, progress monitoring or other data. Evidence of scaffolding language and content for ELLs was not
consistently observed.

e In classrooms observed by the review team, the curriculum did not always foster rigorous and engaging
instruction. The application of higher order thinking skills, problem solving and project based learning
was inconsistent. Many of the lessons did not demonstrate high expectations and student engagement.

e Based on observations and interviews, not all students were able to articulate their learning goals. Some
students could articulate what they were expected to do, but not why. Goals were not posted
consistently throughout the school. Learning objectives were not always reviewed by teachers before,
during and after each lesson.

e Not all teachers are accessing the Curriculum Connectors for lesson planning.
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e The current ESL program is a pull-out program. It was reported that some students are missing core
instruction due to scheduling.

RECOMMENDATIONS:

e Teachers should provide regular opportunities for students to work cooperatively, using differentiated
instructional strategies and include project-based learning, inquiry based learning and higher order
thinking skills. To increase comprehension and competency in literacy for ELLs, vocabulary, grammar,
and phonemic awareness should be taught in meaningful ways and not in isolation. Teachers should
provide many nonverbal clues such as pictures, objects, demonstrations, gestures, and intonation cues to
beginner and intermediate ELL learners. As students develop competency other strategies should be
included to building from language that is already understood, using graphic organizers, hands-on
learning opportunities, etc.

e The District should identify literacy approaches to be used in ESL classes and/or with ELL students. The
literacy approaches should be supported by research based practices found to be successful for ELLs in
each of the language strands. The identified approaches should include opportunities for students to be
engaged learners as they develop oral language and written skills. These lessons should reflect current
ELA/ESL instruction standards and teachers should be able to verbalize the method use for the literacy
approaches.

e Professional development (PD) should be provided on the implementation of flexible grouping based on
formative and summative data.

e PD should be provided to staff on the use of differentiated strategies, student engagement and higher
order thinking skills. School leaders should monitor classrooms regularly to ensure use of data, research-
based instructional strategies and differentiated instruction.

e Teachers should ensure that learning goals are shared with students. School leaders should consider
developing an expectation that all teachers include a “Do Now or Essential Question” for each lesson.
Teachers should use rubrics as an integral tool in planning and feedback to students. The use of rubrics
should be monitored by school leaders through walkthroughs and lesson reviews.

e Teachers should be provided time to plan with colleagues, share best practices and discuss student data.

e School leaders should develop and articulate an expectation that all teachers use Curriculum Connectors
for lesson planning and ensure its alignment to the New York State (NYS) P-12 Common Core Learning
Standards (CCLS). Include a process for teachers to easily track any changes that have been made.
School leaders should monitor teachers progress through review of lesson plans and both formal and
informal observations.

e School leaders should collect data on the current ESL schedule for effectiveness and ensure that students
receive full access to the curriculum according to the CR Part 100 guidelines. In addition, school leaders
should explore other delivery models to maximize time in the classroom. ESL instruction should provide
for differentiation instruction based on student individual ability and language proficiency needs.

Kingston CSD- Harry L. Edson ES 3
December 2011



lll. SCHOOL LEADERSHIP

FINDINGS:

Although a formal Annual Professional Performance Review (APPR) exists, minimal time is spent on
informal instructional walkthroughs to collect data and drive instructional practices.

Although there is common planning time for grade level teachers, ESL and Academic Intervention
Services (AlS) staff do not share that same planning time.

Lesson plans are not reviewed by school leaders. Some lesson plans reviewed by the team during the
visit did not contain standards or objectives for the lesson.

School leaders and staff are unaware of the funding sources available for the ELLs. The District is
receiving Title lll Supplemental funding for ESL programs, but faculty and leaders interviewed were
unaware how the District allocates the funding to support the needs of ELLs within the school.

RECOMMENDATIONS:

School leaders should develop a plan for regular and frequent informal walkthroughs by District and
school leaders that result in the collection and use of data to drive instruction. School leaders should use
this process to ensure that skills learned through PD are incorporated into teacher practice.

School leaders should create a flexible schedule to allow for common planning and articulation between
classroom teachers and support services staff, vertically and horizontally within the school and establish
protocols and expectations for use during common planning meetings. Time should also be provided to
allow for articulation with the middle school staff, especially for teachers working with students with
disabilities.

Lesson plans should be monitored to include a wide variety of instructional strategies that will be
engaging and rigorous.

The District should provide systematic and ongoing workshops and opportunities for staff responsible for
instructing ELLs. These workshops should include reviewing the requirements of CR Part 154 and Title III.
School leadership, with staff participation, should revise the current school improvement plan to include
all of the elements of a Comprehensive Educational Plan (CEP). The action plan should be regularly
reviewed.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

It was reported that students are pulled out of core content instruction for AlS.

AlS are disconnected from the regular classroom instruction. AIS teachers are not given time to plan with
staff.
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Parents and care givers who speak languages other than English do not consistently receive
communications in their home language.

The school does not offer after school programs and the summer school program is offered in another
school within the District.

There is limited evidence that school leaders are conducting outreach to Community Based Organizations
(CBO) for student enrichment opportunities programs.

RECOMMENDATIONS:

Teacher schedules should be reviewed to ensure that students are not missing core instruction for AlS.
The AIS program should be monitored by school leaders.

School leaders should revise the current AIS plan to include academic rigor and differentiation
instruction.

The school leaders should make further efforts to translate important information for parents and care
givers in their home language.

School leaders should consider reestablishing the after school program.

School leaders should develop partnerships with CBO and other networks to support student
achievement.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e Although the District Professional Development Plan (PDP) outlines a framework and goals for PD, there
is little monitoring of implementation by school leaders for sustained, embedded PD.

e A PDP calendar is not available.

e Although there is a mentoring program for teachers, there is no formal mentoring for school leaders.

RECOMMENDATIONS:

e The current District plan should be modified to include PD on research based proven practices for ELLs,
Students with Interrupted Formal Education (SIFE), the use of Curriculum Connector, and cultural
diversity. PD should continue to be provided on progress monitoring, interim formative and summative
assessments, use of rubrics with ELLs and students with disabilities, differentiated instruction, data
analysis, and integration of technology.

e The school leader should develop a PD calendar. School leadership should ensure that strategies learned
during PD are incorporated and supported during instruction. School leaders should monitor the
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implementation of the PD plan and should use staff meetings as PD opportunities. Teacher feedback and
input should be obtained as new initiatives are considered.

e The District should develop a mentoring program to support new and existing school leaders in becoming
instructional leaders.

VI. FACILITIES AND RESOURCES

FINDINGS:

e The review team observed that there was a lack of materials and resources in multiple languages.

e There is limited technology in the classrooms and library to support instruction.

RECOMMENDATIONS:

e School leaders should take inventory of materials and ensure that multicultural materials are available in
all classrooms.

e School and District leaders should provide training, resources and support to staff on integration of
technology to engage students and enhance lessons.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the CEP for school year 2012-13. The school should also continue its efforts in the
implementation of the following Regents Reform Agenda initiatives: P-12 CCLS, Data Driven Instruction and
the Annual Professional Performance Reviews for teacher effectiveness.
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