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PART 1: MISSION STATEMENT

“Franklin Academy students will learn to reach their personal potential as competent, self-reliant, literate,
and responsible individuals in a motivating academic environment”.

PART 2: SCHOOL STRENGTH(S):

e Technology is present in every classroom:
» Use of interactive Whiteboard by teacher;
> All students have password protected space on the server to save work;
» Use of Moodle for collaborative writing;
e Collaboration between classroom teacher and school librarian, who is a curriculum leader;
e Classroom climate is excellent between students and teachers;
e Small Regents track class size for students reading below grade level;

e School climate is excellent as demonstrated by respectful interaction in classroom and non-classroom
environments as captured in walk-throughs, interviews with parents and students who indicated the
environment is safe, and schoolwide initiatives such as Rachel’s Challenge;

e Use of rubrics in English Language Arts (ELA)/writing, Economics, and Global History;

e Use of numerous models for writing assignments;
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Majority of teachers provide students with voluntary supports during their preparation time, lunch, and
at the end of the school day; and

Positive feeling among parents regarding the school, supports for their children, and their children’s
progress. School is responsive to parents and their children. Parents reported quality communication
between school and home.

PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

Findings:

Data disaggregation does not currently include an examination of the economically disadvantaged
subpopulation.

The attendance policy of reviewing period attendance only every five weeks and taking action only after
a certain number of absences negatively impacts graduation rate as there are certain students that are

not prepared for final exams because of lack of attendance.

Teachers use formative and summative data to plan for and monitor student outcomes on an informal
basis, but formal records are not necessarily maintained.

Data analysis and interpretation to address the academic needs of the economically disadvantaged
subpopulation does not formally occur.

Currently, there is no system in place to analyze data and transform the results into an action plan.

Recommendations:

The school should use the North East Resource Information Center (NERIC) Reporting System that
includes the ability to identify the economically disadvantaged subpopulation, and ensure these data are
shared with school teachers and staff.

The school should review/update its attendance policy to be reflective of an initiative to decrease the
drop-out rate and increase the graduation rate.

The school should initiate, implement and monitor a record maintenance process for formative and
summative data.

Systems should be put in place to examine the disposition (data analysis and interpretation to address
the academic needs) of the economically disadvantaged subpopulation.

Teachers should be encouraged to conduct an interim assessment analysis worksheet delineating the
error and distractor analyses of the assessment data and develop, implement, and monitor action plans
to instructionally address learning deficits as indicated by the analysis of the assessment data.
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Il. TEACHING AND LEARNING
Findings:

e There is varied and inconsistent use of evidence-based strategies, including the structuring of lesson
delivery to include all the essential elements (introduction, active/explicit teaching, guided practice,
independent practice, closure).

e There is evidence of more relevance than rigor as noted during classroom walk-throughs and on-site
visits. There is a lack of rigor in questioning strategies and in higher order thinking skills.

e Even though classes tend to be homogeneous, which enables teachers to provide instruction targeted to
meeting the group’s specific needs, differentiation within many classrooms inconsistently occurs.
Minimal examples of differentiated instruction were observed in classrooms. There was little evidence
that data was used to group students or to match tasks to the differing ability levels of the students.

e Not all students attend Academic Intervention Services (AlS) as scheduled.
Recommendations:

e Common Core Learning Standards (CCLS) and Annual Professional Performance Review (APPR) rubrics
should be used for discussion and professional development, and evidence-based strategies should be
implemented. Best practices should be formalized.

e A plan for increased rigor should be established. This process should be guided by training related to the
implementation of the CCLS. Teachers should move from questions that require one-word answers or
are recall and comprehension based to questions that require students to support answers by citing text,
by elaborating on the answers of other students, and by summarizing and rephrasing new information.
Teacher lesson plans should include pre-created questions that require critical thinking and discussion.
Teachers should use wait time and not allow students to opt-out of class discussions. Teachers should
use random selection and/or avoid calling exclusively on willing student volunteers. Teachers should
require students to answer in complete sentences.

e Professional development should be provided in understanding the learning characteristics and needs of
the economically disadvantaged population and related differentiated teaching strategies to meet their
unique needs. Teachers should be provided opportunities on a variety of instructional strategies to
promote differentiation of instruction. The focus of the PD should be on the use of data to drive lesson
planning and instruction. There should be a focus on strategies that ensure that tasks match the
academic needs of identified subgroups. Teachers’ planning and instructional practice in the classroom
should be regularly monitored to check that differentiated activities are in place throughout the school.
Ongoing PD should be provided for teachers who continue to struggle with using data to match work that
meets the individual needs of students.

e The school should explore ways to offer before and after school AIS supports. The use of incentives
should be considered.
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lll. SCHOOL LEADERSHIP
Findings:

e The school does not have a vision statement. There is no strategic plan that clearly and specifically
outlines how the roles that key staff are to play or how progress towards challenging and achievable
goals is to be measured.

e (Classroom observations are conducted, but setting aside time for informal walk-throughs is not a
consistent practice. There are limited informal instructional walk-throughs.

e The Principal conducts a thorough review, including trend analysis, of student performance every five
weeks, but teachers do not have a formal role in this process.

e Although there are distributive leadership practices that enable curriculum coordinators and staff to
guide school improvement efforts, there is a need for more.

Recommendations:

e Avision statement should be created:
The Principal, with the support of the school leadership team and the District, should create a schoolwide
plan to improve achievement. The school leaders and staff should articulate a clear vision and strategic
plan that drives the school towards high student achievement and clearly outlines the responsibilities of
staff and leaders. The plan should include goals, action plans, and professional development, and should
use all resources available through the District. The implementation of the plan should be carefully
monitored and its impact on student achievement measured.

e The school leadership should set aside time to develop a plan for regular, frequent walk-throughs in the
building and in classes that result in data to drive instructional practices.

e Monthly department meetings should be scheduled where data collected during the five week period is
discussed. Beyond reactively focusing on struggling students, the meetings should include discussions on
evidence-based strategies instructional strategies designed to proactively meet the needs of students.
Professional development opportunities such as study circles that focus on evidence-based practices and
other relevant topics should be made available.

e Curriculum Coordinators and members of the School-Based Inquiry Team should be included in the
development, implementation and continuous review of the Comprehensive Educational Plan (CEP).

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

Finding:

Although there are several opportunities for students built into the school day that help students improve
their academic progress, students could benefit from more options.
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Recommendation:

The school should explore opportunities to provide other experiences for students to achieve progress
throughout the day (including before and after school).

V. PROFESSIONAL DEVELOPMENT

Findings:

The school’s “My Learning Plan” is based on school priorities and student needs and is used to drive
professional development (PD); however, the PD is broad and not prioritized.

There currently is no formal process to ensure skills and strategies provided in PD activities are followed
up on during targeted meetings and within classrooms. There is no indication in lesson evaluations,
observations or feedback to teachers that they are held accountable for incorporating strategies they
acquire through PD into their daily instruction.

There is no clear evidence of collaborative practices, other than the special education and general
education partnerships, whereby the analysis of student work is conducted.

There is no evidence of interdisciplinary lesson planning.

There is no formal time for general education and special education teachers to collaborate and co-plan.
PD is offered, but not necessarily targeted at the subpopulations identified for review in this School
Quality Review (SQR) process (economically disadvantaged, in particular). Evidence reveals that PD

offerings are not part of a strategic plan focused upon targeted subgroups, including the economically
disadvantaged.

Recommendations:

The PD focus should be narrowed and prioritized, and PD opportunities should be provided that reflect
the SQR recommendations within the existing structure that also meet the Regents Reform Agenda in the
context of the CCLS and Teaching Standards.

Monthly meeting content should be documented and accountability built in to follow through with
agreed upon strategies (school priorities) in the classroom. The Principal and Assistant Principal should
also be more rigorous in their classroom observations and should hold teachers accountable for
implementing strategies and skills acquired through PD offerings into their instructional practice.

Monthly Department meetings should be targeted to reflect analysis of student work and common
standards of practice designed to improve student learning. Teachers should share best practices and
collaboratively assess student work. School leaders should monitor student work in books and on display
and evaluate the quality of feedback that is provided to ensure that it helps students improve and move
to the next level.
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e Interdepartmental meetings should be scheduled to discuss student progress and needs. The school
leadership should consider one meeting per cycle with a goal of working towards the development
interdisciplinary units.

o The school leader should work towards developing a schedule that allows for common planning time for
general education, special education teachers, and student support staff to collaborate, co-plan and
ensure articulation among all staff in support of student progress and achievement.

e PD should be provided that is directly focused on the motivation and learning needs of the economically
disadvantaged. The skills and expertise of existing staff and teacher leaders who have had success with
this population should be used.

VI. FACILITIES AND RESOURCES

Findings:

e Although the building is rich with technology, some technology is not as compatible with the Interactive
Whiteboards as teachers would like (i.e. slow response with the interactive feature.)

e There is little evidence of the displaying of student work and the CCLS.
Recommendations:

e Older technology should continue to be updated, including laptop carts that can be used in classrooms as
needed.

e Student work with rubrics should be displayed, including examples of student work/projects in the
newsletter or on websites. How student work is aligned to the CCLS should be noted.

PART 3: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school
should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-
12 Common Core Learning Standards, Data Driven Instruction and the Annual Professional Performance
Reviews for teacher effectiveness.

The Franklin Academy High School SQR team is aware of the changes that need to be made to improve
student achievement. Among the most critical changes are:

» Systems need to be put in place to examine the disposition (data analysis and interpretation to
address the academic needs) of the economically disadvantaged subpopulation.

» Evidence-based teaching strategies should be in everyone’s repertoire.
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> The school leadership should set aside time to develop a plan for regular, frequent walk-throughs in
the building and in classes that result in data to drive instructional practices.

> Professional development on differentiated teaching strategies needs to be provided.

Franklin Academy High School and Malone District administrators and staff are to be commended for their
efforts in completing the SQR Quality Indicators document, and their assistance throughout the review.
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