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PART 1: MISSION STATEMENT

“It is the mission of Pomona Middle School to embrace and nurture our children within a collaborative
learning culture that fosters school pride and continuous growth as evidenced by student achievement.

Our school community values:

* Continuous learning as our main focus for students and staff;

*  Collaborative relationships between the community of staff, students, and parents;
* Asafe and nurturing environment that meets the needs of the population;

* Creative and independent thinkers who possess the skills necessary to promote outstanding citizenship,
ethical behavior and successful employment.”

PART 2: SCHOOL STRENGTHS
e The school leaders are eager to implement positive changes.

e Students report that they feel that teachers care about them, and students are motivated to learn and
work together. The current student attendance rate is 97 percent.

e The school has a clean, safe, and well-managed environment
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PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

Data analysis is not consistently used as a tool for driving forward school improvement.

Formative assessments are not consistently used by teachers, and even fewer teachers analyze formative
data to:

» plan and deliver instruction;
» address specific needs of individuals or groups of students in their classes; and/or

> ldentify student strengths and weaknesses.

RECOMMENDATIONS:

The school should revisit the current system for data disaggregation and analysis to focus more closely
on student-by-student, class-by-class, and subgroup-by-subgroup deficiencies, in addition to whole
school and grade monitoring. All teachers should incorporate item analysis and predictive results to
inform differentiated instruction. The school should review other indicators such as attendance,
suspensions, tardiness, and student retentions.

School leaders, with District support, should provide teachers professional development (PD) in how to
use interim and formative assessments to tailor teaching to meet specific needs their students. Teachers
should deliberately include specific formative assessments as a part of lesson planning, regularly review
the findings, and identify how that information can be used to improve instruction.

TEACHING AND LEARNING

FINDINGS:

In the 44 classes the review team visited, much of the instruction for students was teacher-directed, with
little variation in instructional strategies.

Few examples of differentiated instruction were observed in classrooms. There was little evidence that
data was used to group students or to match tasks to the differing ability levels or interests of students.

There was limited evidence of the development of higher order thinking skills in instructional practices.
Questioning skills varied greatly among teachers, with a majority of questions requiring close-ended
responses, factual recall, and/or one-word answers.

Pacing and sequencing in some classrooms was weak, and learning time was not maximized; some
students were off task and not deeply engaged in learning.
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e There were many lessons where instructional activities lacked challenge and did little to attract the
interest of students. These lessons did not provide students with meaningful opportunities to interact or
work collaboratively.

e Few students were able to articulate what they were learning and were not active participants in the
learning process. Learning objectives were not routinely referred to at the start, during, or at the end of
lessons.

e There was no standardized approach across the school in terms of the use of rubrics. There was little
evidence that teachers provided their students with high quality feedback that clarified what students
needed to do to improve. The majority of displayed student work was outdated and did not include
specific or concise feedback or rubrics.

e Available technology in many classrooms, including SMART Boards, was underutilized and not effectively
integrated into instruction.

RECOMMENDATIONS:

e School leadership should provide PD to introduce a wider range of instructional strategies to be used in
classrooms to promote greater student participation in the learning process and differentiation of
instruction. Teachers should be expected to implement these strategies, and school leaders should
monitor the effectiveness of the implementation and provide additional PD for teachers when necessary.

e Instructional strategies should focus on ensuring that learning activities match the academic needs of
identified individual students and subgroups. School leaders should regularly monitor teacher planning
and instructional practice to ensure that focused, differentiated activities are in place throughout the
school.

e PD should be provided to support teachers’ development of a variety of questioning techniques aimed at
critical thinking and using problem solving skills appropriate to student development. These techniques
should specifically support teacher effectiveness with English language learners (ELLs) and students with
disabilities. Teachers should ensure that strategies identified in training are effectively implemented in
their daily instruction. School leadership should focus on questioning techniques during observation of
teachers and provide appropriate feedback and recommendations for improvement.

e Teachers should be provided PD in developing appropriate pacing and sequencing of instruction.
Teachers should plan, in advance, how lessons will flow; the teacher's expectations for students; and
how the teacher will ensure effective transitions. Students should clearly understand expectations and
be taught how to be self-directed and personally accountable. For example, students should start and
complete the “Do Now” as they enter the classroom and finish within the first few minutes of class.
Teachers should plan effective closures so that students summarize the day’s lesson, the teacher is able
to assess the degree to which students mastered the day’s content, and students are able to efficiently
transition to the next class.

e School leaders should identify schools and classrooms where students are enthusiastically engaged in
hands-on learning activities and where they effectively interact with each other and demonstrate high
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academic achievement. Staff should visit these successful schools to observe model classrooms and
good practice. The school leaders should regularly monitor and evaluate instruction to ensure high
standards of learning and teaching are reached. School leaders should also facilitate PD that equips
teachers with the skills and expertise to plan and deliver a series of lessons, aligned with the New York
State (NYS) P-12 Common Core Learning Standards (CCLS), with a range of tasks that stimulate and
engage students to develop higher order thinking skills.

e Teachers should ensure that lesson objectives are shared with students so that they understand what
they are learning. Lessons should include explicit teaching points and provide practice sessions for
independent work, and teachers should assess student learning before proceeding to the next teaching
point. Teachers should also ensure that teaching points are related within the same lesson and are
standards-based. School leaders should ensure through walkthroughs that this practice is effectively
implemented.

e Rubrics should be used as an integral tool in planning, setting expectations, and assessing assignments to
ensure that students are achieving specific learning goals. Teachers should participate in PD activities
that model the use of rubrics to provide teacher feedback, peer feedback, and student self assessment.
School leadership should develop a protocol for the consistent use of rubrics to guide and assess
academic learning. School leaders should monitor student work and evaluate the quality of the feedback
that is provided to ensure that it helps students improve and move to the next level.

e The school leadership, with District support, should provide training and support to ensure teachers have
the skills and competencies to effectively use technology, including SMART Boards, in instruction. School
leaders should ensure that strategies learned in PD are fully implemented in the classrooms so that
technology is routinely integrated into teaching and learning.

lll. SCHOOL LEADERSHIP

FINDINGS:

e Supervision of teachers of English language learners (ELLs) is limited due to funding constraints. The
school leader was designated as chairperson for ELLs, although he has limited knowledge in this content

area. This makes provision of appropriate monitoring and evaluation of program effectiveness difficult.

e Teachers have common planning time at each grade level, but the expectations for use of that time are
not clear or consistent. Planning across grade levels/content areas is not included in the schedule.

e Current PD does not focus precisely on the issues that will make the greatest difference in raising student
achievement. This is most apparent for identified subgroups.

e School leadership does not effectively monitor and evaluate teaching and learning to bring about
sustained improvement in classroom practice.

e The procedures for ensuring that teachers effectively implement strategies learned in PD are
inconsistent. This contributes to the slow improvement in the quality of teaching and learning.

East Ramapo CSD - Pomona MS 4
March 2012



RECOMMENDATIONS:

e The District should provide additional support and resources for school leadership to ensure that there is
effective supervision of services for ELLs. The District should provide PD related to monitoring and
evaluation in order to determine effectiveness.

e School leadership should create a flexible common planning schedule in which teachers meet at grade
levels, with specific protocols and expectations, as well as times to meet across grade and content levels.
Specific protocols and expectations should be established for the use of these times. Teachers should
report back to school leadership the outcomes of their common planning across grade levels/content
areas. The school should also consider developing a sub-committee on the use of common planning time
to determine best practices.

e School leadership should ensure that all PD is relevant, fully reflects needs identified in the
Comprehensive Educational Plan (CEP), and monitored to assess its effectiveness. School leaders should
regularly evaluate teaching and learning through walkthroughs and observation to ensure that teachers
are implementing all student learning goals, and specifically those for identified subgroups.

e School leaders should implement an informal classroom walkthrough process, including a regular
schedule and rubric, to monitor more closely the quality of teaching and learning across the school.
Feedback should be provided for all formal and informal walkthroughs, including clear targets for
improvement. School leadership should seek support from the District in developing lesson observation
protocols, including training for school leadership in what to observe and how to provide useful
feedback. The outcomes of lesson observations should be used in evaluating the school’s CEP.

e School leaders should use the walkthrough process to ensure teachers are held accountable for
incorporating all the skills developed within PD activities into their instructional delivery. Timely
feedback should be provided and when necessary, additional support should be provided.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS
FINDINGS:

e Parents noted that communication between school professionals and the larger community is limited
and that the school does not engage its community beyond the school. This is reflected in low parent
attendance at school meetings and in limited community involvement in the school.

e Communication throughout the School is primarily in English and Spanish. Translation for parents and
care-givers who speak languages other than English or Spanish are not available in the home language.
The school has reported that it does not receive consistent support or funding from the District for
individual translators or other translation services.

RECOMMENDATIONS:

e The school leaders and staff, with District support, should establish alternative methods for engaging the
larger community. For example, school leaders might consider hosting parent meetings at a location
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other than the school or conducting outreach to Community Based Organizations (CBOs) to mentor
students in their college/career aspirations.

e The District should provide support to the school, in a more consistent manner, to ensure that parents
and care-givers who speak languages other than English have the opportunity to participate in the life of
the school and support their own child’s learning. This should include, to the extent possible, using funds
for translating messages, meetings and, documents into the languages spoken.

V. PROFESSIONAL DEVELOPMENT
FINDINGS:

e There is little evidence that data is used to inform the PD plan, although there is a great deal of data
available to the school leadership and staff. PD activities are not clearly aligned with the CEP goals to
improve teacher capacity or based on data that reflect student needs. The intensity, duration, and
frequency of PD have not been consistent.

e Teachers do not have structured common planning time allocated as a PD opportunity to bring about
much needed improvement. There was no evidence that ELL teachers participated in common planning
times with the other teachers to focus on school improvement and student performance.

e ELL staff does not receive targeted PD to improve their work with their identified students.

e The lack of targeted PD has a direct effect on the on the ELA results of all students, and particularly on
students with disabilities and ELLs.

RECOMMENDATIONS:

e The school leadership should develop a comprehensive PD plan that aligns with the goals of the CEP to
ensure effective analysis of the data available in the school. School leaders should seek support for PD
from the District to help them develop a detailed plan that focuses on using data driven decision making
to improve teaching and learning.

e School leaders should ensure that common planning time includes targeted discussions of strategies for
consistently improving student achievement in classrooms, with a focus on ELA and the identified
subgroups.

e School leaders should ensure that all staff who work with ELLs receives PD in effective ELL instructional
practices.  Additionally, school leaders should monitor the schoolwide implementation of PD
opportunities and evaluate the impact on meeting the needs of ELLs.

e The District should work collaboratively with the school leaders in observing instruction, developing
strategies, and identifying PD opportunities to bring about sustained improvements in teaching and
learning.
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VI. FACILITIES AND RESOURCES
FINDINGS:

e School leaders voiced a concern about a perceived lack of District support, including the allocation of
funds and staffing resources.

e Although the school is committed to the use of SMART Boards in all classrooms, a number of teachers do
not take advantage of the intended purpose and capability of the technology.

e The computer desktop and laptop technology in the school building is outdated.

RECOMMENDATIONS:

e Funding and staff allocations for each school as well as for the central office should be transparent and
based on an equitable formula that accounts for specific school needs based on poverty rate, percent of
students with disabilities and ELLs.

e The District should assist the school in providing teachers with on-going PD in incorporating SMART
Board technology into their lesson plans to support interactive and hands-on learning. School leaders

should monitor technology usage through observations and walkthroughs.

e District and school leaders assess technology needs and if funding permits upgrade technology.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the CEP for the school year 2012-13. The school should also continue its efforts in
the implementation of the following Regents Reform Agenda initiatives: P-12 CCLS, Data Driven Instruction
and the Annual Professional Performance Reviews (APPR) for teacher effectiveness.
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