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PART 1: MISSION STATEMENT

District Mission Statement

Mission/Vision Statement:

“The mission of the Schenectady City School District, a nurturing progressive learning environment and a vital
part of the larger community, is to ensure that all students achieve their fullest potential as responsible

members of a society through a system characterized by:

e Creative leadership;
e Challenging curricula;

e Innovative, varied and engaging methods of learning and teaching;
e Integration of modern technology;

e Strong partnerships;

e Asafe, healthy, and supportive climate.”

Vision

“To accomplish this mission, our dedicated, student centered staff will provide a challenging, relevant

curriculum in an environment that is safe, orderly and conducive to learning.”

Beliefs
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“WE BELIEVE THAT Every individual deserves to be safe.

WE BELIEVE THAT Every person is responsible for the actions he or she chooses to take.
WE BELIEVE THAT Every individual needs the support of others to thrive.

WE BELIEVE THAT Society can only be successful when its members serve each other.




e WE BELIEVE THAT All living things depend on other living things.

e WE BELIEVE THAT Every individual deserves to be treated with respect.

WE BELIEVE THAT Family is critical to the development and well being of the individual.
WE BELIEVE THAT Effective, honest communication is essential to mutual understanding.
WE BELIEVE THAT Ensuring the care of children is the most responsibility of society.

WE BELIEVE THAT Every person deserves an opportunity to achieve his or her potential.
e WE BELIEVE THAT Everyone needs valid praise and recognition.

e WE BELIEVE THAT Extra-ordinary expectations are essential for extra-ordinary outcomes.
e WE BELIEVE THAT Individuals have the right to form their own beliefs.

e WE BELIEVE THAT Responsibility is learned; therefore, it must be taught.”

Reference: Schenectady City School District Website, 2011-2012 School Year.
SCHOOL MISSION STATEMENT

“Woodlawn School is a community of learners. We work tirelessly to recognize all students as individuals
who will grow to their fullest potential and achieve high levels on State and Federal Tests.

The climate of the school is built through:

e Mutual respect;

e Supporting parents;

e Community involvement.

Students will become effective participants in the 21% century through:

e Empowering their abilities to communicate;

e Enhancing their understanding the world through multimedia and artistic lenses;
e Learning and practicing exceptional written communication;

e (Cutting-edge technological practices.”

PART 2: SCHOOL STRENGTHS

e The climate and culture of the school reflects efforts of a professional learning community; the building
leadership team collaborates with all stakeholders.

e The District has implemented a daily morning meeting period for all elementary teachers to collaborate
on student teaching and learning needs, using data to inform instruction.

e The District implements an “Administrator in Residency “program to expose teacher leaders who are
certified in administration to school leadership tasks as a means to build their leadership.
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e The District in 2011-12 deployed a number of reading teachers to function as teaching and learning
coaches and intervention specialists to provide on-going, job embedded professional development (PD)
through support and coaching in aligning the English language arts (ELA) curriculum to the New York
State (NYS) P-12 Common Core Learning Standards (CCLS).

PART 3: FINDINGS AND RECOMMENDATIONS
I. COLLECTION, ANALYSIS, AND USE OF DATA
FINDINGS:

e Multiple data sources are available to teachers, but there is a lack of evidence to ensure consistent data
collection and analysis of all students and the subgroup of students with disabilities.

e A systematic process for progress monitoring of all subgroups is lacking.

e Teachers have an understanding of what data are collected and what are available; however, they are at
a developing stage of awareness in using the data collected to modify instruction for all students.

e Special education teachers address the goals of students with disabilities in the self-contained classrooms

and resource rooms; however, classroom teachers do not address these same goals in the general
education classrooms, as teachers have not had access to these targeted data to deliver instruction.

RECOMMENDATIONS:

e The school should formalize the use of formative assessments to monitor student progress, and
consistently use it.

e Data should be used to adjust instruction across the curriculum.
e The school should disaggregate and use data that supports the learning needs of students with

disabilities and other identified subgroups in daily classroom instruction offered by both general and
special education teachers.

Il. TEACHING AND LEARNING

FINDINGS:

e There has been initial PD to align and implement ELA instruction to the CCLS.

o The development of grade level instructional units of study is at the beginning stages.

e The school offers a safe, disciplined learning environment; expectations for student conduct are clearly
defined and communicated to all parties.

Schenectady CSD — Woodlawn ES 3
January 2012



Teachers use daily morning meetings to discuss instructional practices but have no agreed upon
protocols for these meetings and no progress monitoring of instructional efforts.

Information regarding students with disabilities’ skills, abilities and educational needs is inconsistently
provided to teachers. Special education staff do not clearly communicate modifications in program
needs on IEPs of students with disabilities or explain strategies that general education teachers can use
to modify instruction

There is no consistent process to review teacher practices and determine whether the curriculum is
rigorously implemented for students with disabilities and other student subgroups.

Opportunities for students with disabilities to participate in the general education instructional programs
are limited.

Modifications are needed in Individualized Education Programs (IEPs) with more explanation of how
general education teachers can adapt instruction.

There is no consistent, direct instruction of evidenced-based, targeted skills for students whose reading,
writing and /or mathematics skills are not at grade level.

RECOMMENDATIONS:

The school should identify a consistent process to analyze and interpret data in ways that enable
teachers to effectively modify classroom instruction.

The staff should develop the knowledge base necessary to define what “proficiency” means within CCLS
expectations. One valuable resource would be NYSED Draft Curricular Maps in ELA and Mathematics at
http://engageny.org/resource/year-long-draft-curricular-maps-in-ela-and-mathematics/

The school should design a consistent protocol for monitoring student success for all students, with a
focus on students with disabilities.

The school should design a more flexible continuum of service of students with disabilities in order to
support teacher development of focused, evidence-based strategies in all classrooms.

SCHOOL LEADERSHIP

FINDINGS:

The school team provided strong support for their school leadership and highly qualified teachers.
School leaders have been trained and certified to evaluate staff on the new teaching standards.

The school has not used the Plan-Do-Study-Act cycle of continuous improvement of educational
practices, so they have not pre-identified measurable targets, performed periodic monitoring of
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outcomes against their intended outcomes, or made revisions based upon analysis of key findings. These
processes do occur, but they are not routinely monitored, reported, analyzed and acted upon.

RECOMMENDATIONS:

e The school leader should involve the whole staff in the development and implementation of the
Comprehensive Educational Plan (CEP).

e The school should adopt the Plan-Do-Study-Act process to build in formalized accountability, regularly
monitor student progress and instruction and adjust actions/decisions so that together they can
accomplish their agreed upon objectives.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

e A number of community organizations, supports and resources are used by the school to support the
health and social and emotional well-being of the students and their families.

e Greater involvement of parents is needed in the development of IEPs for students with disabilities.

e Although there are transition activities for students at grade six, the practice is inconsistent across all
elementary buildings.

RECOMMENDATIONS:

e The CEP should include a provision indicating how the District will better communicate with parents of
students with disabilities regarding IEP development and program access to the general education
setting.

e The District should ensure that transition activities for grade six students are consistent for all
elementary school buildings.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e There are daily morning teacher meetings to provide support for teacher to teacher PD; however,
consistent structures and protocols are lacking.

e Teaching and learning coaches provide job-embedded coaching and support to teachers for curriculum
and instructional support in the classroom.

e There is a formal District mentoring program that offers an in-school mentor to classroom teachers.
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PD is not differentiated, either for student subgroups or for the developmental needs of individual
teachers.

PD that bridges general education and special education teachers’ work towards common goals has been
limited.

Although PD is available to teachers, there is little follow-through to determine whether or not the PD
has been effective or hold individual teachers accountable for their learning and application of the new
knowledge.

RECOMMENDATIONS:

The results of data analyses should be used to provide PD for specifically designed instructional
methodologies and strategies for students with disabilities in general and special education classes.

Teachers should be held accountable for their learning and application of strategies and assess the
effectiveness of PD by monitoring the changes in teacher knowledge/skill and teacher classroom use of
strategies.

VI. FACILITIES AND RESOURCES

FINDINGS:

e There are sufficient texts and leveled books available in classroom settings and leveled readers and
intervention materials in self- contained classes.

o The school library offers a limited amount of materials and resources for students with disabilities
outside of those materials provided in the classroom.

e SMART Boards and tables were purchased through a grant by the special education department.
Instructional technology is used in a few of the special education classrooms and a computer lab is
available for all students.

e Immediate access to alternative text in alternative formats, e.g., audio, digital, Braille and large print, was
limited.

e The library employs a half time librarian and a half time paraprofessional. An after school enrichment
program uses the facility four days a week for student support.

e There are no science labs, but science kits are used throughout the school.

RECOMMENDATIONS:

e The school should continue to seek resources and materials to meet diverse learner needs.
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e The school should ensure that students with disabilities have the equipment aligned with the students’
IEPs.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the CEP for school year 2012-13. The school should also continue its efforts in the
implementation of the following Regents Reform Agenda initiatives: P-12 CCLS, Data Driven Instruction and
the Annual Professional Performance Reviews for teacher effectiveness.
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