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PART 1: MISSION STATEMENT

“We, the community of Meadow Hill Global Explorations Magnet School, believe that all children can learn
and have a responsibility in the learning process. We are dedicated to helping create a safe and nurturing
school atmosphere and to developing and integrating each child's academic, social, physical and emotional
potential.”

PART 2: SCHOOL STRENGTHS

e The school leader has formed an instructional team with the school’s two Assistant Principals.

e The school has a 1.5 full-time equivalent (FTE) instructional coach.

PART 3: FINDINGS AND RECOMMENDATIONS
I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA
FINDINGS:

e The school is developing "data walls" that use spreadsheets that lay out achievement data on
assessments such as Dynamic Indicators of Basic Early Literacy Skills (DIBELS).

e Teachers have instituted a student progress sheet and an intervention log to record instructional
accommodations for at-risk students.
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The school has had some success in communicating its expectations for student work.

RECOMMENDATION:

There are no recommendations for this category.

Il. TEACHING AND LEARNING

FINDINGS:

Teaching assistants were observed assisting with instruction in some kindergarten classes.
The review team observed occasions during which reading was performed in a “round robin” style.
Worksheets, workbooks and literature were prevalent.

The review team observed that authentic literature was sometimes read by students when other work
was completed.

The review team observed little evidence of teacher to student one-on-one reading.

Teachers position themselves in the front of the room rather than move around to observe and monitor
student progress.

The review team found limited evidence of technology use, e.g., SMART Boards, Liquid Crystal Display
(LCD) projectors, etc.; limited technology was present in classrooms.

In many classes observed by the review team, teachers did not inform students of the aim or objective of
lessons.

There was mainly whole group instruction at all grade levels; small group work or literacy center work
was not prominent during literacy time.

In special education classrooms, all students and staff have access to technology that is an integral
feature of teaching and learning.

The middle school level exhibited more collaborative teaching than the elementary level.
There was a lack of modeling of higher-order thinking skills.
Lesson objectives were not communicated to students.

During scheduled literacy blocks, students did work in other subject areas.
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e Classroom schedules reflect the Language Allocation Policy, with time for Native Language Arts, English
as a Second Language (ESL), and English language Arts (ELA).

e In bilingual education and ESL classrooms, the review team found evidence of:
direct instruction followed by independent and group practice;
grouping for instruction;

the use of centers;

culturally diverse classroom materials;

co-teaching, e.g., special education teacher and bilingual teacher;
effective use of teaching assistants;

questions as a tool to elicit information;

instruction based on P-12 Common Core Learning Standards (CCLS);
student work on display at different stages of production;

time management and smooth transitions from one activity to another;
peer teaching;

teachers modeling think-aloud strategies; and

reading and writing in the content areas.

VVVVYVYVVVVVYVYYY

e One period of Response to Intervention (Rtl) time is scheduled daily for each grade level.

e The review team found evidence of grouping for instruction within the classroom and/or across the
grade level for purposes of the delivery of Academic Intervention Services (AlS).

e The review team found that teachers use the intervention period for at-risk students.

o  When grouping within the classroom, all adults are used to facilitate small group instruction, and
students are engaged in choral reading, journaling to respond to text, reading text independently, or
taking turns.

e  When receiving small group instruction, students had text and journals; the group size of four to six
students was appropriate for intervention.

e Transitions were smooth when students were grouped across the grade level or moved to small group
pull-out. Students knew where to go and what materials were needed for the lesson.

e In AIS/Rtl:

»  Posted materials included charts, word walls, 6 + 1 Writing Traits, student work, vocabulary, Soar to
Success strategies, pocket charts with vocabulary and definitions, story elements,
synonyms/antonyms charts, and science posters.

Students are actively engaged in meaningful instructional activities that promote learning.

Warm up activities, choral reading, and whisper reading engaged students. Timed activities,
changing roles, e.g., time keeper, and recording results motivated students.

Questioning strategies were used to promote higher-order thinking skills.

Classroom routines and procedures are clear and evident and understood by the students.
Behavioral expectations were posted.

Computer stations were limited in availability within the AIS classrooms.

VYV VvV
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RECOMMENDATIONS:

e For ELA/literacy instruction:

>

>

Teachers should use data to drive differentiated instruction. The whole group lesson for the day
should be practiced by students in guided and independent small group modes.

Student work should be displayed in classrooms and hallways, with written rubrics where
appropriate.

Each student’s writing should be kept in a folder, and folders should contain rubrics, especially for
process writing.

Students should be given more creative ways to engage in learning.

The use of leveled reading materials should be improved. Students should be reading at their
instructional reading levels with guidance and at their independent reading levels at other times.
Teachers should move around the room to monitor student progress as they work.

There should be more time for student interaction, e.g., student to student as well as student to
teacher.

An increase in the amount of purposeful, accountable, independent student reading should take
place.

Grade level meeting agendas should reflect discussion around improving the literacy block at each
grade level as well as use of data to inform instruction. Vertical discussions should also take place.

e For special education instruction:

YV VYV

A\

>
>

Student progress should be monitored regularly.

Classes should be divided into fewer groups for purposes of instruction.

Lessons should be modified to address the learning styles of all students.

Students should be involved in using projects, case study, and problem-solving skills to encourage
brainstorming.

Time should be used more efficiently by teachers, and more realistic amounts of time should be
allotted for students’ effective learning.

Students should receive frequent opportunities to perform and receive feedback on their
performance.

Teachers should effectively communicate with students.

Teachers should ask thoughtful questions based on analysis, synthesis, and critical appraisal.

e For bilingual education and English as a second language (ESL) instruction:

>

>

There should be greater articulation between the mainstream teacher and the ESL teacher to
support student success in the classroom.

A process should be developed and expectations should be articulated for communication between
the ESL teachers and the general education teachers regarding curriculum and instruction.

e For AlS/ Rtl instruction:

> Rubrics and assessment criteria should be provided and used by students to evaluate their own work.

> Teachers should model think-aloud strategies to support students' higher-order thinking skills.

» Groups should frequently be adjusted based on ongoing assessments.

» In addition to using whole class direct instruction, teachers should use grouping for instruction within
the classroom and during grade level intervention periods to provide time for the use of centers and
small group/individual instruction.

» Academic expectations should be posted.
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lll. SCHOOL LEADERSHIP

FINDINGS:

The school leader keeps teachers abreast of school developments, especially using the weekly newsletter
for staff called "FYL."

The school leader does not collect and review lesson plans but has set the expectation that they be
available when she requests them, e.g., during walkthroughs.

Walkthroughs are most often used by the school leader to gauge the level of instruction and ensure that
subjects are adequately taught. This method has had some success, but is hampered by the large size of

the school.

Instruction for English language learners (ELLs) in the general education classroom as well as in ESL
classes was inconsistent.

The teachers have not been using rubrics to an adequate extent.

RECOMMENDATION:

School leaders should continue regular walkthroughs and engage teachers in conversations that provide
timely feedback and opportunities for growth.

A manageable system should be established to collect and review teacher lesson plan, and provide
feedback in a way that is meaningful and directed by setting clear expectations for content, components,
and structure.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

The school has been successful in setting high expectations for student behavior and sets clear routines
for organization and time management. Students were well-behaved and followed the procedures and
rules set in classes.

Students in kindergarten through grade six are organized once every day in 30-minute blocks to receive
AIS support or academic enrichment. These sessions are organized by the teachers, and progress is

monitored once a month by the instructional coaches.

Communication to families is routine, and newsletters often include information on community support
organizations and health services.

The school has targeted the lowest performing and highest risk students for intervention services.
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e School leaders began to proactively establish AlS exit criteria. These criteria are being considered by a
District-wide Rtl/AIS committee.

RECOMMENDATIONS:

e The District should explore funding to provide additional instructional technology, computers, listening
centers, and SMART Boards.

e Teachers should use technology, e.g., PowerPoint presentations. PD should be provided as necessary.

e Additional technology is needed for classroom use and instruction.

V. PROFESSIONAL DEVELOPMENT
FINDINGS:

e Professional Development (PD) offered by the school has been directly related to District initiatives and
the direction of school improvement articulated in the Comprehensive Educational Plan (CEP).

e Teachers are reading common professional books to foster discussion about literacy comprehension and
reading strategies.

e Teachers of grades six to eight have a common planning time each day that is inconsistently used as a
learning opportunity. There are limited protocols or expectations for these common planning sessions.

e The elementary teachers have less time to work collaboratively.
RECOMMENDATION:

There are no recommendations for this category.

VI. FACILITIES AND RESOURCES

There are no findings or recommendations for this category.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school's inquiry, planning,
and the development of the CEP for school year 2012-13. The school should also continue its efforts in the
implementation of the following Regents Reform Agenda initiatives: P-12 CCLS, Data Driven Instruction and
the Annual Professional Performance Reviews for teacher effectiveness.
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