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PART 1: MISSION STATEMENT

“The entire staff of School 9 is fully committed to providing every child with an enriched education in a
secure, orderly environment that permits each child to develop to his or her fullest potential intellectually,
socially, emotionally and physically. Teachers, school leaders, parents, the community and support personnel
will work together to create a nurturing, information-rich environment that enables every child to grow and
succeed.

Through our curriculum and strong academic standards, we will give students an educational foundation that
will enable them to become not only literate, but also concerned, multi-cultural and productive citizens;
meeting the needs of our ever changing global society.”

PART 2: SCHOOL STRENGTHS

School 9 in Yonkers is a Pre-K-6 learning environment where mathematics, science and technology (MST)
form the core of an enriched instructional program. Multi-disciplinary lessons link science, social studies, as
well as written and artistic expressions with the outside partners Hudson River Museum and Maritime
Museum. The following are a few of the additional strengths of this school:

e Students write extensively and teachers display most of these written works.

e Students are orderly, well-mannered, and engaged in the classes visited by the SQR team.

e Lesson objectives for each day are displayed for students.
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The mission and vision statements are visible around the school.

PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

Various data sources are available to teachers at this school; however, the review team observed that
the ability to effectively analyze data for instructional purposes is lacking.

The data that the school collects is not being analyzed in a rigorous manner to identify precisely what
aspect of English language arts (ELA) need to be the specific focus for improvement.

The analysis of data is not consistently used as a tool for driving forward instructional practices.

RECOMMENDATIONS:

The school leaders and staff should seek further training in the effective use of data and how it can be
disaggregated and analyzed to focus more closely on student-by student, class-by-class, and subgroup-
by-subgroup deficiencies in addition to the whole school and grade level monitoring.

The school should provide Professional Development (PD) for staff to develop the skills necessary in the
use of interim, formative, and summative assessments as well as to implement a more rigorous and
systemic analysis of data to identify precisely the aspects of ELA that are causing greatest impact in

students academic growth.

The school should develop a system to use data to drive instruction. In developing this system, the
following should be considered:

» establishing or redefining inquiry focused teacher teams and benchmarked deliverables for each
team;

» dedicating time in teacher schedules for regular team meetings;
» developing an interim assessment calendar;

» creating and administering the new P-12 Common Core Learning Standards (CCLS) and aligned
interim assessments; and

» developing, implementing, and monitoring action plans to instructionally address learning deficits as
indicated by the analysis of the assessment data.
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Il. TEACHING AND LEARNING
FINDINGS:

e Although some teachers are aware of the CCLS, the majority of teachers are not prepared to implement
these instructional principles and provide the instructional roadmap to guide a whole school action plan.

e Many lessons observed by the review team were entirely teacher-directed and did not use a range of
strategies to accommodate the differing and diverse learning needs of students.

e Student grouping seems to be based on random selection by teachers and sometimes by student choice
rather than on individual student learning needs as identified through data analysis. Few examples of
differentiated instruction were observed by the review team.

e There was limited evidence of the development of higher order thinking skills in instructional practices.
Questioning skills varied greatly among teachers, with a majority of questions requiring factual recall and
one-word answers.

RECOMMENDATIONS:

e All teachers and school leaders should participate in professional development (PD) on the how to
implement a curriculum aligned to the New York State P-12 Common Core Learning Standards (CCLS)
with rigor, as well as delivery methods that are student centered. The curriculum should be relied upon
as the basis for assessing individual student mastery and progress. Walkthroughs and formal evaluations
should include how well the teacher knows and implements the curriculum for the subjects being taught.

e The school leaders should rigorously monitor classroom instructional practices and give on-going quality
feedback to teachers. School leaders should ensure that teachers are held accountable for incorporating
the strategies learned in PD into their instructional practice.

e School leaders should provide PD on implementation of flexible grouping based on formative and interim
data. All students should be provided with tasks and activities that address their specific learning needs
in all lessons. School leaders should monitor teacher planning and instruction to ensure that the use of
data to group students becomes common practice in all classrooms. On-going PD for teachers that
continue to struggle with this strategy should be provided.

e School leaders should seek to provide PD that will support teachers in developing a variety of questioning
techniques aimed at using critical thinking and problem solving skills appropriate to student
development. Teachers should ensure that rigor prevails throughout each lesson by using “cold calls,”
i.e., avoid just calling on students with hands raised; getting students to respond to each other, instead of
teachers responding to every student answer; and prolonging the dialogue by asking further questions
such as, “why is that answer correct or incorrect?”
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lll. SCHOOL LEADERSHIP
FINDINGS:

e There is a need for the school leaders to share more of the school planning with the School-based Inquiry
Team in such areas as analyzing school data as well as planning for and solving instructional problems.

e It was not clear whether school leaders were setting aside quality time for discussion of classroom
observations, formal and informal, common views about what constitutes effective teacher practice, and
providing relevant feedback to teachers in order to sustain continuous improvement efforts.

e Thereis limited evidence that school leaders have been trained on the new CCLS.

e That is limited evidence of collaborative instructional leadership to direct activities that would sustain
growth towards the school’s improvement efforts as defined in the Comprehensive Educational Plan
(CEP).

RECOMMENDATIONS:

e The monitoring of the implementation of instructional goals for the school must be the top priority of the
school leaders and the Inquiry Team. All plans for the school, once agreed upon, should be carried out
with fidelity.

e The school leadership should implement a classroom observation schedule to monitor more closely the
quality of teaching and learning across the school. In order for the message to be effective, written
feedback should reflect the common understanding of both school leaders about what constitutes
effective teacher practice.

e All school leaders should participate in PD on how to plan and implement a curriculum aligned to the P-
12 CCLS with rigor as well as delivery methods that are student centered. The curriculum should be
relied upon as the basis for assessing individual student mastery and progress. Walkthroughs and formal
evaluations should include how well the teacher knows and implemented the curriculum fro the subjects
being taught.

e The school leaders should work together to continue to develop as a leadership team in order to further
support effective teacher practices and define and implement all aspects of the CEP school improvement
goals.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

e Although some plans are in place that articulate a pathway for student success and a base for horizontal

classroom planning, the vertical planning for higher standards is missing. Expectations for students
moving into the upper grades are not formally articulated within the school above grade 6.
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e Teachers, parents, and students that were interviewed by the review team stated that many parents are
not actively involved in their children’s education.

RECOMMENDATIONS:

e School leaders should seek to plan for teachers of the various grades to formally meet with teachers
across all grades and discuss student successes and needs. This would assist in the elimination of gaps in
student learning and clarify expectations for what will be taught at the next level. If possible, this same
process should be used for all feeder schools throughout the District.

e School leaders should work with the Yonkers Council of Parent Teachers Association and find ways to
attract more parents to participate in school activities. In addition, the School Leadership Team should
survey parents on what both parents and teachers can do to strengthen the teaching and learning
process for children.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e PD activities are generally “initiative—driven” training and are not aligned with the school goals to
improve teacher capacity or based on data that reflect student needs.

e Although PD activities around the P-12 CCLS are in place, there is a need for all teachers to be fully
trained and practice lessons using this new methodology.

e Some reading workshops are being provided for Title | parents; however, there is still a need to provide
more workshops for parents that focus on specific student needs.

RECOMMENDATIONS:

e The school leadership should create a structured and detailed PD plan that is aligned with the CEP goals.
This plan should take into account the differentiated needs of the staff and students as reflected in the
school data regarding student performance and quality of teaching and learning.

e School leadership should ensure that all teachers are trained in the CCLS and are able to present units of
study and develop Student Learning Objectives (SLOs) when necessary.

e Additional workshops for parents that would enhance their ability to assist their children with homework
and motivate each child to do well academically should be provided.
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VI. FACILITIES AND RESOURCES
FINDING:

There were no findings in this section.
RECOMMENDATION:

Continue to provide the necessary resources to improve student learning.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school
should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-
12 CCLS, Data Driven Instruction and the Annual Professional Performance Reviews for teacher effectiveness.
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