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PART 1: MISSION STATEMENT
“Mission - We will motivate, celebrate, and practice collegiality with every child every day utilizing the
common core standards to prepare students for college and career.”

PART 2: SCHOOL STRENGTHS

PART 3: FINDINGS AND RECOMMENDATIONS

I. COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

e Data analysis is not consistently used as a tool for driving forward school improvement.

e The data that the school collects is not being analyzed in a rigorous manner to identify precisely
what aspects of English language arts (ELA) need to be the specific focus for improvement. The
analysis of data is not focused sharply enough to identify the key changes required in programs and

delivery to bring about urgent improvement in student performance.

e Teachers are not consistently monitoring student progress records and student academic needs.
Many teachers did not have a system to assist them in grouping and designing instruction to meet
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student individual needs. As a result, not all students who are eligible for Academic Intervention
Services (AIS) are receiving these services.

Teachers do not use data to inform their instructional planning or modify instruction. They
implement the curriculum with fidelity, regardless of the need to differentiate instruction to address
student’s specific learning.

RECOMMENDATIONS:

The school should revisit the current system for data disaggregation and analysis to focus more
closely on student-by-student, class-by-class and subgroup-by-subgroup deficiencies in addition to
whole school and grade monitoring. The Comprehensive Education Plan (CEP) should ensure that all
teachers use item skills analysis of District based formative assessment tools and predictive results
to inform their instruction in all testing grades. Particular attention should be given to monitoring
the development of student skills as they move from grade to grade to check for vertical alignment
in curriculum programs in each content area.

The school leader should request professional development (PD) support from the District in
developing in teachers the skills needed to implement a more rigorous and systematic analysis of
data. Teachers should hone these skills so that teachers can identify precisely the aspects of ELA
that are causing students the greatest problems. Plans should then be put in place to address these
issues on a school, grade, or class level and ensure that these areas are a focus for teaching and
learning. The school leadership should monitor the analysis down to classroom practice and hold
staff accountable to ensure that improvements are made.

The school leadership should develop a system and format for collecting student data. All student
data should be reviewed to identify all students in need of AIS. School leaders should closely
monitor instructions to ensure that all staff members are following the agreed-upon plan.

Teachers should use student performance data, summative, interim, and formative, to create

instructional groups, design skill-based activities for small groups of students with similar needs, and
adjust the planned curriculum with a special focus on at-risk students and identified subgroups.

TEACHING AND LEARNING

FINDINGS:

Curriculum programs do not foster rigorous and engaging instruction, especially in ELA. In the
lessons observed by the review team, there was insufficient application of higher order thinking
skills, problem solving and project-based learning to stimulate and engage the students.

There was no evidence that teachers are using pacing calendars or scope and sequence documents,
especially in ELA.
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e A minimal number of classes visited by the review team used textbooks or other reading materials
that were aligned to State Standards. Most materials examined in classrooms were significantly
below grade level.

e Quality lesson planning is not in place throughout the school. Many lesson plans reviewed did not
contain significant details of classroom learning, expectations for learning outcomes, or alignment
to standards.

e Classes visited by the review team and a review of teacher planning documents revealed that there
was a lack of content, rigor, and student engagement and little opportunity for students to use of
higher order thinking skills in lessons.

e There was minimal evidence that teachers of English language learners (ELLs) and students with
disabilities used the collected assessment data to inform instruction.

e The school does not have a wide variety of instructional resources in curriculum planning to support
the different learning styles of its students. Some content areas, e.g., ELA, have limited resources.
Even when resources are plentiful, teachers do not always use these effectively to support group
work or to challenge students. In the self-contained classes visited by the review team, learning
resources were insufficient to deliver an effective instructional program.

e The co-teaching model was not effectively implemented in classrooms that were visited by
reviewers.

e Pacing and sequencing in some classrooms are weak, and learning time is not maximized. The slow
pace negatively impacts student attention span, and some students are off task and not deeply
engaged in learning. Loss of instructional time was evident as students moved from one activity to
another and from room to room. Lack of classroom management was evident in some classes
visited by reviewers and negatively impacted student learning.

e Student engagement in meaningful instructional activities was limited. There were many lessons
where instructional activities lacked challenge and did little to attract the interest of students.
These same lessons did not provide students with opportunities to interact or work collaboratively.
In these lessons, students were not active participants in the learning process.

RECOMMENDATIONS:

e School leaders should ensure an increase in the rigor of curriculum outcomes so that a wide range of
instructional strategies can be used to promote student higher level thinking, problem solving, and
research skills in all content areas.

e The school should develop and provide pacing calendars that are aligned with the curriculum maps
to ensure a timeframe for instructional delivery. The District should provide the necessary
resources to support the school in the completion and implementation of the curriculum maps and
the pacing calendars. School leaders should monitor and evaluate planning documents and carry
out regular classroom observations to ensure that pacing calendars are consistently used.
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e All instructional materials should be aligned with current State Standards. Teachers should receive
training to maximize the effective use of instructional materials and resources.

e School leaders should ensure that teachers use the model lesson plans that are available in the
Rochester Instructional Framework so that lessons are consistently planned around specific learning
points and are aligned with Standards. School leaders should regularly monitor teacher planning to
ensure that all teachers are following the expected guidance.

e School leaders should facilitate professional development (PD) that would better equip teachers
with the skills and expertise to plan and deliver a series of lessons. These lessons should contain a
range of tasks to stimulate and engage students in developing higher order thinking skills.

e Teachers of ELLs and students with disabilities should receive training in using data to inform
instruction for these subgroups. In addition, teachers should receive training in selecting
appropriately leveled materials that are closely aligned with a standards based curriculum for these
students. The school should provide resources to meet this need.

e The school leader should ensure that sufficient funds are available to provide instructional resources
to support an effective learning environment for all students. This should include a particular focus
on the provision of resources to support and enhance the learning of students with disabilities. The
use of these resources should be monitored during lesson observations.

e Teachers should be provided with support; guidance; and, where appropriate, PD to implement a
more effective co-teaching model. Teachers should be given opportunities to visit successful co-
teaching classrooms. The co-teachers should be given scheduled collaborative planning time to
ensure best practices in co-teaching instruction The school leaders should closely monitor co-
teaching classroom practices and provide constructive feedback to teachers.

e The school leader should ensure appropriate pacing and sequencing of instruction. The students
should clearly understand expectations and should be expected to be self-directed and personally
accountable. Teachers should plan effective closures so that students summarize the day’s lesson,
the teacher is able to assess the degree to which students mastered the day’s content, and students
are able to efficiently transition to the next class. Classroom rules and consequences should be
discussed and posted.

e Through collaboration during common planning time and PD opportunities provided by the District,
teachers should ensure that all student work is appropriately challenging and demanding. Teachers
should provide regular opportunities for students to work cooperatively and discuss issues so that
students become more proactive learners. The school leaders should carry out regular observations
of lessons to monitor that this is consistently occurring.
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lll. SCHOOL LEADERSHIP

FINDINGS:

There is no strategic plan that clearly and specifically outlines the roles that key staff are to play or
how progress towards challenging and achievable goals is to be measured. A culture of high
achievement is not fully embraced by all staff and school leaders.

There is no common planning time formally scheduled. Expectations for the use of common
planning time are unclear and require further development.

Although a formal Annual Professional Performance Review process exists, there are limited
informal instructional walkthroughs.

RECOMMENDATIONS:

The school leaders and the District should create a Comprehensive Educational Plan (CEP) to
improve achievement. The school leaders and staff should articulate a clear vision and strategic plan
that drives the school towards high student achievement and clearly outlines the responsibilities of
staff and leaders. The CEP should include goals, action plans, PD, and should use all resources
available through the District. The implementation of the plan should be carefully monitored and its
impact on student achievement measured.

School leaders should create a flexible common planning schedule in which teachers can meet
across grade levels and content areas and establish protocols and expectations for the use of this
time.

The school leaders should develop a plan for regular, frequent informal walkthroughs that result in
data to drive instructional practices.

IV. INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

A number of teachers use a punitive tone in classes and hallways. This does little to promote a
welcoming atmosphere for students and visitors.

The school does not reflect the cultural diversity and specific needs of the school community.

Although the school is committed to the use of SMARTBoards in the classroom, a number of
teachers were not taking advantage of the intended purpose and capability of the technology.

There is inconsistency in the schoolwide implementation of the behavior policy and the District code
of conduct.
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RECOMMENDATIONS:

V.

The school leader should seek the assistance of the District in order to provide PD on schoolwide
behavior management. The PD should focus on building and extending a more trusting relationship
among all stakeholders.

The school leader should develop a plan to ensure that cultural diversity is infused throughout the
school. All stakeholders should participate in this initiative and develop resources that adequately
reflect student and community diversity.

The school leaders, with District support, should provide teachers with on-going PD in incorporating
SMARTBoard/technology use into their lesson plans to support interactive and hands on learning.
School leaders should monitor technology usage through observations and walkthroughs.

The school leader should assemble a team to review student disciplinary data using a schoolwide
evaluation tool and revise disciplinary procedures that align with the District code of conduct. The
school leader should work closely with the District in developing schoolwide PD on behavior
strategies and supports.

PROFESSIONAL DEVELOPMENT

FINDINGS:

PD activities generally take the form of episodic, initiative-driven training rather than
comprehensive efforts aligned with school goals to improve teacher capacity based on data that
reflect student needs. The intensity, duration, and frequency of PD have not been consistent and
does not focus precisely enough on the issues that will make the greatest difference in raising
student achievement.

Teachers are not held accountable for incorporating PD practices into their instructional practice.

RECOMMENDATIONS:

The school leader should ensure that all PD is relevant, fully reflects needs identified to achieve
school goals, takes place as agreed, and is monitored to assess its effectiveness. School leaders, with
support from the District, should design a comprehensive PD plan to address the needs of teachers
to improve their delivery of instruction. School leaders should closely monitor the delivery of
instruction by reviewing lesson plans, providing feedback on lesson plans, and conducting informal
and formal observations with written feedback that includes recommendations for improvement.

The school leader should conduct follow-up observations after PD sessions to ensure that teachers
implement the strategies learned into the classroom instructional program. The school leaders
should develop detailed recommendations based on the PD provided and specific next steps in the
observation reports to focus the next observation.
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VI. FACILITIES AND RESOURCES

FINDING:

The building shows signs of age and a need for improved maintenance.
RECOMMENDATION:

The school leader should seek the support from the District in carrying out a site evaluation to remedy
the many building deficiencies that are present to help provide a safer and more welcoming
environment for students and staff.

PART 4: CONCLUDING STATEMENT

The findings and recommendations noted in the report are intended to guide the school’s inquiry,
planning, and the development of the CEP for school year 2012-13. The school should also continue its
efforts in the implementation of the following Regents Reform Agenda initiatives: P-12 Common Core
Learning Standards (CCLS), Data Driven Instruction and the Annual Professional Performance Reviews
for teacher effectiveness.
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