Department 6f ;
Education

Carmen Farina, Chancellor

June 24, 2015

To Whom It May Concern:

The New York City Department of Education (NYCDOE) intends to submit applications for the School
Improvement Grant (SIG) Cohort 6 to the New York State Department of Education (NYSED).

The NYCDOE currently intends to submit applications for the following six (6) schools with the following
intervention models:

DBN School Name BEDS Code Intervention Model
30Q111 | PS 111 JACOB BLACKWELL 343000010111 | Innovation Framework
07X520 | FOREIGN LANG ACAD OF GLOBAL STUDIES | 320700011520 | Innovation Framework
14K322 | FOUNDATIONS ACADEMY 331400011322 | Innovation Framework
16K455 | BOYS AND GIRLS HIGH SCHOOL 331600011455 | Innovation Framework
25Q460 | FLUSHING HIGH SCHOOL 342500011460 | Innovation Framework
09X313 | IS 313 SCHOOL OF LEADERSHIP DEV 320900010313 | Innovation Framework

We may also submit additional applications; we are currently finalizing the selection of any other schools and
intervention models. Please feel free to contact us with questions. Thank you for this opportunity to support
our schools.

Sincerely,

Mary Doyle
Executive Director
State School Improvement & Innovation Grants

Office of State/Federal Education Policy & School Improvement Programs
MDoyle5@schools.nyc.gov
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Please complete all that is required before submitting your application.
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Select District (LEA) Name:

Listed alphabetically by District

342500010000 NYC GEOG DIST #25 - QUEENS

Select School Name:

Listed alphabetically by school name (Priority Schools followed by Focus Schools)

342500011460 FLUSHING HIGH SCHOOL

Lead Contact (First Name, Last name):

Mary Doyle

Title (for Lead Contact)

Executive Director

Phone number:

212-374-2762

Fax number:

212-374-5760

Email address:

mdoyle5@schools.nyc.gov

Grade Levels Served by the Priority School Identified in this Application:

9-12

Total Number of Students Served by the Priority School Identified in this Application:

3041
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School Address (Street, City, Zip Code):

35-01 UNION STREET, Queens, NY 11354

Status of School:

For electronic review purposes, please select the best descriptor for the status of the school.

Priority School - previously funded SIG 1003g Cohort 1

Select the SIG Model for this School Application

Applicants must submit the SIG Model chosen for this particular School Application here. ReviewRoom will direct your application based on
the chosen model.

NOTE: Please be certain that the selection chosen here in ReviewRoom matches the signed application cover page that is submitted in
hardcopy. If there is a discrepancy, the signed application cover page will be used to identify the model chosen for submission.

Innovation Framework - Community-Oriented School Design
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New York State Education Department:
Local Education Agency (LEA) 1003{g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

New York State Education Department DO NOT WRITE IN THIS SPACE
Application Cover Sheet Log Number Date Received
School Improvement Grant (SIG) 1003[g]
District (LEA) ' _ LEA Beds Code:
New York City Department of Education 305100010051

Lead Contact (First Name, Last Name)

Sharon Rencher/Mary Doyle

Title i Telephone Fax Number E-mail Address

Senior Advisor/Executive Director
Office of State/Federal Education Policy and
School Improvement Programs

(212) 374-0557 Srenche@schools.nyc.gov
2)374-
(212) 374-2762 [2EENEsa-5300 Mdoyle5@schools.nyc.gov

Legal School Name for the Priority School Identified in this Application School Beds Code
FLUSHING HIGH SCHOOL 342500011460
Grade Levels Served by the Priority School Identified in this Application | School NCES #
9-12

Total Number of Students Served by the Priority School Identified in this Application School Address (Street, City, Zip Code)

35-01 UNION STREET, Queens, NY

3041 11354
School Model Proposed to be Implemented in the Priority School Identified in this Application
Turnaround Restart Transformation Innovation Framework
Closure Evidence-based Early Learning Intervention T"ﬁe Con%my clieT

Certification and Approval

| hereby certify that | am the applicant’s Chief Administrative Officer, and that the information contained in this application is, to the
best of my knowledge, complete and accurate. | further certify, to the best of my knowledge, that any ensuing program and activity
will be conducted in accordance with all applicable application guidelines and instructions, and that the requested budget amounts
are necessary for the implementation of this project. | understand that this application constitutes an offer and, if accepted by the
NYSED or renegotiated to acceptance, will form a binding agreement. | also agree that immediate written notice will be provided to
NYSED if at any time | learn that this certification was erroneous when submitted, or has become erroneous by reason of changed
circumstances.

CHIEF ADMINISTRATIVE OFFICER

Signature (in blue ink) / Date

~4
Type or print the name and title of the Chief Administrative Officer
Carmen Farifia, Chancellor, New York City Department of Education

 DONOTWRITEINTHISSPACE




A. District Overview
The LEA must demonstrate a commitment to success in the turnaround of its lowest achieving schools and the
capacity to implement the model proposed. The district overview must contain the following elements:

i. Describe the district motivation/intention as well as the theories of action guiding key district strategies to
support its lowest achieving schools and ensuring that all students graduate high school ready for college
and careers.

ii. Provide a clear and cogent district approach and set of actions in supporting the turnaround of its lowest
achieving schools and its desired impact on Priority Schools.

iii. Describe the evidence of district readiness to build upon its current strengths and identify opportunities
for system-wide improvement in its Priority Schools.

Under the leadership of Schools Chancellor Carmen Farifia, the New York City Department of
Education (NYCDOE) is fundamentally changing the way in which it partners with and provides
support to schools, and holds everyone in the system accountable for results. The NYCDOE
created Strong Schools, Strong Communities (see plan here), which outlines the
motivation/intention and theories of action guiding NYCDOE strategies to support the lowest
achieving schools and ensure that all students graduate high school ready for college and careers.
The plan describes a new approach to supporting New York City’s public schools and all of our
students, which consists of three key components:

1. The Framework for Great Schools — a roadmap to school improvement for school leaders

2. School Quality Reports that give schools and families well-rounded and actionable
information about school performance

3. Astreamlined system to deliver customized support to schools

The Framework for Great Schools provides the NYCDOE approach in supporting the turnaround
of our lowest achieving schools and ensuring that all students graduate high school ready for
college and careers. There are six essential interconnected elements of the framework which are
the foundation for our approach:

1. Rigorous instruction: Classes are driven by high educational standards and engage
students by emphasizing the application of knowledge.

2. Collaborative Teachers: The staff is committed to the school, receives strong
professional development, and works together to improve the school.

3. Supportive Environment: The school is safe and orderly. Teachers have high
expectations for students. Students are socially and emotionally supported by their
teachers and peers.

4. Strong Family-Community Ties: The entire school staff builds strong relationships with
families and communities to support learning.

5. Effective Leaders: The principal and other school leaders work with fellow teachers and
school staff, families, and students to implement a clear and strategic vision for school
success.

6. Trust: The entire school community works to establish and maintain trusting
relationships that will enable students, families, teachers, and principals to take the risks
necessary to mount ambitious improvement efforts.


http://schools.nyc.gov/NR/rdonlyres/C955EF12-EBBC-4B41-AF8D-20597C55DF0C/0/StrongSchoolsStrongCommunities_NYCDOE.pdf

The NYCDOE School Renewal Program was recently created for the most struggling schools,
including Priority Schools. All of the schools for which the NYCDOE is applying for the School
Improvement Grant (SIG) Cohort 6 opportunity are Renewal Schools. The School Renewal
Program provides a more targeted approach for school improvement, and demonstrates the
readiness of the NYCDOE to build upon current strengths and identify further opportunities for
improvement. The NYCDOE is working intensively with each Renewal School community over
three years, setting clear goals and holding each school community accountable for rapid
improvement. More information about the School Renewal Program is here.

Renewal Schools are transforming into Community Schools as the New York City Community
Schools Initiative is a central element of Mayor Bill de Blasio’s vision to re-imagine the City’s
school system; this direction is aligned with the New York State Education Department
(NYSED) state-determined SIG model: the Innovation Framework Community-Oriented School
Design, the model selected for NYCDOE SIG Cohort 6 applications. Community Schools are
neighborhood hubs where students receive high-quality academic instruction, families can access
social services, and communities congregate to share resources and address common challenges.
The Mayor has pledged to create more than 100 Community Schools over the next several years,
including this school. More information on the Community Schools Initiative is here.

This SIG plan is based on the school’s unique Renewal Schools Comprehensive Education Plan
(RSCEP), which was crafted this past spring based on needs assessments for each school and
includes a Community School description along with SCEP required information. NYCDOE
Renewal Schools will be transformed into Community Schools, have an additional hour of
instruction each day, increase professional development in key areas like student writing, and
launch a summer learning program — with concrete targets in student achievement. This SIG
plan will support key improvement strategies in the Renewal School.

Another strength of the NYCDOE includes control of the schools under the Chancellor and
Mayor, which ultimately has given more independence to principals. One of the most important
reforms has been giving principals control over hiring and budget decisions. An opportunity for
improvement, however, is that while some principals were able to use this autonomy to drive
achievement in their schools, others struggled without direction on how to improve, particularly
in struggling schools. Moving forward, each NYCDOE Community and High School
Superintendent will be responsible for providing schools with the resources they need to succeed
and hold school leaders accountable for results. Superintendents will utilize a school’s
performance data, the Framework for Great Schools, and the professional judgment they have
gained through experience to raise student achievement in struggling schools.

The Mayor, Chancellor, and NYCDOE leadership will closely monitor Renewal School progress
via regular data reports and frequent visits to the school. Renewal Schools have at most three
years to show significant improvement before the NYCDOE considers restructuring the school.
If the school fails to meet benchmarks each year, or the Superintendent loses confidence in the
school leadership, the Superintendent will make the changes necessary to ensure that each child
in the school has a high-quality education. Such changes may include school
consolidation/merger or closure.


http://schools.nyc.gov/AboutUs/schools/RenewalSchool
http://www1.nyc.gov/site/communityschools/index.page

The NYCDOE is monitoring schools with low student enrollment for possible
consolidations/mergers. By the end of the 2014-15 school year, proposals to consolidate four
low enrollment schools were announced for proposal to the Panel on Educational Policy (PEP) in
fall 2015. In addition, there are other schools that could benefit from consolidation, and school
leaders are working closely with their communities and Superintendents with the intention of
aligning resources and building consensus for consolidation. We anticipate making further
announcements this fall if there are viable school redesigns, which may include SIG Cohort 6
schools. Our budget requests for schools with currently less than a 200 student enroliment
reflect a reduced amount for school year 2015-16 as we took into consideration the relatively low
student enrollment. We believe that our school redesign efforts will ultimately provide a much
richer educational experience for our students.

B. Operational Autonomies

The LEA must provide operational autonomies for Priority Schools in exchange for greater accountability for
performance results in the following areas: 1) staffing; 2) school-based budgeting; 3) use of time during and after
school; 4) program selection; and 5) educational partner selection. In addition to providing quality responses to
each element requested in this section of the Project Narrative, the Priority School must have school-level
autonomy in at least two of these areas for an acceptable rating in this category. Applications that provide quality
responses and that are granted anywhere from 3 to 5 of these autonomies will receive a rating of exemplary for
this category. The LEA must respond to each of the following:

i. Describe the operational autonomies the LEA has created for the Priority School in this application.
Articulate how these autonomies are different and unique from those of the other schools within the
district and what accountability measures the district has put in place in exchange for these autonomies.

ii. Provide as evidence formally adopted Board of Education policies and/or procedures for providing the
school the appropriate autonomy, operating flexibility, resources, and support to reduce barriers and
overly burdensome compliance requirements.

iii. Submit as additional evidence, supporting labor-management documentation such as formally executed
thin-contracts or election-to-work agreements, or school-based options, that state the conditions for
work that match the design needs of Priority School.

As a Renewal School, the school is provided increased supports for increased accountability for
performance results. Key elements of the School Renewal Program are:

e Transforming Renewal Schools into Community Schools

e Creating expanded learning time

e Supplying resources and supports to ensure effective school leadership and rigorous
instruction with collaborative teachers

e Underperforming schools will undergo needs assessments in six elements of the
Framework for Great Schools to identify key areas for additional resources

¢ Bringing increased oversight and accountability including strict goals and clear
consequences for schools that do not meet them

Budgeting: A budget for the school is based on the Fair Student Funding (FSF) formula. Funding
follows each student to the school that he or she attends based on student grade level, with
additional dollars based on need (academic intervention, English Language Learners, special



education, high school program). Recently the NYCDOE committed $60 million in additional
funding to ensure that struggling schools have the resources they need to succeed. Renewal
Schools will be brought to 100 percent of their FSF recommendation within two years. Also as a
Priority School, the school receives funding through Title I allocations to support its goals
outlined in its school improvement plan as a struggling school. Priority Schools select to use this
funding towards identified areas of need, for example expanding learning time. Priority Schools
may also receive School Achievement Funding from the NYCDOE to improve instructional
programs.

A description of Fair Student Funding, which can be used at principal discretion, is posted here.
A description of School Achievement Funding can be found here. The Priority School receives
funding in its budget to use flexibly and an additional funding allocation to support its school
improvement activities, documented in a NYCDOE procedure known as a School Allocation
Memorandum (SAM). The Priority and Focus Schools SAM for school year 2014-15 is posted
here and is also attached.

Staffing: Renewal School principals select staff to fill vacancies. Principal staffing actions
include additional pay for certified staff for expanded learning as required by NYSED as a
Priority School. Schools participate in NYCDOE teacher leadership programs to support the
retention and development of expert teachers at their school. The NYCDOE provides
organizational assistance to Priority Schools. The Office of State/Federal Education Policy &
School Improvement Programs is designated to work with Priority Schools to select and
implement their whole school reform models and assist the schools with compliance
requirements. School Implementation Managers (SIMs) work with SIG schools on school
improvement efforts and SIG compliance requirements.

Renewal School principals and their leadership teams were targeted by NYCDOE central for
ongoing consultation recruitment and retention needs as well as a series of trainings, workshops,
and activities that are customized to fit the specific needs of the school. Focus areas include
recruitment and marketing to candidates, determining “right-fit” teachers, teacher selection, and
supporting and retaining new and existing teachers.

Through the 2014 teachers’ contract and subsequent amendments (see the attached UFT MOA)
three new teacher leader roles were created. All Renewal Schools had the opportunity to
establish teacher leader roles with a designated funding allocation; below is additional
information on three key new roles.

e Model Teacher: Takes on additional responsibilities such as establishing a laboratory
classroom; demonstrating lessons; exploring emerging instructional practices; reflecting
on and debriefing a visit from a colleague.

e Peer Collaborative Teacher: Released from the classroom for a minimum of 20% of the
time to take on additional responsibilities to support the professional learning of their
colleagues through peer coaching and intervisitation.

e Master Teacher: Released from the classroom for a minimum of 20% of the time to take
on additional responsibilities to support the entire school or across multiple schools;
responsible for school-level progress.


http://schools.nyc.gov/AboutUs/funding/overview/default.htm
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf

Teacher leaders are integral to the school improvement process as well as a way to retain high-
performing teachers, recruit and attract experienced educators, create opportunities for
collaboration, and further develop and refine teacher practice. As one principal explained,
“Having a distributed leadership structure in this school is not only effective for building
effective teaching practices, but also for running a school. It makes my day and my job infinitely
easier. One example is planning [professional learning time] on Mondays... it is a big task.
Knowing that we have teacher leaders working with teachers who are putting forth things they
would like to work on makes that time more effective and the teachers more invested.”

Each school will receive up to $27,500 to fund a team of teacher leaders. The allocation will be
issued through a SAM following the completion of the teacher leader selection and staffing
cycle. The selection process is a joint UFT-NYCDOE designed and implemented process. In
addition, only teachers rated Effective and Highly Effective are eligible to apply.

Guidance provided by the NYCDOE includes that schools may use the allocation to fund one
Peer Collaborative Teacher and two Model Teachers:

e Schools where teacher leadership has been the most successful in building school culture
have staffed more than one teacher leader role at their school — ideally a team of at least
three. Having more than one teacher leader at a school, formalizes teacher leadership to
the rest of the staff and makes the work of the teacher leaders a larger part of the school
culture.

e Given that the Peer Collaborative Teacher has release time, they are well positioned to
organize the teacher leadership team in a way that broadens the impact of the teacher
leader team and increases the potential supports for other teachers in the school. The
Model Teachers act as key partners in the work to support growth through sharing their
classroom with other teachers in the building.

Program selection: NYCDOE was among the first large urban school districts in the nation to
recommend new high-quality Core Curriculum materials, with English Language Learner
supports, for grades K-8 in ELA and math that align to the CCLS and promote the instructional
shifts. The NYCDOE conducted an extensive research and review process in order to identify
high-quality Core Curriculum materials that align to the CCLS and promote the Common Core
Instructional Shifts for ELA and Mathematics. Additional information on NYCDOE and the
Common Core may be found here.

Each Renewal School participated in a needs assessment, which included the Surveys of Enacted
Curriculum (SEC), a research-based, nationally validated set of online surveys that align teacher-
reported data on ELA and mathematics instruction against the Common Core standards. The
SEC is used as one set of data to help inform the school how what is happening in the
classroom—the enacted curriculum—compares to the written curriculum and tested curriculum,
including state assessments. It helps begin conversations about how to better align the three
types of curricula. Reports were provided to each school to inform their SIG Cohort 6 plan.


http://schools.nyc.gov/NR/rdonlyres/5CC378E0-7EE7-4A11-A55B-EDD26552EE16/0/CommonCoreCurriculumSupports0528_v11.pdf
http://schools.nyc.gov/NR/rdonlyres/B501D8D1-5144-41D3-BDF6-85FAE159A938/0/ELLSupports_CC.pdf
http://schools.nyc.gov/NR/rdonlyres/B501D8D1-5144-41D3-BDF6-85FAE159A938/0/ELLSupports_CC.pdf
http://schools.nyc.gov/Academics/CommonCoreLibrary/CommonCoreClassroom/ELA/default.htm
http://authoring.nycboe.net/Academics/CommonCoreLibrary/CommonCoreClassroom/Mathematics/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/Standards/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/InstructionalShifts/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/InstructionalShifts/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/NYSStandards/default.htm

There are differentiated professional supports provided to Renewal Schools. Teachers in K-8
schools are provided professional development through the Teacher’s College Writing Project
and the ReadyGen Independent Reading Initiative. Teachers in high schools are provided with
professional development through the WITsi (Writing is Thinking Through Strategic Inquiry)
process, included in the school-level SIG plans. Effective strategies for teaching expository
writing will be taught explicitly up front and integrated into the strategic inquiry process. The
rationale for their central role is that they are high-leverage strategies that target struggling
students’ deficiencies and that improve content knowledge, academic vocabulary, written
language, oral language and reading comprehension simultaneously. They also help teachers
pinpoint what struggling students need and how to provide it. The strategy is to begin (year 1)
with a focus on the 9™ grade and to focus on one additional grade each subsequent year (9th and
10th in year 2; 9" through 11th in year 3).

Schools are also selecting programs to improve school climate and safety with the goal of
decreasing incident rates, suspension rates, and disruptive behavior, and an increase in teachers’
ability to manage challenging student behaviors and an increase in student academic
achievement. To help strengthen school communities and improve academic outcomes, staff
members need support to understand and anticipate behavior issues before they escalate. The
Positive Learning Collaborative (PLC) is a joint initiative between the NYCDOE and teachers’
union, UFT, which provides intensive training and direct consultation to educators in order to
develop the skills that prevent crises and help students focus on academic goals. Information
about PLCs will be shared with SIG Cohort 6 schools for consideration of implementation.

Educational partner selection: As part of being a Renewal School and under the Community-
Oriented School Design model, the school has selected partnerships with community-based
organizations (CBOs) that offer tailored whole-student supports, including mental health services
and after school programs. Principals have discretion over selecting educational partners,
including those outlined in the SIG plan, that have been formally contracted by the NYCDOE
after a vetting process. The NYCDOE oversees a request for proposal process from
organizations experienced in working with schools in need of school improvement.
Accountability plans for the partner must be included based on annual evaluations of student
progress in the Priority School. If progress is not evident, then the work with the partner is
discontinued.

Educational partner selection from pre-qualified organizations is accomplished through the
Multiple Task Award Contract (MTAC) procedure, which provides a streamlined process for
schools to follow, posted below. All RFPs are on the NYCDOE public website here. Renewal
Schools have selected from the following community-based organizations (CBOSs) listed here.
CBOs selected for SIG Cohort 6 applicant schools include Zone 26, Grand Street Settlement,
Center for Supportive Schools, Phipps Neighborhood, Good Shepard Services, Fordham
University, the Child Care Center of New York, Westhab, and EIl Puente. More information
about the chosen CBO is in Attachment Z.

The MOUSs submitted under the SIG Innovation Framework for each school and CBO outline
their partnership. The CBO selected is the lead partner in the SIG Innovation Framework


http://schools.nyc.gov/Offices/DCP/KeyDocuments/MTACPQS.htm
http://www1.nyc.gov/site/communityschools/schools-and-partners/schools-and-partners.page

Community-Oriented School Design. The process for CBO selection involved the NYCDOE
issuing a request for proposals to CBOs to partner with Renewal Schools. Once the pool of
CBOs was selected, School Leadership Teams (SLTs) were able to interview CBO
representatives to determine fit with the school. The SLT utilized a rubric that included
questions on whether the CBO could support the vision of the school through understanding the
student population and needs. The CBO works in collaboration with the school principal, SLT,
and the community school director assigned to the school to coordinate resources.

Use of Time During and After School: The school has a variety of opportunities for changing the
use of time during and after school. NYCDOE Priority Schools are implementing an additional
200 hours of Expanded Learning Time (ELT). NYCDOE created guidance for schools to
implement ELT called Guidelines for Implementing Expanded Learning Time at Priority
Schools; see here. The Priority School has the option to have ELT providers support students
through extended learning time.

All students in Renewal Schools will be given an opportunity for an additional hour of
supplemental instruction each school day, beginning next school year; a separate budget
allocation is provided for this purpose. The approach is that at least one hour of ELT is offered
to every student, known as the Renewal Hour. Schools may offer both the Renewal Hour and
other ELT programming. In addition, the lead CBO has funds budgeted in their Community
Schools contract to hire staff for the ELT initiative. There are two basic models for the Renewal
Hour: integration into the regular student school day or offering the ELT before or after the
school day. The attachment “Guidance for Use of Expanded Learning Time” outlines the
options for the implementation of Expanded Learning Time that Renewal Schools in more detail.

Schools can utilize a School-Based Option (SBO) to create flexible use of time. The SBO
process allows individual schools to modify certain provisions in the teachers’ union
(UFT)/NYCDOE Collective Bargaining Agreement. In the SBO process, the school community
creates a plan for how to effectively implement extended learning time. The principal and
school-based UFT chapter leader must agree to the proposed modification which is presented to
school union members for vote. Fifty-five percent of the UFT voting members must affirm the
proposed SBO in order for it to pass. The intent of the SBO process is to empower the school
community on how to best make use of time before, during, and after school. The SBO process
is described in the NYCDOE/UFT Collective Bargaining Agreement on page 46 here and is also
attached.

C. District Accountability and Support

The LEA must have the organizational structures and functions in place at the district-level to provide quality
oversight and support for its identified Priority Schools in the implementation of their SIG plans. The LEA plan for
accountability and support must contain each of the following elements:

i. Describe in detail the manner by which the district ensures that all federal requirements of a school’s
chosen model are fulfilled and continue to be fulfilled throughout the duration of the grant.

ii. ldentify specific senior leadership that will direct and coordinate district’s turnaround efforts and submit
an organizational chart (or charts) identifying the management structures at the district-level that are
responsible for providing oversight and support to the LEA’s lowest achieving schools.


http://intranet.nycboe.net/NR/rdonlyres/970DDA97-E393-433F-921B-39260BED7462/0/Acpolicypriorityelt.pdf
http://www.uft.org/files/contract_pdfs/teachers-contract-2007-2009.pdf

iii. Describe in detail how the structures identified in “i” of this section function in a coordinated manner, to
provide high quality accountability and support. Describe and discuss the specific cycle of planning, action,
evaluation, feedback, and adaptation between the district and the school leadership. This response
should be very specific about the type, nature, and frequency of interaction between the district
personnel with school leadership and identified external partner organizations in this specific Priority
School application.

iv. For each planned interaction, provide a timeframe and identify the specific person responsible for
delivery.

The central Office of State/Federal Education Policy & School Improvement Programs
(organizational chart attached) works to identify and monitor Priority School whole school
reform model selection and SIG progress monitoring. The School Implementation Manager
(SIM) ensures SIG application development, implementation, and monitoring of the approved
plan. Specific activities of the SIM include:

Review quantitative and qualitative data to assess student strengths and weaknesses;
Investigate root causes or contributing factors for low student achievement;

Align resources to maximize benefits to students;

Monitor plan implementation and make mid-course adjustments, as needed; and
Evaluate the impact of improvement interventions and external partners.

Schools Chancellor Carmen Farifia assumed leadership of the NYCDOE in January 2014. Dr,
Dorita Gibson is the Senior Deputy Chancellor and the Chancellor’s second in command
overseeing all aspects of school support, Superintendents, support for struggling schools, District
75 and 79 programs, and school communications. Phil Weinberg is the Deputy Chancellor for
Teaching and Learning overseeing professional development and curriculum, performance and
accountability, Common Core and college-readiness initiatives, Career and Technical Education,
and instructional support. Attached is a copy of the NYCDOE senior leadership organizational
chart which also includes leadership in Family Engagement, Operations, Students with
Disabilities, and English Language Learners, all of which play an integral role in coordinating
turnaround efforts.

The NYCDOE is transitioning to a new school support structure now that will be in place and
operational for the first day of school in September 2015. The new approach to school support is
guided by six critical principles:

1) Clear lines of authority and accountability so all schools improve.

2) Families have one place to call if they cannot resolve problems at the school.

3) School leaders maintain the critical independence over budget and human resources they
have had, so they can continue to drive improvement.

4) Provide customized support so school leaders can focus on those improvement efforts
most likely to boost achievement.

5) Provide one-stop support to school leaders.

6) Create equity in the system by providing more intensive support to schools that need it
most.



The new school support structure consists of four major parts:

1) Superintendent’s Offices: each Community and High School Superintendent will be
responsible for providing schools with the resources they need to succeed and hold
school leaders accountable for results

2) Borough Field Support Centers: each of the seven geographically located Borough Field
Support Centers will utilize a BOCES model (Board of Collaborative Educational
Services) in the provision of support to schools. An organizational chart is attached.

3) Central Teams

4) Affinity Groups, formerly called Partnership Support Organizations

As Renewal Schools, under the direction of the Superintendent, the Principal Leadership
Facilitators and Directors for School Renewal (DSRs) are the core drivers of school
improvement and implementation for Renewal Schools within their district. The DSR oversees
and supervises the coordination and delivery of intensive supports to persistently low achieving
schools. The DSR assists with needs-aligned instructional and operational supports to a number
of underperforming schools, including professional development, intensive interventions,
summer programming and extended learning opportunities, to ensure accelerated academic
achievement for the schools served. Attached is a copy of the Renewal Schools Program
organizational chart.

DSRs work with Renewal Schools to coordinate all school improvement efforts; SIMs work in
collaboration with DSRs on SIG requirements. Community School Directors (CSDs) are
assigned to each Renewal School to coordinate resources at the school-level with the CBO and
school. The attached “Stages of Development in a NYC Community School” provides a rubric
for schools to move from exploring to excelling in the features of a community school. Staff are
held accountable through performance reviews and grant monitoring. External partner
organizations working with Priority Schools are evaluated by schools and the NYCDOE based
on performance targets. Regular meetings take place with partners to ensure effectiveness, and
through the SIG Innovation Framework Community-Oriented School Design the NYCDOE will
convene all lead partners and school leaders as done with its School Innovation Fund (SIF) lead
partners last year to share expectations of SIG and as a lead partner.

Interactions with the Renewal School include weekly coaching visits to schools by DSRs and
content specialist instructional coaches. There are frequent observations with timely, accurate,
and actionable feedback. Superintendents provide professional development for school leaders
through organizing bi-monthly, collaborative Principal meetings. Superintendents also conduct
school visits and provide feedback to school leaders. Leadership coaches who are former
successful principals have been assigned to Renewal School principals. The Principal
Leadership Coaches are invited to school visits and debriefs to help support implementation of
the feedback and next steps given; they meet regularly with DSRs and Principals to monitor
ongoing progress; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent.



SIMs have a caseload of approximately a dozen schools implementing SIG Cohorts 2-6 and SIF.
SIMs are in each of their schools at least twice per month, communicate with school teams on
progress monitoring, and represent their schools to NYSED in the progress monitoring process.
Benchmarks have already been set for the school through the RSCEP, which align to SIG
benchmarks, and require an increased level of accountability. Using these measures, Renewal
Schools will be further evaluated by their superintendent at the conclusion of each of the next
two school years, in June 2016 and June 2017.

One Renewal School benchmark of note is that of student attendance which is also reviewed by
NYSED in SIG progress monitoring. This measure is required for all Renewal Schools as it is a
key indicator of schools’ progress. NYCDOE had 81 schools implementing SIG and SIF grants
in school year 2014-15 and participated in U.S. Department of Education SIG monitoring of
NYSED to outline its SIG development, implementation, and monitoring process. SIG Cohort 6
school plans outline strategies that will lead to successful outcomes in the leading indicators that
are measured in NYSED SIG monitoring, including improvements in the areas of student
attendance, teacher attendance, discipline referrals, ELT opportunities, and academic data.

In November 2014, NYCDOE released two new school quality reports, which present
information about the school’s practices, learning environment, and performance results.

The School Quality Snapshot is designed specifically for families, and provides a concise
summary of each school’s practices, environment, and performance. The School Quality
Guide is a more detailed report with additional information, including multiple years of data to
show the school’s progress over time. The Guide also Sets rigorous and realistic targets that are
based on the historical performance of schools with similar populations and the city as a whole
for schools in areas including student achievement, student progress, and college and career
readiness.

Each Renewal School was provided a menu from which they chose leading indicators and
student achievement benchmarks. Generally the targets included in the NYCDOE High School
and Elementary/Middle School Quality Guides were used as the basis for setting these
benchmarks. The attached shows samples from the benchmarks menus provided 1) for an
elementary/middle school and 2) for a high school. The guidelines for choosing benchmarks are
similar; the leading indicators and student achievement benchmarks are different based on the
school grade level.

Schools began receiving new data tools this year to help them track student progress and school
improvement. The Progress to Graduation Tracker provides high schools and transfer high
schools with credit and Regents data to more easily track individual students’ progress toward
graduation. The Tracker is updated on a daily basis so that educators can use the most up-to-date
information possible when identifying students who may be in need of additional supports and
interventions to help them succeed. The School Performance Data Explorer allows elementary,
middle and high schools to easily search, sort, and monitor metrics for current students across
subgroups and overtime. The tool includes information on how former students are doing
academically since they have left the school. By allowing educators to examine both whole-
school and individual-student metrics and trends, the Data Explorer is meant to help schools
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better identify and support struggling students earlier than ever before, identify and address
performance trends at their school, and track current and former students’ progress over time.

The following chart summarizes the interactions, timeframe, and persons responsible that are

discussed in this section:

Planned School Improvement Interaction

Timeframe

Person Responsible

Professional development for school leaders.

School visits & feedback for school leaders.

Bi-monthly
collaborative
Principal meetings

On-site school visits

Superintendent

Professional support to implement feedback
provided by the Superintendent.

Monitor progress and help to make adjustments
when necessary.

On-going

Principal Leadership
Facilitator (PLF)

Supervises the coordination and delivery of
multiple supports from NYCDOE.

Provides instructional and operational support
for schools.

Supports professional development needs of the
school.

Supports interventions, summer programming
and extended learning opportunities for schools.

Provides content coaching and classroom
observations and feedback.

Weekly visits to
School

Director for School
Renewal (DSR)

Coordinate resources at the school-level with
the CBO and school.

On-site daily

Community School
Director (CSD)

Support and monitors SIG implementation.

Coordinate with Superintendent teams on
school improvement initiatives for SIG

Bi-monthly on site
visits

School
Implementation
Manager (SIM)
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D. Teacher and L eader Pipeline

The LEA must have a clear understanding of the type and nature of teachers and leaders that are needed to create
dramatic improvement in its lowest-achieving schools. In addition, the LEA must have a coherent set of goals and
actions that lead to the successful recruitment, training, and retention of teachers and leaders who are effective in
low-achieving schools. The LEA’s plan must include each of the following elements:

i. ldentify and describe recruitment goals and strategies for high poverty and high minority schools to
ensure that students in those schools have equal access to high-quality leaders and teachers.

ii. Describe the district processes for altering hiring procedures and budget timelines to ensure that the
appropriate number and types of teachers and principals can be recruited and hired in time to bring
schools through dramatic change.

iii. ldentify and describe any district-wide training programs designed to build the capacity of leaders to be
successful in leading dramatic change in low-achieving schools. In addition, describe how these programs
are aligned to the implementation of the specific model chosen (Turnaround, Restart, Transformation,
Innovation Framework, Evidence-based, or Early Learning Intervention). Provide a history of these or
similarly purposed programs in the district, how they are or have been funded, and identify whether the
school principals chosen to lead the new school designs proposed in this application have emerged as a
direct result of these programs. Please identify the goals in terms of quantity and quality of effective
leader development.*

iv. ldentify and describe any district-wide training programs designed to build the capacity of teachers to be
effective specifically in low-achieving schools. Provide a history of these programs in the district, how they
are or have been funded, and identify whether the instructional staff chosen for the new school designs
proposed in this application have emerged as a direct result of these programs. If the programs are newly
proposed, please identify the goals in terms of quantity and quality of effective teacher development.*

v. Identify in chart form, the district-offered training events for items “iii & iv” above, scheduled during the
year-one implementation period (September 1, 2015 to June 30, 2016). For each planned event, identify
the specific agent/organization responsible for delivery, the desired measurable outcomes, and the
method by which outcomes will be analyzed and reported. Provide a rationale for each planned event and
why it will be critical to the successful implementation of the SIG plan.

*The district-wide training and professional development programs to be identified in this section are those that
are offered by the district to a group or cluster of like schools (Turnaround, Restart, Transformation, Innovation
Framework, Evidence-based, or Early Learning Intervention) and/or to cohorts of teachers and leaders who will
serve in them (e.g., training for turnaround leaders; training for teachers who need to accelerate learning in
Priority Schools where students are several levels below proficiency; training for school climate and culture in
Priority Schools, etc.). NYSED's Strengthening Teacher and Leader Effectiveness (STLE) grant may provide suitable
examples of the types of training and professional development expected in this section. See
https://www.engageny.org/resource/improving-practice. School-specific and embedded training and professional-
development should be detailed in Section II. 1.

The NYCDOE believes in its talent: the teachers, school leaders, and other personnel who work
with our city’s 1.1 million students. The mission of the Office of Leadership is to build and
sustain a leadership pipeline that yields high-quality leaders at all levels of the system,
including teacher leaders, assistant principals, principals, and systems-level leaders. The
pipeline structure has systemic supports and effective leadership development programs at each
stage to identify and cultivate:

1. Strong teachers to meet the citywide instructional expectations and move into more
formal teacher leadership development programs;
2. Effective teacher leaders and assistant principals to move into principal pipeline
programs and then into principal positions;
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3. Quality support for novice principals; and
4. Opportunities for experienced principals to mentor aspiring leaders.

The NYCDOE seeks to ensure that every student has the opportunity to learn from a high-quality
educator in a school with a strong school leader, particularly in Priority Schools where the need
is great. To accomplish this goal, we developed a pipeline of expert teachers and leaders and
provide them with targeted support. To increase the number of candidates who are well-
prepared to become principals, we have strengthened our principal preparation programs.
Simultaneously, we have shifted our focus toward identifying talented educators and nurturing
their leadership skills while they remain in teacher leadership roles. Our theory of action is that
if we invest in providing job-embedded leadership development opportunities for our most
promising emerging leaders and supporting our strongest current leaders to build leadership
capacity in others, then we will build a leadership pipeline that is more cost-effective and
sustainable, and produces more high quality next-level leaders.

The NYCDOE created the Principal Candidate Pool selection process to make clear the
expectations for principals in the recruitment process. The process is used to discern all
candidates’ readiness for the position of principal and ability to impact student achievement.
The NYCDOE has launched an enhanced version of the Principal Candidate Pool process in
order to meet the following objectives:
« Align the screening process to clear, high standards that are consistent with the
expectations to which principals will be held accountable under 3012-c.
« Offer participants an opportunity to receive high-quality professional development
about the NYCDOE’s expectations of principals.
o Provide hiring managers with multi-dimensional information to help enhance strategic
placement hiring decisions related to principals.

To recruit expert teachers, NYCDOE creates a diverse candidate pool. For subject-shortage
areas in which there are not enough traditionally-certified teachers to meet the needs of schools,
we developed alternative-certification programs such as the New York City Teaching Fellows,
which draws skilled professionals and recent college graduates to teach in high-need schools.
Begun in 2000, since then the program has provided schools with more than 17,000 teachers. In
addition to the NYC Teaching Fellows program, the NYCDOE has created an innovative
residency program called the NYC Teaching Collaborative that recruits and trains a cohort of 50
new teachers annually through a practice-based teacher training model in hard-to-staff schools.
This program is modeled after the nationally known program run by AUSL in Chicago.
Additionally, the NYCDOE recruits annually a cohort of new hires that have been identified as
top tier recruits to fill positions in struggling schools called the “Select Recruits” program.

The NYCDOE created teacher recruitment initiatives to build a pipeline of teachers prepared to
turnaround the performance of our lowest-performing schools and teacher leadership programs
for experienced educators to support professional development in their schools. In June 2014 the
NYCDOE and UFT negotiated a set of teacher leadership positions and those positions have
been focused in a subset of schools to serve as a vehicle to attract new talent to struggling
schools and create leadership opportunities for current teachers on staff. In spring 2015 a cohort
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of school participated in a foundational teacher leadership professional learning series that
oriented teachers to the new positions and provided opportunities for foundational skill
development in key teacher leadership skills. The NYCDOE also leverages the state-funded
Teachers of Tomorrow grant to provide recruitment and retention incentives for teachers to work
in our highest-need schools.

To support schools in recruiting and retaining this new talent at the school level, the DOE
produces annual “Smart Retention” reports which create a picture of a school’s history in
retaining talent year over year. Alongside the report, NYCDOE offers coaching in recruitment
and retention strategies for a subset of identified schools. Each year the NYCDOE sets hiring
policies to ensure that teachers and principals can be recruited and placed into our schools.
Principals are typically in place in schools by July before the start of the next school year to
begin year-long planning and school improvement efforts and teachers in place by September.
Once selected, principals are empowered to make certain staffing decisions for their schools.
Schools receive their budgets for the new fiscal year by June.

Annual hiring exceptions are set to ensure that hard-to-staff schools are staffed appropriately.
These exceptions are made on the basis of the following factors: hard to staff subject areas,
geographic districts, and grade level (elementary, middle, high). The timeline allows school
leaders the ability to plan for any staffing needs or adjustments in concert with the citywide
hiring process which begins in the spring and continues into the summer.

The NYCDOE creates and collaborates with partners on principal training programs to build a
pipeline of principals with the ability to drive teaching quality and student achievement district-
wide, particularly in schools with the greatest need. Our principal preparation programs share
the following characteristics: 1) a carefully-developed recruitment process to screen for highly
qualified participants, 2) required completion of a practical residency period, and 3) projects
capturing evidence of impact on leadership development and student gains. The NYCDOE is
now committed to hiring principals with at least seven years of education experience. LEAP,
launched in 2009, is a rigorous 12-month on-the-job program. LEAP develops school leaders
within their existing school environments and creates opportunities to harness existing
relationships including those with current principals and school communities. The LEAP
curriculum differentiates learning based on individual needs and is aligned with the NYCDOE’s
instructional initiatives and the CCLS.

Leadership coaches who are former successful principals have been assigned to Renewal School
Principals that are leading high schools. The DSRs collaborate closely with the ELI Principal
Leadership Coaches and Leadership Academy coaches. The Principal Leadership Coaches are
invited to school visits and debriefs to help support implementation of the feedback and next
steps given; they meet regularly with DSRs and Principals to monitor the ongoing progress of the
Renewal efforts; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent to stay apprised of all the initiatives.
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K-8 Renewal School principals are provided professional development and support through the
School Renewal Principal Learning Community, which meets five times per year around
thematically organized sessions designed to engage school leaders in their own professional
learning. The sessions also involve guest speakers and experts in the field. Renewal Principals
Study Groups are led by a panel of advisory principals and focus on developing leadership
expertise in one or more of the following areas: budgeting, data analysis, curriculum and
instruction, parent engagement and rebranding which involves re-visiting the mission and vision.
Please see Attachment Z: School-Level Information for District-Level Plan for information about
the principal chosen to lead the school design.

The NYCDOE believes that to support teachers in their growth and development, it is important
to have a common language and understanding of what quality teaching looks like. We have
invested significant resources into beginning the work of developing principals’ and teachers’
understanding of Charlotte Danielson’s Framework for Teaching, while training principals to do
more frequent cycles of classroom observations and feedback. Resources to begin this work are
provided to principals and educators in a number of ways: central and school-based professional
development opportunities, online courses, and Teacher Evaluation and Development Coaches
(TDECs) who work across multiple schools within their district. In addition, the NYCDOE has
developed district-wide training programs to build the capacity of specific groups of teachers,
including new teachers, teacher leaders, and teachers that work with special populations.

As of July 1, 2015, the NYCDOE Talent Coach and MOSL Specialist positions have been
combined to create a new role: the Teacher Development and Evaluation Coach (TDEC). TDECs
are supervised by superintendents and as such support school leaders throughout their district
with Advance, NYCDOE’s teacher development and evaluation system. Teacher Development
and Evaluation Coaches (TDECSs) collaborate with and support instructional leaders in

using Advance to assess teacher practice, utilize measures of student learning to assess teacher
effectiveness, and deliver high-quality developmental feedback to improve teacher effectiveness
and student learning. Coaches also inform central efforts to develop and refine systems, research
tools and program policies that support school leaders across New York City in providing
meaningful evaluations and targeted professional development to teachers.

New teachers who work in low-achieving schools are provided differentiated levels of support,
depending on their pathway to teaching. The New York City Teaching Collaborative offers a
subsidized Master’s degree program and focuses on supporting our highest-need schools,
provides intensive training and school placement during the spring, with ongoing mentoring and
training throughout the fall.

Several district-wide training programs are also available for teacher leaders who work in low-
achieving schools. We are looking to improve the teacher leadership programs that we offer and
are now working to create career ladders for teachers. All of the programs have developed
continuous feedback loops (surveys, focus groups, school-based visits) to ensure that
professional development is effectively being delivered and meeting the needs of new teachers
and teacher leaders. Current programs that exist include the Teacher Incentive Fund (TIF)
Program, the three new identified teacher leadership positions, and the Learning Partners
Program which allow teachers to stay in the classroom while collaborating with colleagues

15



within and across schools. Professional development is also offered through collaboration with
the UFT Teacher Center. More information about teacher career pathways is here.

A chart is included as an attachment on NYCDOE trainings offered, and additional information
is included as an attachment as “Programs and Partnerships 2015.”

E. External Partner Recruitment, Screening, and Matching
The LEA must have a rigorous process for identifying, screening, selecting, matching, and evaluating partner
organizations that provide critical services to Priority Schools.

i. Describe the rigorous process and formal LEA mechanisms for identifying, screening, selecting, matching,
and evaluating external partner organizations that are providing support to this Priority school.

ii. Describe the LEA processes for procurement and budget timelines (and/or any modifications to standard
processes) that will ensure this Priority School will have access to effective external partner support prior
to or directly at the start of the year-one pre-implementation period and subsequent implementation
periods.

iii. Describe the role of the district and the role of the school principal in terms of identifying, screening,
selecting, matching, and evaluating partner organizations supporting this school. Describe the level of
choice that the school principal has in terms of the educational partners available and how those options
are accessible in a timeline that matches the preparation and start-up of the new school year.

iv. If the model chosen is Restart, the LEA/school must describe in detail the rigorous review process that
includes a determination by the LEA that the selected CMO or EMO is likely to produce strong results for
the school. See federal definition of ‘strong results’ at http://www?2.ed.gov/programs/sif/index.html.
Federal Register, vol. 80, no. 26, pg. 7242.

To identify, screen, select, match, and evaluate external partner organizations, the NYCDOE
uses a Pre-Qualified Solicitation (PQS) process. PQS is an ongoing open call-for-proposals
process by which the NYCDOE selects potential partners. Each partner undergoes a screening
process, which includes a proposal evaluation by a committee of three program experts who
independently evaluate partner proposals in terms of project narrative, organizational capacity,
qualifications and experience, and pricing level. The result is a pool of highly-qualified partner
organizations which are approved and fully contracted. The Priority School is then able to select
services from any of the pre-qualified external partner organizations by soliciting proposals and
choosing the best fit according to its needs. If a principal is interested in a specific partner that
has not already been approved, then she/he can recommend that the partner engage in the
qualification process with the NYCDOE.

In addition, the NYCDOE uses a specific solicitation process called Whole School Reform,
which seeks proposals from organizations experienced in working with schools in need of school
intervention. The goal is for the partners to support the school to build capacity and enable the
school to continue improvement efforts on its own. Partner proposals must offer a variety of
methods and strategies grounded in best practices to achieve substantial gains. Potential partners
provide accountability plans that include annual evaluations on student achievement progress
and the process for enabling schools to continue the reform efforts beyond the contract period,
along with at least three references from current or past client schools. Once partner proposals
are reviewed by the evaluation committee and recommended for approval, further due diligence
is done before formal recommendation for the Panel for Educational Policy for approval.
Principals have discretion to select approved partners based on their scope of service needs.
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Please see Attachment Z: School-Level Information for District-Level Plan for information about
the CBO that is providing support to this Priority School. The school-level plan for this Priority
School describes the particular design framework proposed and the scope of the re-design, as
well as our rationale for selecting the chosen external partner as a solution to address identified

gaps.

Priority Schools receive budget allocations for the new fiscal year by June, well in advance of
the start of the new fiscal year in July and the start of the school year in September. The
NYCDOE budget process provides principals with ample time to secure external partner support
through the above-mentioned systems. Principals may secure services from a list of external
partners that have already been thoroughly vetted by NYCDOE. Individual principals create a
scope of service and solicit proposals from partners based on their specific needs. Once
received, principals score proposals and award contracts to the most competitive and cost-
effective partners. Priority Schools secure support from effective external Whole School Reform
partners as early as May or June, well in advance of the year-one implementation period.

The NYCDOE manages the initial process of screening potential partner organizations so that
principals can focus on selecting partner organizations based on their budget and service needs.
NYCDOE manages an ongoing call-for-proposals process for select categories of services to
schools. All proposals received by the NYCDOE must first be reviewed to determine if they
meet all of the submission qualifications prescribed in the call for proposal. Proposals meeting
these requirements are evaluated and rated by a district-based evaluation committee.

As needed, the NYCDOE may conduct site visits to verify information contained in a proposal
and may require a potential partner to make a presentation on their services or submit additional
written material in support of a proposal. Once the NYCDOE recommends a vendor for award,
the recommendation is reviewed by the Division of Contracts and Purchasing for approval and
then the Panel for Educational Policy for review and final approval.

Priority School principals are able to contract services from any of the approved pre-qualified
educational partners by developing a specific scope of work, soliciting proposals using a user-
friendly online tool and choosing the most competitive partner according to their specific needs.
Once school principals receive school budgets for the new fiscal year in June, they are able to
begin negotiating with potential partners for services in the new school year. The process allows
principals sufficient time to solicit vendors and establish contracts in time for the new school
year and possible preparation activities during the summer.

At the end of each school year, each school principal evaluates the services of the vendors —
based on the objectives, proposed scope of services, and outcomes from the services — and
determines whether to continue the partnership. Central staff assist the Priority School in
evaluating the impact of chosen partners toward meeting the school’s improvement goals.
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E. Enrollment and Retention Policies, Practices, and Strateqies

The LEA must have clear policies, practices, and strategies for managing student enrollment and retention to
ensure that Priority Schools are not receiving disproportionately high numbers of students with disabilities,
English-language learners, and students performing below proficiency.

i. Identify and describe similarities and differences in the school enrollment of SWDs, ELLs, and students
performing below proficiency in this Priority School as compared with other schools within the district.
Discuss the reasons why these similarities and differences exist.

ii. Describe the district policies and practices that help to ensure SWDs, ELLs, and students performing below
proficiency have increasing access to diverse and high quality school programs across the district.

iii. Describe specific strategies employed by the district to ensure that Priority schools in the district are not
receiving or incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency.

Please see Attachment Z: School-Level Information for District-Level Plan for information about
this Priority School’s enrollment as compared with other schools.

The NYCDOE operates a school choice-based system for students and families from Pre-
Kindergarten to high school. In the past several years, the NYCDOE has worked to increase
equitable access to high quality programs at all grade levels. All students, including students with
disabilities, English Language Learners, and students performing below proficiency have access
to all public schools as part of the choice-based enrollment system. Students participating in Pre-
Kindergarten admissions can access NYCDOE district schools and New York City Early
Education Centers (NYCEECs). The NYCDOE works to make as many pre-K programs as
possible available to families. This year, families had the benefit of a new streamlined
application process. This single application process allowed families to rank their options in
order of preference, including both NYCDOE district schools and NYCEECs. Students
participating in Kindergarten admissions can access all elementary choice and zoned schools.
Zoned schools give priority to students who live in the geographic zoned area. Choice schools
are schools that do not have a zone and give priority to applicants based on sibling status, district
of residence, and in some cases, other criteria. The Kindergarten application process is a single
application that allows parents to rank their school options in order of preference, including both
zoned and choice schools.

At the middle school level, families also may submit a single application that allows them to
rank their school options in order of preference. Some community school districts maintain
primarily zoned middle schools, which give priority to students in the geographic zone. Most
districts also have choice schools which have admissions methods based on academic or artistic
ability, language proficiency, demonstrated interest, or a lottery (unscreened). At the high school
level, approximately 75,000 students participate annually in a single application process that
covers over 400 schools. The citywide choice process provides an opportunity for all participants
to select up to 12 choices from across the five boroughs. The process consistently matches the
majority of students to their top choice schools; for the previous five years, high school
admissions has matched over 80% of students to one of their top five choices. Students may
participate for both 9™ grade and 10" grade admissions.
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Since the 2012-13 school year, students with disabilities who have IEPs have benefited from
improved access to zoned and choice schools. Rather than being assigned to a school based
solely on availability of their reccommended special education program, students with IEPs
participated fully in the standard Kindergarten, middle school, and high school admissions
process alongside their peers. This increased level of access will continue to scale up until the
NYCDOE can ensure all students with disabilities have access to the schools they would
otherwise attend if they did not have an IEP and, furthermore, that their special education
programs, supports, and services be available in the schools to which they are matched.

Throughout the 2013-14 and 2014-15 school years, the Division of Specialized Instruction and
Student Support (DSISS) partnered with field-based school support teams and schools to
proactively support students with disabilities in the following four areas: student engagement in
rigorous curriculum with full access to community schools and classrooms, development and
implementation of quality IEPs, infusing school-wide and individualized positive behavioral
supports, and effective transition planning. For the 2015-16 school year, DSISS will continue
this work. All stakeholders will continue to be responsible for ensuring students with disabilities
are educated in the most appropriate, least restrictive environment. To that end, through the
NYCDOE'’s special education reform work, schools will engage in professional learning
opportunities that focus on the continued commitment to supporting all educators in their
understanding and facility with learner variability, access to content, rigorous expectations,
inclusion, and the essential knowledge and skills needed for students to be college and career
ready. Priorities for professional development are built on themes that reflect research- and
evidence-based best practices and are fully integrated with the Common Core Learning
Standards and Advance.

The NYCDOE has begun to put in place policies and practices designed to ensure that Students
with Disabilities (SWDs), English Language Learners (ELLS), and students performing below
proficiency have increasing access to diverse and high quality school options across the district.
Our current SWD and ELL policies and guidance not only support schools in focusing their
programming practices around student needs, but also encourage schools to develop a deep
knowledge and understanding of their students’ strengths, needs, and preferences in order to
drive programmatic planning and/or shifts. Schools are supported in expanding their continuum
of services to provide differentiated and individualized levels of support rather than stand-alone
special education programs, so that students may receive recommended services based on
individual needs at their schools of choice. For ELLs specifically, the NYCDOE encourages
families of eligible students to request a bilingual program in their schools, knowing that if there
is sufficient interest then schools will create and sustain bilingual programs that benefit not only
ELLs, but also students interested in learning a second language.

In addition, for students with specific disabilities who may benefit from specialized instructional
and/or social-emotional strategies, the NYCDOE continues to create and expand specialized
programs in community schools and specialized schools. For SWDs, the NYCDOE has grown
the number of District 75 (D75) specialized schools for students with disabilities, specialized
programs in community schools for students with Autism Spectrum Disorders (ASD) known as
the ASD Nest Program and the ASD Horizon Program, specialized programs in community
schools for students with intellectual disability or multiple disabilities know as Academic,
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Career, and Essential Skills (ACES) Programs, and also Bilingual Special Education (BSE)
Programs for ELLs with IEPs who are recommended for a special education program in their
home/native language. Families of students with specific disabilities may also elect to enroll in
their zoned school.

District 75 provides citywide educational, vocational, and behavior support programs for
students who are on the autism spectrum, have significant cognitive delays, are severely
emotionally challenged, sensory impaired and/or multiply disabled at more than 310 sites.
Specialized Programs in community schools (ASD Nest, ASD Horizon, ACES, and BSE
Programs) are intended to increase access to community schools even further, for students with
these specific disabilities for whom a District 75 school was historically more likely to be
recommended. The ASD Nest Program and ASD Horizon Program are two different programs
in community schools that serve admitted students with a disability classification of autism. Each
program is designed to develop students’ academic and social skills, but has different service
delivery models and admissions criteria. The ASD Nest Program is primarily designed to support
students with ASD who would benefit from intensive social skills development. As the result of
significant growth in these programs, in 2014-15, a student on the autism spectrum was more
than three times as likely (from 9% to 29%) to attend a community school than in 2007-8. This is
especially significant given that over the same time period, the numbers of students classified as
autistic has more than doubled, from 5,365 to 13,161 students.

The NYCDOE offers a range of high-quality programs for students performing below
proficiency. The Office of Postsecondary Readiness works to support over-age and under-
credited students, students enrolled in Career and Technical Education programs and Black and
Latino students. The NYCDOE has Transfer Schools, which are small, academically rigorous,
full-time high schools designated to re-engage students who have dropped out or who have fallen
behind in credits. CTE is delivered in two ways across the NYCDOE: at designated CTE high
schools and CTE programs in other high schools. CTE programs offered in high schools are
developed in response to future employment opportunities and the potential for career growth
in New York City. Currently, CTE programs are offered in fields ranging from aviation
technology and culinary arts to emergency management and multimedia production.

In addition to expanding access to high-quality school and program options for SWDs, ELLSs,
and students performing below proficiency, the NYCDOE is committed to supporting schools in
meeting students’ unique learning needs. The NYCDOE previously made modifications to the
Fair Student Funding formula to provide weights, which provide additional funding, for students
who require additional support in order to succeed, including weights for Academic Intervention
Services (AIS), ELLs, and Special Education Services. In 2011-12, the NYCDOE revised the
funding methodology to provide additional weights to traditional high schools serving overage
under-credited (OAUC) students. Providing schools with additional funding for AIS and OAUC
further supports students that are performing below proficiency.

Meeting the needs of ELLs and SWDs is an area of special need in our schools. The UFT
Teacher Center will support educators in SIG Cohort 6 schools through customized professional
learning opportunities targeted to meet the unique needs of each school. Three Teacher Center
Field Liaisons will collaborate with administrators and the school-based staff development
committee to design learning opportunities to meet the needs of all learners, including ELLs and
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SWDs.

The UFT Teacher Center Field Liaison will work in participating schools with Master/Peer
Collaborative and Model Teachers and school-based site staff to:
e Design customized professional development
e Provide intensive, ongoing, job-embedded professional development, including one-on-
one coaching, in-classroom support and coaching, demonstration lessons, co-teaching,
classroom learning labs, study groups and work sessions, to impact student achievement
e Collect, analyze and interpret data for making instructional decisions
e Use data and facilitate the creation of action plans for data-driven professional
development, learning laboratories and study groups, etc.
e Integrate instructional technology into teaching and learning

The NYCDOE employs specific strategies to ensure that Priority Schools are not receiving or
incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency. One important strategy is the reform of the over-the-counter
(OTC) process, which has been critical to managing disproportionately high enroliment of
SWDs, ELLs, and students performing below proficiency in Priority Schools. Each summer, the
NYCDOE opens temporary registration centers across the city to assist families seeking
placement or hardship transfers (primarily in high school grades) during the period before the
start of school. Approximately 15,000 new or returning students are placed during this peak OTC
period and many are higher-needs students. For the past several years, the NYCDOE has added
seats to every high school’s OTC count. As a result, the impact of OTC placements at low-
performing schools, including Priority Schools, was minimized, and there was an increase in
student access to more programs.

For fall 2015, the NYCDOE Chancellor has publicly committed to reducing OTC in Renewal
Schools, including all the schools applying for SIG Cohort 6. Additionally, in 2014-15,
NYCDOE implemented a one-year elimination of OTC enrollment for the two State-identified
Out of Time schools.

Another important strategy is the NYCDOE enrollment “targets” for Students with Disabilities,
in which elementary, middle, and high schools allot a percentage of their seats to SWDs,
equivalent to the district or borough rate of SWDs. In 2014, students with recommendations of
services for 20% or more of their day were included in these targets. This strategy has
contributed to an impressive decline in the number of schools serve few SWDs. Between 2007-
08 and 2014-15, the percentage of schools that enroll SWDs at a rate of 10% or less has been cut
in half, from 19% of schools in 2007-08 to just 9% of schools in 2014-15.

Furthermore, to increase access to some of NYCDOE’s highest performing schools, NYCDOE
has reduced the screening requirements for seats in selective programs that maintain unfilled
seats. Typically, schools that have screened programs are allowed to rank students who meet that
program’s admissions criteria, and only those students who are ranked may be matched to that
school. Since 2012, the NYCDOE has worked with screened schools to increase the number of
SWDs ranked and matched to their programs. In situations where schools do not rank a sufficient
number of SWDs, additional SWDs are matched to the unfilled seats in order to provide greater

21



access for these students to high-quality schools. In its first year, this work resulted in 20
programs placing approximately 900 additional students into academically screened seats that
would have otherwise gone unfilled. For students entering high school in 2013, the NYCDOE
placed almost 1,300 students were placed into these programs. The NYCDOE will continue this
work in the upcoming school year.

The Public School Choice transfer process is another strategy that NYCDOE uses to help reduce
the number of higher-needs, lower-performing students in Priority schools. Through Public
School Choice, all students attending Priority schools are given the opportunity to transfer out of
their current school and into a school that is “In Good Standing.” Students submit an application
in the spring listing their choices, and they receive an offer over the summer for the upcoming
fall. Lower-performing students and lower-income students are prioritized to receive an offer of
their choosing. Furthermore, the NYCDOE has slightly revised the process in recent years to
make the following two changes: the lowest-performing students within Priority Schools are
more accurately identified through the use of indicators beyond merely test scores (including a
promotion-in-doubt indicator based on grades and an indicator for students in temporary
housing); students attending Priority Schools are prioritized to receive an offer above students
attending Focus Schools. In 2014, over 6,500 families applied for transfers through Public
School Choice and over 4,500 students received an offer.

G. District-level Labor and Management Consultation and Collaboration

The LEA/school must fully and transparently consult and collaborate with recognized district leaders of the
principals’ and teachers’ labor unions about district Priority Schools and the development and implementation of
the plan proposed for this specific Priority School proposed in this application. The evidence of consultation and
collaboration provided by the LEA must contain each of the following elements:

i. Describe in detail the steps that have occurred to consult and collaborate in the development of the
district and school-level implementation plans.
ii. Complete the Consultation and Collaboration Form and submit with this application (Attachment A).

The NYCDOE has consulted and collaborated with key stakeholders on the development of SIG
Cohort 6 plans. Application and NYCDOE-developed guidance materials were shared directly
by staff with the parent leadership group, CPAC; the principals’ union, CSA; and the teachers’
union, UFT. The engagement process with each group took place via meetings, phone calls, and
emails about the applications. School Leadership Team (SLT) meetings took place to discuss
school plans, which includes the principal, parent representatives, and UFT school leadership.

NYCDOE staff met with the Chancellor’s Parent Advisory Council (CPAC) in a full meeting on
June 11 to discuss SIG Cohort 6. CPAC is the group of parent leaders in the NYCDOE; it is
comprised of presidents of the district presidents’ councils. The role of CPAC is to consult with
the district presidents’ councils to identify concerns, trends, and policy issues, and it advises the
Chancellor on NYCDOE policies. NYCDOE staff met with UFT leadership on June 29 and
engaged in multiple phone calls and emails with UFT regarding plan and overall school feedback
subsequent to this meeting. CSA was also consulted with via phone calls and emails. All groups
received district and school drafts for review and feedback.
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The NYCDOE is committed to collaboration in its efforts to improve Renewal Schools. Teacher
leaders in particular are integral to the successful implementation of all other school
improvement measures. They serve as indispensable colleagues for school leaders, ensuring that
the school community retains its most effective teachers, is supportive of all teachers’ growth,
and increases student achievement. School-level plans include information about faculty senates
or other structures to promote shared school-based governance, responsibility, and collaboration
in the interests of furthering the educational mission of each school. Moreover, the success of
these schools depends largely on developing in parents an ownership and leadership in schools.
This means shifting the paradigm from parents as participants to parents as leaders and
decision-makers who work hand-in-hand with school staff and CBOs. Stakeholder
collaboration will continue to be a focus for each SIG Cohort 6 school.

In addition to the district-level Attachment A, NYCDOE asked that schools submit a school-
level Attachment A, the Consultation & Collaboration Documentation Form, in order to ensure
consultation and collaboration took place on the school-level plans with staff and parent
stakeholder groups. Signatures include the school’s principal, parent group president, and UFT
representative. These school-level forms are also attached in addition to the required district-
level Attachment A. The district-level form is signed by the president/leaders of the teachers’
union, principals’ union, and district parent body as of July 17 and July 20. The individuals who
signed are Michael Mulgrew, UFT President; Ernest Logan, CSA President; and Nancy
Northrup, CPAC Co-Chair.
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A. District Overview
The LEA must demonstrate a commitment to success in the turnaround of its lowest achieving schools and the
capacity to implement the model proposed. The district overview must contain the following elements:

i. Describe the district motivation/intention as well as the theories of action guiding key district strategies to
support its lowest achieving schools and ensuring that all students graduate high school ready for college
and careers.

ii. Provide a clear and cogent district approach and set of actions in supporting the turnaround of its lowest
achieving schools and its desired impact on Priority Schools.

iii. Describe the evidence of district readiness to build upon its current strengths and identify opportunities
for system-wide improvement in its Priority Schools.

Under the leadership of Schools Chancellor Carmen Farifia, the New York City Department of
Education (NYCDOE) is fundamentally changing the way in which it partners with and provides
support to schools, and holds everyone in the system accountable for results. The NYCDOE
created Strong Schools, Strong Communities (see plan here), which outlines the
motivation/intention and theories of action guiding NYCDOE strategies to support the lowest
achieving schools and ensure that all students graduate high school ready for college and careers.
The plan describes a new approach to supporting New York City’s public schools and all of our
students, which consists of three key components:

1. The Framework for Great Schools — a roadmap to school improvement for school leaders

2. School Quality Reports that give schools and families well-rounded and actionable
information about school performance

3. Astreamlined system to deliver customized support to schools

The Framework for Great Schools provides the NYCDOE approach in supporting the turnaround
of our lowest achieving schools and ensuring that all students graduate high school ready for
college and careers. There are six essential interconnected elements of the framework which are
the foundation for our approach:

1. Rigorous instruction: Classes are driven by high educational standards and engage
students by emphasizing the application of knowledge.

2. Collaborative Teachers: The staff is committed to the school, receives strong
professional development, and works together to improve the school.

3. Supportive Environment: The school is safe and orderly. Teachers have high
expectations for students. Students are socially and emotionally supported by their
teachers and peers.

4. Strong Family-Community Ties: The entire school staff builds strong relationships with
families and communities to support learning.

5. Effective Leaders: The principal and other school leaders work with fellow teachers and
school staff, families, and students to implement a clear and strategic vision for school
success.

6. Trust: The entire school community works to establish and maintain trusting
relationships that will enable students, families, teachers, and principals to take the risks
necessary to mount ambitious improvement efforts.


http://schools.nyc.gov/NR/rdonlyres/C955EF12-EBBC-4B41-AF8D-20597C55DF0C/0/StrongSchoolsStrongCommunities_NYCDOE.pdf

The NYCDOE School Renewal Program was recently created for the most struggling schools,
including Priority Schools. All of the schools for which the NYCDOE is applying for the School
Improvement Grant (SIG) Cohort 6 opportunity are Renewal Schools. The School Renewal
Program provides a more targeted approach for school improvement, and demonstrates the
readiness of the NYCDOE to build upon current strengths and identify further opportunities for
improvement. The NYCDOE is working intensively with each Renewal School community over
three years, setting clear goals and holding each school community accountable for rapid
improvement. More information about the School Renewal Program is here.

Renewal Schools are transforming into Community Schools as the New York City Community
Schools Initiative is a central element of Mayor Bill de Blasio’s vision to re-imagine the City’s
school system; this direction is aligned with the New York State Education Department
(NYSED) state-determined SIG model: the Innovation Framework Community-Oriented School
Design, the model selected for NYCDOE SIG Cohort 6 applications. Community Schools are
neighborhood hubs where students receive high-quality academic instruction, families can access
social services, and communities congregate to share resources and address common challenges.
The Mayor has pledged to create more than 100 Community Schools over the next several years,
including this school. More information on the Community Schools Initiative is here.

This SIG plan is based on the school’s unique Renewal Schools Comprehensive Education Plan
(RSCEP), which was crafted this past spring based on needs assessments for each school and
includes a Community School description along with SCEP required information. NYCDOE
Renewal Schools will be transformed into Community Schools, have an additional hour of
instruction each day, increase professional development in key areas like student writing, and
launch a summer learning program — with concrete targets in student achievement. This SIG
plan will support key improvement strategies in the Renewal School.

Another strength of the NYCDOE includes control of the schools under the Chancellor and
Mayor, which ultimately has given more independence to principals. One of the most important
reforms has been giving principals control over hiring and budget decisions. An opportunity for
improvement, however, is that while some principals were able to use this autonomy to drive
achievement in their schools, others struggled without direction on how to improve, particularly
in struggling schools. Moving forward, each NYCDOE Community and High School
Superintendent will be responsible for providing schools with the resources they need to succeed
and hold school leaders accountable for results. Superintendents will utilize a school’s
performance data, the Framework for Great Schools, and the professional judgment they have
gained through experience to raise student achievement in struggling schools.

The Mayor, Chancellor, and NYCDOE leadership will closely monitor Renewal School progress
via regular data reports and frequent visits to the school. Renewal Schools have at most three
years to show significant improvement before the NYCDOE considers restructuring the school.
If the school fails to meet benchmarks each year, or the Superintendent loses confidence in the
school leadership, the Superintendent will make the changes necessary to ensure that each child
in the school has a high-quality education. Such changes may include school
consolidation/merger or closure.


http://schools.nyc.gov/AboutUs/schools/RenewalSchool
http://www1.nyc.gov/site/communityschools/index.page

The NYCDOE is monitoring schools with low student enrollment for possible
consolidations/mergers. By the end of the 2014-15 school year, proposals to consolidate four
low enrollment schools were announced for proposal to the Panel on Educational Policy (PEP) in
fall 2015. In addition, there are other schools that could benefit from consolidation, and school
leaders are working closely with their communities and Superintendents with the intention of
aligning resources and building consensus for consolidation. We anticipate making further
announcements this fall if there are viable school redesigns, which may include SIG Cohort 6
schools. Our budget requests for schools with currently less than a 200 student enroliment
reflect a reduced amount for school year 2015-16 as we took into consideration the relatively low
student enrollment. We believe that our school redesign efforts will ultimately provide a much
richer educational experience for our students.

B. Operational Autonomies

The LEA must provide operational autonomies for Priority Schools in exchange for greater accountability for
performance results in the following areas: 1) staffing; 2) school-based budgeting; 3) use of time during and after
school; 4) program selection; and 5) educational partner selection. In addition to providing quality responses to
each element requested in this section of the Project Narrative, the Priority School must have school-level
autonomy in at least two of these areas for an acceptable rating in this category. Applications that provide quality
responses and that are granted anywhere from 3 to 5 of these autonomies will receive a rating of exemplary for
this category. The LEA must respond to each of the following:

i. Describe the operational autonomies the LEA has created for the Priority School in this application.
Articulate how these autonomies are different and unique from those of the other schools within the
district and what accountability measures the district has put in place in exchange for these autonomies.

ii. Provide as evidence formally adopted Board of Education policies and/or procedures for providing the
school the appropriate autonomy, operating flexibility, resources, and support to reduce barriers and
overly burdensome compliance requirements.

iii. Submit as additional evidence, supporting labor-management documentation such as formally executed
thin-contracts or election-to-work agreements, or school-based options, that state the conditions for
work that match the design needs of Priority School.

As a Renewal School, the school is provided increased supports for increased accountability for
performance results. Key elements of the School Renewal Program are:

e Transforming Renewal Schools into Community Schools

e Creating expanded learning time

e Supplying resources and supports to ensure effective school leadership and rigorous
instruction with collaborative teachers

e Underperforming schools will undergo needs assessments in six elements of the
Framework for Great Schools to identify key areas for additional resources

¢ Bringing increased oversight and accountability including strict goals and clear
consequences for schools that do not meet them

Budgeting: A budget for the school is based on the Fair Student Funding (FSF) formula. Funding
follows each student to the school that he or she attends based on student grade level, with
additional dollars based on need (academic intervention, English Language Learners, special



education, high school program). Recently the NYCDOE committed $60 million in additional
funding to ensure that struggling schools have the resources they need to succeed. Renewal
Schools will be brought to 100 percent of their FSF recommendation within two years. Also as a
Priority School, the school receives funding through Title I allocations to support its goals
outlined in its school improvement plan as a struggling school. Priority Schools select to use this
funding towards identified areas of need, for example expanding learning time. Priority Schools
may also receive School Achievement Funding from the NYCDOE to improve instructional
programs.

A description of Fair Student Funding, which can be used at principal discretion, is posted here.
A description of School Achievement Funding can be found here. The Priority School receives
funding in its budget to use flexibly and an additional funding allocation to support its school
improvement activities, documented in a NYCDOE procedure known as a School Allocation
Memorandum (SAM). The Priority and Focus Schools SAM for school year 2014-15 is posted
here and is also attached.

Staffing: Renewal School principals select staff to fill vacancies. Principal staffing actions
include additional pay for certified staff for expanded learning as required by NYSED as a
Priority School. Schools participate in NYCDOE teacher leadership programs to support the
retention and development of expert teachers at their school. The NYCDOE provides
organizational assistance to Priority Schools. The Office of State/Federal Education Policy &
School Improvement Programs is designated to work with Priority Schools to select and
implement their whole school reform models and assist the schools with compliance
requirements. School Implementation Managers (SIMs) work with SIG schools on school
improvement efforts and SIG compliance requirements.

Renewal School principals and their leadership teams were targeted by NYCDOE central for
ongoing consultation recruitment and retention needs as well as a series of trainings, workshops,
and activities that are customized to fit the specific needs of the school. Focus areas include
recruitment and marketing to candidates, determining “right-fit” teachers, teacher selection, and
supporting and retaining new and existing teachers.

Through the 2014 teachers’ contract and subsequent amendments (see the attached UFT MOA)
three new teacher leader roles were created. All Renewal Schools had the opportunity to
establish teacher leader roles with a designated funding allocation; below is additional
information on three key new roles.

e Model Teacher: Takes on additional responsibilities such as establishing a laboratory
classroom; demonstrating lessons; exploring emerging instructional practices; reflecting
on and debriefing a visit from a colleague.

e Peer Collaborative Teacher: Released from the classroom for a minimum of 20% of the
time to take on additional responsibilities to support the professional learning of their
colleagues through peer coaching and intervisitation.

e Master Teacher: Released from the classroom for a minimum of 20% of the time to take
on additional responsibilities to support the entire school or across multiple schools;
responsible for school-level progress.


http://schools.nyc.gov/AboutUs/funding/overview/default.htm
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf

Teacher leaders are integral to the school improvement process as well as a way to retain high-
performing teachers, recruit and attract experienced educators, create opportunities for
collaboration, and further develop and refine teacher practice. As one principal explained,
“Having a distributed leadership structure in this school is not only effective for building
effective teaching practices, but also for running a school. It makes my day and my job infinitely
easier. One example is planning [professional learning time] on Mondays... it is a big task.
Knowing that we have teacher leaders working with teachers who are putting forth things they
would like to work on makes that time more effective and the teachers more invested.”

Each school will receive up to $27,500 to fund a team of teacher leaders. The allocation will be
issued through a SAM following the completion of the teacher leader selection and staffing
cycle. The selection process is a joint UFT-NYCDOE designed and implemented process. In
addition, only teachers rated Effective and Highly Effective are eligible to apply.

Guidance provided by the NYCDOE includes that schools may use the allocation to fund one
Peer Collaborative Teacher and two Model Teachers:

e Schools where teacher leadership has been the most successful in building school culture
have staffed more than one teacher leader role at their school — ideally a team of at least
three. Having more than one teacher leader at a school, formalizes teacher leadership to
the rest of the staff and makes the work of the teacher leaders a larger part of the school
culture.

e Given that the Peer Collaborative Teacher has release time, they are well positioned to
organize the teacher leadership team in a way that broadens the impact of the teacher
leader team and increases the potential supports for other teachers in the school. The
Model Teachers act as key partners in the work to support growth through sharing their
classroom with other teachers in the building.

Program selection: NYCDOE was among the first large urban school districts in the nation to
recommend new high-quality Core Curriculum materials, with English Language Learner
supports, for grades K-8 in ELA and math that align to the CCLS and promote the instructional
shifts. The NYCDOE conducted an extensive research and review process in order to identify
high-quality Core Curriculum materials that align to the CCLS and promote the Common Core
Instructional Shifts for ELA and Mathematics. Additional information on NYCDOE and the
Common Core may be found here.

Each Renewal School participated in a needs assessment, which included the Surveys of Enacted
Curriculum (SEC), a research-based, nationally validated set of online surveys that align teacher-
reported data on ELA and mathematics instruction against the Common Core standards. The
SEC is used as one set of data to help inform the school how what is happening in the
classroom—the enacted curriculum—compares to the written curriculum and tested curriculum,
including state assessments. It helps begin conversations about how to better align the three
types of curricula. Reports were provided to each school to inform their SIG Cohort 6 plan.


http://schools.nyc.gov/NR/rdonlyres/5CC378E0-7EE7-4A11-A55B-EDD26552EE16/0/CommonCoreCurriculumSupports0528_v11.pdf
http://schools.nyc.gov/NR/rdonlyres/B501D8D1-5144-41D3-BDF6-85FAE159A938/0/ELLSupports_CC.pdf
http://schools.nyc.gov/NR/rdonlyres/B501D8D1-5144-41D3-BDF6-85FAE159A938/0/ELLSupports_CC.pdf
http://schools.nyc.gov/Academics/CommonCoreLibrary/CommonCoreClassroom/ELA/default.htm
http://authoring.nycboe.net/Academics/CommonCoreLibrary/CommonCoreClassroom/Mathematics/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/Standards/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/InstructionalShifts/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/InstructionalShifts/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/NYSStandards/default.htm

There are differentiated professional supports provided to Renewal Schools. Teachers in K-8
schools are provided professional development through the Teacher’s College Writing Project
and the ReadyGen Independent Reading Initiative. Teachers in high schools are provided with
professional development through the WITsi (Writing is Thinking Through Strategic Inquiry)
process, included in the school-level SIG plans. Effective strategies for teaching expository
writing will be taught explicitly up front and integrated into the strategic inquiry process. The
rationale for their central role is that they are high-leverage strategies that target struggling
students’ deficiencies and that improve content knowledge, academic vocabulary, written
language, oral language and reading comprehension simultaneously. They also help teachers
pinpoint what struggling students need and how to provide it. The strategy is to begin (year 1)
with a focus on the 9™ grade and to focus on one additional grade each subsequent year (9th and
10th in year 2; 9" through 11th in year 3).

Schools are also selecting programs to improve school climate and safety with the goal of
decreasing incident rates, suspension rates, and disruptive behavior, and an increase in teachers’
ability to manage challenging student behaviors and an increase in student academic
achievement. To help strengthen school communities and improve academic outcomes, staff
members need support to understand and anticipate behavior issues before they escalate. The
Positive Learning Collaborative (PLC) is a joint initiative between the NYCDOE and teachers’
union, UFT, which provides intensive training and direct consultation to educators in order to
develop the skills that prevent crises and help students focus on academic goals. Information
about PLCs will be shared with SIG Cohort 6 schools for consideration of implementation.

Educational partner selection: As part of being a Renewal School and under the Community-
Oriented School Design model, the school has selected partnerships with community-based
organizations (CBOs) that offer tailored whole-student supports, including mental health services
and after school programs. Principals have discretion over selecting educational partners,
including those outlined in the SIG plan, that have been formally contracted by the NYCDOE
after a vetting process. The NYCDOE oversees a request for proposal process from
organizations experienced in working with schools in need of school improvement.
Accountability plans for the partner must be included based on annual evaluations of student
progress in the Priority School. If progress is not evident, then the work with the partner is
discontinued.

Educational partner selection from pre-qualified organizations is accomplished through the
Multiple Task Award Contract (MTAC) procedure, which provides a streamlined process for
schools to follow, posted below. All RFPs are on the NYCDOE public website here. Renewal
Schools have selected from the following community-based organizations (CBOSs) listed here.
CBOs selected for SIG Cohort 6 applicant schools include Zone 26, Grand Street Settlement,
Center for Supportive Schools, Phipps Neighborhood, Good Shepard Services, Fordham
University, the Child Care Center of New York, Westhab, and EIl Puente. More information
about the chosen CBO is in Attachment Z.

The MOUSs submitted under the SIG Innovation Framework for each school and CBO outline
their partnership. The CBO selected is the lead partner in the SIG Innovation Framework


http://schools.nyc.gov/Offices/DCP/KeyDocuments/MTACPQS.htm
http://www1.nyc.gov/site/communityschools/schools-and-partners/schools-and-partners.page

Community-Oriented School Design. The process for CBO selection involved the NYCDOE
issuing a request for proposals to CBOs to partner with Renewal Schools. Once the pool of
CBOs was selected, School Leadership Teams (SLTs) were able to interview CBO
representatives to determine fit with the school. The SLT utilized a rubric that included
questions on whether the CBO could support the vision of the school through understanding the
student population and needs. The CBO works in collaboration with the school principal, SLT,
and the community school director assigned to the school to coordinate resources.

Use of Time During and After School: The school has a variety of opportunities for changing the
use of time during and after school. NYCDOE Priority Schools are implementing an additional
200 hours of Expanded Learning Time (ELT). NYCDOE created guidance for schools to
implement ELT called Guidelines for Implementing Expanded Learning Time at Priority
Schools; see here. The Priority School has the option to have ELT providers support students
through extended learning time.

All students in Renewal Schools will be given an opportunity for an additional hour of
supplemental instruction each school day, beginning next school year; a separate budget
allocation is provided for this purpose. The approach is that at least one hour of ELT is offered
to every student, known as the Renewal Hour. Schools may offer both the Renewal Hour and
other ELT programming. In addition, the lead CBO has funds budgeted in their Community
Schools contract to hire staff for the ELT initiative. There are two basic models for the Renewal
Hour: integration into the regular student school day or offering the ELT before or after the
school day. The attachment “Guidance for Use of Expanded Learning Time” outlines the
options for the implementation of Expanded Learning Time that Renewal Schools in more detail.

Schools can utilize a School-Based Option (SBO) to create flexible use of time. The SBO
process allows individual schools to modify certain provisions in the teachers’ union
(UFT)/NYCDOE Collective Bargaining Agreement. In the SBO process, the school community
creates a plan for how to effectively implement extended learning time. The principal and
school-based UFT chapter leader must agree to the proposed modification which is presented to
school union members for vote. Fifty-five percent of the UFT voting members must affirm the
proposed SBO in order for it to pass. The intent of the SBO process is to empower the school
community on how to best make use of time before, during, and after school. The SBO process
is described in the NYCDOE/UFT Collective Bargaining Agreement on page 46 here and is also
attached.

C. District Accountability and Support

The LEA must have the organizational structures and functions in place at the district-level to provide quality
oversight and support for its identified Priority Schools in the implementation of their SIG plans. The LEA plan for
accountability and support must contain each of the following elements:

i. Describe in detail the manner by which the district ensures that all federal requirements of a school’s
chosen model are fulfilled and continue to be fulfilled throughout the duration of the grant.

ii. ldentify specific senior leadership that will direct and coordinate district’s turnaround efforts and submit
an organizational chart (or charts) identifying the management structures at the district-level that are
responsible for providing oversight and support to the LEA’s lowest achieving schools.


http://intranet.nycboe.net/NR/rdonlyres/970DDA97-E393-433F-921B-39260BED7462/0/Acpolicypriorityelt.pdf
http://www.uft.org/files/contract_pdfs/teachers-contract-2007-2009.pdf

iii. Describe in detail how the structures identified in “i” of this section function in a coordinated manner, to
provide high quality accountability and support. Describe and discuss the specific cycle of planning, action,
evaluation, feedback, and adaptation between the district and the school leadership. This response
should be very specific about the type, nature, and frequency of interaction between the district
personnel with school leadership and identified external partner organizations in this specific Priority
School application.

iv. For each planned interaction, provide a timeframe and identify the specific person responsible for
delivery.

The central Office of State/Federal Education Policy & School Improvement Programs
(organizational chart attached) works to identify and monitor Priority School whole school
reform model selection and SIG progress monitoring. The School Implementation Manager
(SIM) ensures SIG application development, implementation, and monitoring of the approved
plan. Specific activities of the SIM include:

Review quantitative and qualitative data to assess student strengths and weaknesses;
Investigate root causes or contributing factors for low student achievement;

Align resources to maximize benefits to students;

Monitor plan implementation and make mid-course adjustments, as needed; and
Evaluate the impact of improvement interventions and external partners.

Schools Chancellor Carmen Farifia assumed leadership of the NYCDOE in January 2014. Dr,
Dorita Gibson is the Senior Deputy Chancellor and the Chancellor’s second in command
overseeing all aspects of school support, Superintendents, support for struggling schools, District
75 and 79 programs, and school communications. Phil Weinberg is the Deputy Chancellor for
Teaching and Learning overseeing professional development and curriculum, performance and
accountability, Common Core and college-readiness initiatives, Career and Technical Education,
and instructional support. Attached is a copy of the NYCDOE senior leadership organizational
chart which also includes leadership in Family Engagement, Operations, Students with
Disabilities, and English Language Learners, all of which play an integral role in coordinating
turnaround efforts.

The NYCDOE is transitioning to a new school support structure now that will be in place and
operational for the first day of school in September 2015. The new approach to school support is
guided by six critical principles:

1) Clear lines of authority and accountability so all schools improve.

2) Families have one place to call if they cannot resolve problems at the school.

3) School leaders maintain the critical independence over budget and human resources they
have had, so they can continue to drive improvement.

4) Provide customized support so school leaders can focus on those improvement efforts
most likely to boost achievement.

5) Provide one-stop support to school leaders.

6) Create equity in the system by providing more intensive support to schools that need it
most.



The new school support structure consists of four major parts:

1) Superintendent’s Offices: each Community and High School Superintendent will be
responsible for providing schools with the resources they need to succeed and hold
school leaders accountable for results

2) Borough Field Support Centers: each of the seven geographically located Borough Field
Support Centers will utilize a BOCES model (Board of Collaborative Educational
Services) in the provision of support to schools. An organizational chart is attached.

3) Central Teams

4) Affinity Groups, formerly called Partnership Support Organizations

As Renewal Schools, under the direction of the Superintendent, the Principal Leadership
Facilitators and Directors for School Renewal (DSRs) are the core drivers of school
improvement and implementation for Renewal Schools within their district. The DSR oversees
and supervises the coordination and delivery of intensive supports to persistently low achieving
schools. The DSR assists with needs-aligned instructional and operational supports to a number
of underperforming schools, including professional development, intensive interventions,
summer programming and extended learning opportunities, to ensure accelerated academic
achievement for the schools served. Attached is a copy of the Renewal Schools Program
organizational chart.

DSRs work with Renewal Schools to coordinate all school improvement efforts; SIMs work in
collaboration with DSRs on SIG requirements. Community School Directors (CSDs) are
assigned to each Renewal School to coordinate resources at the school-level with the CBO and
school. The attached “Stages of Development in a NYC Community School” provides a rubric
for schools to move from exploring to excelling in the features of a community school. Staff are
held accountable through performance reviews and grant monitoring. External partner
organizations working with Priority Schools are evaluated by schools and the NYCDOE based
on performance targets. Regular meetings take place with partners to ensure effectiveness, and
through the SIG Innovation Framework Community-Oriented School Design the NYCDOE will
convene all lead partners and school leaders as done with its School Innovation Fund (SIF) lead
partners last year to share expectations of SIG and as a lead partner.

Interactions with the Renewal School include weekly coaching visits to schools by DSRs and
content specialist instructional coaches. There are frequent observations with timely, accurate,
and actionable feedback. Superintendents provide professional development for school leaders
through organizing bi-monthly, collaborative Principal meetings. Superintendents also conduct
school visits and provide feedback to school leaders. Leadership coaches who are former
successful principals have been assigned to Renewal School principals. The Principal
Leadership Coaches are invited to school visits and debriefs to help support implementation of
the feedback and next steps given; they meet regularly with DSRs and Principals to monitor
ongoing progress; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent.



SIMs have a caseload of approximately a dozen schools implementing SIG Cohorts 2-6 and SIF.
SIMs are in each of their schools at least twice per month, communicate with school teams on
progress monitoring, and represent their schools to NYSED in the progress monitoring process.
Benchmarks have already been set for the school through the RSCEP, which align to SIG
benchmarks, and require an increased level of accountability. Using these measures, Renewal
Schools will be further evaluated by their superintendent at the conclusion of each of the next
two school years, in June 2016 and June 2017.

One Renewal School benchmark of note is that of student attendance which is also reviewed by
NYSED in SIG progress monitoring. This measure is required for all Renewal Schools as it is a
key indicator of schools’ progress. NYCDOE had 81 schools implementing SIG and SIF grants
in school year 2014-15 and participated in U.S. Department of Education SIG monitoring of
NYSED to outline its SIG development, implementation, and monitoring process. SIG Cohort 6
school plans outline strategies that will lead to successful outcomes in the leading indicators that
are measured in NYSED SIG monitoring, including improvements in the areas of student
attendance, teacher attendance, discipline referrals, ELT opportunities, and academic data.

In November 2014, NYCDOE released two new school quality reports, which present
information about the school’s practices, learning environment, and performance results.

The School Quality Snapshot is designed specifically for families, and provides a concise
summary of each school’s practices, environment, and performance. The School Quality
Guide is a more detailed report with additional information, including multiple years of data to
show the school’s progress over time. The Guide also Sets rigorous and realistic targets that are
based on the historical performance of schools with similar populations and the city as a whole
for schools in areas including student achievement, student progress, and college and career
readiness.

Each Renewal School was provided a menu from which they chose leading indicators and
student achievement benchmarks. Generally the targets included in the NYCDOE High School
and Elementary/Middle School Quality Guides were used as the basis for setting these
benchmarks. The attached shows samples from the benchmarks menus provided 1) for an
elementary/middle school and 2) for a high school. The guidelines for choosing benchmarks are
similar; the leading indicators and student achievement benchmarks are different based on the
school grade level.

Schools began receiving new data tools this year to help them track student progress and school
improvement. The Progress to Graduation Tracker provides high schools and transfer high
schools with credit and Regents data to more easily track individual students’ progress toward
graduation. The Tracker is updated on a daily basis so that educators can use the most up-to-date
information possible when identifying students who may be in need of additional supports and
interventions to help them succeed. The School Performance Data Explorer allows elementary,
middle and high schools to easily search, sort, and monitor metrics for current students across
subgroups and overtime. The tool includes information on how former students are doing
academically since they have left the school. By allowing educators to examine both whole-
school and individual-student metrics and trends, the Data Explorer is meant to help schools
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better identify and support struggling students earlier than ever before, identify and address
performance trends at their school, and track current and former students’ progress over time.

The following chart summarizes the interactions, timeframe, and persons responsible that are

discussed in this section:

Planned School Improvement Interaction

Timeframe

Person Responsible

Professional development for school leaders.

School visits & feedback for school leaders.

Bi-monthly
collaborative
Principal meetings

On-site school visits

Superintendent

Professional support to implement feedback
provided by the Superintendent.

Monitor progress and help to make adjustments
when necessary.

On-going

Principal Leadership
Facilitator (PLF)

Supervises the coordination and delivery of
multiple supports from NYCDOE.

Provides instructional and operational support
for schools.

Supports professional development needs of the
school.

Supports interventions, summer programming
and extended learning opportunities for schools.

Provides content coaching and classroom
observations and feedback.

Weekly visits to
School

Director for School
Renewal (DSR)

Coordinate resources at the school-level with
the CBO and school.

On-site daily

Community School
Director (CSD)

Support and monitors SIG implementation.

Coordinate with Superintendent teams on
school improvement initiatives for SIG

Bi-monthly on site
visits

School
Implementation
Manager (SIM)
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D. Teacher and L eader Pipeline

The LEA must have a clear understanding of the type and nature of teachers and leaders that are needed to create
dramatic improvement in its lowest-achieving schools. In addition, the LEA must have a coherent set of goals and
actions that lead to the successful recruitment, training, and retention of teachers and leaders who are effective in
low-achieving schools. The LEA’s plan must include each of the following elements:

i. ldentify and describe recruitment goals and strategies for high poverty and high minority schools to
ensure that students in those schools have equal access to high-quality leaders and teachers.

ii. Describe the district processes for altering hiring procedures and budget timelines to ensure that the
appropriate number and types of teachers and principals can be recruited and hired in time to bring
schools through dramatic change.

iii. ldentify and describe any district-wide training programs designed to build the capacity of leaders to be
successful in leading dramatic change in low-achieving schools. In addition, describe how these programs
are aligned to the implementation of the specific model chosen (Turnaround, Restart, Transformation,
Innovation Framework, Evidence-based, or Early Learning Intervention). Provide a history of these or
similarly purposed programs in the district, how they are or have been funded, and identify whether the
school principals chosen to lead the new school designs proposed in this application have emerged as a
direct result of these programs. Please identify the goals in terms of quantity and quality of effective
leader development.*

iv. ldentify and describe any district-wide training programs designed to build the capacity of teachers to be
effective specifically in low-achieving schools. Provide a history of these programs in the district, how they
are or have been funded, and identify whether the instructional staff chosen for the new school designs
proposed in this application have emerged as a direct result of these programs. If the programs are newly
proposed, please identify the goals in terms of quantity and quality of effective teacher development.*

v. Identify in chart form, the district-offered training events for items “iii & iv” above, scheduled during the
year-one implementation period (September 1, 2015 to June 30, 2016). For each planned event, identify
the specific agent/organization responsible for delivery, the desired measurable outcomes, and the
method by which outcomes will be analyzed and reported. Provide a rationale for each planned event and
why it will be critical to the successful implementation of the SIG plan.

*The district-wide training and professional development programs to be identified in this section are those that
are offered by the district to a group or cluster of like schools (Turnaround, Restart, Transformation, Innovation
Framework, Evidence-based, or Early Learning Intervention) and/or to cohorts of teachers and leaders who will
serve in them (e.g., training for turnaround leaders; training for teachers who need to accelerate learning in
Priority Schools where students are several levels below proficiency; training for school climate and culture in
Priority Schools, etc.). NYSED's Strengthening Teacher and Leader Effectiveness (STLE) grant may provide suitable
examples of the types of training and professional development expected in this section. See
https://www.engageny.org/resource/improving-practice. School-specific and embedded training and professional-
development should be detailed in Section II. 1.

The NYCDOE believes in its talent: the teachers, school leaders, and other personnel who work
with our city’s 1.1 million students. The mission of the Office of Leadership is to build and
sustain a leadership pipeline that yields high-quality leaders at all levels of the system,
including teacher leaders, assistant principals, principals, and systems-level leaders. The
pipeline structure has systemic supports and effective leadership development programs at each
stage to identify and cultivate:

1. Strong teachers to meet the citywide instructional expectations and move into more
formal teacher leadership development programs;
2. Effective teacher leaders and assistant principals to move into principal pipeline
programs and then into principal positions;
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3. Quality support for novice principals; and
4. Opportunities for experienced principals to mentor aspiring leaders.

The NYCDOE seeks to ensure that every student has the opportunity to learn from a high-quality
educator in a school with a strong school leader, particularly in Priority Schools where the need
is great. To accomplish this goal, we developed a pipeline of expert teachers and leaders and
provide them with targeted support. To increase the number of candidates who are well-
prepared to become principals, we have strengthened our principal preparation programs.
Simultaneously, we have shifted our focus toward identifying talented educators and nurturing
their leadership skills while they remain in teacher leadership roles. Our theory of action is that
if we invest in providing job-embedded leadership development opportunities for our most
promising emerging leaders and supporting our strongest current leaders to build leadership
capacity in others, then we will build a leadership pipeline that is more cost-effective and
sustainable, and produces more high quality next-level leaders.

The NYCDOE created the Principal Candidate Pool selection process to make clear the
expectations for principals in the recruitment process. The process is used to discern all
candidates’ readiness for the position of principal and ability to impact student achievement.
The NYCDOE has launched an enhanced version of the Principal Candidate Pool process in
order to meet the following objectives:
« Align the screening process to clear, high standards that are consistent with the
expectations to which principals will be held accountable under 3012-c.
« Offer participants an opportunity to receive high-quality professional development
about the NYCDOE’s expectations of principals.
o Provide hiring managers with multi-dimensional information to help enhance strategic
placement hiring decisions related to principals.

To recruit expert teachers, NYCDOE creates a diverse candidate pool. For subject-shortage
areas in which there are not enough traditionally-certified teachers to meet the needs of schools,
we developed alternative-certification programs such as the New York City Teaching Fellows,
which draws skilled professionals and recent college graduates to teach in high-need schools.
Begun in 2000, since then the program has provided schools with more than 17,000 teachers. In
addition to the NYC Teaching Fellows program, the NYCDOE has created an innovative
residency program called the NYC Teaching Collaborative that recruits and trains a cohort of 50
new teachers annually through a practice-based teacher training model in hard-to-staff schools.
This program is modeled after the nationally known program run by AUSL in Chicago.
Additionally, the NYCDOE recruits annually a cohort of new hires that have been identified as
top tier recruits to fill positions in struggling schools called the “Select Recruits” program.

The NYCDOE created teacher recruitment initiatives to build a pipeline of teachers prepared to
turnaround the performance of our lowest-performing schools and teacher leadership programs
for experienced educators to support professional development in their schools. In June 2014 the
NYCDOE and UFT negotiated a set of teacher leadership positions and those positions have
been focused in a subset of schools to serve as a vehicle to attract new talent to struggling
schools and create leadership opportunities for current teachers on staff. In spring 2015 a cohort
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of school participated in a foundational teacher leadership professional learning series that
oriented teachers to the new positions and provided opportunities for foundational skill
development in key teacher leadership skills. The NYCDOE also leverages the state-funded
Teachers of Tomorrow grant to provide recruitment and retention incentives for teachers to work
in our highest-need schools.

To support schools in recruiting and retaining this new talent at the school level, the DOE
produces annual “Smart Retention” reports which create a picture of a school’s history in
retaining talent year over year. Alongside the report, NYCDOE offers coaching in recruitment
and retention strategies for a subset of identified schools. Each year the NYCDOE sets hiring
policies to ensure that teachers and principals can be recruited and placed into our schools.
Principals are typically in place in schools by July before the start of the next school year to
begin year-long planning and school improvement efforts and teachers in place by September.
Once selected, principals are empowered to make certain staffing decisions for their schools.
Schools receive their budgets for the new fiscal year by June.

Annual hiring exceptions are set to ensure that hard-to-staff schools are staffed appropriately.
These exceptions are made on the basis of the following factors: hard to staff subject areas,
geographic districts, and grade level (elementary, middle, high). The timeline allows school
leaders the ability to plan for any staffing needs or adjustments in concert with the citywide
hiring process which begins in the spring and continues into the summer.

The NYCDOE creates and collaborates with partners on principal training programs to build a
pipeline of principals with the ability to drive teaching quality and student achievement district-
wide, particularly in schools with the greatest need. Our principal preparation programs share
the following characteristics: 1) a carefully-developed recruitment process to screen for highly
qualified participants, 2) required completion of a practical residency period, and 3) projects
capturing evidence of impact on leadership development and student gains. The NYCDOE is
now committed to hiring principals with at least seven years of education experience. LEAP,
launched in 2009, is a rigorous 12-month on-the-job program. LEAP develops school leaders
within their existing school environments and creates opportunities to harness existing
relationships including those with current principals and school communities. The LEAP
curriculum differentiates learning based on individual needs and is aligned with the NYCDOE’s
instructional initiatives and the CCLS.

Leadership coaches who are former successful principals have been assigned to Renewal School
Principals that are leading high schools. The DSRs collaborate closely with the ELI Principal
Leadership Coaches and Leadership Academy coaches. The Principal Leadership Coaches are
invited to school visits and debriefs to help support implementation of the feedback and next
steps given; they meet regularly with DSRs and Principals to monitor the ongoing progress of the
Renewal efforts; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent to stay apprised of all the initiatives.
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K-8 Renewal School principals are provided professional development and support through the
School Renewal Principal Learning Community, which meets five times per year around
thematically organized sessions designed to engage school leaders in their own professional
learning. The sessions also involve guest speakers and experts in the field. Renewal Principals
Study Groups are led by a panel of advisory principals and focus on developing leadership
expertise in one or more of the following areas: budgeting, data analysis, curriculum and
instruction, parent engagement and rebranding which involves re-visiting the mission and vision.
Please see Attachment Z: School-Level Information for District-Level Plan for information about
the principal chosen to lead the school design.

The NYCDOE believes that to support teachers in their growth and development, it is important
to have a common language and understanding of what quality teaching looks like. We have
invested significant resources into beginning the work of developing principals’ and teachers’
understanding of Charlotte Danielson’s Framework for Teaching, while training principals to do
more frequent cycles of classroom observations and feedback. Resources to begin this work are
provided to principals and educators in a number of ways: central and school-based professional
development opportunities, online courses, and Teacher Evaluation and Development Coaches
(TDECs) who work across multiple schools within their district. In addition, the NYCDOE has
developed district-wide training programs to build the capacity of specific groups of teachers,
including new teachers, teacher leaders, and teachers that work with special populations.

As of July 1, 2015, the NYCDOE Talent Coach and MOSL Specialist positions have been
combined to create a new role: the Teacher Development and Evaluation Coach (TDEC). TDECs
are supervised by superintendents and as such support school leaders throughout their district
with Advance, NYCDOE’s teacher development and evaluation system. Teacher Development
and Evaluation Coaches (TDECSs) collaborate with and support instructional leaders in

using Advance to assess teacher practice, utilize measures of student learning to assess teacher
effectiveness, and deliver high-quality developmental feedback to improve teacher effectiveness
and student learning. Coaches also inform central efforts to develop and refine systems, research
tools and program policies that support school leaders across New York City in providing
meaningful evaluations and targeted professional development to teachers.

New teachers who work in low-achieving schools are provided differentiated levels of support,
depending on their pathway to teaching. The New York City Teaching Collaborative offers a
subsidized Master’s degree program and focuses on supporting our highest-need schools,
provides intensive training and school placement during the spring, with ongoing mentoring and
training throughout the fall.

Several district-wide training programs are also available for teacher leaders who work in low-
achieving schools. We are looking to improve the teacher leadership programs that we offer and
are now working to create career ladders for teachers. All of the programs have developed
continuous feedback loops (surveys, focus groups, school-based visits) to ensure that
professional development is effectively being delivered and meeting the needs of new teachers
and teacher leaders. Current programs that exist include the Teacher Incentive Fund (TIF)
Program, the three new identified teacher leadership positions, and the Learning Partners
Program which allow teachers to stay in the classroom while collaborating with colleagues
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within and across schools. Professional development is also offered through collaboration with
the UFT Teacher Center. More information about teacher career pathways is here.

A chart is included as an attachment on NYCDOE trainings offered, and additional information
is included as an attachment as “Programs and Partnerships 2015.”

E. External Partner Recruitment, Screening, and Matching
The LEA must have a rigorous process for identifying, screening, selecting, matching, and evaluating partner
organizations that provide critical services to Priority Schools.

i. Describe the rigorous process and formal LEA mechanisms for identifying, screening, selecting, matching,
and evaluating external partner organizations that are providing support to this Priority school.

ii. Describe the LEA processes for procurement and budget timelines (and/or any modifications to standard
processes) that will ensure this Priority School will have access to effective external partner support prior
to or directly at the start of the year-one pre-implementation period and subsequent implementation
periods.

iii. Describe the role of the district and the role of the school principal in terms of identifying, screening,
selecting, matching, and evaluating partner organizations supporting this school. Describe the level of
choice that the school principal has in terms of the educational partners available and how those options
are accessible in a timeline that matches the preparation and start-up of the new school year.

iv. If the model chosen is Restart, the LEA/school must describe in detail the rigorous review process that
includes a determination by the LEA that the selected CMO or EMO is likely to produce strong results for
the school. See federal definition of ‘strong results’ at http://www?2.ed.gov/programs/sif/index.html.
Federal Register, vol. 80, no. 26, pg. 7242.

To identify, screen, select, match, and evaluate external partner organizations, the NYCDOE
uses a Pre-Qualified Solicitation (PQS) process. PQS is an ongoing open call-for-proposals
process by which the NYCDOE selects potential partners. Each partner undergoes a screening
process, which includes a proposal evaluation by a committee of three program experts who
independently evaluate partner proposals in terms of project narrative, organizational capacity,
qualifications and experience, and pricing level. The result is a pool of highly-qualified partner
organizations which are approved and fully contracted. The Priority School is then able to select
services from any of the pre-qualified external partner organizations by soliciting proposals and
choosing the best fit according to its needs. If a principal is interested in a specific partner that
has not already been approved, then she/he can recommend that the partner engage in the
qualification process with the NYCDOE.

In addition, the NYCDOE uses a specific solicitation process called Whole School Reform,
which seeks proposals from organizations experienced in working with schools in need of school
intervention. The goal is for the partners to support the school to build capacity and enable the
school to continue improvement efforts on its own. Partner proposals must offer a variety of
methods and strategies grounded in best practices to achieve substantial gains. Potential partners
provide accountability plans that include annual evaluations on student achievement progress
and the process for enabling schools to continue the reform efforts beyond the contract period,
along with at least three references from current or past client schools. Once partner proposals
are reviewed by the evaluation committee and recommended for approval, further due diligence
is done before formal recommendation for the Panel for Educational Policy for approval.
Principals have discretion to select approved partners based on their scope of service needs.
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Please see Attachment Z: School-Level Information for District-Level Plan for information about
the CBO that is providing support to this Priority School. The school-level plan for this Priority
School describes the particular design framework proposed and the scope of the re-design, as
well as our rationale for selecting the chosen external partner as a solution to address identified

gaps.

Priority Schools receive budget allocations for the new fiscal year by June, well in advance of
the start of the new fiscal year in July and the start of the school year in September. The
NYCDOE budget process provides principals with ample time to secure external partner support
through the above-mentioned systems. Principals may secure services from a list of external
partners that have already been thoroughly vetted by NYCDOE. Individual principals create a
scope of service and solicit proposals from partners based on their specific needs. Once
received, principals score proposals and award contracts to the most competitive and cost-
effective partners. Priority Schools secure support from effective external Whole School Reform
partners as early as May or June, well in advance of the year-one implementation period.

The NYCDOE manages the initial process of screening potential partner organizations so that
principals can focus on selecting partner organizations based on their budget and service needs.
NYCDOE manages an ongoing call-for-proposals process for select categories of services to
schools. All proposals received by the NYCDOE must first be reviewed to determine if they
meet all of the submission qualifications prescribed in the call for proposal. Proposals meeting
these requirements are evaluated and rated by a district-based evaluation committee.

As needed, the NYCDOE may conduct site visits to verify information contained in a proposal
and may require a potential partner to make a presentation on their services or submit additional
written material in support of a proposal. Once the NYCDOE recommends a vendor for award,
the recommendation is reviewed by the Division of Contracts and Purchasing for approval and
then the Panel for Educational Policy for review and final approval.

Priority School principals are able to contract services from any of the approved pre-qualified
educational partners by developing a specific scope of work, soliciting proposals using a user-
friendly online tool and choosing the most competitive partner according to their specific needs.
Once school principals receive school budgets for the new fiscal year in June, they are able to
begin negotiating with potential partners for services in the new school year. The process allows
principals sufficient time to solicit vendors and establish contracts in time for the new school
year and possible preparation activities during the summer.

At the end of each school year, each school principal evaluates the services of the vendors —
based on the objectives, proposed scope of services, and outcomes from the services — and
determines whether to continue the partnership. Central staff assist the Priority School in
evaluating the impact of chosen partners toward meeting the school’s improvement goals.
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E. Enrollment and Retention Policies, Practices, and Strateqies

The LEA must have clear policies, practices, and strategies for managing student enrollment and retention to
ensure that Priority Schools are not receiving disproportionately high numbers of students with disabilities,
English-language learners, and students performing below proficiency.

i. Identify and describe similarities and differences in the school enrollment of SWDs, ELLs, and students
performing below proficiency in this Priority School as compared with other schools within the district.
Discuss the reasons why these similarities and differences exist.

ii. Describe the district policies and practices that help to ensure SWDs, ELLs, and students performing below
proficiency have increasing access to diverse and high quality school programs across the district.

iii. Describe specific strategies employed by the district to ensure that Priority schools in the district are not
receiving or incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency.

Please see Attachment Z: School-Level Information for District-Level Plan for information about
this Priority School’s enrollment as compared with other schools.

The NYCDOE operates a school choice-based system for students and families from Pre-
Kindergarten to high school. In the past several years, the NYCDOE has worked to increase
equitable access to high quality programs at all grade levels. All students, including students with
disabilities, English Language Learners, and students performing below proficiency have access
to all public schools as part of the choice-based enrollment system. Students participating in Pre-
Kindergarten admissions can access NYCDOE district schools and New York City Early
Education Centers (NYCEECs). The NYCDOE works to make as many pre-K programs as
possible available to families. This year, families had the benefit of a new streamlined
application process. This single application process allowed families to rank their options in
order of preference, including both NYCDOE district schools and NYCEECs. Students
participating in Kindergarten admissions can access all elementary choice and zoned schools.
Zoned schools give priority to students who live in the geographic zoned area. Choice schools
are schools that do not have a zone and give priority to applicants based on sibling status, district
of residence, and in some cases, other criteria. The Kindergarten application process is a single
application that allows parents to rank their school options in order of preference, including both
zoned and choice schools.

At the middle school level, families also may submit a single application that allows them to
rank their school options in order of preference. Some community school districts maintain
primarily zoned middle schools, which give priority to students in the geographic zone. Most
districts also have choice schools which have admissions methods based on academic or artistic
ability, language proficiency, demonstrated interest, or a lottery (unscreened). At the high school
level, approximately 75,000 students participate annually in a single application process that
covers over 400 schools. The citywide choice process provides an opportunity for all participants
to select up to 12 choices from across the five boroughs. The process consistently matches the
majority of students to their top choice schools; for the previous five years, high school
admissions has matched over 80% of students to one of their top five choices. Students may
participate for both 9™ grade and 10" grade admissions.
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Since the 2012-13 school year, students with disabilities who have IEPs have benefited from
improved access to zoned and choice schools. Rather than being assigned to a school based
solely on availability of their reccommended special education program, students with IEPs
participated fully in the standard Kindergarten, middle school, and high school admissions
process alongside their peers. This increased level of access will continue to scale up until the
NYCDOE can ensure all students with disabilities have access to the schools they would
otherwise attend if they did not have an IEP and, furthermore, that their special education
programs, supports, and services be available in the schools to which they are matched.

Throughout the 2013-14 and 2014-15 school years, the Division of Specialized Instruction and
Student Support (DSISS) partnered with field-based school support teams and schools to
proactively support students with disabilities in the following four areas: student engagement in
rigorous curriculum with full access to community schools and classrooms, development and
implementation of quality IEPs, infusing school-wide and individualized positive behavioral
supports, and effective transition planning. For the 2015-16 school year, DSISS will continue
this work. All stakeholders will continue to be responsible for ensuring students with disabilities
are educated in the most appropriate, least restrictive environment. To that end, through the
NYCDOE'’s special education reform work, schools will engage in professional learning
opportunities that focus on the continued commitment to supporting all educators in their
understanding and facility with learner variability, access to content, rigorous expectations,
inclusion, and the essential knowledge and skills needed for students to be college and career
ready. Priorities for professional development are built on themes that reflect research- and
evidence-based best practices and are fully integrated with the Common Core Learning
Standards and Advance.

The NYCDOE has begun to put in place policies and practices designed to ensure that Students
with Disabilities (SWDs), English Language Learners (ELLS), and students performing below
proficiency have increasing access to diverse and high quality school options across the district.
Our current SWD and ELL policies and guidance not only support schools in focusing their
programming practices around student needs, but also encourage schools to develop a deep
knowledge and understanding of their students’ strengths, needs, and preferences in order to
drive programmatic planning and/or shifts. Schools are supported in expanding their continuum
of services to provide differentiated and individualized levels of support rather than stand-alone
special education programs, so that students may receive recommended services based on
individual needs at their schools of choice. For ELLs specifically, the NYCDOE encourages
families of eligible students to request a bilingual program in their schools, knowing that if there
is sufficient interest then schools will create and sustain bilingual programs that benefit not only
ELLs, but also students interested in learning a second language.

In addition, for students with specific disabilities who may benefit from specialized instructional
and/or social-emotional strategies, the NYCDOE continues to create and expand specialized
programs in community schools and specialized schools. For SWDs, the NYCDOE has grown
the number of District 75 (D75) specialized schools for students with disabilities, specialized
programs in community schools for students with Autism Spectrum Disorders (ASD) known as
the ASD Nest Program and the ASD Horizon Program, specialized programs in community
schools for students with intellectual disability or multiple disabilities know as Academic,
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Career, and Essential Skills (ACES) Programs, and also Bilingual Special Education (BSE)
Programs for ELLs with IEPs who are recommended for a special education program in their
home/native language. Families of students with specific disabilities may also elect to enroll in
their zoned school.

District 75 provides citywide educational, vocational, and behavior support programs for
students who are on the autism spectrum, have significant cognitive delays, are severely
emotionally challenged, sensory impaired and/or multiply disabled at more than 310 sites.
Specialized Programs in community schools (ASD Nest, ASD Horizon, ACES, and BSE
Programs) are intended to increase access to community schools even further, for students with
these specific disabilities for whom a District 75 school was historically more likely to be
recommended. The ASD Nest Program and ASD Horizon Program are two different programs
in community schools that serve admitted students with a disability classification of autism. Each
program is designed to develop students’ academic and social skills, but has different service
delivery models and admissions criteria. The ASD Nest Program is primarily designed to support
students with ASD who would benefit from intensive social skills development. As the result of
significant growth in these programs, in 2014-15, a student on the autism spectrum was more
than three times as likely (from 9% to 29%) to attend a community school than in 2007-8. This is
especially significant given that over the same time period, the numbers of students classified as
autistic has more than doubled, from 5,365 to 13,161 students.

The NYCDOE offers a range of high-quality programs for students performing below
proficiency. The Office of Postsecondary Readiness works to support over-age and under-
credited students, students enrolled in Career and Technical Education programs and Black and
Latino students. The NYCDOE has Transfer Schools, which are small, academically rigorous,
full-time high schools designated to re-engage students who have dropped out or who have fallen
behind in credits. CTE is delivered in two ways across the NYCDOE: at designated CTE high
schools and CTE programs in other high schools. CTE programs offered in high schools are
developed in response to future employment opportunities and the potential for career growth
in New York City. Currently, CTE programs are offered in fields ranging from aviation
technology and culinary arts to emergency management and multimedia production.

In addition to expanding access to high-quality school and program options for SWDs, ELLSs,
and students performing below proficiency, the NYCDOE is committed to supporting schools in
meeting students’ unique learning needs. The NYCDOE previously made modifications to the
Fair Student Funding formula to provide weights, which provide additional funding, for students
who require additional support in order to succeed, including weights for Academic Intervention
Services (AIS), ELLs, and Special Education Services. In 2011-12, the NYCDOE revised the
funding methodology to provide additional weights to traditional high schools serving overage
under-credited (OAUC) students. Providing schools with additional funding for AIS and OAUC
further supports students that are performing below proficiency.

Meeting the needs of ELLs and SWDs is an area of special need in our schools. The UFT
Teacher Center will support educators in SIG Cohort 6 schools through customized professional
learning opportunities targeted to meet the unique needs of each school. Three Teacher Center
Field Liaisons will collaborate with administrators and the school-based staff development
committee to design learning opportunities to meet the needs of all learners, including ELLs and
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SWDs.

The UFT Teacher Center Field Liaison will work in participating schools with Master/Peer
Collaborative and Model Teachers and school-based site staff to:
e Design customized professional development
e Provide intensive, ongoing, job-embedded professional development, including one-on-
one coaching, in-classroom support and coaching, demonstration lessons, co-teaching,
classroom learning labs, study groups and work sessions, to impact student achievement
e Collect, analyze and interpret data for making instructional decisions
e Use data and facilitate the creation of action plans for data-driven professional
development, learning laboratories and study groups, etc.
e Integrate instructional technology into teaching and learning

The NYCDOE employs specific strategies to ensure that Priority Schools are not receiving or
incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency. One important strategy is the reform of the over-the-counter
(OTC) process, which has been critical to managing disproportionately high enroliment of
SWDs, ELLs, and students performing below proficiency in Priority Schools. Each summer, the
NYCDOE opens temporary registration centers across the city to assist families seeking
placement or hardship transfers (primarily in high school grades) during the period before the
start of school. Approximately 15,000 new or returning students are placed during this peak OTC
period and many are higher-needs students. For the past several years, the NYCDOE has added
seats to every high school’s OTC count. As a result, the impact of OTC placements at low-
performing schools, including Priority Schools, was minimized, and there was an increase in
student access to more programs.

For fall 2015, the NYCDOE Chancellor has publicly committed to reducing OTC in Renewal
Schools, including all the schools applying for SIG Cohort 6. Additionally, in 2014-15,
NYCDOE implemented a one-year elimination of OTC enrollment for the two State-identified
Out of Time schools.

Another important strategy is the NYCDOE enrollment “targets” for Students with Disabilities,
in which elementary, middle, and high schools allot a percentage of their seats to SWDs,
equivalent to the district or borough rate of SWDs. In 2014, students with recommendations of
services for 20% or more of their day were included in these targets. This strategy has
contributed to an impressive decline in the number of schools serve few SWDs. Between 2007-
08 and 2014-15, the percentage of schools that enroll SWDs at a rate of 10% or less has been cut
in half, from 19% of schools in 2007-08 to just 9% of schools in 2014-15.

Furthermore, to increase access to some of NYCDOE’s highest performing schools, NYCDOE
has reduced the screening requirements for seats in selective programs that maintain unfilled
seats. Typically, schools that have screened programs are allowed to rank students who meet that
program’s admissions criteria, and only those students who are ranked may be matched to that
school. Since 2012, the NYCDOE has worked with screened schools to increase the number of
SWDs ranked and matched to their programs. In situations where schools do not rank a sufficient
number of SWDs, additional SWDs are matched to the unfilled seats in order to provide greater
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access for these students to high-quality schools. In its first year, this work resulted in 20
programs placing approximately 900 additional students into academically screened seats that
would have otherwise gone unfilled. For students entering high school in 2013, the NYCDOE
placed almost 1,300 students were placed into these programs. The NYCDOE will continue this
work in the upcoming school year.

The Public School Choice transfer process is another strategy that NYCDOE uses to help reduce
the number of higher-needs, lower-performing students in Priority schools. Through Public
School Choice, all students attending Priority schools are given the opportunity to transfer out of
their current school and into a school that is “In Good Standing.” Students submit an application
in the spring listing their choices, and they receive an offer over the summer for the upcoming
fall. Lower-performing students and lower-income students are prioritized to receive an offer of
their choosing. Furthermore, the NYCDOE has slightly revised the process in recent years to
make the following two changes: the lowest-performing students within Priority Schools are
more accurately identified through the use of indicators beyond merely test scores (including a
promotion-in-doubt indicator based on grades and an indicator for students in temporary
housing); students attending Priority Schools are prioritized to receive an offer above students
attending Focus Schools. In 2014, over 6,500 families applied for transfers through Public
School Choice and over 4,500 students received an offer.

G. District-level Labor and Management Consultation and Collaboration

The LEA/school must fully and transparently consult and collaborate with recognized district leaders of the
principals’ and teachers’ labor unions about district Priority Schools and the development and implementation of
the plan proposed for this specific Priority School proposed in this application. The evidence of consultation and
collaboration provided by the LEA must contain each of the following elements:

i. Describe in detail the steps that have occurred to consult and collaborate in the development of the
district and school-level implementation plans.
ii. Complete the Consultation and Collaboration Form and submit with this application (Attachment A).

The NYCDOE has consulted and collaborated with key stakeholders on the development of SIG
Cohort 6 plans. Application and NYCDOE-developed guidance materials were shared directly
by staff with the parent leadership group, CPAC; the principals’ union, CSA; and the teachers’
union, UFT. The engagement process with each group took place via meetings, phone calls, and
emails about the applications. School Leadership Team (SLT) meetings took place to discuss
school plans, which includes the principal, parent representatives, and UFT school leadership.

NYCDOE staff met with the Chancellor’s Parent Advisory Council (CPAC) in a full meeting on
June 11 to discuss SIG Cohort 6. CPAC is the group of parent leaders in the NYCDOE; it is
comprised of presidents of the district presidents’ councils. The role of CPAC is to consult with
the district presidents’ councils to identify concerns, trends, and policy issues, and it advises the
Chancellor on NYCDOE policies. NYCDOE staff met with UFT leadership on June 29 and
engaged in multiple phone calls and emails with UFT regarding plan and overall school feedback
subsequent to this meeting. CSA was also consulted with via phone calls and emails. All groups
received district and school drafts for review and feedback.

22



The NYCDOE is committed to collaboration in its efforts to improve Renewal Schools. Teacher
leaders in particular are integral to the successful implementation of all other school
improvement measures. They serve as indispensable colleagues for school leaders, ensuring that
the school community retains its most effective teachers, is supportive of all teachers’ growth,
and increases student achievement. School-level plans include information about faculty senates
or other structures to promote shared school-based governance, responsibility, and collaboration
in the interests of furthering the educational mission of each school. Moreover, the success of
these schools depends largely on developing in parents an ownership and leadership in schools.
This means shifting the paradigm from parents as participants to parents as leaders and
decision-makers who work hand-in-hand with school staff and CBOs. Stakeholder
collaboration will continue to be a focus for each SIG Cohort 6 school.

In addition to the district-level Attachment A, NYCDOE asked that schools submit a school-
level Attachment A, the Consultation & Collaboration Documentation Form, in order to ensure
consultation and collaboration took place on the school-level plans with staff and parent
stakeholder groups. Signatures include the school’s principal, parent group president, and UFT
representative. These school-level forms are also attached in addition to the required district-
level Attachment A. The district-level form is signed by the president/leaders of the teachers’
union, principals’ union, and district parent body as of July 17 and July 20. The individuals who
signed are Michael Mulgrew, UFT President; Ernest Logan, CSA President; and Nancy
Northrup, CPAC Co-Chair.
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school to another, the Board and the Union agree that transfers shall be based upon the
following principles:
A. General Transfers

Effective school year 2005-2006, principals will advertise all vacancies. Interviews
will be conducted by school-based human resources committees (made up of pedagogues
and administration) with the final decision to be made by the principal. Vacancies are
defined as positions to which no teacher has been appointed, except where a non-
appointed teacher is filling in for an appointed teacher on leave. Vacancies will be posted
as early as April 15 of each year and will continue being posted throughout the spring and
summer. Candidates (teachers wishing to transfer and excessed teachers) will apply to
specifically posted vacancies and will be considered, for example, through job fairs
and/or individual application to the school. Candidates may also apply to schools that
have not advertised vacancies in their license areas so that their applications are on file at
the school should a vacancy arise.

Selections for candidates may be made at any time; however, transfers after August
7th require the release of the teacher’s current principal. Teachers who have repeatedly
been unsuccessful in obtaining transfers or obtaining regular teaching positions after
being excessed, will, upon request, receive individualized assistance from the Division of
Human Resources and/or the Peer Intervention Program on how to maximize their
chances of success in being selected for a transfer.

B. Hardship Transfers

In addition to the vacancies available for transfer pursuant to Section A of this
Article, transfers on grounds of hardship shall be allowed in accordance with the
following:

Transfers of teachers after three years of service on regular appointment may be made
on grounds of hardship on the basis of the circumstances of each particular case, except
that travel time by public transportation of more than one hour and thirty minutes each
way between a teacher’s home (or City line in the case of a teacher residing outside the
City) and school shall be deemed to constitute a “hardship™ entitling the applicant to a
iransfer to a school to be designated by the Division of Human Resources which shall be
within one hour and thirty minutes travel time by public transportation from the teacher’s
home, or City line in the case of a teacher residing outside the City.

C. Voluntary Teacher Exchange

The Chancellor shall issue a memorandum promoting the exchange of new ideas and
methodology and encouraging teachers to share their special skills with students and
colleagues in other schools. To facilitate achievement of this goal, the Board and the
Union agree to allow teachers to exchange positions for a one year period provided that
the principals of both schools agree to the exchange. The exchange may be renewed for
an additional one year period. For all purposes other than payroll distribution, the
teachers will remain on the organizations of their home schools.

D. Staffing New or Redesigned Schools’

The following applies to staffing of new or redesigned schools (“Schools”)

1. A Personnel Committee shall be established, consisting of two Union
representatives designated by the UFT President, two representatives designated by the
community supetintendent for community school district schools or by the Chancellor for

® The rights of teachers to staff the New Programs in District 79 are set forth in Appendix 1, paragraph 2.
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schools/programs under his/her jurisdiction, a Principal/or Project Director, and where
appropriate a School Planning Committee Representative and a parent.

2. For its first year of operation the School’s staff shall be selected by the Personnel
Committee which should, to the extent possible, make its decisions in a consensual
manner.

In the first year of staffing a new school, the UFT Personnel Committee members
shall be school-based staff designated from a school other than the impacted school or
another school currently in the process of being phased out. The Union will make its best
effort to designate representatives from comparable schools who share the instructional
vision and mission of the new school, and who will seek to ensure that first year hiring
supports the vision and mission identified in the approved new school application.

In the second and subsequent years, the Union shall designate representatives from
the new school to serve on its Personnel Committee.

3. If another school(s) is impacted (ie., closed or phased out), staff from the
impacted school(s) will be guaranteed the right to apply and be considered for positions
in the School. If sufficient numbers of displaced staff apply, at least fifty percent of the
School’s pedagogical positions shall be selected from among the appropriately licensed
most senior applicants from the impacted school(s), who meet the School’s
qualifications. The Board will continue to hire pursuant to this provision of the
Agreement until the impacted school is closed.

4. Any remaining vacancies will be filled by the Personnel Committee from among
transferees, excessees, and/or new hires. In performing its responsibilities, the Personnel
Committee shall adhere to all relevant legal and contractual requirements including the
hiring of personnel holding the appropriate credentials.

5. In the cvent the Union is unable to sccure the participation of members on the
Personnel Committee, the Union will consult with the Board to explore other alternatives.
However the Union retains the sole right to designate the two UFT representatives on the
Personnel Committee.

ARTICLE NINETEEN
UNION ACTIVITIES, PRIVILEGES
AND RESPONSIBILITIES

A. Restriction on Union Activities

No teacher shall engage in Union activities during the time he/she is assigned to
teaching or other duties, except that members of the Union’s negotiating committee and
its special consultants shall, upon proper application, be excused without loss of pay for
working time spent in negotiations with the Board or its representatives.
B. Time for Union Representatives

1. Chapter leaders shall be allowed time per week as follows for investigation of
gricvances and for other appropriate activities relating to the administration of the
Agreement and to the duties of their office:

a. In the elementary schools, four additional preparation periods.

b. In the junior high schools, and in the high schools, relief from professional
activity periods. In the junior high schools, chapter leaders shall be assigned the same
number of teaching periods as homeroom teachers.
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b. All votes of non-supervisory school based staff concerning participating in SBM /
SDM shall be conducted by the UFT chapter.

¢. Schools involved in SBM / SDM shall conduct ongoing self-evaluation and
modify the program as needed.

2. SBM/SDM Teams ,

a. Based upon a peer selection process, participating schools shall establish an SBM
/ SDM team. For schools that come into the program after September 1993, the
composition will be determined at the local level. Any schools with a team in place as of
September 1993 will have an opportunity each October to revisit the composition of its
team.

b. The UFT chapter leader shall be a member of the SBM / SDM team.

¢. Each SBM / SDM team shall determine the range of issues it will address and the
decision-making process it will use.

3. Staff Development

The Board shall be responsible for making available appropriate staff development,
technical assistance and support requested by schools involved in SBM / SDM, as well as
schools expressing an interest in future involvement in the program. The content and
design of centrally offered staff development and technical assistance programs shall be
developed in consultation with the Union.

4. Waivers

a. Requests for waivers of existing provisions of this Agreement or Board
regulations must be approved in accordance with the procedure set forth in Article Eight
B (School Based Options) of this Agreement i.e. approval of fifty-five (55) percent of
those UFT chapter members voting and agreement of the school principal, UFT district
representative, appropriate superintendent, the President of the Union and the Chancellor.

b. Waivers or modifications of existing provisions of this Agreement or Board
regulations applied for by schools participating in SBM / SDM are not limited to those
areas set forth in Article Eight B (School-Based Options) of this Agreement.

c. Existing provisions of this Agreement and Board regulations not specifically
modified or waived, as provided above, shall continue in full force and effect in all SBM
/ SDM schools.

d. In schools that vote to opt out of SBM / SDM, continuation of waivers shall be
determined jointly by the President of the Union and the Chancellor.

e. All School-Based Option votes covered by this Agreement, including those in
Circular 6R, shall require an affirmative vote of fifty-five percent (55%) of those voting,
B. School-Based Options

The Union chapter in a school and the principal may agree to modify the existing
provisions of this Agreement or Board regulations concerning class size, rotation of
assignments/classes, teacher schedules and/or rotation of paid coverages for the entite
school year, By the May preceding the year in which the proposal will be in effect, the
proposal will be submitted for ratification in the school in accordance with Union
procedures which will require approval of fifty-five (55) percent of those voting.
Resources available to the school shall be maintained at the same level which would be
required if the proposal were not in effect. The Union District Representative, the
President of the Union, the appropriate Superintendent and the Chancellor must approve
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the proposal and should be kept informed as the proposal is developed. The proposal will
be in effect for one school year.,

Should problems arise in the implementation of the proposal and no resolution is
achieved at the school level, the District Representative and the Superintendent will
attempt to resolve the problem. If they are unable to do so, it will be resolved by the
Chancellor and the Union President. Issues arising under this provision are not subject to
the grievance and arbitration procedures of the Agreement.

C. School Allocations

Before the end of June and by the opening of school in September, to involve
faculties and foster openness about the use of resources, the principal shall meet with the
chapter leader and UFT chapter committee to discuss, explain and seck input on the use
of the school allocations. As soon as they are available, copies of the school allocations
will be provided to the chapter leader and UFT chapter committee.

Any budgetary modifications regarding the use of the school allocations shall be
discussed by the principal and chapter committee.

The Board shall utilize its best efforts to develop the capacity to include, in school
allocations provided pursuant to this Article 8C, the specific extracurricular activities
budgeted by each school.

D. Students’ Grades

The teacher’s judgment in grading students is to be respected; thercfore if the
principal changes a student’s grade in any subject for a grading period, the principal shall
notify the teacher of the reason for the change in writing.

E. Lesson Plan Format

The development of lesson plans by and for the use of the teacher is a professional
responsibility vital to effective teaching. The organization, format, notation and other
physical aspects of the lesson plan are appropriately within the discretion of each teacher.
A principal or supervisor may suggest, but not require, a particular format or
organization, except as part of a program to improve deficiencies of teachers who receive
U-ratings or formal warnings.

F. Joint Efforts

The Board of Education and the Union recognize that a sound educational program
requires not only the efficient use of existing resources but also constant experimentation
with new methods and organization. The Union agrees that experimentation presupposes
flexibility in assigning and programming pedagogical and other professional personnel.
Hence, the Union will facilitate its members’ voluntary participation in new ventures that
may depart from usual procedures. The Board agrees that educational experimentation
will be consistent with the standards of working conditions prescribed in this Agreement,

The Board and the Union will continue to participate in joint efforts to promote staff
integration.

The parties will meet with a view toward drafting their collective bargaining
agreements to reflect and embody provisions appropriate to the new and/or nontraditional
school program organizational structures that have developed in the last several years,
including as a result of this Agreement,

G. Professional Support for New Teachers

The Union and the Board agree that all teachers new to the New York City Public

Schools are entitled to collegial support as soon as they commence service. The New
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A. District Overview
The LEA must demonstrate a commitment to success in the turnaround of its lowest achieving schools and the
capacity to implement the model proposed. The district overview must contain the following elements:

i. Describe the district motivation/intention as well as the theories of action guiding key district strategies to
support its lowest achieving schools and ensuring that all students graduate high school ready for college
and careers.

ii. Provide a clear and cogent district approach and set of actions in supporting the turnaround of its lowest
achieving schools and its desired impact on Priority Schools.

iii. Describe the evidence of district readiness to build upon its current strengths and identify opportunities
for system-wide improvement in its Priority Schools.

Under the leadership of Schools Chancellor Carmen Farifia, the New York City Department of
Education (NYCDOE) is fundamentally changing the way in which it partners with and provides
support to schools, and holds everyone in the system accountable for results. The NYCDOE
created Strong Schools, Strong Communities (see plan here), which outlines the
motivation/intention and theories of action guiding NYCDOE strategies to support the lowest
achieving schools and ensure that all students graduate high school ready for college and careers.
The plan describes a new approach to supporting New York City’s public schools and all of our
students, which consists of three key components:

1. The Framework for Great Schools — a roadmap to school improvement for school leaders

2. School Quality Reports that give schools and families well-rounded and actionable
information about school performance

3. Astreamlined system to deliver customized support to schools

The Framework for Great Schools provides the NYCDOE approach in supporting the turnaround
of our lowest achieving schools and ensuring that all students graduate high school ready for
college and careers. There are six essential interconnected elements of the framework which are
the foundation for our approach:

1. Rigorous instruction: Classes are driven by high educational standards and engage
students by emphasizing the application of knowledge.

2. Collaborative Teachers: The staff is committed to the school, receives strong
professional development, and works together to improve the school.

3. Supportive Environment: The school is safe and orderly. Teachers have high
expectations for students. Students are socially and emotionally supported by their
teachers and peers.

4. Strong Family-Community Ties: The entire school staff builds strong relationships with
families and communities to support learning.

5. Effective Leaders: The principal and other school leaders work with fellow teachers and
school staff, families, and students to implement a clear and strategic vision for school
success.

6. Trust: The entire school community works to establish and maintain trusting
relationships that will enable students, families, teachers, and principals to take the risks
necessary to mount ambitious improvement efforts.


http://schools.nyc.gov/NR/rdonlyres/C955EF12-EBBC-4B41-AF8D-20597C55DF0C/0/StrongSchoolsStrongCommunities_NYCDOE.pdf

The NYCDOE School Renewal Program was recently created for the most struggling schools,
including Priority Schools. All of the schools for which the NYCDOE is applying for the School
Improvement Grant (SIG) Cohort 6 opportunity are Renewal Schools. The School Renewal
Program provides a more targeted approach for school improvement, and demonstrates the
readiness of the NYCDOE to build upon current strengths and identify further opportunities for
improvement. The NYCDOE is working intensively with each Renewal School community over
three years, setting clear goals and holding each school community accountable for rapid
improvement. More information about the School Renewal Program is here.

Renewal Schools are transforming into Community Schools as the New York City Community
Schools Initiative is a central element of Mayor Bill de Blasio’s vision to re-imagine the City’s
school system; this direction is aligned with the New York State Education Department
(NYSED) state-determined SIG model: the Innovation Framework Community-Oriented School
Design, the model selected for NYCDOE SIG Cohort 6 applications. Community Schools are
neighborhood hubs where students receive high-quality academic instruction, families can access
social services, and communities congregate to share resources and address common challenges.
The Mayor has pledged to create more than 100 Community Schools over the next several years,
including this school. More information on the Community Schools Initiative is here.

This SIG plan is based on the school’s unique Renewal Schools Comprehensive Education Plan
(RSCEP), which was crafted this past spring based on needs assessments for each school and
includes a Community School description along with SCEP required information. NYCDOE
Renewal Schools will be transformed into Community Schools, have an additional hour of
instruction each day, increase professional development in key areas like student writing, and
launch a summer learning program — with concrete targets in student achievement. This SIG
plan will support key improvement strategies in the Renewal School.

Another strength of the NYCDOE includes control of the schools under the Chancellor and
Mayor, which ultimately has given more independence to principals. One of the most important
reforms has been giving principals control over hiring and budget decisions. An opportunity for
improvement, however, is that while some principals were able to use this autonomy to drive
achievement in their schools, others struggled without direction on how to improve, particularly
in struggling schools. Moving forward, each NYCDOE Community and High School
Superintendent will be responsible for providing schools with the resources they need to succeed
and hold school leaders accountable for results. Superintendents will utilize a school’s
performance data, the Framework for Great Schools, and the professional judgment they have
gained through experience to raise student achievement in struggling schools.

The Mayor, Chancellor, and NYCDOE leadership will closely monitor Renewal School progress
via regular data reports and frequent visits to the school. Renewal Schools have at most three
years to show significant improvement before the NYCDOE considers restructuring the school.
If the school fails to meet benchmarks each year, or the Superintendent loses confidence in the
school leadership, the Superintendent will make the changes necessary to ensure that each child
in the school has a high-quality education. Such changes may include school
consolidation/merger or closure.


http://schools.nyc.gov/AboutUs/schools/RenewalSchool
http://www1.nyc.gov/site/communityschools/index.page

The NYCDOE is monitoring schools with low student enrollment for possible
consolidations/mergers. By the end of the 2014-15 school year, proposals to consolidate four
low enrollment schools were announced for proposal to the Panel on Educational Policy (PEP) in
fall 2015. In addition, there are other schools that could benefit from consolidation, and school
leaders are working closely with their communities and Superintendents with the intention of
aligning resources and building consensus for consolidation. We anticipate making further
announcements this fall if there are viable school redesigns, which may include SIG Cohort 6
schools. Our budget requests for schools with currently less than a 200 student enroliment
reflect a reduced amount for school year 2015-16 as we took into consideration the relatively low
student enrollment. We believe that our school redesign efforts will ultimately provide a much
richer educational experience for our students.

B. Operational Autonomies

The LEA must provide operational autonomies for Priority Schools in exchange for greater accountability for
performance results in the following areas: 1) staffing; 2) school-based budgeting; 3) use of time during and after
school; 4) program selection; and 5) educational partner selection. In addition to providing quality responses to
each element requested in this section of the Project Narrative, the Priority School must have school-level
autonomy in at least two of these areas for an acceptable rating in this category. Applications that provide quality
responses and that are granted anywhere from 3 to 5 of these autonomies will receive a rating of exemplary for
this category. The LEA must respond to each of the following:

i. Describe the operational autonomies the LEA has created for the Priority School in this application.
Articulate how these autonomies are different and unique from those of the other schools within the
district and what accountability measures the district has put in place in exchange for these autonomies.

ii. Provide as evidence formally adopted Board of Education policies and/or procedures for providing the
school the appropriate autonomy, operating flexibility, resources, and support to reduce barriers and
overly burdensome compliance requirements.

iii. Submit as additional evidence, supporting labor-management documentation such as formally executed
thin-contracts or election-to-work agreements, or school-based options, that state the conditions for
work that match the design needs of Priority School.

As a Renewal School, the school is provided increased supports for increased accountability for
performance results. Key elements of the School Renewal Program are:

e Transforming Renewal Schools into Community Schools

e Creating expanded learning time

e Supplying resources and supports to ensure effective school leadership and rigorous
instruction with collaborative teachers

e Underperforming schools will undergo needs assessments in six elements of the
Framework for Great Schools to identify key areas for additional resources

¢ Bringing increased oversight and accountability including strict goals and clear
consequences for schools that do not meet them

Budgeting: A budget for the school is based on the Fair Student Funding (FSF) formula. Funding
follows each student to the school that he or she attends based on student grade level, with
additional dollars based on need (academic intervention, English Language Learners, special



education, high school program). Recently the NYCDOE committed $60 million in additional
funding to ensure that struggling schools have the resources they need to succeed. Renewal
Schools will be brought to 100 percent of their FSF recommendation within two years. Also as a
Priority School, the school receives funding through Title I allocations to support its goals
outlined in its school improvement plan as a struggling school. Priority Schools select to use this
funding towards identified areas of need, for example expanding learning time. Priority Schools
may also receive School Achievement Funding from the NYCDOE to improve instructional
programs.

A description of Fair Student Funding, which can be used at principal discretion, is posted here.
A description of School Achievement Funding can be found here. The Priority School receives
funding in its budget to use flexibly and an additional funding allocation to support its school
improvement activities, documented in a NYCDOE procedure known as a School Allocation
Memorandum (SAM). The Priority and Focus Schools SAM for school year 2014-15 is posted
here and is also attached.

Staffing: Renewal School principals select staff to fill vacancies. Principal staffing actions
include additional pay for certified staff for expanded learning as required by NYSED as a
Priority School. Schools participate in NYCDOE teacher leadership programs to support the
retention and development of expert teachers at their school. The NYCDOE provides
organizational assistance to Priority Schools. The Office of State/Federal Education Policy &
School Improvement Programs is designated to work with Priority Schools to select and
implement their whole school reform models and assist the schools with compliance
requirements. School Implementation Managers (SIMs) work with SIG schools on school
improvement efforts and SIG compliance requirements.

Renewal School principals and their leadership teams were targeted by NYCDOE central for
ongoing consultation recruitment and retention needs as well as a series of trainings, workshops,
and activities that are customized to fit the specific needs of the school. Focus areas include
recruitment and marketing to candidates, determining “right-fit” teachers, teacher selection, and
supporting and retaining new and existing teachers.

Through the 2014 teachers’ contract and subsequent amendments (see the attached UFT MOA)
three new teacher leader roles were created. All Renewal Schools had the opportunity to
establish teacher leader roles with a designated funding allocation; below is additional
information on three key new roles.

e Model Teacher: Takes on additional responsibilities such as establishing a laboratory
classroom; demonstrating lessons; exploring emerging instructional practices; reflecting
on and debriefing a visit from a colleague.

e Peer Collaborative Teacher: Released from the classroom for a minimum of 20% of the
time to take on additional responsibilities to support the professional learning of their
colleagues through peer coaching and intervisitation.

e Master Teacher: Released from the classroom for a minimum of 20% of the time to take
on additional responsibilities to support the entire school or across multiple schools;
responsible for school-level progress.


http://schools.nyc.gov/AboutUs/funding/overview/default.htm
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf

Teacher leaders are integral to the school improvement process as well as a way to retain high-
performing teachers, recruit and attract experienced educators, create opportunities for
collaboration, and further develop and refine teacher practice. As one principal explained,
“Having a distributed leadership structure in this school is not only effective for building
effective teaching practices, but also for running a school. It makes my day and my job infinitely
easier. One example is planning [professional learning time] on Mondays... it is a big task.
Knowing that we have teacher leaders working with teachers who are putting forth things they
would like to work on makes that time more effective and the teachers more invested.”

Each school will receive up to $27,500 to fund a team of teacher leaders. The allocation will be
issued through a SAM following the completion of the teacher leader selection and staffing
cycle. The selection process is a joint UFT-NYCDOE designed and implemented process. In
addition, only teachers rated Effective and Highly Effective are eligible to apply.

Guidance provided by the NYCDOE includes that schools may use the allocation to fund one
Peer Collaborative Teacher and two Model Teachers:

e Schools where teacher leadership has been the most successful in building school culture
have staffed more than one teacher leader role at their school — ideally a team of at least
three. Having more than one teacher leader at a school, formalizes teacher leadership to
the rest of the staff and makes the work of the teacher leaders a larger part of the school
culture.

e Given that the Peer Collaborative Teacher has release time, they are well positioned to
organize the teacher leadership team in a way that broadens the impact of the teacher
leader team and increases the potential supports for other teachers in the school. The
Model Teachers act as key partners in the work to support growth through sharing their
classroom with other teachers in the building.

Program selection: NYCDOE was among the first large urban school districts in the nation to
recommend new high-quality Core Curriculum materials, with English Language Learner
supports, for grades K-8 in ELA and math that align to the CCLS and promote the instructional
shifts. The NYCDOE conducted an extensive research and review process in order to identify
high-quality Core Curriculum materials that align to the CCLS and promote the Common Core
Instructional Shifts for ELA and Mathematics. Additional information on NYCDOE and the
Common Core may be found here.

Each Renewal School participated in a needs assessment, which included the Surveys of Enacted
Curriculum (SEC), a research-based, nationally validated set of online surveys that align teacher-
reported data on ELA and mathematics instruction against the Common Core standards. The
SEC is used as one set of data to help inform the school how what is happening in the
classroom—the enacted curriculum—compares to the written curriculum and tested curriculum,
including state assessments. It helps begin conversations about how to better align the three
types of curricula. Reports were provided to each school to inform their SIG Cohort 6 plan.


http://schools.nyc.gov/NR/rdonlyres/5CC378E0-7EE7-4A11-A55B-EDD26552EE16/0/CommonCoreCurriculumSupports0528_v11.pdf
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There are differentiated professional supports provided to Renewal Schools. Teachers in K-8
schools are provided professional development through the Teacher’s College Writing Project
and the ReadyGen Independent Reading Initiative. Teachers in high schools are provided with
professional development through the WITsi (Writing is Thinking Through Strategic Inquiry)
process, included in the school-level SIG plans. Effective strategies for teaching expository
writing will be taught explicitly up front and integrated into the strategic inquiry process. The
rationale for their central role is that they are high-leverage strategies that target struggling
students’ deficiencies and that improve content knowledge, academic vocabulary, written
language, oral language and reading comprehension simultaneously. They also help teachers
pinpoint what struggling students need and how to provide it. The strategy is to begin (year 1)
with a focus on the 9™ grade and to focus on one additional grade each subsequent year (9th and
10th in year 2; 9" through 11th in year 3).

Schools are also selecting programs to improve school climate and safety with the goal of
decreasing incident rates, suspension rates, and disruptive behavior, and an increase in teachers’
ability to manage challenging student behaviors and an increase in student academic
achievement. To help strengthen school communities and improve academic outcomes, staff
members need support to understand and anticipate behavior issues before they escalate. The
Positive Learning Collaborative (PLC) is a joint initiative between the NYCDOE and teachers’
union, UFT, which provides intensive training and direct consultation to educators in order to
develop the skills that prevent crises and help students focus on academic goals. Information
about PLCs will be shared with SIG Cohort 6 schools for consideration of implementation.

Educational partner selection: As part of being a Renewal School and under the Community-
Oriented School Design model, the school has selected partnerships with community-based
organizations (CBOs) that offer tailored whole-student supports, including mental health services
and after school programs. Principals have discretion over selecting educational partners,
including those outlined in the SIG plan, that have been formally contracted by the NYCDOE
after a vetting process. The NYCDOE oversees a request for proposal process from
organizations experienced in working with schools in need of school improvement.
Accountability plans for the partner must be included based on annual evaluations of student
progress in the Priority School. If progress is not evident, then the work with the partner is
discontinued.

Educational partner selection from pre-qualified organizations is accomplished through the
Multiple Task Award Contract (MTAC) procedure, which provides a streamlined process for
schools to follow, posted below. All RFPs are on the NYCDOE public website here. Renewal
Schools have selected from the following community-based organizations (CBOSs) listed here.
CBOs selected for SIG Cohort 6 applicant schools include Zone 26, Grand Street Settlement,
Center for Supportive Schools, Phipps Neighborhood, Good Shepard Services, Fordham
University, the Child Care Center of New York, Westhab, and EIl Puente. More information
about the chosen CBO is in Attachment Z.

The MOUSs submitted under the SIG Innovation Framework for each school and CBO outline
their partnership. The CBO selected is the lead partner in the SIG Innovation Framework


http://schools.nyc.gov/Offices/DCP/KeyDocuments/MTACPQS.htm
http://www1.nyc.gov/site/communityschools/schools-and-partners/schools-and-partners.page

Community-Oriented School Design. The process for CBO selection involved the NYCDOE
issuing a request for proposals to CBOs to partner with Renewal Schools. Once the pool of
CBOs was selected, School Leadership Teams (SLTs) were able to interview CBO
representatives to determine fit with the school. The SLT utilized a rubric that included
questions on whether the CBO could support the vision of the school through understanding the
student population and needs. The CBO works in collaboration with the school principal, SLT,
and the community school director assigned to the school to coordinate resources.

Use of Time During and After School: The school has a variety of opportunities for changing the
use of time during and after school. NYCDOE Priority Schools are implementing an additional
200 hours of Expanded Learning Time (ELT). NYCDOE created guidance for schools to
implement ELT called Guidelines for Implementing Expanded Learning Time at Priority
Schools; see here. The Priority School has the option to have ELT providers support students
through extended learning time.

All students in Renewal Schools will be given an opportunity for an additional hour of
supplemental instruction each school day, beginning next school year; a separate budget
allocation is provided for this purpose. The approach is that at least one hour of ELT is offered
to every student, known as the Renewal Hour. Schools may offer both the Renewal Hour and
other ELT programming. In addition, the lead CBO has funds budgeted in their Community
Schools contract to hire staff for the ELT initiative. There are two basic models for the Renewal
Hour: integration into the regular student school day or offering the ELT before or after the
school day. The attachment “Guidance for Use of Expanded Learning Time” outlines the
options for the implementation of Expanded Learning Time that Renewal Schools in more detail.

Schools can utilize a School-Based Option (SBO) to create flexible use of time. The SBO
process allows individual schools to modify certain provisions in the teachers’ union
(UFT)/NYCDOE Collective Bargaining Agreement. In the SBO process, the school community
creates a plan for how to effectively implement extended learning time. The principal and
school-based UFT chapter leader must agree to the proposed modification which is presented to
school union members for vote. Fifty-five percent of the UFT voting members must affirm the
proposed SBO in order for it to pass. The intent of the SBO process is to empower the school
community on how to best make use of time before, during, and after school. The SBO process
is described in the NYCDOE/UFT Collective Bargaining Agreement on page 46 here and is also
attached.

C. District Accountability and Support

The LEA must have the organizational structures and functions in place at the district-level to provide quality
oversight and support for its identified Priority Schools in the implementation of their SIG plans. The LEA plan for
accountability and support must contain each of the following elements:

i. Describe in detail the manner by which the district ensures that all federal requirements of a school’s
chosen model are fulfilled and continue to be fulfilled throughout the duration of the grant.

ii. ldentify specific senior leadership that will direct and coordinate district’s turnaround efforts and submit
an organizational chart (or charts) identifying the management structures at the district-level that are
responsible for providing oversight and support to the LEA’s lowest achieving schools.


http://intranet.nycboe.net/NR/rdonlyres/970DDA97-E393-433F-921B-39260BED7462/0/Acpolicypriorityelt.pdf
http://www.uft.org/files/contract_pdfs/teachers-contract-2007-2009.pdf

iii. Describe in detail how the structures identified in “i” of this section function in a coordinated manner, to
provide high quality accountability and support. Describe and discuss the specific cycle of planning, action,
evaluation, feedback, and adaptation between the district and the school leadership. This response
should be very specific about the type, nature, and frequency of interaction between the district
personnel with school leadership and identified external partner organizations in this specific Priority
School application.

iv. For each planned interaction, provide a timeframe and identify the specific person responsible for
delivery.

The central Office of State/Federal Education Policy & School Improvement Programs
(organizational chart attached) works to identify and monitor Priority School whole school
reform model selection and SIG progress monitoring. The School Implementation Manager
(SIM) ensures SIG application development, implementation, and monitoring of the approved
plan. Specific activities of the SIM include:

Review quantitative and qualitative data to assess student strengths and weaknesses;
Investigate root causes or contributing factors for low student achievement;

Align resources to maximize benefits to students;

Monitor plan implementation and make mid-course adjustments, as needed; and
Evaluate the impact of improvement interventions and external partners.

Schools Chancellor Carmen Farifia assumed leadership of the NYCDOE in January 2014. Dr,
Dorita Gibson is the Senior Deputy Chancellor and the Chancellor’s second in command
overseeing all aspects of school support, Superintendents, support for struggling schools, District
75 and 79 programs, and school communications. Phil Weinberg is the Deputy Chancellor for
Teaching and Learning overseeing professional development and curriculum, performance and
accountability, Common Core and college-readiness initiatives, Career and Technical Education,
and instructional support. Attached is a copy of the NYCDOE senior leadership organizational
chart which also includes leadership in Family Engagement, Operations, Students with
Disabilities, and English Language Learners, all of which play an integral role in coordinating
turnaround efforts.

The NYCDOE is transitioning to a new school support structure now that will be in place and
operational for the first day of school in September 2015. The new approach to school support is
guided by six critical principles:

1) Clear lines of authority and accountability so all schools improve.

2) Families have one place to call if they cannot resolve problems at the school.

3) School leaders maintain the critical independence over budget and human resources they
have had, so they can continue to drive improvement.

4) Provide customized support so school leaders can focus on those improvement efforts
most likely to boost achievement.

5) Provide one-stop support to school leaders.

6) Create equity in the system by providing more intensive support to schools that need it
most.



The new school support structure consists of four major parts:

1) Superintendent’s Offices: each Community and High School Superintendent will be
responsible for providing schools with the resources they need to succeed and hold
school leaders accountable for results

2) Borough Field Support Centers: each of the seven geographically located Borough Field
Support Centers will utilize a BOCES model (Board of Collaborative Educational
Services) in the provision of support to schools. An organizational chart is attached.

3) Central Teams

4) Affinity Groups, formerly called Partnership Support Organizations

As Renewal Schools, under the direction of the Superintendent, the Principal Leadership
Facilitators and Directors for School Renewal (DSRs) are the core drivers of school
improvement and implementation for Renewal Schools within their district. The DSR oversees
and supervises the coordination and delivery of intensive supports to persistently low achieving
schools. The DSR assists with needs-aligned instructional and operational supports to a number
of underperforming schools, including professional development, intensive interventions,
summer programming and extended learning opportunities, to ensure accelerated academic
achievement for the schools served. Attached is a copy of the Renewal Schools Program
organizational chart.

DSRs work with Renewal Schools to coordinate all school improvement efforts; SIMs work in
collaboration with DSRs on SIG requirements. Community School Directors (CSDs) are
assigned to each Renewal School to coordinate resources at the school-level with the CBO and
school. The attached “Stages of Development in a NYC Community School” provides a rubric
for schools to move from exploring to excelling in the features of a community school. Staff are
held accountable through performance reviews and grant monitoring. External partner
organizations working with Priority Schools are evaluated by schools and the NYCDOE based
on performance targets. Regular meetings take place with partners to ensure effectiveness, and
through the SIG Innovation Framework Community-Oriented School Design the NYCDOE will
convene all lead partners and school leaders as done with its School Innovation Fund (SIF) lead
partners last year to share expectations of SIG and as a lead partner.

Interactions with the Renewal School include weekly coaching visits to schools by DSRs and
content specialist instructional coaches. There are frequent observations with timely, accurate,
and actionable feedback. Superintendents provide professional development for school leaders
through organizing bi-monthly, collaborative Principal meetings. Superintendents also conduct
school visits and provide feedback to school leaders. Leadership coaches who are former
successful principals have been assigned to Renewal School principals. The Principal
Leadership Coaches are invited to school visits and debriefs to help support implementation of
the feedback and next steps given; they meet regularly with DSRs and Principals to monitor
ongoing progress; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent.



SIMs have a caseload of approximately a dozen schools implementing SIG Cohorts 2-6 and SIF.
SIMs are in each of their schools at least twice per month, communicate with school teams on
progress monitoring, and represent their schools to NYSED in the progress monitoring process.
Benchmarks have already been set for the school through the RSCEP, which align to SIG
benchmarks, and require an increased level of accountability. Using these measures, Renewal
Schools will be further evaluated by their superintendent at the conclusion of each of the next
two school years, in June 2016 and June 2017.

One Renewal School benchmark of note is that of student attendance which is also reviewed by
NYSED in SIG progress monitoring. This measure is required for all Renewal Schools as it is a
key indicator of schools’ progress. NYCDOE had 81 schools implementing SIG and SIF grants
in school year 2014-15 and participated in U.S. Department of Education SIG monitoring of
NYSED to outline its SIG development, implementation, and monitoring process. SIG Cohort 6
school plans outline strategies that will lead to successful outcomes in the leading indicators that
are measured in NYSED SIG monitoring, including improvements in the areas of student
attendance, teacher attendance, discipline referrals, ELT opportunities, and academic data.

In November 2014, NYCDOE released two new school quality reports, which present
information about the school’s practices, learning environment, and performance results.

The School Quality Snapshot is designed specifically for families, and provides a concise
summary of each school’s practices, environment, and performance. The School Quality
Guide is a more detailed report with additional information, including multiple years of data to
show the school’s progress over time. The Guide also Sets rigorous and realistic targets that are
based on the historical performance of schools with similar populations and the city as a whole
for schools in areas including student achievement, student progress, and college and career
readiness.

Each Renewal School was provided a menu from which they chose leading indicators and
student achievement benchmarks. Generally the targets included in the NYCDOE High School
and Elementary/Middle School Quality Guides were used as the basis for setting these
benchmarks. The attached shows samples from the benchmarks menus provided 1) for an
elementary/middle school and 2) for a high school. The guidelines for choosing benchmarks are
similar; the leading indicators and student achievement benchmarks are different based on the
school grade level.

Schools began receiving new data tools this year to help them track student progress and school
improvement. The Progress to Graduation Tracker provides high schools and transfer high
schools with credit and Regents data to more easily track individual students’ progress toward
graduation. The Tracker is updated on a daily basis so that educators can use the most up-to-date
information possible when identifying students who may be in need of additional supports and
interventions to help them succeed. The School Performance Data Explorer allows elementary,
middle and high schools to easily search, sort, and monitor metrics for current students across
subgroups and overtime. The tool includes information on how former students are doing
academically since they have left the school. By allowing educators to examine both whole-
school and individual-student metrics and trends, the Data Explorer is meant to help schools
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better identify and support struggling students earlier than ever before, identify and address
performance trends at their school, and track current and former students’ progress over time.

The following chart summarizes the interactions, timeframe, and persons responsible that are

discussed in this section:

Planned School Improvement Interaction

Timeframe

Person Responsible

Professional development for school leaders.

School visits & feedback for school leaders.

Bi-monthly
collaborative
Principal meetings

On-site school visits

Superintendent

Professional support to implement feedback
provided by the Superintendent.

Monitor progress and help to make adjustments
when necessary.

On-going

Principal Leadership
Facilitator (PLF)

Supervises the coordination and delivery of
multiple supports from NYCDOE.

Provides instructional and operational support
for schools.

Supports professional development needs of the
school.

Supports interventions, summer programming
and extended learning opportunities for schools.

Provides content coaching and classroom
observations and feedback.

Weekly visits to
School

Director for School
Renewal (DSR)

Coordinate resources at the school-level with
the CBO and school.

On-site daily

Community School
Director (CSD)

Support and monitors SIG implementation.

Coordinate with Superintendent teams on
school improvement initiatives for SIG

Bi-monthly on site
visits

School
Implementation
Manager (SIM)
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D. Teacher and L eader Pipeline

The LEA must have a clear understanding of the type and nature of teachers and leaders that are needed to create
dramatic improvement in its lowest-achieving schools. In addition, the LEA must have a coherent set of goals and
actions that lead to the successful recruitment, training, and retention of teachers and leaders who are effective in
low-achieving schools. The LEA’s plan must include each of the following elements:

i. ldentify and describe recruitment goals and strategies for high poverty and high minority schools to
ensure that students in those schools have equal access to high-quality leaders and teachers.

ii. Describe the district processes for altering hiring procedures and budget timelines to ensure that the
appropriate number and types of teachers and principals can be recruited and hired in time to bring
schools through dramatic change.

iii. ldentify and describe any district-wide training programs designed to build the capacity of leaders to be
successful in leading dramatic change in low-achieving schools. In addition, describe how these programs
are aligned to the implementation of the specific model chosen (Turnaround, Restart, Transformation,
Innovation Framework, Evidence-based, or Early Learning Intervention). Provide a history of these or
similarly purposed programs in the district, how they are or have been funded, and identify whether the
school principals chosen to lead the new school designs proposed in this application have emerged as a
direct result of these programs. Please identify the goals in terms of quantity and quality of effective
leader development.*

iv. ldentify and describe any district-wide training programs designed to build the capacity of teachers to be
effective specifically in low-achieving schools. Provide a history of these programs in the district, how they
are or have been funded, and identify whether the instructional staff chosen for the new school designs
proposed in this application have emerged as a direct result of these programs. If the programs are newly
proposed, please identify the goals in terms of quantity and quality of effective teacher development.*

v. Identify in chart form, the district-offered training events for items “iii & iv” above, scheduled during the
year-one implementation period (September 1, 2015 to June 30, 2016). For each planned event, identify
the specific agent/organization responsible for delivery, the desired measurable outcomes, and the
method by which outcomes will be analyzed and reported. Provide a rationale for each planned event and
why it will be critical to the successful implementation of the SIG plan.

*The district-wide training and professional development programs to be identified in this section are those that
are offered by the district to a group or cluster of like schools (Turnaround, Restart, Transformation, Innovation
Framework, Evidence-based, or Early Learning Intervention) and/or to cohorts of teachers and leaders who will
serve in them (e.g., training for turnaround leaders; training for teachers who need to accelerate learning in
Priority Schools where students are several levels below proficiency; training for school climate and culture in
Priority Schools, etc.). NYSED's Strengthening Teacher and Leader Effectiveness (STLE) grant may provide suitable
examples of the types of training and professional development expected in this section. See
https://www.engageny.org/resource/improving-practice. School-specific and embedded training and professional-
development should be detailed in Section II. 1.

The NYCDOE believes in its talent: the teachers, school leaders, and other personnel who work
with our city’s 1.1 million students. The mission of the Office of Leadership is to build and
sustain a leadership pipeline that yields high-quality leaders at all levels of the system,
including teacher leaders, assistant principals, principals, and systems-level leaders. The
pipeline structure has systemic supports and effective leadership development programs at each
stage to identify and cultivate:

1. Strong teachers to meet the citywide instructional expectations and move into more
formal teacher leadership development programs;
2. Effective teacher leaders and assistant principals to move into principal pipeline
programs and then into principal positions;
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3. Quality support for novice principals; and
4. Opportunities for experienced principals to mentor aspiring leaders.

The NYCDOE seeks to ensure that every student has the opportunity to learn from a high-quality
educator in a school with a strong school leader, particularly in Priority Schools where the need
is great. To accomplish this goal, we developed a pipeline of expert teachers and leaders and
provide them with targeted support. To increase the number of candidates who are well-
prepared to become principals, we have strengthened our principal preparation programs.
Simultaneously, we have shifted our focus toward identifying talented educators and nurturing
their leadership skills while they remain in teacher leadership roles. Our theory of action is that
if we invest in providing job-embedded leadership development opportunities for our most
promising emerging leaders and supporting our strongest current leaders to build leadership
capacity in others, then we will build a leadership pipeline that is more cost-effective and
sustainable, and produces more high quality next-level leaders.

The NYCDOE created the Principal Candidate Pool selection process to make clear the
expectations for principals in the recruitment process. The process is used to discern all
candidates’ readiness for the position of principal and ability to impact student achievement.
The NYCDOE has launched an enhanced version of the Principal Candidate Pool process in
order to meet the following objectives:
« Align the screening process to clear, high standards that are consistent with the
expectations to which principals will be held accountable under 3012-c.
« Offer participants an opportunity to receive high-quality professional development
about the NYCDOE’s expectations of principals.
o Provide hiring managers with multi-dimensional information to help enhance strategic
placement hiring decisions related to principals.

To recruit expert teachers, NYCDOE creates a diverse candidate pool. For subject-shortage
areas in which there are not enough traditionally-certified teachers to meet the needs of schools,
we developed alternative-certification programs such as the New York City Teaching Fellows,
which draws skilled professionals and recent college graduates to teach in high-need schools.
Begun in 2000, since then the program has provided schools with more than 17,000 teachers. In
addition to the NYC Teaching Fellows program, the NYCDOE has created an innovative
residency program called the NYC Teaching Collaborative that recruits and trains a cohort of 50
new teachers annually through a practice-based teacher training model in hard-to-staff schools.
This program is modeled after the nationally known program run by AUSL in Chicago.
Additionally, the NYCDOE recruits annually a cohort of new hires that have been identified as
top tier recruits to fill positions in struggling schools called the “Select Recruits” program.

The NYCDOE created teacher recruitment initiatives to build a pipeline of teachers prepared to
turnaround the performance of our lowest-performing schools and teacher leadership programs
for experienced educators to support professional development in their schools. In June 2014 the
NYCDOE and UFT negotiated a set of teacher leadership positions and those positions have
been focused in a subset of schools to serve as a vehicle to attract new talent to struggling
schools and create leadership opportunities for current teachers on staff. In spring 2015 a cohort
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of school participated in a foundational teacher leadership professional learning series that
oriented teachers to the new positions and provided opportunities for foundational skill
development in key teacher leadership skills. The NYCDOE also leverages the state-funded
Teachers of Tomorrow grant to provide recruitment and retention incentives for teachers to work
in our highest-need schools.

To support schools in recruiting and retaining this new talent at the school level, the DOE
produces annual “Smart Retention” reports which create a picture of a school’s history in
retaining talent year over year. Alongside the report, NYCDOE offers coaching in recruitment
and retention strategies for a subset of identified schools. Each year the NYCDOE sets hiring
policies to ensure that teachers and principals can be recruited and placed into our schools.
Principals are typically in place in schools by July before the start of the next school year to
begin year-long planning and school improvement efforts and teachers in place by September.
Once selected, principals are empowered to make certain staffing decisions for their schools.
Schools receive their budgets for the new fiscal year by June.

Annual hiring exceptions are set to ensure that hard-to-staff schools are staffed appropriately.
These exceptions are made on the basis of the following factors: hard to staff subject areas,
geographic districts, and grade level (elementary, middle, high). The timeline allows school
leaders the ability to plan for any staffing needs or adjustments in concert with the citywide
hiring process which begins in the spring and continues into the summer.

The NYCDOE creates and collaborates with partners on principal training programs to build a
pipeline of principals with the ability to drive teaching quality and student achievement district-
wide, particularly in schools with the greatest need. Our principal preparation programs share
the following characteristics: 1) a carefully-developed recruitment process to screen for highly
qualified participants, 2) required completion of a practical residency period, and 3) projects
capturing evidence of impact on leadership development and student gains. The NYCDOE is
now committed to hiring principals with at least seven years of education experience. LEAP,
launched in 2009, is a rigorous 12-month on-the-job program. LEAP develops school leaders
within their existing school environments and creates opportunities to harness existing
relationships including those with current principals and school communities. The LEAP
curriculum differentiates learning based on individual needs and is aligned with the NYCDOE’s
instructional initiatives and the CCLS.

Leadership coaches who are former successful principals have been assigned to Renewal School
Principals that are leading high schools. The DSRs collaborate closely with the ELI Principal
Leadership Coaches and Leadership Academy coaches. The Principal Leadership Coaches are
invited to school visits and debriefs to help support implementation of the feedback and next
steps given; they meet regularly with DSRs and Principals to monitor the ongoing progress of the
Renewal efforts; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent to stay apprised of all the initiatives.
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K-8 Renewal School principals are provided professional development and support through the
School Renewal Principal Learning Community, which meets five times per year around
thematically organized sessions designed to engage school leaders in their own professional
learning. The sessions also involve guest speakers and experts in the field. Renewal Principals
Study Groups are led by a panel of advisory principals and focus on developing leadership
expertise in one or more of the following areas: budgeting, data analysis, curriculum and
instruction, parent engagement and rebranding which involves re-visiting the mission and vision.
Please see Attachment Z: School-Level Information for District-Level Plan for information about
the principal chosen to lead the school design.

The NYCDOE believes that to support teachers in their growth and development, it is important
to have a common language and understanding of what quality teaching looks like. We have
invested significant resources into beginning the work of developing principals’ and teachers’
understanding of Charlotte Danielson’s Framework for Teaching, while training principals to do
more frequent cycles of classroom observations and feedback. Resources to begin this work are
provided to principals and educators in a number of ways: central and school-based professional
development opportunities, online courses, and Teacher Evaluation and Development Coaches
(TDECs) who work across multiple schools within their district. In addition, the NYCDOE has
developed district-wide training programs to build the capacity of specific groups of teachers,
including new teachers, teacher leaders, and teachers that work with special populations.

As of July 1, 2015, the NYCDOE Talent Coach and MOSL Specialist positions have been
combined to create a new role: the Teacher Development and Evaluation Coach (TDEC). TDECs
are supervised by superintendents and as such support school leaders throughout their district
with Advance, NYCDOE’s teacher development and evaluation system. Teacher Development
and Evaluation Coaches (TDECSs) collaborate with and support instructional leaders in

using Advance to assess teacher practice, utilize measures of student learning to assess teacher
effectiveness, and deliver high-quality developmental feedback to improve teacher effectiveness
and student learning. Coaches also inform central efforts to develop and refine systems, research
tools and program policies that support school leaders across New York City in providing
meaningful evaluations and targeted professional development to teachers.

New teachers who work in low-achieving schools are provided differentiated levels of support,
depending on their pathway to teaching. The New York City Teaching Collaborative offers a
subsidized Master’s degree program and focuses on supporting our highest-need schools,
provides intensive training and school placement during the spring, with ongoing mentoring and
training throughout the fall.

Several district-wide training programs are also available for teacher leaders who work in low-
achieving schools. We are looking to improve the teacher leadership programs that we offer and
are now working to create career ladders for teachers. All of the programs have developed
continuous feedback loops (surveys, focus groups, school-based visits) to ensure that
professional development is effectively being delivered and meeting the needs of new teachers
and teacher leaders. Current programs that exist include the Teacher Incentive Fund (TIF)
Program, the three new identified teacher leadership positions, and the Learning Partners
Program which allow teachers to stay in the classroom while collaborating with colleagues
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within and across schools. Professional development is also offered through collaboration with
the UFT Teacher Center. More information about teacher career pathways is here.

A chart is included as an attachment on NYCDOE trainings offered, and additional information
is included as an attachment as “Programs and Partnerships 2015.”

E. External Partner Recruitment, Screening, and Matching
The LEA must have a rigorous process for identifying, screening, selecting, matching, and evaluating partner
organizations that provide critical services to Priority Schools.

i. Describe the rigorous process and formal LEA mechanisms for identifying, screening, selecting, matching,
and evaluating external partner organizations that are providing support to this Priority school.

ii. Describe the LEA processes for procurement and budget timelines (and/or any modifications to standard
processes) that will ensure this Priority School will have access to effective external partner support prior
to or directly at the start of the year-one pre-implementation period and subsequent implementation
periods.

iii. Describe the role of the district and the role of the school principal in terms of identifying, screening,
selecting, matching, and evaluating partner organizations supporting this school. Describe the level of
choice that the school principal has in terms of the educational partners available and how those options
are accessible in a timeline that matches the preparation and start-up of the new school year.

iv. If the model chosen is Restart, the LEA/school must describe in detail the rigorous review process that
includes a determination by the LEA that the selected CMO or EMO is likely to produce strong results for
the school. See federal definition of ‘strong results’ at http://www?2.ed.gov/programs/sif/index.html.
Federal Register, vol. 80, no. 26, pg. 7242.

To identify, screen, select, match, and evaluate external partner organizations, the NYCDOE
uses a Pre-Qualified Solicitation (PQS) process. PQS is an ongoing open call-for-proposals
process by which the NYCDOE selects potential partners. Each partner undergoes a screening
process, which includes a proposal evaluation by a committee of three program experts who
independently evaluate partner proposals in terms of project narrative, organizational capacity,
qualifications and experience, and pricing level. The result is a pool of highly-qualified partner
organizations which are approved and fully contracted. The Priority School is then able to select
services from any of the pre-qualified external partner organizations by soliciting proposals and
choosing the best fit according to its needs. If a principal is interested in a specific partner that
has not already been approved, then she/he can recommend that the partner engage in the
qualification process with the NYCDOE.

In addition, the NYCDOE uses a specific solicitation process called Whole School Reform,
which seeks proposals from organizations experienced in working with schools in need of school
intervention. The goal is for the partners to support the school to build capacity and enable the
school to continue improvement efforts on its own. Partner proposals must offer a variety of
methods and strategies grounded in best practices to achieve substantial gains. Potential partners
provide accountability plans that include annual evaluations on student achievement progress
and the process for enabling schools to continue the reform efforts beyond the contract period,
along with at least three references from current or past client schools. Once partner proposals
are reviewed by the evaluation committee and recommended for approval, further due diligence
is done before formal recommendation for the Panel for Educational Policy for approval.
Principals have discretion to select approved partners based on their scope of service needs.

16


http://schools.nyc.gov/Teachers/TeacherDevelopment/TeacherCareerPathways/default.htm
http://www2.ed.gov/programs/sif/index.html

Please see Attachment Z: School-Level Information for District-Level Plan for information about
the CBO that is providing support to this Priority School. The school-level plan for this Priority
School describes the particular design framework proposed and the scope of the re-design, as
well as our rationale for selecting the chosen external partner as a solution to address identified

gaps.

Priority Schools receive budget allocations for the new fiscal year by June, well in advance of
the start of the new fiscal year in July and the start of the school year in September. The
NYCDOE budget process provides principals with ample time to secure external partner support
through the above-mentioned systems. Principals may secure services from a list of external
partners that have already been thoroughly vetted by NYCDOE. Individual principals create a
scope of service and solicit proposals from partners based on their specific needs. Once
received, principals score proposals and award contracts to the most competitive and cost-
effective partners. Priority Schools secure support from effective external Whole School Reform
partners as early as May or June, well in advance of the year-one implementation period.

The NYCDOE manages the initial process of screening potential partner organizations so that
principals can focus on selecting partner organizations based on their budget and service needs.
NYCDOE manages an ongoing call-for-proposals process for select categories of services to
schools. All proposals received by the NYCDOE must first be reviewed to determine if they
meet all of the submission qualifications prescribed in the call for proposal. Proposals meeting
these requirements are evaluated and rated by a district-based evaluation committee.

As needed, the NYCDOE may conduct site visits to verify information contained in a proposal
and may require a potential partner to make a presentation on their services or submit additional
written material in support of a proposal. Once the NYCDOE recommends a vendor for award,
the recommendation is reviewed by the Division of Contracts and Purchasing for approval and
then the Panel for Educational Policy for review and final approval.

Priority School principals are able to contract services from any of the approved pre-qualified
educational partners by developing a specific scope of work, soliciting proposals using a user-
friendly online tool and choosing the most competitive partner according to their specific needs.
Once school principals receive school budgets for the new fiscal year in June, they are able to
begin negotiating with potential partners for services in the new school year. The process allows
principals sufficient time to solicit vendors and establish contracts in time for the new school
year and possible preparation activities during the summer.

At the end of each school year, each school principal evaluates the services of the vendors —
based on the objectives, proposed scope of services, and outcomes from the services — and
determines whether to continue the partnership. Central staff assist the Priority School in
evaluating the impact of chosen partners toward meeting the school’s improvement goals.

17



E. Enrollment and Retention Policies, Practices, and Strateqies

The LEA must have clear policies, practices, and strategies for managing student enrollment and retention to
ensure that Priority Schools are not receiving disproportionately high numbers of students with disabilities,
English-language learners, and students performing below proficiency.

i. Identify and describe similarities and differences in the school enrollment of SWDs, ELLs, and students
performing below proficiency in this Priority School as compared with other schools within the district.
Discuss the reasons why these similarities and differences exist.

ii. Describe the district policies and practices that help to ensure SWDs, ELLs, and students performing below
proficiency have increasing access to diverse and high quality school programs across the district.

iii. Describe specific strategies employed by the district to ensure that Priority schools in the district are not
receiving or incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency.

Please see Attachment Z: School-Level Information for District-Level Plan for information about
this Priority School’s enrollment as compared with other schools.

The NYCDOE operates a school choice-based system for students and families from Pre-
Kindergarten to high school. In the past several years, the NYCDOE has worked to increase
equitable access to high quality programs at all grade levels. All students, including students with
disabilities, English Language Learners, and students performing below proficiency have access
to all public schools as part of the choice-based enrollment system. Students participating in Pre-
Kindergarten admissions can access NYCDOE district schools and New York City Early
Education Centers (NYCEECs). The NYCDOE works to make as many pre-K programs as
possible available to families. This year, families had the benefit of a new streamlined
application process. This single application process allowed families to rank their options in
order of preference, including both NYCDOE district schools and NYCEECs. Students
participating in Kindergarten admissions can access all elementary choice and zoned schools.
Zoned schools give priority to students who live in the geographic zoned area. Choice schools
are schools that do not have a zone and give priority to applicants based on sibling status, district
of residence, and in some cases, other criteria. The Kindergarten application process is a single
application that allows parents to rank their school options in order of preference, including both
zoned and choice schools.

At the middle school level, families also may submit a single application that allows them to
rank their school options in order of preference. Some community school districts maintain
primarily zoned middle schools, which give priority to students in the geographic zone. Most
districts also have choice schools which have admissions methods based on academic or artistic
ability, language proficiency, demonstrated interest, or a lottery (unscreened). At the high school
level, approximately 75,000 students participate annually in a single application process that
covers over 400 schools. The citywide choice process provides an opportunity for all participants
to select up to 12 choices from across the five boroughs. The process consistently matches the
majority of students to their top choice schools; for the previous five years, high school
admissions has matched over 80% of students to one of their top five choices. Students may
participate for both 9™ grade and 10" grade admissions.
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Since the 2012-13 school year, students with disabilities who have IEPs have benefited from
improved access to zoned and choice schools. Rather than being assigned to a school based
solely on availability of their reccommended special education program, students with IEPs
participated fully in the standard Kindergarten, middle school, and high school admissions
process alongside their peers. This increased level of access will continue to scale up until the
NYCDOE can ensure all students with disabilities have access to the schools they would
otherwise attend if they did not have an IEP and, furthermore, that their special education
programs, supports, and services be available in the schools to which they are matched.

Throughout the 2013-14 and 2014-15 school years, the Division of Specialized Instruction and
Student Support (DSISS) partnered with field-based school support teams and schools to
proactively support students with disabilities in the following four areas: student engagement in
rigorous curriculum with full access to community schools and classrooms, development and
implementation of quality IEPs, infusing school-wide and individualized positive behavioral
supports, and effective transition planning. For the 2015-16 school year, DSISS will continue
this work. All stakeholders will continue to be responsible for ensuring students with disabilities
are educated in the most appropriate, least restrictive environment. To that end, through the
NYCDOE'’s special education reform work, schools will engage in professional learning
opportunities that focus on the continued commitment to supporting all educators in their
understanding and facility with learner variability, access to content, rigorous expectations,
inclusion, and the essential knowledge and skills needed for students to be college and career
ready. Priorities for professional development are built on themes that reflect research- and
evidence-based best practices and are fully integrated with the Common Core Learning
Standards and Advance.

The NYCDOE has begun to put in place policies and practices designed to ensure that Students
with Disabilities (SWDs), English Language Learners (ELLS), and students performing below
proficiency have increasing access to diverse and high quality school options across the district.
Our current SWD and ELL policies and guidance not only support schools in focusing their
programming practices around student needs, but also encourage schools to develop a deep
knowledge and understanding of their students’ strengths, needs, and preferences in order to
drive programmatic planning and/or shifts. Schools are supported in expanding their continuum
of services to provide differentiated and individualized levels of support rather than stand-alone
special education programs, so that students may receive recommended services based on
individual needs at their schools of choice. For ELLs specifically, the NYCDOE encourages
families of eligible students to request a bilingual program in their schools, knowing that if there
is sufficient interest then schools will create and sustain bilingual programs that benefit not only
ELLs, but also students interested in learning a second language.

In addition, for students with specific disabilities who may benefit from specialized instructional
and/or social-emotional strategies, the NYCDOE continues to create and expand specialized
programs in community schools and specialized schools. For SWDs, the NYCDOE has grown
the number of District 75 (D75) specialized schools for students with disabilities, specialized
programs in community schools for students with Autism Spectrum Disorders (ASD) known as
the ASD Nest Program and the ASD Horizon Program, specialized programs in community
schools for students with intellectual disability or multiple disabilities know as Academic,
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Career, and Essential Skills (ACES) Programs, and also Bilingual Special Education (BSE)
Programs for ELLs with IEPs who are recommended for a special education program in their
home/native language. Families of students with specific disabilities may also elect to enroll in
their zoned school.

District 75 provides citywide educational, vocational, and behavior support programs for
students who are on the autism spectrum, have significant cognitive delays, are severely
emotionally challenged, sensory impaired and/or multiply disabled at more than 310 sites.
Specialized Programs in community schools (ASD Nest, ASD Horizon, ACES, and BSE
Programs) are intended to increase access to community schools even further, for students with
these specific disabilities for whom a District 75 school was historically more likely to be
recommended. The ASD Nest Program and ASD Horizon Program are two different programs
in community schools that serve admitted students with a disability classification of autism. Each
program is designed to develop students’ academic and social skills, but has different service
delivery models and admissions criteria. The ASD Nest Program is primarily designed to support
students with ASD who would benefit from intensive social skills development. As the result of
significant growth in these programs, in 2014-15, a student on the autism spectrum was more
than three times as likely (from 9% to 29%) to attend a community school than in 2007-8. This is
especially significant given that over the same time period, the numbers of students classified as
autistic has more than doubled, from 5,365 to 13,161 students.

The NYCDOE offers a range of high-quality programs for students performing below
proficiency. The Office of Postsecondary Readiness works to support over-age and under-
credited students, students enrolled in Career and Technical Education programs and Black and
Latino students. The NYCDOE has Transfer Schools, which are small, academically rigorous,
full-time high schools designated to re-engage students who have dropped out or who have fallen
behind in credits. CTE is delivered in two ways across the NYCDOE: at designated CTE high
schools and CTE programs in other high schools. CTE programs offered in high schools are
developed in response to future employment opportunities and the potential for career growth
in New York City. Currently, CTE programs are offered in fields ranging from aviation
technology and culinary arts to emergency management and multimedia production.

In addition to expanding access to high-quality school and program options for SWDs, ELLSs,
and students performing below proficiency, the NYCDOE is committed to supporting schools in
meeting students’ unique learning needs. The NYCDOE previously made modifications to the
Fair Student Funding formula to provide weights, which provide additional funding, for students
who require additional support in order to succeed, including weights for Academic Intervention
Services (AIS), ELLs, and Special Education Services. In 2011-12, the NYCDOE revised the
funding methodology to provide additional weights to traditional high schools serving overage
under-credited (OAUC) students. Providing schools with additional funding for AIS and OAUC
further supports students that are performing below proficiency.

Meeting the needs of ELLs and SWDs is an area of special need in our schools. The UFT
Teacher Center will support educators in SIG Cohort 6 schools through customized professional
learning opportunities targeted to meet the unique needs of each school. Three Teacher Center
Field Liaisons will collaborate with administrators and the school-based staff development
committee to design learning opportunities to meet the needs of all learners, including ELLs and
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SWDs.

The UFT Teacher Center Field Liaison will work in participating schools with Master/Peer
Collaborative and Model Teachers and school-based site staff to:
e Design customized professional development
e Provide intensive, ongoing, job-embedded professional development, including one-on-
one coaching, in-classroom support and coaching, demonstration lessons, co-teaching,
classroom learning labs, study groups and work sessions, to impact student achievement
e Collect, analyze and interpret data for making instructional decisions
e Use data and facilitate the creation of action plans for data-driven professional
development, learning laboratories and study groups, etc.
e Integrate instructional technology into teaching and learning

The NYCDOE employs specific strategies to ensure that Priority Schools are not receiving or
incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency. One important strategy is the reform of the over-the-counter
(OTC) process, which has been critical to managing disproportionately high enroliment of
SWDs, ELLs, and students performing below proficiency in Priority Schools. Each summer, the
NYCDOE opens temporary registration centers across the city to assist families seeking
placement or hardship transfers (primarily in high school grades) during the period before the
start of school. Approximately 15,000 new or returning students are placed during this peak OTC
period and many are higher-needs students. For the past several years, the NYCDOE has added
seats to every high school’s OTC count. As a result, the impact of OTC placements at low-
performing schools, including Priority Schools, was minimized, and there was an increase in
student access to more programs.

For fall 2015, the NYCDOE Chancellor has publicly committed to reducing OTC in Renewal
Schools, including all the schools applying for SIG Cohort 6. Additionally, in 2014-15,
NYCDOE implemented a one-year elimination of OTC enrollment for the two State-identified
Out of Time schools.

Another important strategy is the NYCDOE enrollment “targets” for Students with Disabilities,
in which elementary, middle, and high schools allot a percentage of their seats to SWDs,
equivalent to the district or borough rate of SWDs. In 2014, students with recommendations of
services for 20% or more of their day were included in these targets. This strategy has
contributed to an impressive decline in the number of schools serve few SWDs. Between 2007-
08 and 2014-15, the percentage of schools that enroll SWDs at a rate of 10% or less has been cut
in half, from 19% of schools in 2007-08 to just 9% of schools in 2014-15.

Furthermore, to increase access to some of NYCDOE’s highest performing schools, NYCDOE
has reduced the screening requirements for seats in selective programs that maintain unfilled
seats. Typically, schools that have screened programs are allowed to rank students who meet that
program’s admissions criteria, and only those students who are ranked may be matched to that
school. Since 2012, the NYCDOE has worked with screened schools to increase the number of
SWDs ranked and matched to their programs. In situations where schools do not rank a sufficient
number of SWDs, additional SWDs are matched to the unfilled seats in order to provide greater
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access for these students to high-quality schools. In its first year, this work resulted in 20
programs placing approximately 900 additional students into academically screened seats that
would have otherwise gone unfilled. For students entering high school in 2013, the NYCDOE
placed almost 1,300 students were placed into these programs. The NYCDOE will continue this
work in the upcoming school year.

The Public School Choice transfer process is another strategy that NYCDOE uses to help reduce
the number of higher-needs, lower-performing students in Priority schools. Through Public
School Choice, all students attending Priority schools are given the opportunity to transfer out of
their current school and into a school that is “In Good Standing.” Students submit an application
in the spring listing their choices, and they receive an offer over the summer for the upcoming
fall. Lower-performing students and lower-income students are prioritized to receive an offer of
their choosing. Furthermore, the NYCDOE has slightly revised the process in recent years to
make the following two changes: the lowest-performing students within Priority Schools are
more accurately identified through the use of indicators beyond merely test scores (including a
promotion-in-doubt indicator based on grades and an indicator for students in temporary
housing); students attending Priority Schools are prioritized to receive an offer above students
attending Focus Schools. In 2014, over 6,500 families applied for transfers through Public
School Choice and over 4,500 students received an offer.

G. District-level Labor and Management Consultation and Collaboration

The LEA/school must fully and transparently consult and collaborate with recognized district leaders of the
principals’ and teachers’ labor unions about district Priority Schools and the development and implementation of
the plan proposed for this specific Priority School proposed in this application. The evidence of consultation and
collaboration provided by the LEA must contain each of the following elements:

i. Describe in detail the steps that have occurred to consult and collaborate in the development of the
district and school-level implementation plans.
ii. Complete the Consultation and Collaboration Form and submit with this application (Attachment A).

The NYCDOE has consulted and collaborated with key stakeholders on the development of SIG
Cohort 6 plans. Application and NYCDOE-developed guidance materials were shared directly
by staff with the parent leadership group, CPAC; the principals’ union, CSA; and the teachers’
union, UFT. The engagement process with each group took place via meetings, phone calls, and
emails about the applications. School Leadership Team (SLT) meetings took place to discuss
school plans, which includes the principal, parent representatives, and UFT school leadership.

NYCDOE staff met with the Chancellor’s Parent Advisory Council (CPAC) in a full meeting on
June 11 to discuss SIG Cohort 6. CPAC is the group of parent leaders in the NYCDOE; it is
comprised of presidents of the district presidents’ councils. The role of CPAC is to consult with
the district presidents’ councils to identify concerns, trends, and policy issues, and it advises the
Chancellor on NYCDOE policies. NYCDOE staff met with UFT leadership on June 29 and
engaged in multiple phone calls and emails with UFT regarding plan and overall school feedback
subsequent to this meeting. CSA was also consulted with via phone calls and emails. All groups
received district and school drafts for review and feedback.
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The NYCDOE is committed to collaboration in its efforts to improve Renewal Schools. Teacher
leaders in particular are integral to the successful implementation of all other school
improvement measures. They serve as indispensable colleagues for school leaders, ensuring that
the school community retains its most effective teachers, is supportive of all teachers’ growth,
and increases student achievement. School-level plans include information about faculty senates
or other structures to promote shared school-based governance, responsibility, and collaboration
in the interests of furthering the educational mission of each school. Moreover, the success of
these schools depends largely on developing in parents an ownership and leadership in schools.
This means shifting the paradigm from parents as participants to parents as leaders and
decision-makers who work hand-in-hand with school staff and CBOs. Stakeholder
collaboration will continue to be a focus for each SIG Cohort 6 school.

In addition to the district-level Attachment A, NYCDOE asked that schools submit a school-
level Attachment A, the Consultation & Collaboration Documentation Form, in order to ensure
consultation and collaboration took place on the school-level plans with staff and parent
stakeholder groups. Signatures include the school’s principal, parent group president, and UFT
representative. These school-level forms are also attached in addition to the required district-
level Attachment A. The district-level form is signed by the president/leaders of the teachers’
union, principals’ union, and district parent body as of July 17 and July 20. The individuals who
signed are Michael Mulgrew, UFT President; Ernest Logan, CSA President; and Nancy
Northrup, CPAC Co-Chair.
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Department of STRONG SCHOOLS, STRONG COMMUNITIES

Education

Carmen Farifia, Chancellor

OVERVIEW

As Chancellor Farifia announced in January, we are launching our Strong Schools, Strong Communities support
structure for school year 2015-16. This new school support structure will ensure that every NYC public school student
graduates prepared for college, career, and independent living. The new school support model helps us to achieve
this vision by aligning supports to supervision, tailoring supports to individual school needs, and bringing expertise
closer to school.

The Strong Schools, Strong Communities support structure is driven by a capacity building approach. The new support
structure will provide you and your staff the resources needed to implement meaningful change through continuous
cycles of improvement. The new structure includes the following components:

. DOE leadership will work with Borough Field Support Centers and Superintendents
Central Teams to guide policy implementation, provide training, and lead initiatives

*  Work to ensure that schools meet student achievement goals and identify areas of

Superintendents focus for support; accountable for all schools in their districts

Borough Field * 7 centers will provide tailored, coordinated delivery of instructional, operational,
Support Centers and student services to schools
Affinity Groups * 6 providers will work with groups of Secondary and High Schools under a

Superintendent and provide integrated supports to schools for a period of 3 years

BOROUGH FIELD SUPPORT CENTERS

Each of the 7 Borough Field Support Centers — overseen by Directors — will provide high-quality, differentiated support
in the areas of instruction, operations, student services such as safety, health, and wellness, and support for English
Language Learners and Students with Special Needs.

Bronx (Districts 7, 8, 9, 10, 11, 12): Jose Ruiz (JRuiz2 @schools.nyc.gov) — 1 Fordham Plaza, Bronx, NY 10458 and 1230
Zerega Ave., Bronx, NY 10462

Brooklyn (Districts 13, 14, 15, 16, 19, 23, 32): Bernadette Fitzgerald (BFitzge2 @schools.nyc.gov) — 131 Livingston St.,
Brooklyn, NY 11201

Brooklyn (Districts 17, 18, 20, 21, 22): Cheryl Watson-Harris (CWatsonHarris@gmail.com) — 415 89th St., Brooklyn,
11209 and 4390 Flatlands Ave., Brooklyn, NY 11234

Manhattan (Districts 1, 2, 3, 4, 5, 6): Yuet Chu (YChu@schools.nyc.gov) — 333 7th Avenue, Manhattan, NY 10001

Queens (Districts 24, 25, 26, 30): Lawrence Pendergast (LPender@schools.nyc.gov) — 28-11 Queens Plaza North,
Queens, NY 11101

Queens (Districts 27, 28, 29): Marlene Wilks (MWilks@schools.nyc.gov) — 8201 Rockaway Blvd., Queens, NY 11416

Staten Island (District 31): Kevin Moran (KMoran2@schools.nyc.gov) — Petrides Complex, 715 Ocean Terrace Staten
Island, NY 10301

For additional information, please visit our Strong Schools For Staff Intranet page:
http://schools.nyc.gov/StrongSchoolsForStaff
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STRONG SCHOOLS, STRONG COMMUNITIES

In the new Borough Field Support Centers, supports will be integrated and provided from a capacity building approach tailored to each school’s needs, with
expertise closer to schools. The organization chart denotes how these supports will be organized within the Centers, and demonstrates a pathway for guidance
that you can reference. Additional information about each of these roles can be found at http.//schools.nyc.qov/StrongSchoolsForStaff
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A. District Overview
The LEA must demonstrate a commitment to success in the turnaround of its lowest achieving schools and the
capacity to implement the model proposed. The district overview must contain the following elements:

i. Describe the district motivation/intention as well as the theories of action guiding key district strategies to
support its lowest achieving schools and ensuring that all students graduate high school ready for college
and careers.

ii. Provide a clear and cogent district approach and set of actions in supporting the turnaround of its lowest
achieving schools and its desired impact on Priority Schools.

iii. Describe the evidence of district readiness to build upon its current strengths and identify opportunities
for system-wide improvement in its Priority Schools.

Under the leadership of Schools Chancellor Carmen Farifia, the New York City Department of
Education (NYCDOE) is fundamentally changing the way in which it partners with and provides
support to schools, and holds everyone in the system accountable for results. The NYCDOE
created Strong Schools, Strong Communities (see plan here), which outlines the
motivation/intention and theories of action guiding NYCDOE strategies to support the lowest
achieving schools and ensure that all students graduate high school ready for college and careers.
The plan describes a new approach to supporting New York City’s public schools and all of our
students, which consists of three key components:

1. The Framework for Great Schools — a roadmap to school improvement for school leaders

2. School Quality Reports that give schools and families well-rounded and actionable
information about school performance

3. Astreamlined system to deliver customized support to schools

The Framework for Great Schools provides the NYCDOE approach in supporting the turnaround
of our lowest achieving schools and ensuring that all students graduate high school ready for
college and careers. There are six essential interconnected elements of the framework which are
the foundation for our approach:

1. Rigorous instruction: Classes are driven by high educational standards and engage
students by emphasizing the application of knowledge.

2. Collaborative Teachers: The staff is committed to the school, receives strong
professional development, and works together to improve the school.

3. Supportive Environment: The school is safe and orderly. Teachers have high
expectations for students. Students are socially and emotionally supported by their
teachers and peers.

4. Strong Family-Community Ties: The entire school staff builds strong relationships with
families and communities to support learning.

5. Effective Leaders: The principal and other school leaders work with fellow teachers and
school staff, families, and students to implement a clear and strategic vision for school
success.

6. Trust: The entire school community works to establish and maintain trusting
relationships that will enable students, families, teachers, and principals to take the risks
necessary to mount ambitious improvement efforts.
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The NYCDOE School Renewal Program was recently created for the most struggling schools,
including Priority Schools. All of the schools for which the NYCDOE is applying for the School
Improvement Grant (SIG) Cohort 6 opportunity are Renewal Schools. The School Renewal
Program provides a more targeted approach for school improvement, and demonstrates the
readiness of the NYCDOE to build upon current strengths and identify further opportunities for
improvement. The NYCDOE is working intensively with each Renewal School community over
three years, setting clear goals and holding each school community accountable for rapid
improvement. More information about the School Renewal Program is here.

Renewal Schools are transforming into Community Schools as the New York City Community
Schools Initiative is a central element of Mayor Bill de Blasio’s vision to re-imagine the City’s
school system; this direction is aligned with the New York State Education Department
(NYSED) state-determined SIG model: the Innovation Framework Community-Oriented School
Design, the model selected for NYCDOE SIG Cohort 6 applications. Community Schools are
neighborhood hubs where students receive high-quality academic instruction, families can access
social services, and communities congregate to share resources and address common challenges.
The Mayor has pledged to create more than 100 Community Schools over the next several years,
including this school. More information on the Community Schools Initiative is here.

This SIG plan is based on the school’s unique Renewal Schools Comprehensive Education Plan
(RSCEP), which was crafted this past spring based on needs assessments for each school and
includes a Community School description along with SCEP required information. NYCDOE
Renewal Schools will be transformed into Community Schools, have an additional hour of
instruction each day, increase professional development in key areas like student writing, and
launch a summer learning program — with concrete targets in student achievement. This SIG
plan will support key improvement strategies in the Renewal School.

Another strength of the NYCDOE includes control of the schools under the Chancellor and
Mayor, which ultimately has given more independence to principals. One of the most important
reforms has been giving principals control over hiring and budget decisions. An opportunity for
improvement, however, is that while some principals were able to use this autonomy to drive
achievement in their schools, others struggled without direction on how to improve, particularly
in struggling schools. Moving forward, each NYCDOE Community and High School
Superintendent will be responsible for providing schools with the resources they need to succeed
and hold school leaders accountable for results. Superintendents will utilize a school’s
performance data, the Framework for Great Schools, and the professional judgment they have
gained through experience to raise student achievement in struggling schools.

The Mayor, Chancellor, and NYCDOE leadership will closely monitor Renewal School progress
via regular data reports and frequent visits to the school. Renewal Schools have at most three
years to show significant improvement before the NYCDOE considers restructuring the school.
If the school fails to meet benchmarks each year, or the Superintendent loses confidence in the
school leadership, the Superintendent will make the changes necessary to ensure that each child
in the school has a high-quality education. Such changes may include school
consolidation/merger or closure.
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The NYCDOE is monitoring schools with low student enrollment for possible
consolidations/mergers. By the end of the 2014-15 school year, proposals to consolidate four
low enrollment schools were announced for proposal to the Panel on Educational Policy (PEP) in
fall 2015. In addition, there are other schools that could benefit from consolidation, and school
leaders are working closely with their communities and Superintendents with the intention of
aligning resources and building consensus for consolidation. We anticipate making further
announcements this fall if there are viable school redesigns, which may include SIG Cohort 6
schools. Our budget requests for schools with currently less than a 200 student enroliment
reflect a reduced amount for school year 2015-16 as we took into consideration the relatively low
student enrollment. We believe that our school redesign efforts will ultimately provide a much
richer educational experience for our students.

B. Operational Autonomies

The LEA must provide operational autonomies for Priority Schools in exchange for greater accountability for
performance results in the following areas: 1) staffing; 2) school-based budgeting; 3) use of time during and after
school; 4) program selection; and 5) educational partner selection. In addition to providing quality responses to
each element requested in this section of the Project Narrative, the Priority School must have school-level
autonomy in at least two of these areas for an acceptable rating in this category. Applications that provide quality
responses and that are granted anywhere from 3 to 5 of these autonomies will receive a rating of exemplary for
this category. The LEA must respond to each of the following:

i. Describe the operational autonomies the LEA has created for the Priority School in this application.
Articulate how these autonomies are different and unique from those of the other schools within the
district and what accountability measures the district has put in place in exchange for these autonomies.

ii. Provide as evidence formally adopted Board of Education policies and/or procedures for providing the
school the appropriate autonomy, operating flexibility, resources, and support to reduce barriers and
overly burdensome compliance requirements.

iii. Submit as additional evidence, supporting labor-management documentation such as formally executed
thin-contracts or election-to-work agreements, or school-based options, that state the conditions for
work that match the design needs of Priority School.

As a Renewal School, the school is provided increased supports for increased accountability for
performance results. Key elements of the School Renewal Program are:

e Transforming Renewal Schools into Community Schools

e Creating expanded learning time

e Supplying resources and supports to ensure effective school leadership and rigorous
instruction with collaborative teachers

e Underperforming schools will undergo needs assessments in six elements of the
Framework for Great Schools to identify key areas for additional resources

¢ Bringing increased oversight and accountability including strict goals and clear
consequences for schools that do not meet them

Budgeting: A budget for the school is based on the Fair Student Funding (FSF) formula. Funding
follows each student to the school that he or she attends based on student grade level, with
additional dollars based on need (academic intervention, English Language Learners, special



education, high school program). Recently the NYCDOE committed $60 million in additional
funding to ensure that struggling schools have the resources they need to succeed. Renewal
Schools will be brought to 100 percent of their FSF recommendation within two years. Also as a
Priority School, the school receives funding through Title I allocations to support its goals
outlined in its school improvement plan as a struggling school. Priority Schools select to use this
funding towards identified areas of need, for example expanding learning time. Priority Schools
may also receive School Achievement Funding from the NYCDOE to improve instructional
programs.

A description of Fair Student Funding, which can be used at principal discretion, is posted here.
A description of School Achievement Funding can be found here. The Priority School receives
funding in its budget to use flexibly and an additional funding allocation to support its school
improvement activities, documented in a NYCDOE procedure known as a School Allocation
Memorandum (SAM). The Priority and Focus Schools SAM for school year 2014-15 is posted
here and is also attached.

Staffing: Renewal School principals select staff to fill vacancies. Principal staffing actions
include additional pay for certified staff for expanded learning as required by NYSED as a
Priority School. Schools participate in NYCDOE teacher leadership programs to support the
retention and development of expert teachers at their school. The NYCDOE provides
organizational assistance to Priority Schools. The Office of State/Federal Education Policy &
School Improvement Programs is designated to work with Priority Schools to select and
implement their whole school reform models and assist the schools with compliance
requirements. School Implementation Managers (SIMs) work with SIG schools on school
improvement efforts and SIG compliance requirements.

Renewal School principals and their leadership teams were targeted by NYCDOE central for
ongoing consultation recruitment and retention needs as well as a series of trainings, workshops,
and activities that are customized to fit the specific needs of the school. Focus areas include
recruitment and marketing to candidates, determining “right-fit” teachers, teacher selection, and
supporting and retaining new and existing teachers.

Through the 2014 teachers’ contract and subsequent amendments (see the attached UFT MOA)
three new teacher leader roles were created. All Renewal Schools had the opportunity to
establish teacher leader roles with a designated funding allocation; below is additional
information on three key new roles.

e Model Teacher: Takes on additional responsibilities such as establishing a laboratory
classroom; demonstrating lessons; exploring emerging instructional practices; reflecting
on and debriefing a visit from a colleague.

e Peer Collaborative Teacher: Released from the classroom for a minimum of 20% of the
time to take on additional responsibilities to support the professional learning of their
colleagues through peer coaching and intervisitation.

e Master Teacher: Released from the classroom for a minimum of 20% of the time to take
on additional responsibilities to support the entire school or across multiple schools;
responsible for school-level progress.


http://schools.nyc.gov/AboutUs/funding/overview/default.htm
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf

Teacher leaders are integral to the school improvement process as well as a way to retain high-
performing teachers, recruit and attract experienced educators, create opportunities for
collaboration, and further develop and refine teacher practice. As one principal explained,
“Having a distributed leadership structure in this school is not only effective for building
effective teaching practices, but also for running a school. It makes my day and my job infinitely
easier. One example is planning [professional learning time] on Mondays... it is a big task.
Knowing that we have teacher leaders working with teachers who are putting forth things they
would like to work on makes that time more effective and the teachers more invested.”

Each school will receive up to $27,500 to fund a team of teacher leaders. The allocation will be
issued through a SAM following the completion of the teacher leader selection and staffing
cycle. The selection process is a joint UFT-NYCDOE designed and implemented process. In
addition, only teachers rated Effective and Highly Effective are eligible to apply.

Guidance provided by the NYCDOE includes that schools may use the allocation to fund one
Peer Collaborative Teacher and two Model Teachers:

e Schools where teacher leadership has been the most successful in building school culture
have staffed more than one teacher leader role at their school — ideally a team of at least
three. Having more than one teacher leader at a school, formalizes teacher leadership to
the rest of the staff and makes the work of the teacher leaders a larger part of the school
culture.

e Given that the Peer Collaborative Teacher has release time, they are well positioned to
organize the teacher leadership team in a way that broadens the impact of the teacher
leader team and increases the potential supports for other teachers in the school. The
Model Teachers act as key partners in the work to support growth through sharing their
classroom with other teachers in the building.

Program selection: NYCDOE was among the first large urban school districts in the nation to
recommend new high-quality Core Curriculum materials, with English Language Learner
supports, for grades K-8 in ELA and math that align to the CCLS and promote the instructional
shifts. The NYCDOE conducted an extensive research and review process in order to identify
high-quality Core Curriculum materials that align to the CCLS and promote the Common Core
Instructional Shifts for ELA and Mathematics. Additional information on NYCDOE and the
Common Core may be found here.

Each Renewal School participated in a needs assessment, which included the Surveys of Enacted
Curriculum (SEC), a research-based, nationally validated set of online surveys that align teacher-
reported data on ELA and mathematics instruction against the Common Core standards. The
SEC is used as one set of data to help inform the school how what is happening in the
classroom—the enacted curriculum—compares to the written curriculum and tested curriculum,
including state assessments. It helps begin conversations about how to better align the three
types of curricula. Reports were provided to each school to inform their SIG Cohort 6 plan.
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There are differentiated professional supports provided to Renewal Schools. Teachers in K-8
schools are provided professional development through the Teacher’s College Writing Project
and the ReadyGen Independent Reading Initiative. Teachers in high schools are provided with
professional development through the WITsi (Writing is Thinking Through Strategic Inquiry)
process, included in the school-level SIG plans. Effective strategies for teaching expository
writing will be taught explicitly up front and integrated into the strategic inquiry process. The
rationale for their central role is that they are high-leverage strategies that target struggling
students’ deficiencies and that improve content knowledge, academic vocabulary, written
language, oral language and reading comprehension simultaneously. They also help teachers
pinpoint what struggling students need and how to provide it. The strategy is to begin (year 1)
with a focus on the 9™ grade and to focus on one additional grade each subsequent year (9th and
10th in year 2; 9" through 11th in year 3).

Schools are also selecting programs to improve school climate and safety with the goal of
decreasing incident rates, suspension rates, and disruptive behavior, and an increase in teachers’
ability to manage challenging student behaviors and an increase in student academic
achievement. To help strengthen school communities and improve academic outcomes, staff
members need support to understand and anticipate behavior issues before they escalate. The
Positive Learning Collaborative (PLC) is a joint initiative between the NYCDOE and teachers’
union, UFT, which provides intensive training and direct consultation to educators in order to
develop the skills that prevent crises and help students focus on academic goals. Information
about PLCs will be shared with SIG Cohort 6 schools for consideration of implementation.

Educational partner selection: As part of being a Renewal School and under the Community-
Oriented School Design model, the school has selected partnerships with community-based
organizations (CBOs) that offer tailored whole-student supports, including mental health services
and after school programs. Principals have discretion over selecting educational partners,
including those outlined in the SIG plan, that have been formally contracted by the NYCDOE
after a vetting process. The NYCDOE oversees a request for proposal process from
organizations experienced in working with schools in need of school improvement.
Accountability plans for the partner must be included based on annual evaluations of student
progress in the Priority School. If progress is not evident, then the work with the partner is
discontinued.

Educational partner selection from pre-qualified organizations is accomplished through the
Multiple Task Award Contract (MTAC) procedure, which provides a streamlined process for
schools to follow, posted below. All RFPs are on the NYCDOE public website here. Renewal
Schools have selected from the following community-based organizations (CBOSs) listed here.
CBOs selected for SIG Cohort 6 applicant schools include Zone 26, Grand Street Settlement,
Center for Supportive Schools, Phipps Neighborhood, Good Shepard Services, Fordham
University, the Child Care Center of New York, Westhab, and EIl Puente. More information
about the chosen CBO is in Attachment Z.

The MOUSs submitted under the SIG Innovation Framework for each school and CBO outline
their partnership. The CBO selected is the lead partner in the SIG Innovation Framework
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Community-Oriented School Design. The process for CBO selection involved the NYCDOE
issuing a request for proposals to CBOs to partner with Renewal Schools. Once the pool of
CBOs was selected, School Leadership Teams (SLTs) were able to interview CBO
representatives to determine fit with the school. The SLT utilized a rubric that included
questions on whether the CBO could support the vision of the school through understanding the
student population and needs. The CBO works in collaboration with the school principal, SLT,
and the community school director assigned to the school to coordinate resources.

Use of Time During and After School: The school has a variety of opportunities for changing the
use of time during and after school. NYCDOE Priority Schools are implementing an additional
200 hours of Expanded Learning Time (ELT). NYCDOE created guidance for schools to
implement ELT called Guidelines for Implementing Expanded Learning Time at Priority
Schools; see here. The Priority School has the option to have ELT providers support students
through extended learning time.

All students in Renewal Schools will be given an opportunity for an additional hour of
supplemental instruction each school day, beginning next school year; a separate budget
allocation is provided for this purpose. The approach is that at least one hour of ELT is offered
to every student, known as the Renewal Hour. Schools may offer both the Renewal Hour and
other ELT programming. In addition, the lead CBO has funds budgeted in their Community
Schools contract to hire staff for the ELT initiative. There are two basic models for the Renewal
Hour: integration into the regular student school day or offering the ELT before or after the
school day. The attachment “Guidance for Use of Expanded Learning Time” outlines the
options for the implementation of Expanded Learning Time that Renewal Schools in more detail.

Schools can utilize a School-Based Option (SBO) to create flexible use of time. The SBO
process allows individual schools to modify certain provisions in the teachers’ union
(UFT)/NYCDOE Collective Bargaining Agreement. In the SBO process, the school community
creates a plan for how to effectively implement extended learning time. The principal and
school-based UFT chapter leader must agree to the proposed modification which is presented to
school union members for vote. Fifty-five percent of the UFT voting members must affirm the
proposed SBO in order for it to pass. The intent of the SBO process is to empower the school
community on how to best make use of time before, during, and after school. The SBO process
is described in the NYCDOE/UFT Collective Bargaining Agreement on page 46 here and is also
attached.

C. District Accountability and Support

The LEA must have the organizational structures and functions in place at the district-level to provide quality
oversight and support for its identified Priority Schools in the implementation of their SIG plans. The LEA plan for
accountability and support must contain each of the following elements:

i. Describe in detail the manner by which the district ensures that all federal requirements of a school’s
chosen model are fulfilled and continue to be fulfilled throughout the duration of the grant.

ii. ldentify specific senior leadership that will direct and coordinate district’s turnaround efforts and submit
an organizational chart (or charts) identifying the management structures at the district-level that are
responsible for providing oversight and support to the LEA’s lowest achieving schools.
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iii. Describe in detail how the structures identified in “i” of this section function in a coordinated manner, to
provide high quality accountability and support. Describe and discuss the specific cycle of planning, action,
evaluation, feedback, and adaptation between the district and the school leadership. This response
should be very specific about the type, nature, and frequency of interaction between the district
personnel with school leadership and identified external partner organizations in this specific Priority
School application.

iv. For each planned interaction, provide a timeframe and identify the specific person responsible for
delivery.

The central Office of State/Federal Education Policy & School Improvement Programs
(organizational chart attached) works to identify and monitor Priority School whole school
reform model selection and SIG progress monitoring. The School Implementation Manager
(SIM) ensures SIG application development, implementation, and monitoring of the approved
plan. Specific activities of the SIM include:

Review quantitative and qualitative data to assess student strengths and weaknesses;
Investigate root causes or contributing factors for low student achievement;

Align resources to maximize benefits to students;

Monitor plan implementation and make mid-course adjustments, as needed; and
Evaluate the impact of improvement interventions and external partners.

Schools Chancellor Carmen Farifia assumed leadership of the NYCDOE in January 2014. Dr,
Dorita Gibson is the Senior Deputy Chancellor and the Chancellor’s second in command
overseeing all aspects of school support, Superintendents, support for struggling schools, District
75 and 79 programs, and school communications. Phil Weinberg is the Deputy Chancellor for
Teaching and Learning overseeing professional development and curriculum, performance and
accountability, Common Core and college-readiness initiatives, Career and Technical Education,
and instructional support. Attached is a copy of the NYCDOE senior leadership organizational
chart which also includes leadership in Family Engagement, Operations, Students with
Disabilities, and English Language Learners, all of which play an integral role in coordinating
turnaround efforts.

The NYCDOE is transitioning to a new school support structure now that will be in place and
operational for the first day of school in September 2015. The new approach to school support is
guided by six critical principles:

1) Clear lines of authority and accountability so all schools improve.

2) Families have one place to call if they cannot resolve problems at the school.

3) School leaders maintain the critical independence over budget and human resources they
have had, so they can continue to drive improvement.

4) Provide customized support so school leaders can focus on those improvement efforts
most likely to boost achievement.

5) Provide one-stop support to school leaders.

6) Create equity in the system by providing more intensive support to schools that need it
most.



The new school support structure consists of four major parts:

1) Superintendent’s Offices: each Community and High School Superintendent will be
responsible for providing schools with the resources they need to succeed and hold
school leaders accountable for results

2) Borough Field Support Centers: each of the seven geographically located Borough Field
Support Centers will utilize a BOCES model (Board of Collaborative Educational
Services) in the provision of support to schools. An organizational chart is attached.

3) Central Teams

4) Affinity Groups, formerly called Partnership Support Organizations

As Renewal Schools, under the direction of the Superintendent, the Principal Leadership
Facilitators and Directors for School Renewal (DSRs) are the core drivers of school
improvement and implementation for Renewal Schools within their district. The DSR oversees
and supervises the coordination and delivery of intensive supports to persistently low achieving
schools. The DSR assists with needs-aligned instructional and operational supports to a number
of underperforming schools, including professional development, intensive interventions,
summer programming and extended learning opportunities, to ensure accelerated academic
achievement for the schools served. Attached is a copy of the Renewal Schools Program
organizational chart.

DSRs work with Renewal Schools to coordinate all school improvement efforts; SIMs work in
collaboration with DSRs on SIG requirements. Community School Directors (CSDs) are
assigned to each Renewal School to coordinate resources at the school-level with the CBO and
school. The attached “Stages of Development in a NYC Community School” provides a rubric
for schools to move from exploring to excelling in the features of a community school. Staff are
held accountable through performance reviews and grant monitoring. External partner
organizations working with Priority Schools are evaluated by schools and the NYCDOE based
on performance targets. Regular meetings take place with partners to ensure effectiveness, and
through the SIG Innovation Framework Community-Oriented School Design the NYCDOE will
convene all lead partners and school leaders as done with its School Innovation Fund (SIF) lead
partners last year to share expectations of SIG and as a lead partner.

Interactions with the Renewal School include weekly coaching visits to schools by DSRs and
content specialist instructional coaches. There are frequent observations with timely, accurate,
and actionable feedback. Superintendents provide professional development for school leaders
through organizing bi-monthly, collaborative Principal meetings. Superintendents also conduct
school visits and provide feedback to school leaders. Leadership coaches who are former
successful principals have been assigned to Renewal School principals. The Principal
Leadership Coaches are invited to school visits and debriefs to help support implementation of
the feedback and next steps given; they meet regularly with DSRs and Principals to monitor
ongoing progress; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent.



SIMs have a caseload of approximately a dozen schools implementing SIG Cohorts 2-6 and SIF.
SIMs are in each of their schools at least twice per month, communicate with school teams on
progress monitoring, and represent their schools to NYSED in the progress monitoring process.
Benchmarks have already been set for the school through the RSCEP, which align to SIG
benchmarks, and require an increased level of accountability. Using these measures, Renewal
Schools will be further evaluated by their superintendent at the conclusion of each of the next
two school years, in June 2016 and June 2017.

One Renewal School benchmark of note is that of student attendance which is also reviewed by
NYSED in SIG progress monitoring. This measure is required for all Renewal Schools as it is a
key indicator of schools’ progress. NYCDOE had 81 schools implementing SIG and SIF grants
in school year 2014-15 and participated in U.S. Department of Education SIG monitoring of
NYSED to outline its SIG development, implementation, and monitoring process. SIG Cohort 6
school plans outline strategies that will lead to successful outcomes in the leading indicators that
are measured in NYSED SIG monitoring, including improvements in the areas of student
attendance, teacher attendance, discipline referrals, ELT opportunities, and academic data.

In November 2014, NYCDOE released two new school quality reports, which present
information about the school’s practices, learning environment, and performance results.

The School Quality Snapshot is designed specifically for families, and provides a concise
summary of each school’s practices, environment, and performance. The School Quality
Guide is a more detailed report with additional information, including multiple years of data to
show the school’s progress over time. The Guide also Sets rigorous and realistic targets that are
based on the historical performance of schools with similar populations and the city as a whole
for schools in areas including student achievement, student progress, and college and career
readiness.

Each Renewal School was provided a menu from which they chose leading indicators and
student achievement benchmarks. Generally the targets included in the NYCDOE High School
and Elementary/Middle School Quality Guides were used as the basis for setting these
benchmarks. The attached shows samples from the benchmarks menus provided 1) for an
elementary/middle school and 2) for a high school. The guidelines for choosing benchmarks are
similar; the leading indicators and student achievement benchmarks are different based on the
school grade level.

Schools began receiving new data tools this year to help them track student progress and school
improvement. The Progress to Graduation Tracker provides high schools and transfer high
schools with credit and Regents data to more easily track individual students’ progress toward
graduation. The Tracker is updated on a daily basis so that educators can use the most up-to-date
information possible when identifying students who may be in need of additional supports and
interventions to help them succeed. The School Performance Data Explorer allows elementary,
middle and high schools to easily search, sort, and monitor metrics for current students across
subgroups and overtime. The tool includes information on how former students are doing
academically since they have left the school. By allowing educators to examine both whole-
school and individual-student metrics and trends, the Data Explorer is meant to help schools
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better identify and support struggling students earlier than ever before, identify and address
performance trends at their school, and track current and former students’ progress over time.

The following chart summarizes the interactions, timeframe, and persons responsible that are

discussed in this section:

Planned School Improvement Interaction

Timeframe

Person Responsible

Professional development for school leaders.

School visits & feedback for school leaders.

Bi-monthly
collaborative
Principal meetings

On-site school visits

Superintendent

Professional support to implement feedback
provided by the Superintendent.

Monitor progress and help to make adjustments
when necessary.

On-going

Principal Leadership
Facilitator (PLF)

Supervises the coordination and delivery of
multiple supports from NYCDOE.

Provides instructional and operational support
for schools.

Supports professional development needs of the
school.

Supports interventions, summer programming
and extended learning opportunities for schools.

Provides content coaching and classroom
observations and feedback.

Weekly visits to
School

Director for School
Renewal (DSR)

Coordinate resources at the school-level with
the CBO and school.

On-site daily

Community School
Director (CSD)

Support and monitors SIG implementation.

Coordinate with Superintendent teams on
school improvement initiatives for SIG

Bi-monthly on site
visits

School
Implementation
Manager (SIM)
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D. Teacher and L eader Pipeline

The LEA must have a clear understanding of the type and nature of teachers and leaders that are needed to create
dramatic improvement in its lowest-achieving schools. In addition, the LEA must have a coherent set of goals and
actions that lead to the successful recruitment, training, and retention of teachers and leaders who are effective in
low-achieving schools. The LEA’s plan must include each of the following elements:

i. ldentify and describe recruitment goals and strategies for high poverty and high minority schools to
ensure that students in those schools have equal access to high-quality leaders and teachers.

ii. Describe the district processes for altering hiring procedures and budget timelines to ensure that the
appropriate number and types of teachers and principals can be recruited and hired in time to bring
schools through dramatic change.

iii. ldentify and describe any district-wide training programs designed to build the capacity of leaders to be
successful in leading dramatic change in low-achieving schools. In addition, describe how these programs
are aligned to the implementation of the specific model chosen (Turnaround, Restart, Transformation,
Innovation Framework, Evidence-based, or Early Learning Intervention). Provide a history of these or
similarly purposed programs in the district, how they are or have been funded, and identify whether the
school principals chosen to lead the new school designs proposed in this application have emerged as a
direct result of these programs. Please identify the goals in terms of quantity and quality of effective
leader development.*

iv. ldentify and describe any district-wide training programs designed to build the capacity of teachers to be
effective specifically in low-achieving schools. Provide a history of these programs in the district, how they
are or have been funded, and identify whether the instructional staff chosen for the new school designs
proposed in this application have emerged as a direct result of these programs. If the programs are newly
proposed, please identify the goals in terms of quantity and quality of effective teacher development.*

v. Identify in chart form, the district-offered training events for items “iii & iv” above, scheduled during the
year-one implementation period (September 1, 2015 to June 30, 2016). For each planned event, identify
the specific agent/organization responsible for delivery, the desired measurable outcomes, and the
method by which outcomes will be analyzed and reported. Provide a rationale for each planned event and
why it will be critical to the successful implementation of the SIG plan.

*The district-wide training and professional development programs to be identified in this section are those that
are offered by the district to a group or cluster of like schools (Turnaround, Restart, Transformation, Innovation
Framework, Evidence-based, or Early Learning Intervention) and/or to cohorts of teachers and leaders who will
serve in them (e.g., training for turnaround leaders; training for teachers who need to accelerate learning in
Priority Schools where students are several levels below proficiency; training for school climate and culture in
Priority Schools, etc.). NYSED's Strengthening Teacher and Leader Effectiveness (STLE) grant may provide suitable
examples of the types of training and professional development expected in this section. See
https://www.engageny.org/resource/improving-practice. School-specific and embedded training and professional-
development should be detailed in Section II. 1.

The NYCDOE believes in its talent: the teachers, school leaders, and other personnel who work
with our city’s 1.1 million students. The mission of the Office of Leadership is to build and
sustain a leadership pipeline that yields high-quality leaders at all levels of the system,
including teacher leaders, assistant principals, principals, and systems-level leaders. The
pipeline structure has systemic supports and effective leadership development programs at each
stage to identify and cultivate:

1. Strong teachers to meet the citywide instructional expectations and move into more
formal teacher leadership development programs;
2. Effective teacher leaders and assistant principals to move into principal pipeline
programs and then into principal positions;
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3. Quality support for novice principals; and
4. Opportunities for experienced principals to mentor aspiring leaders.

The NYCDOE seeks to ensure that every student has the opportunity to learn from a high-quality
educator in a school with a strong school leader, particularly in Priority Schools where the need
is great. To accomplish this goal, we developed a pipeline of expert teachers and leaders and
provide them with targeted support. To increase the number of candidates who are well-
prepared to become principals, we have strengthened our principal preparation programs.
Simultaneously, we have shifted our focus toward identifying talented educators and nurturing
their leadership skills while they remain in teacher leadership roles. Our theory of action is that
if we invest in providing job-embedded leadership development opportunities for our most
promising emerging leaders and supporting our strongest current leaders to build leadership
capacity in others, then we will build a leadership pipeline that is more cost-effective and
sustainable, and produces more high quality next-level leaders.

The NYCDOE created the Principal Candidate Pool selection process to make clear the
expectations for principals in the recruitment process. The process is used to discern all
candidates’ readiness for the position of principal and ability to impact student achievement.
The NYCDOE has launched an enhanced version of the Principal Candidate Pool process in
order to meet the following objectives:
« Align the screening process to clear, high standards that are consistent with the
expectations to which principals will be held accountable under 3012-c.
« Offer participants an opportunity to receive high-quality professional development
about the NYCDOE’s expectations of principals.
o Provide hiring managers with multi-dimensional information to help enhance strategic
placement hiring decisions related to principals.

To recruit expert teachers, NYCDOE creates a diverse candidate pool. For subject-shortage
areas in which there are not enough traditionally-certified teachers to meet the needs of schools,
we developed alternative-certification programs such as the New York City Teaching Fellows,
which draws skilled professionals and recent college graduates to teach in high-need schools.
Begun in 2000, since then the program has provided schools with more than 17,000 teachers. In
addition to the NYC Teaching Fellows program, the NYCDOE has created an innovative
residency program called the NYC Teaching Collaborative that recruits and trains a cohort of 50
new teachers annually through a practice-based teacher training model in hard-to-staff schools.
This program is modeled after the nationally known program run by AUSL in Chicago.
Additionally, the NYCDOE recruits annually a cohort of new hires that have been identified as
top tier recruits to fill positions in struggling schools called the “Select Recruits” program.

The NYCDOE created teacher recruitment initiatives to build a pipeline of teachers prepared to
turnaround the performance of our lowest-performing schools and teacher leadership programs
for experienced educators to support professional development in their schools. In June 2014 the
NYCDOE and UFT negotiated a set of teacher leadership positions and those positions have
been focused in a subset of schools to serve as a vehicle to attract new talent to struggling
schools and create leadership opportunities for current teachers on staff. In spring 2015 a cohort
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of school participated in a foundational teacher leadership professional learning series that
oriented teachers to the new positions and provided opportunities for foundational skill
development in key teacher leadership skills. The NYCDOE also leverages the state-funded
Teachers of Tomorrow grant to provide recruitment and retention incentives for teachers to work
in our highest-need schools.

To support schools in recruiting and retaining this new talent at the school level, the DOE
produces annual “Smart Retention” reports which create a picture of a school’s history in
retaining talent year over year. Alongside the report, NYCDOE offers coaching in recruitment
and retention strategies for a subset of identified schools. Each year the NYCDOE sets hiring
policies to ensure that teachers and principals can be recruited and placed into our schools.
Principals are typically in place in schools by July before the start of the next school year to
begin year-long planning and school improvement efforts and teachers in place by September.
Once selected, principals are empowered to make certain staffing decisions for their schools.
Schools receive their budgets for the new fiscal year by June.

Annual hiring exceptions are set to ensure that hard-to-staff schools are staffed appropriately.
These exceptions are made on the basis of the following factors: hard to staff subject areas,
geographic districts, and grade level (elementary, middle, high). The timeline allows school
leaders the ability to plan for any staffing needs or adjustments in concert with the citywide
hiring process which begins in the spring and continues into the summer.

The NYCDOE creates and collaborates with partners on principal training programs to build a
pipeline of principals with the ability to drive teaching quality and student achievement district-
wide, particularly in schools with the greatest need. Our principal preparation programs share
the following characteristics: 1) a carefully-developed recruitment process to screen for highly
qualified participants, 2) required completion of a practical residency period, and 3) projects
capturing evidence of impact on leadership development and student gains. The NYCDOE is
now committed to hiring principals with at least seven years of education experience. LEAP,
launched in 2009, is a rigorous 12-month on-the-job program. LEAP develops school leaders
within their existing school environments and creates opportunities to harness existing
relationships including those with current principals and school communities. The LEAP
curriculum differentiates learning based on individual needs and is aligned with the NYCDOE’s
instructional initiatives and the CCLS.

Leadership coaches who are former successful principals have been assigned to Renewal School
Principals that are leading high schools. The DSRs collaborate closely with the ELI Principal
Leadership Coaches and Leadership Academy coaches. The Principal Leadership Coaches are
invited to school visits and debriefs to help support implementation of the feedback and next
steps given; they meet regularly with DSRs and Principals to monitor the ongoing progress of the
Renewal efforts; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent to stay apprised of all the initiatives.
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K-8 Renewal School principals are provided professional development and support through the
School Renewal Principal Learning Community, which meets five times per year around
thematically organized sessions designed to engage school leaders in their own professional
learning. The sessions also involve guest speakers and experts in the field. Renewal Principals
Study Groups are led by a panel of advisory principals and focus on developing leadership
expertise in one or more of the following areas: budgeting, data analysis, curriculum and
instruction, parent engagement and rebranding which involves re-visiting the mission and vision.
Please see Attachment Z: School-Level Information for District-Level Plan for information about
the principal chosen to lead the school design.

The NYCDOE believes that to support teachers in their growth and development, it is important
to have a common language and understanding of what quality teaching looks like. We have
invested significant resources into beginning the work of developing principals’ and teachers’
understanding of Charlotte Danielson’s Framework for Teaching, while training principals to do
more frequent cycles of classroom observations and feedback. Resources to begin this work are
provided to principals and educators in a number of ways: central and school-based professional
development opportunities, online courses, and Teacher Evaluation and Development Coaches
(TDECs) who work across multiple schools within their district. In addition, the NYCDOE has
developed district-wide training programs to build the capacity of specific groups of teachers,
including new teachers, teacher leaders, and teachers that work with special populations.

As of July 1, 2015, the NYCDOE Talent Coach and MOSL Specialist positions have been
combined to create a new role: the Teacher Development and Evaluation Coach (TDEC). TDECs
are supervised by superintendents and as such support school leaders throughout their district
with Advance, NYCDOE’s teacher development and evaluation system. Teacher Development
and Evaluation Coaches (TDECSs) collaborate with and support instructional leaders in

using Advance to assess teacher practice, utilize measures of student learning to assess teacher
effectiveness, and deliver high-quality developmental feedback to improve teacher effectiveness
and student learning. Coaches also inform central efforts to develop and refine systems, research
tools and program policies that support school leaders across New York City in providing
meaningful evaluations and targeted professional development to teachers.

New teachers who work in low-achieving schools are provided differentiated levels of support,
depending on their pathway to teaching. The New York City Teaching Collaborative offers a
subsidized Master’s degree program and focuses on supporting our highest-need schools,
provides intensive training and school placement during the spring, with ongoing mentoring and
training throughout the fall.

Several district-wide training programs are also available for teacher leaders who work in low-
achieving schools. We are looking to improve the teacher leadership programs that we offer and
are now working to create career ladders for teachers. All of the programs have developed
continuous feedback loops (surveys, focus groups, school-based visits) to ensure that
professional development is effectively being delivered and meeting the needs of new teachers
and teacher leaders. Current programs that exist include the Teacher Incentive Fund (TIF)
Program, the three new identified teacher leadership positions, and the Learning Partners
Program which allow teachers to stay in the classroom while collaborating with colleagues
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within and across schools. Professional development is also offered through collaboration with
the UFT Teacher Center. More information about teacher career pathways is here.

A chart is included as an attachment on NYCDOE trainings offered, and additional information
is included as an attachment as “Programs and Partnerships 2015.”

E. External Partner Recruitment, Screening, and Matching
The LEA must have a rigorous process for identifying, screening, selecting, matching, and evaluating partner
organizations that provide critical services to Priority Schools.

i. Describe the rigorous process and formal LEA mechanisms for identifying, screening, selecting, matching,
and evaluating external partner organizations that are providing support to this Priority school.

ii. Describe the LEA processes for procurement and budget timelines (and/or any modifications to standard
processes) that will ensure this Priority School will have access to effective external partner support prior
to or directly at the start of the year-one pre-implementation period and subsequent implementation
periods.

iii. Describe the role of the district and the role of the school principal in terms of identifying, screening,
selecting, matching, and evaluating partner organizations supporting this school. Describe the level of
choice that the school principal has in terms of the educational partners available and how those options
are accessible in a timeline that matches the preparation and start-up of the new school year.

iv. If the model chosen is Restart, the LEA/school must describe in detail the rigorous review process that
includes a determination by the LEA that the selected CMO or EMO is likely to produce strong results for
the school. See federal definition of ‘strong results’ at http://www?2.ed.gov/programs/sif/index.html.
Federal Register, vol. 80, no. 26, pg. 7242.

To identify, screen, select, match, and evaluate external partner organizations, the NYCDOE
uses a Pre-Qualified Solicitation (PQS) process. PQS is an ongoing open call-for-proposals
process by which the NYCDOE selects potential partners. Each partner undergoes a screening
process, which includes a proposal evaluation by a committee of three program experts who
independently evaluate partner proposals in terms of project narrative, organizational capacity,
qualifications and experience, and pricing level. The result is a pool of highly-qualified partner
organizations which are approved and fully contracted. The Priority School is then able to select
services from any of the pre-qualified external partner organizations by soliciting proposals and
choosing the best fit according to its needs. If a principal is interested in a specific partner that
has not already been approved, then she/he can recommend that the partner engage in the
qualification process with the NYCDOE.

In addition, the NYCDOE uses a specific solicitation process called Whole School Reform,
which seeks proposals from organizations experienced in working with schools in need of school
intervention. The goal is for the partners to support the school to build capacity and enable the
school to continue improvement efforts on its own. Partner proposals must offer a variety of
methods and strategies grounded in best practices to achieve substantial gains. Potential partners
provide accountability plans that include annual evaluations on student achievement progress
and the process for enabling schools to continue the reform efforts beyond the contract period,
along with at least three references from current or past client schools. Once partner proposals
are reviewed by the evaluation committee and recommended for approval, further due diligence
is done before formal recommendation for the Panel for Educational Policy for approval.
Principals have discretion to select approved partners based on their scope of service needs.
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Please see Attachment Z: School-Level Information for District-Level Plan for information about
the CBO that is providing support to this Priority School. The school-level plan for this Priority
School describes the particular design framework proposed and the scope of the re-design, as
well as our rationale for selecting the chosen external partner as a solution to address identified

gaps.

Priority Schools receive budget allocations for the new fiscal year by June, well in advance of
the start of the new fiscal year in July and the start of the school year in September. The
NYCDOE budget process provides principals with ample time to secure external partner support
through the above-mentioned systems. Principals may secure services from a list of external
partners that have already been thoroughly vetted by NYCDOE. Individual principals create a
scope of service and solicit proposals from partners based on their specific needs. Once
received, principals score proposals and award contracts to the most competitive and cost-
effective partners. Priority Schools secure support from effective external Whole School Reform
partners as early as May or June, well in advance of the year-one implementation period.

The NYCDOE manages the initial process of screening potential partner organizations so that
principals can focus on selecting partner organizations based on their budget and service needs.
NYCDOE manages an ongoing call-for-proposals process for select categories of services to
schools. All proposals received by the NYCDOE must first be reviewed to determine if they
meet all of the submission qualifications prescribed in the call for proposal. Proposals meeting
these requirements are evaluated and rated by a district-based evaluation committee.

As needed, the NYCDOE may conduct site visits to verify information contained in a proposal
and may require a potential partner to make a presentation on their services or submit additional
written material in support of a proposal. Once the NYCDOE recommends a vendor for award,
the recommendation is reviewed by the Division of Contracts and Purchasing for approval and
then the Panel for Educational Policy for review and final approval.

Priority School principals are able to contract services from any of the approved pre-qualified
educational partners by developing a specific scope of work, soliciting proposals using a user-
friendly online tool and choosing the most competitive partner according to their specific needs.
Once school principals receive school budgets for the new fiscal year in June, they are able to
begin negotiating with potential partners for services in the new school year. The process allows
principals sufficient time to solicit vendors and establish contracts in time for the new school
year and possible preparation activities during the summer.

At the end of each school year, each school principal evaluates the services of the vendors —
based on the objectives, proposed scope of services, and outcomes from the services — and
determines whether to continue the partnership. Central staff assist the Priority School in
evaluating the impact of chosen partners toward meeting the school’s improvement goals.
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E. Enrollment and Retention Policies, Practices, and Strateqies

The LEA must have clear policies, practices, and strategies for managing student enrollment and retention to
ensure that Priority Schools are not receiving disproportionately high numbers of students with disabilities,
English-language learners, and students performing below proficiency.

i. Identify and describe similarities and differences in the school enrollment of SWDs, ELLs, and students
performing below proficiency in this Priority School as compared with other schools within the district.
Discuss the reasons why these similarities and differences exist.

ii. Describe the district policies and practices that help to ensure SWDs, ELLs, and students performing below
proficiency have increasing access to diverse and high quality school programs across the district.

iii. Describe specific strategies employed by the district to ensure that Priority schools in the district are not
receiving or incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency.

Please see Attachment Z: School-Level Information for District-Level Plan for information about
this Priority School’s enrollment as compared with other schools.

The NYCDOE operates a school choice-based system for students and families from Pre-
Kindergarten to high school. In the past several years, the NYCDOE has worked to increase
equitable access to high quality programs at all grade levels. All students, including students with
disabilities, English Language Learners, and students performing below proficiency have access
to all public schools as part of the choice-based enrollment system. Students participating in Pre-
Kindergarten admissions can access NYCDOE district schools and New York City Early
Education Centers (NYCEECs). The NYCDOE works to make as many pre-K programs as
possible available to families. This year, families had the benefit of a new streamlined
application process. This single application process allowed families to rank their options in
order of preference, including both NYCDOE district schools and NYCEECs. Students
participating in Kindergarten admissions can access all elementary choice and zoned schools.
Zoned schools give priority to students who live in the geographic zoned area. Choice schools
are schools that do not have a zone and give priority to applicants based on sibling status, district
of residence, and in some cases, other criteria. The Kindergarten application process is a single
application that allows parents to rank their school options in order of preference, including both
zoned and choice schools.

At the middle school level, families also may submit a single application that allows them to
rank their school options in order of preference. Some community school districts maintain
primarily zoned middle schools, which give priority to students in the geographic zone. Most
districts also have choice schools which have admissions methods based on academic or artistic
ability, language proficiency, demonstrated interest, or a lottery (unscreened). At the high school
level, approximately 75,000 students participate annually in a single application process that
covers over 400 schools. The citywide choice process provides an opportunity for all participants
to select up to 12 choices from across the five boroughs. The process consistently matches the
majority of students to their top choice schools; for the previous five years, high school
admissions has matched over 80% of students to one of their top five choices. Students may
participate for both 9™ grade and 10" grade admissions.
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Since the 2012-13 school year, students with disabilities who have IEPs have benefited from
improved access to zoned and choice schools. Rather than being assigned to a school based
solely on availability of their reccommended special education program, students with IEPs
participated fully in the standard Kindergarten, middle school, and high school admissions
process alongside their peers. This increased level of access will continue to scale up until the
NYCDOE can ensure all students with disabilities have access to the schools they would
otherwise attend if they did not have an IEP and, furthermore, that their special education
programs, supports, and services be available in the schools to which they are matched.

Throughout the 2013-14 and 2014-15 school years, the Division of Specialized Instruction and
Student Support (DSISS) partnered with field-based school support teams and schools to
proactively support students with disabilities in the following four areas: student engagement in
rigorous curriculum with full access to community schools and classrooms, development and
implementation of quality IEPs, infusing school-wide and individualized positive behavioral
supports, and effective transition planning. For the 2015-16 school year, DSISS will continue
this work. All stakeholders will continue to be responsible for ensuring students with disabilities
are educated in the most appropriate, least restrictive environment. To that end, through the
NYCDOE'’s special education reform work, schools will engage in professional learning
opportunities that focus on the continued commitment to supporting all educators in their
understanding and facility with learner variability, access to content, rigorous expectations,
inclusion, and the essential knowledge and skills needed for students to be college and career
ready. Priorities for professional development are built on themes that reflect research- and
evidence-based best practices and are fully integrated with the Common Core Learning
Standards and Advance.

The NYCDOE has begun to put in place policies and practices designed to ensure that Students
with Disabilities (SWDs), English Language Learners (ELLS), and students performing below
proficiency have increasing access to diverse and high quality school options across the district.
Our current SWD and ELL policies and guidance not only support schools in focusing their
programming practices around student needs, but also encourage schools to develop a deep
knowledge and understanding of their students’ strengths, needs, and preferences in order to
drive programmatic planning and/or shifts. Schools are supported in expanding their continuum
of services to provide differentiated and individualized levels of support rather than stand-alone
special education programs, so that students may receive recommended services based on
individual needs at their schools of choice. For ELLs specifically, the NYCDOE encourages
families of eligible students to request a bilingual program in their schools, knowing that if there
is sufficient interest then schools will create and sustain bilingual programs that benefit not only
ELLs, but also students interested in learning a second language.

In addition, for students with specific disabilities who may benefit from specialized instructional
and/or social-emotional strategies, the NYCDOE continues to create and expand specialized
programs in community schools and specialized schools. For SWDs, the NYCDOE has grown
the number of District 75 (D75) specialized schools for students with disabilities, specialized
programs in community schools for students with Autism Spectrum Disorders (ASD) known as
the ASD Nest Program and the ASD Horizon Program, specialized programs in community
schools for students with intellectual disability or multiple disabilities know as Academic,
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Career, and Essential Skills (ACES) Programs, and also Bilingual Special Education (BSE)
Programs for ELLs with IEPs who are recommended for a special education program in their
home/native language. Families of students with specific disabilities may also elect to enroll in
their zoned school.

District 75 provides citywide educational, vocational, and behavior support programs for
students who are on the autism spectrum, have significant cognitive delays, are severely
emotionally challenged, sensory impaired and/or multiply disabled at more than 310 sites.
Specialized Programs in community schools (ASD Nest, ASD Horizon, ACES, and BSE
Programs) are intended to increase access to community schools even further, for students with
these specific disabilities for whom a District 75 school was historically more likely to be
recommended. The ASD Nest Program and ASD Horizon Program are two different programs
in community schools that serve admitted students with a disability classification of autism. Each
program is designed to develop students’ academic and social skills, but has different service
delivery models and admissions criteria. The ASD Nest Program is primarily designed to support
students with ASD who would benefit from intensive social skills development. As the result of
significant growth in these programs, in 2014-15, a student on the autism spectrum was more
than three times as likely (from 9% to 29%) to attend a community school than in 2007-8. This is
especially significant given that over the same time period, the numbers of students classified as
autistic has more than doubled, from 5,365 to 13,161 students.

The NYCDOE offers a range of high-quality programs for students performing below
proficiency. The Office of Postsecondary Readiness works to support over-age and under-
credited students, students enrolled in Career and Technical Education programs and Black and
Latino students. The NYCDOE has Transfer Schools, which are small, academically rigorous,
full-time high schools designated to re-engage students who have dropped out or who have fallen
behind in credits. CTE is delivered in two ways across the NYCDOE: at designated CTE high
schools and CTE programs in other high schools. CTE programs offered in high schools are
developed in response to future employment opportunities and the potential for career growth
in New York City. Currently, CTE programs are offered in fields ranging from aviation
technology and culinary arts to emergency management and multimedia production.

In addition to expanding access to high-quality school and program options for SWDs, ELLSs,
and students performing below proficiency, the NYCDOE is committed to supporting schools in
meeting students’ unique learning needs. The NYCDOE previously made modifications to the
Fair Student Funding formula to provide weights, which provide additional funding, for students
who require additional support in order to succeed, including weights for Academic Intervention
Services (AIS), ELLs, and Special Education Services. In 2011-12, the NYCDOE revised the
funding methodology to provide additional weights to traditional high schools serving overage
under-credited (OAUC) students. Providing schools with additional funding for AIS and OAUC
further supports students that are performing below proficiency.

Meeting the needs of ELLs and SWDs is an area of special need in our schools. The UFT
Teacher Center will support educators in SIG Cohort 6 schools through customized professional
learning opportunities targeted to meet the unique needs of each school. Three Teacher Center
Field Liaisons will collaborate with administrators and the school-based staff development
committee to design learning opportunities to meet the needs of all learners, including ELLs and
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SWDs.

The UFT Teacher Center Field Liaison will work in participating schools with Master/Peer
Collaborative and Model Teachers and school-based site staff to:
e Design customized professional development
e Provide intensive, ongoing, job-embedded professional development, including one-on-
one coaching, in-classroom support and coaching, demonstration lessons, co-teaching,
classroom learning labs, study groups and work sessions, to impact student achievement
e Collect, analyze and interpret data for making instructional decisions
e Use data and facilitate the creation of action plans for data-driven professional
development, learning laboratories and study groups, etc.
e Integrate instructional technology into teaching and learning

The NYCDOE employs specific strategies to ensure that Priority Schools are not receiving or
incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency. One important strategy is the reform of the over-the-counter
(OTC) process, which has been critical to managing disproportionately high enroliment of
SWDs, ELLs, and students performing below proficiency in Priority Schools. Each summer, the
NYCDOE opens temporary registration centers across the city to assist families seeking
placement or hardship transfers (primarily in high school grades) during the period before the
start of school. Approximately 15,000 new or returning students are placed during this peak OTC
period and many are higher-needs students. For the past several years, the NYCDOE has added
seats to every high school’s OTC count. As a result, the impact of OTC placements at low-
performing schools, including Priority Schools, was minimized, and there was an increase in
student access to more programs.

For fall 2015, the NYCDOE Chancellor has publicly committed to reducing OTC in Renewal
Schools, including all the schools applying for SIG Cohort 6. Additionally, in 2014-15,
NYCDOE implemented a one-year elimination of OTC enrollment for the two State-identified
Out of Time schools.

Another important strategy is the NYCDOE enrollment “targets” for Students with Disabilities,
in which elementary, middle, and high schools allot a percentage of their seats to SWDs,
equivalent to the district or borough rate of SWDs. In 2014, students with recommendations of
services for 20% or more of their day were included in these targets. This strategy has
contributed to an impressive decline in the number of schools serve few SWDs. Between 2007-
08 and 2014-15, the percentage of schools that enroll SWDs at a rate of 10% or less has been cut
in half, from 19% of schools in 2007-08 to just 9% of schools in 2014-15.

Furthermore, to increase access to some of NYCDOE’s highest performing schools, NYCDOE
has reduced the screening requirements for seats in selective programs that maintain unfilled
seats. Typically, schools that have screened programs are allowed to rank students who meet that
program’s admissions criteria, and only those students who are ranked may be matched to that
school. Since 2012, the NYCDOE has worked with screened schools to increase the number of
SWDs ranked and matched to their programs. In situations where schools do not rank a sufficient
number of SWDs, additional SWDs are matched to the unfilled seats in order to provide greater
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access for these students to high-quality schools. In its first year, this work resulted in 20
programs placing approximately 900 additional students into academically screened seats that
would have otherwise gone unfilled. For students entering high school in 2013, the NYCDOE
placed almost 1,300 students were placed into these programs. The NYCDOE will continue this
work in the upcoming school year.

The Public School Choice transfer process is another strategy that NYCDOE uses to help reduce
the number of higher-needs, lower-performing students in Priority schools. Through Public
School Choice, all students attending Priority schools are given the opportunity to transfer out of
their current school and into a school that is “In Good Standing.” Students submit an application
in the spring listing their choices, and they receive an offer over the summer for the upcoming
fall. Lower-performing students and lower-income students are prioritized to receive an offer of
their choosing. Furthermore, the NYCDOE has slightly revised the process in recent years to
make the following two changes: the lowest-performing students within Priority Schools are
more accurately identified through the use of indicators beyond merely test scores (including a
promotion-in-doubt indicator based on grades and an indicator for students in temporary
housing); students attending Priority Schools are prioritized to receive an offer above students
attending Focus Schools. In 2014, over 6,500 families applied for transfers through Public
School Choice and over 4,500 students received an offer.

G. District-level Labor and Management Consultation and Collaboration

The LEA/school must fully and transparently consult and collaborate with recognized district leaders of the
principals’ and teachers’ labor unions about district Priority Schools and the development and implementation of
the plan proposed for this specific Priority School proposed in this application. The evidence of consultation and
collaboration provided by the LEA must contain each of the following elements:

i. Describe in detail the steps that have occurred to consult and collaborate in the development of the
district and school-level implementation plans.
ii. Complete the Consultation and Collaboration Form and submit with this application (Attachment A).

The NYCDOE has consulted and collaborated with key stakeholders on the development of SIG
Cohort 6 plans. Application and NYCDOE-developed guidance materials were shared directly
by staff with the parent leadership group, CPAC; the principals’ union, CSA; and the teachers’
union, UFT. The engagement process with each group took place via meetings, phone calls, and
emails about the applications. School Leadership Team (SLT) meetings took place to discuss
school plans, which includes the principal, parent representatives, and UFT school leadership.

NYCDOE staff met with the Chancellor’s Parent Advisory Council (CPAC) in a full meeting on
June 11 to discuss SIG Cohort 6. CPAC is the group of parent leaders in the NYCDOE; it is
comprised of presidents of the district presidents’ councils. The role of CPAC is to consult with
the district presidents’ councils to identify concerns, trends, and policy issues, and it advises the
Chancellor on NYCDOE policies. NYCDOE staff met with UFT leadership on June 29 and
engaged in multiple phone calls and emails with UFT regarding plan and overall school feedback
subsequent to this meeting. CSA was also consulted with via phone calls and emails. All groups
received district and school drafts for review and feedback.

22



The NYCDOE is committed to collaboration in its efforts to improve Renewal Schools. Teacher
leaders in particular are integral to the successful implementation of all other school
improvement measures. They serve as indispensable colleagues for school leaders, ensuring that
the school community retains its most effective teachers, is supportive of all teachers’ growth,
and increases student achievement. School-level plans include information about faculty senates
or other structures to promote shared school-based governance, responsibility, and collaboration
in the interests of furthering the educational mission of each school. Moreover, the success of
these schools depends largely on developing in parents an ownership and leadership in schools.
This means shifting the paradigm from parents as participants to parents as leaders and
decision-makers who work hand-in-hand with school staff and CBOs. Stakeholder
collaboration will continue to be a focus for each SIG Cohort 6 school.

In addition to the district-level Attachment A, NYCDOE asked that schools submit a school-
level Attachment A, the Consultation & Collaboration Documentation Form, in order to ensure
consultation and collaboration took place on the school-level plans with staff and parent
stakeholder groups. Signatures include the school’s principal, parent group president, and UFT
representative. These school-level forms are also attached in addition to the required district-
level Attachment A. The district-level form is signed by the president/leaders of the teachers’
union, principals’ union, and district parent body as of July 17 and July 20. The individuals who
signed are Michael Mulgrew, UFT President; Ernest Logan, CSA President; and Nancy
Northrup, CPAC Co-Chair.
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Section D: District trainings offered for Year One

Planned Event

Office Responsible

Rationale

Outcomes

New Teacher
Mentoring

Office of Leadership

The mentor’s role is to promote
growth and development of new
teachers to improve student
learning by providing instructional
coaching and non-evaluative
feedback. The NYCDOE believes
that one of the first leadership
opportunities for teachers is to
become a new teacher mentor;
there are new teacher mentor
certification courses held.

In 2014-15 there were
approximately 6,000 new
teacher mentors

Teacher
Leadership
Program (TLP)

Office of Leadership

Strengthening content knowledge,
coaching, and facilitative skills are
the key elements of this program
for teachers already serving in
school-based leadership roles; TLP
is an opportunity for teacher
leaders to develop their facilitative
and instructional leadership skills.
It is designed to challenge and
support teacher leaders across the
city in developing the content
knowledge and facilitative
leadership skills needed to guide
instructional improvements in
schools. Upon completion of the
program, teachers may choose to
remain in teacher leadership roles
within their schools or consider
applying to a principal preparation
program to further strengthen their
leadership skills and prepare for
roles as school leaders.

Approximately 350
schools selected with 50
principals and 700
teachers actively
involved for 2015-16




New Leaders

External Partnership

Provides teachers, instructional

Approximately 25-30

Emerging with New Leaders coaches and other school leaders teachers and/or assistant
Leaders and the Office of with hands-on, on-the-job training | principals provided with
Program Leadership that deepens their adult leadership | high-impact professional
skills. development
Potential invitation to
New Leaders Aspiring
Principal Program
Leaders in Office of Leadership | Develops individuals who Approximately 100
Education demonstrate leadership capacity apprentices per year
Apprenticeship and readiness to take on school
Program leadership positions in their Number of certificates
(LEAP) existing school environments. obtained for:
School Building Leader
(SBL) certification
Program certificate of
completion
NYC External Partnership | Focuses on leaders interested 15 aspiring principals for
Leadership with NYCLA and in ensuring high academic 2015-16:
Academy Office of Leadership | achievement for all children,
Aspiring particularly students in poverty and | Program certificate of
Principal students of color. completion
Program
NYC External Partnership | Prepares teachers and guidance After two years:
Leadership with NYCLA and counselors who currently serve in | School Building Leader
Academy Office of Leadership | school-based leadership roles to (SBL) certificate
Leadership become school administrators in obtained
Advancement NYCDOE schools.
Program Assume the role of
Assistant Principal
Potential partnership with
an APP graduate
Assistant Office of Leadership | A year-long program designed to Approximately 60-75
Principal prepare strong assistant principals | assistant principals for

Institute (API)

for principal positions in one to
three years.

2015-16

Wallace
Fellowship

Office of Leadership
and External
Partnerships with

Partnership with Bank Street,
Relay Graduate School, Fordham,
Queens College, Hunter College,

Approximately 100-150
candidates enrolled in
these programs apply and




Universities in NYC

Brooklyn College, and Lehman
College to prepare teachers with
the credentials necessary to obtain
NYS SBLs.

are selected for a
fellowship where they
receive additional
opportunities to engage
in NYCDOE professional
learning and preparation
to become an assistant
principal or principal in
NYC

Principal
Candidate Pool

Office of Leadership

To positively impact student
achievement by ensuring that
strong leaders are considered for
principal roles. This is one of the
first steps before a candidate is
eligible to apply for a principal
position. In 2013, the process was
aligned explicitly to the Quality
Review Rubric.

High-quality reports
about potential principal
candidates

Advanced
Leadership
Institute (ALI)

Office of Leadership

The New York City Department of
Education's (DOE) Advanced
Leadership Institute (ALI), in
partnership with Baruch College, is
a one-year leadership development
program for high-performing
principals, network, cluster, or
central leaders. Taught by current
DOE leaders, ALI combines theory
with clinically-rich learning
experiences to develop the
knowledge, skills, and aptitudes
necessary to effectively lead at the
systems-level. Participants
accepted into ALI will be eligible
for a 60% reduction of SDL tuition
fees through Baruch College.
Those who meet and demonstrate
success will receive a certificate of
completion from the DOE and be
considered for New York State
(NYS) School District Leader
(SDL) certification. Candidates
who already hold School District
Leader (SDL) certification are also
eligible to apply.

Approximately 30
candidates for the 2015-
16 school year




Chancellors
Fellowship

Office of Leadership

The Chancellor’s Fellowship is a
leadership development
opportunity for top talent at the
New York City Department of
Education (NYCDOE). The
program is designed for
exemplary principals and central
leaders who are committed to
public education and have a
proven record of success. The
Fellowship provides tangible
tools and non-monetary rewards
to our 'best and brightest'
including professional
development; executive coaching,
career guidance and a network of
peers and alumni. The
Chancellor’s Fellowship is a
highly selective program for up to
twelve participants. Chancellor’s
Fellows will be trained and
provided opportunities in six
competency categories that
collectively define what it takes
to be an effective system-level
leader. Each Chancellor’s Fellow
will also receive a 360-degree
review and five hours of
executive coaching.

20 participants per
calendar year

Teacher Career
Pathways
Program

Office of Teacher
Recruitment and

Quality

In the classroom for half of the
day, Peer Collaborative Teachers
(PCTs), formerly known as Lead
Teachers, create model classrooms
to demonstrate best practices and
try out new curriculum and
pedagogical strategies. PCTs
spend the remainder of their time
coaching peers, co-teaching, and
facilitating teacher teams. Model
Teachers create laboratory
classrooms and share best practices
with colleagues. Master Teachers
play a school-wide role in driving
instructional initiatives. They may
also work as a leader coaching
other teachers across schools.

SY14-15: 225 PCTs (140
schools); SY15-16
numbers not finalized yet




A. District Overview
The LEA must demonstrate a commitment to success in the turnaround of its lowest achieving schools and the
capacity to implement the model proposed. The district overview must contain the following elements:

i. Describe the district motivation/intention as well as the theories of action guiding key district strategies to
support its lowest achieving schools and ensuring that all students graduate high school ready for college
and careers.

ii. Provide a clear and cogent district approach and set of actions in supporting the turnaround of its lowest
achieving schools and its desired impact on Priority Schools.

iii. Describe the evidence of district readiness to build upon its current strengths and identify opportunities
for system-wide improvement in its Priority Schools.

Under the leadership of Schools Chancellor Carmen Farifia, the New York City Department of
Education (NYCDOE) is fundamentally changing the way in which it partners with and provides
support to schools, and holds everyone in the system accountable for results. The NYCDOE
created Strong Schools, Strong Communities (see plan here), which outlines the
motivation/intention and theories of action guiding NYCDOE strategies to support the lowest
achieving schools and ensure that all students graduate high school ready for college and careers.
The plan describes a new approach to supporting New York City’s public schools and all of our
students, which consists of three key components:

1. The Framework for Great Schools — a roadmap to school improvement for school leaders

2. School Quality Reports that give schools and families well-rounded and actionable
information about school performance

3. Astreamlined system to deliver customized support to schools

The Framework for Great Schools provides the NYCDOE approach in supporting the turnaround
of our lowest achieving schools and ensuring that all students graduate high school ready for
college and careers. There are six essential interconnected elements of the framework which are
the foundation for our approach:

1. Rigorous instruction: Classes are driven by high educational standards and engage
students by emphasizing the application of knowledge.

2. Collaborative Teachers: The staff is committed to the school, receives strong
professional development, and works together to improve the school.

3. Supportive Environment: The school is safe and orderly. Teachers have high
expectations for students. Students are socially and emotionally supported by their
teachers and peers.

4. Strong Family-Community Ties: The entire school staff builds strong relationships with
families and communities to support learning.

5. Effective Leaders: The principal and other school leaders work with fellow teachers and
school staff, families, and students to implement a clear and strategic vision for school
success.

6. Trust: The entire school community works to establish and maintain trusting
relationships that will enable students, families, teachers, and principals to take the risks
necessary to mount ambitious improvement efforts.


http://schools.nyc.gov/NR/rdonlyres/C955EF12-EBBC-4B41-AF8D-20597C55DF0C/0/StrongSchoolsStrongCommunities_NYCDOE.pdf

The NYCDOE School Renewal Program was recently created for the most struggling schools,
including Priority Schools. All of the schools for which the NYCDOE is applying for the School
Improvement Grant (SIG) Cohort 6 opportunity are Renewal Schools. The School Renewal
Program provides a more targeted approach for school improvement, and demonstrates the
readiness of the NYCDOE to build upon current strengths and identify further opportunities for
improvement. The NYCDOE is working intensively with each Renewal School community over
three years, setting clear goals and holding each school community accountable for rapid
improvement. More information about the School Renewal Program is here.

Renewal Schools are transforming into Community Schools as the New York City Community
Schools Initiative is a central element of Mayor Bill de Blasio’s vision to re-imagine the City’s
school system; this direction is aligned with the New York State Education Department
(NYSED) state-determined SIG model: the Innovation Framework Community-Oriented School
Design, the model selected for NYCDOE SIG Cohort 6 applications. Community Schools are
neighborhood hubs where students receive high-quality academic instruction, families can access
social services, and communities congregate to share resources and address common challenges.
The Mayor has pledged to create more than 100 Community Schools over the next several years,
including this school. More information on the Community Schools Initiative is here.

This SIG plan is based on the school’s unique Renewal Schools Comprehensive Education Plan
(RSCEP), which was crafted this past spring based on needs assessments for each school and
includes a Community School description along with SCEP required information. NYCDOE
Renewal Schools will be transformed into Community Schools, have an additional hour of
instruction each day, increase professional development in key areas like student writing, and
launch a summer learning program — with concrete targets in student achievement. This SIG
plan will support key improvement strategies in the Renewal School.

Another strength of the NYCDOE includes control of the schools under the Chancellor and
Mayor, which ultimately has given more independence to principals. One of the most important
reforms has been giving principals control over hiring and budget decisions. An opportunity for
improvement, however, is that while some principals were able to use this autonomy to drive
achievement in their schools, others struggled without direction on how to improve, particularly
in struggling schools. Moving forward, each NYCDOE Community and High School
Superintendent will be responsible for providing schools with the resources they need to succeed
and hold school leaders accountable for results. Superintendents will utilize a school’s
performance data, the Framework for Great Schools, and the professional judgment they have
gained through experience to raise student achievement in struggling schools.

The Mayor, Chancellor, and NYCDOE leadership will closely monitor Renewal School progress
via regular data reports and frequent visits to the school. Renewal Schools have at most three
years to show significant improvement before the NYCDOE considers restructuring the school.
If the school fails to meet benchmarks each year, or the Superintendent loses confidence in the
school leadership, the Superintendent will make the changes necessary to ensure that each child
in the school has a high-quality education. Such changes may include school
consolidation/merger or closure.


http://schools.nyc.gov/AboutUs/schools/RenewalSchool
http://www1.nyc.gov/site/communityschools/index.page

The NYCDOE is monitoring schools with low student enrollment for possible
consolidations/mergers. By the end of the 2014-15 school year, proposals to consolidate four
low enrollment schools were announced for proposal to the Panel on Educational Policy (PEP) in
fall 2015. In addition, there are other schools that could benefit from consolidation, and school
leaders are working closely with their communities and Superintendents with the intention of
aligning resources and building consensus for consolidation. We anticipate making further
announcements this fall if there are viable school redesigns, which may include SIG Cohort 6
schools. Our budget requests for schools with currently less than a 200 student enroliment
reflect a reduced amount for school year 2015-16 as we took into consideration the relatively low
student enrollment. We believe that our school redesign efforts will ultimately provide a much
richer educational experience for our students.

B. Operational Autonomies

The LEA must provide operational autonomies for Priority Schools in exchange for greater accountability for
performance results in the following areas: 1) staffing; 2) school-based budgeting; 3) use of time during and after
school; 4) program selection; and 5) educational partner selection. In addition to providing quality responses to
each element requested in this section of the Project Narrative, the Priority School must have school-level
autonomy in at least two of these areas for an acceptable rating in this category. Applications that provide quality
responses and that are granted anywhere from 3 to 5 of these autonomies will receive a rating of exemplary for
this category. The LEA must respond to each of the following:

i. Describe the operational autonomies the LEA has created for the Priority School in this application.
Articulate how these autonomies are different and unique from those of the other schools within the
district and what accountability measures the district has put in place in exchange for these autonomies.

ii. Provide as evidence formally adopted Board of Education policies and/or procedures for providing the
school the appropriate autonomy, operating flexibility, resources, and support to reduce barriers and
overly burdensome compliance requirements.

iii. Submit as additional evidence, supporting labor-management documentation such as formally executed
thin-contracts or election-to-work agreements, or school-based options, that state the conditions for
work that match the design needs of Priority School.

As a Renewal School, the school is provided increased supports for increased accountability for
performance results. Key elements of the School Renewal Program are:

e Transforming Renewal Schools into Community Schools

e Creating expanded learning time

e Supplying resources and supports to ensure effective school leadership and rigorous
instruction with collaborative teachers

e Underperforming schools will undergo needs assessments in six elements of the
Framework for Great Schools to identify key areas for additional resources

¢ Bringing increased oversight and accountability including strict goals and clear
consequences for schools that do not meet them

Budgeting: A budget for the school is based on the Fair Student Funding (FSF) formula. Funding
follows each student to the school that he or she attends based on student grade level, with
additional dollars based on need (academic intervention, English Language Learners, special



education, high school program). Recently the NYCDOE committed $60 million in additional
funding to ensure that struggling schools have the resources they need to succeed. Renewal
Schools will be brought to 100 percent of their FSF recommendation within two years. Also as a
Priority School, the school receives funding through Title I allocations to support its goals
outlined in its school improvement plan as a struggling school. Priority Schools select to use this
funding towards identified areas of need, for example expanding learning time. Priority Schools
may also receive School Achievement Funding from the NYCDOE to improve instructional
programs.

A description of Fair Student Funding, which can be used at principal discretion, is posted here.
A description of School Achievement Funding can be found here. The Priority School receives
funding in its budget to use flexibly and an additional funding allocation to support its school
improvement activities, documented in a NYCDOE procedure known as a School Allocation
Memorandum (SAM). The Priority and Focus Schools SAM for school year 2014-15 is posted
here and is also attached.

Staffing: Renewal School principals select staff to fill vacancies. Principal staffing actions
include additional pay for certified staff for expanded learning as required by NYSED as a
Priority School. Schools participate in NYCDOE teacher leadership programs to support the
retention and development of expert teachers at their school. The NYCDOE provides
organizational assistance to Priority Schools. The Office of State/Federal Education Policy &
School Improvement Programs is designated to work with Priority Schools to select and
implement their whole school reform models and assist the schools with compliance
requirements. School Implementation Managers (SIMs) work with SIG schools on school
improvement efforts and SIG compliance requirements.

Renewal School principals and their leadership teams were targeted by NYCDOE central for
ongoing consultation recruitment and retention needs as well as a series of trainings, workshops,
and activities that are customized to fit the specific needs of the school. Focus areas include
recruitment and marketing to candidates, determining “right-fit” teachers, teacher selection, and
supporting and retaining new and existing teachers.

Through the 2014 teachers’ contract and subsequent amendments (see the attached UFT MOA)
three new teacher leader roles were created. All Renewal Schools had the opportunity to
establish teacher leader roles with a designated funding allocation; below is additional
information on three key new roles.

e Model Teacher: Takes on additional responsibilities such as establishing a laboratory
classroom; demonstrating lessons; exploring emerging instructional practices; reflecting
on and debriefing a visit from a colleague.

e Peer Collaborative Teacher: Released from the classroom for a minimum of 20% of the
time to take on additional responsibilities to support the professional learning of their
colleagues through peer coaching and intervisitation.

e Master Teacher: Released from the classroom for a minimum of 20% of the time to take
on additional responsibilities to support the entire school or across multiple schools;
responsible for school-level progress.


http://schools.nyc.gov/AboutUs/funding/overview/default.htm
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf

Teacher leaders are integral to the school improvement process as well as a way to retain high-
performing teachers, recruit and attract experienced educators, create opportunities for
collaboration, and further develop and refine teacher practice. As one principal explained,
“Having a distributed leadership structure in this school is not only effective for building
effective teaching practices, but also for running a school. It makes my day and my job infinitely
easier. One example is planning [professional learning time] on Mondays... it is a big task.
Knowing that we have teacher leaders working with teachers who are putting forth things they
would like to work on makes that time more effective and the teachers more invested.”

Each school will receive up to $27,500 to fund a team of teacher leaders. The allocation will be
issued through a SAM following the completion of the teacher leader selection and staffing
cycle. The selection process is a joint UFT-NYCDOE designed and implemented process. In
addition, only teachers rated Effective and Highly Effective are eligible to apply.

Guidance provided by the NYCDOE includes that schools may use the allocation to fund one
Peer Collaborative Teacher and two Model Teachers:

e Schools where teacher leadership has been the most successful in building school culture
have staffed more than one teacher leader role at their school — ideally a team of at least
three. Having more than one teacher leader at a school, formalizes teacher leadership to
the rest of the staff and makes the work of the teacher leaders a larger part of the school
culture.

e Given that the Peer Collaborative Teacher has release time, they are well positioned to
organize the teacher leadership team in a way that broadens the impact of the teacher
leader team and increases the potential supports for other teachers in the school. The
Model Teachers act as key partners in the work to support growth through sharing their
classroom with other teachers in the building.

Program selection: NYCDOE was among the first large urban school districts in the nation to
recommend new high-quality Core Curriculum materials, with English Language Learner
supports, for grades K-8 in ELA and math that align to the CCLS and promote the instructional
shifts. The NYCDOE conducted an extensive research and review process in order to identify
high-quality Core Curriculum materials that align to the CCLS and promote the Common Core
Instructional Shifts for ELA and Mathematics. Additional information on NYCDOE and the
Common Core may be found here.

Each Renewal School participated in a needs assessment, which included the Surveys of Enacted
Curriculum (SEC), a research-based, nationally validated set of online surveys that align teacher-
reported data on ELA and mathematics instruction against the Common Core standards. The
SEC is used as one set of data to help inform the school how what is happening in the
classroom—the enacted curriculum—compares to the written curriculum and tested curriculum,
including state assessments. It helps begin conversations about how to better align the three
types of curricula. Reports were provided to each school to inform their SIG Cohort 6 plan.


http://schools.nyc.gov/NR/rdonlyres/5CC378E0-7EE7-4A11-A55B-EDD26552EE16/0/CommonCoreCurriculumSupports0528_v11.pdf
http://schools.nyc.gov/NR/rdonlyres/B501D8D1-5144-41D3-BDF6-85FAE159A938/0/ELLSupports_CC.pdf
http://schools.nyc.gov/NR/rdonlyres/B501D8D1-5144-41D3-BDF6-85FAE159A938/0/ELLSupports_CC.pdf
http://schools.nyc.gov/Academics/CommonCoreLibrary/CommonCoreClassroom/ELA/default.htm
http://authoring.nycboe.net/Academics/CommonCoreLibrary/CommonCoreClassroom/Mathematics/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/Standards/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/InstructionalShifts/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/InstructionalShifts/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/NYSStandards/default.htm

There are differentiated professional supports provided to Renewal Schools. Teachers in K-8
schools are provided professional development through the Teacher’s College Writing Project
and the ReadyGen Independent Reading Initiative. Teachers in high schools are provided with
professional development through the WITsi (Writing is Thinking Through Strategic Inquiry)
process, included in the school-level SIG plans. Effective strategies for teaching expository
writing will be taught explicitly up front and integrated into the strategic inquiry process. The
rationale for their central role is that they are high-leverage strategies that target struggling
students’ deficiencies and that improve content knowledge, academic vocabulary, written
language, oral language and reading comprehension simultaneously. They also help teachers
pinpoint what struggling students need and how to provide it. The strategy is to begin (year 1)
with a focus on the 9™ grade and to focus on one additional grade each subsequent year (9th and
10th in year 2; 9" through 11th in year 3).

Schools are also selecting programs to improve school climate and safety with the goal of
decreasing incident rates, suspension rates, and disruptive behavior, and an increase in teachers’
ability to manage challenging student behaviors and an increase in student academic
achievement. To help strengthen school communities and improve academic outcomes, staff
members need support to understand and anticipate behavior issues before they escalate. The
Positive Learning Collaborative (PLC) is a joint initiative between the NYCDOE and teachers’
union, UFT, which provides intensive training and direct consultation to educators in order to
develop the skills that prevent crises and help students focus on academic goals. Information
about PLCs will be shared with SIG Cohort 6 schools for consideration of implementation.

Educational partner selection: As part of being a Renewal School and under the Community-
Oriented School Design model, the school has selected partnerships with community-based
organizations (CBOs) that offer tailored whole-student supports, including mental health services
and after school programs. Principals have discretion over selecting educational partners,
including those outlined in the SIG plan, that have been formally contracted by the NYCDOE
after a vetting process. The NYCDOE oversees a request for proposal process from
organizations experienced in working with schools in need of school improvement.
Accountability plans for the partner must be included based on annual evaluations of student
progress in the Priority School. If progress is not evident, then the work with the partner is
discontinued.

Educational partner selection from pre-qualified organizations is accomplished through the
Multiple Task Award Contract (MTAC) procedure, which provides a streamlined process for
schools to follow, posted below. All RFPs are on the NYCDOE public website here. Renewal
Schools have selected from the following community-based organizations (CBOSs) listed here.
CBOs selected for SIG Cohort 6 applicant schools include Zone 26, Grand Street Settlement,
Center for Supportive Schools, Phipps Neighborhood, Good Shepard Services, Fordham
University, the Child Care Center of New York, Westhab, and EIl Puente. More information
about the chosen CBO is in Attachment Z.

The MOUSs submitted under the SIG Innovation Framework for each school and CBO outline
their partnership. The CBO selected is the lead partner in the SIG Innovation Framework


http://schools.nyc.gov/Offices/DCP/KeyDocuments/MTACPQS.htm
http://www1.nyc.gov/site/communityschools/schools-and-partners/schools-and-partners.page

Community-Oriented School Design. The process for CBO selection involved the NYCDOE
issuing a request for proposals to CBOs to partner with Renewal Schools. Once the pool of
CBOs was selected, School Leadership Teams (SLTs) were able to interview CBO
representatives to determine fit with the school. The SLT utilized a rubric that included
questions on whether the CBO could support the vision of the school through understanding the
student population and needs. The CBO works in collaboration with the school principal, SLT,
and the community school director assigned to the school to coordinate resources.

Use of Time During and After School: The school has a variety of opportunities for changing the
use of time during and after school. NYCDOE Priority Schools are implementing an additional
200 hours of Expanded Learning Time (ELT). NYCDOE created guidance for schools to
implement ELT called Guidelines for Implementing Expanded Learning Time at Priority
Schools; see here. The Priority School has the option to have ELT providers support students
through extended learning time.

All students in Renewal Schools will be given an opportunity for an additional hour of
supplemental instruction each school day, beginning next school year; a separate budget
allocation is provided for this purpose. The approach is that at least one hour of ELT is offered
to every student, known as the Renewal Hour. Schools may offer both the Renewal Hour and
other ELT programming. In addition, the lead CBO has funds budgeted in their Community
Schools contract to hire staff for the ELT initiative. There are two basic models for the Renewal
Hour: integration into the regular student school day or offering the ELT before or after the
school day. The attachment “Guidance for Use of Expanded Learning Time” outlines the
options for the implementation of Expanded Learning Time that Renewal Schools in more detail.

Schools can utilize a School-Based Option (SBO) to create flexible use of time. The SBO
process allows individual schools to modify certain provisions in the teachers’ union
(UFT)/NYCDOE Collective Bargaining Agreement. In the SBO process, the school community
creates a plan for how to effectively implement extended learning time. The principal and
school-based UFT chapter leader must agree to the proposed modification which is presented to
school union members for vote. Fifty-five percent of the UFT voting members must affirm the
proposed SBO in order for it to pass. The intent of the SBO process is to empower the school
community on how to best make use of time before, during, and after school. The SBO process
is described in the NYCDOE/UFT Collective Bargaining Agreement on page 46 here and is also
attached.

C. District Accountability and Support

The LEA must have the organizational structures and functions in place at the district-level to provide quality
oversight and support for its identified Priority Schools in the implementation of their SIG plans. The LEA plan for
accountability and support must contain each of the following elements:

i. Describe in detail the manner by which the district ensures that all federal requirements of a school’s
chosen model are fulfilled and continue to be fulfilled throughout the duration of the grant.

ii. ldentify specific senior leadership that will direct and coordinate district’s turnaround efforts and submit
an organizational chart (or charts) identifying the management structures at the district-level that are
responsible for providing oversight and support to the LEA’s lowest achieving schools.


http://intranet.nycboe.net/NR/rdonlyres/970DDA97-E393-433F-921B-39260BED7462/0/Acpolicypriorityelt.pdf
http://www.uft.org/files/contract_pdfs/teachers-contract-2007-2009.pdf

iii. Describe in detail how the structures identified in “i” of this section function in a coordinated manner, to
provide high quality accountability and support. Describe and discuss the specific cycle of planning, action,
evaluation, feedback, and adaptation between the district and the school leadership. This response
should be very specific about the type, nature, and frequency of interaction between the district
personnel with school leadership and identified external partner organizations in this specific Priority
School application.

iv. For each planned interaction, provide a timeframe and identify the specific person responsible for
delivery.

The central Office of State/Federal Education Policy & School Improvement Programs
(organizational chart attached) works to identify and monitor Priority School whole school
reform model selection and SIG progress monitoring. The School Implementation Manager
(SIM) ensures SIG application development, implementation, and monitoring of the approved
plan. Specific activities of the SIM include:

Review quantitative and qualitative data to assess student strengths and weaknesses;
Investigate root causes or contributing factors for low student achievement;

Align resources to maximize benefits to students;

Monitor plan implementation and make mid-course adjustments, as needed; and
Evaluate the impact of improvement interventions and external partners.

Schools Chancellor Carmen Farifia assumed leadership of the NYCDOE in January 2014. Dr,
Dorita Gibson is the Senior Deputy Chancellor and the Chancellor’s second in command
overseeing all aspects of school support, Superintendents, support for struggling schools, District
75 and 79 programs, and school communications. Phil Weinberg is the Deputy Chancellor for
Teaching and Learning overseeing professional development and curriculum, performance and
accountability, Common Core and college-readiness initiatives, Career and Technical Education,
and instructional support. Attached is a copy of the NYCDOE senior leadership organizational
chart which also includes leadership in Family Engagement, Operations, Students with
Disabilities, and English Language Learners, all of which play an integral role in coordinating
turnaround efforts.

The NYCDOE is transitioning to a new school support structure now that will be in place and
operational for the first day of school in September 2015. The new approach to school support is
guided by six critical principles:

1) Clear lines of authority and accountability so all schools improve.

2) Families have one place to call if they cannot resolve problems at the school.

3) School leaders maintain the critical independence over budget and human resources they
have had, so they can continue to drive improvement.

4) Provide customized support so school leaders can focus on those improvement efforts
most likely to boost achievement.

5) Provide one-stop support to school leaders.

6) Create equity in the system by providing more intensive support to schools that need it
most.



The new school support structure consists of four major parts:

1) Superintendent’s Offices: each Community and High School Superintendent will be
responsible for providing schools with the resources they need to succeed and hold
school leaders accountable for results

2) Borough Field Support Centers: each of the seven geographically located Borough Field
Support Centers will utilize a BOCES model (Board of Collaborative Educational
Services) in the provision of support to schools. An organizational chart is attached.

3) Central Teams

4) Affinity Groups, formerly called Partnership Support Organizations

As Renewal Schools, under the direction of the Superintendent, the Principal Leadership
Facilitators and Directors for School Renewal (DSRs) are the core drivers of school
improvement and implementation for Renewal Schools within their district. The DSR oversees
and supervises the coordination and delivery of intensive supports to persistently low achieving
schools. The DSR assists with needs-aligned instructional and operational supports to a number
of underperforming schools, including professional development, intensive interventions,
summer programming and extended learning opportunities, to ensure accelerated academic
achievement for the schools served. Attached is a copy of the Renewal Schools Program
organizational chart.

DSRs work with Renewal Schools to coordinate all school improvement efforts; SIMs work in
collaboration with DSRs on SIG requirements. Community School Directors (CSDs) are
assigned to each Renewal School to coordinate resources at the school-level with the CBO and
school. The attached “Stages of Development in a NYC Community School” provides a rubric
for schools to move from exploring to excelling in the features of a community school. Staff are
held accountable through performance reviews and grant monitoring. External partner
organizations working with Priority Schools are evaluated by schools and the NYCDOE based
on performance targets. Regular meetings take place with partners to ensure effectiveness, and
through the SIG Innovation Framework Community-Oriented School Design the NYCDOE will
convene all lead partners and school leaders as done with its School Innovation Fund (SIF) lead
partners last year to share expectations of SIG and as a lead partner.

Interactions with the Renewal School include weekly coaching visits to schools by DSRs and
content specialist instructional coaches. There are frequent observations with timely, accurate,
and actionable feedback. Superintendents provide professional development for school leaders
through organizing bi-monthly, collaborative Principal meetings. Superintendents also conduct
school visits and provide feedback to school leaders. Leadership coaches who are former
successful principals have been assigned to Renewal School principals. The Principal
Leadership Coaches are invited to school visits and debriefs to help support implementation of
the feedback and next steps given; they meet regularly with DSRs and Principals to monitor
ongoing progress; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent.



SIMs have a caseload of approximately a dozen schools implementing SIG Cohorts 2-6 and SIF.
SIMs are in each of their schools at least twice per month, communicate with school teams on
progress monitoring, and represent their schools to NYSED in the progress monitoring process.
Benchmarks have already been set for the school through the RSCEP, which align to SIG
benchmarks, and require an increased level of accountability. Using these measures, Renewal
Schools will be further evaluated by their superintendent at the conclusion of each of the next
two school years, in June 2016 and June 2017.

One Renewal School benchmark of note is that of student attendance which is also reviewed by
NYSED in SIG progress monitoring. This measure is required for all Renewal Schools as it is a
key indicator of schools’ progress. NYCDOE had 81 schools implementing SIG and SIF grants
in school year 2014-15 and participated in U.S. Department of Education SIG monitoring of
NYSED to outline its SIG development, implementation, and monitoring process. SIG Cohort 6
school plans outline strategies that will lead to successful outcomes in the leading indicators that
are measured in NYSED SIG monitoring, including improvements in the areas of student
attendance, teacher attendance, discipline referrals, ELT opportunities, and academic data.

In November 2014, NYCDOE released two new school quality reports, which present
information about the school’s practices, learning environment, and performance results.

The School Quality Snapshot is designed specifically for families, and provides a concise
summary of each school’s practices, environment, and performance. The School Quality
Guide is a more detailed report with additional information, including multiple years of data to
show the school’s progress over time. The Guide also Sets rigorous and realistic targets that are
based on the historical performance of schools with similar populations and the city as a whole
for schools in areas including student achievement, student progress, and college and career
readiness.

Each Renewal School was provided a menu from which they chose leading indicators and
student achievement benchmarks. Generally the targets included in the NYCDOE High School
and Elementary/Middle School Quality Guides were used as the basis for setting these
benchmarks. The attached shows samples from the benchmarks menus provided 1) for an
elementary/middle school and 2) for a high school. The guidelines for choosing benchmarks are
similar; the leading indicators and student achievement benchmarks are different based on the
school grade level.

Schools began receiving new data tools this year to help them track student progress and school
improvement. The Progress to Graduation Tracker provides high schools and transfer high
schools with credit and Regents data to more easily track individual students’ progress toward
graduation. The Tracker is updated on a daily basis so that educators can use the most up-to-date
information possible when identifying students who may be in need of additional supports and
interventions to help them succeed. The School Performance Data Explorer allows elementary,
middle and high schools to easily search, sort, and monitor metrics for current students across
subgroups and overtime. The tool includes information on how former students are doing
academically since they have left the school. By allowing educators to examine both whole-
school and individual-student metrics and trends, the Data Explorer is meant to help schools
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better identify and support struggling students earlier than ever before, identify and address
performance trends at their school, and track current and former students’ progress over time.

The following chart summarizes the interactions, timeframe, and persons responsible that are

discussed in this section:

Planned School Improvement Interaction

Timeframe

Person Responsible

Professional development for school leaders.

School visits & feedback for school leaders.

Bi-monthly
collaborative
Principal meetings

On-site school visits

Superintendent

Professional support to implement feedback
provided by the Superintendent.

Monitor progress and help to make adjustments
when necessary.

On-going

Principal Leadership
Facilitator (PLF)

Supervises the coordination and delivery of
multiple supports from NYCDOE.

Provides instructional and operational support
for schools.

Supports professional development needs of the
school.

Supports interventions, summer programming
and extended learning opportunities for schools.

Provides content coaching and classroom
observations and feedback.

Weekly visits to
School

Director for School
Renewal (DSR)

Coordinate resources at the school-level with
the CBO and school.

On-site daily

Community School
Director (CSD)

Support and monitors SIG implementation.

Coordinate with Superintendent teams on
school improvement initiatives for SIG

Bi-monthly on site
visits

School
Implementation
Manager (SIM)
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D. Teacher and L eader Pipeline

The LEA must have a clear understanding of the type and nature of teachers and leaders that are needed to create
dramatic improvement in its lowest-achieving schools. In addition, the LEA must have a coherent set of goals and
actions that lead to the successful recruitment, training, and retention of teachers and leaders who are effective in
low-achieving schools. The LEA’s plan must include each of the following elements:

i. ldentify and describe recruitment goals and strategies for high poverty and high minority schools to
ensure that students in those schools have equal access to high-quality leaders and teachers.

ii. Describe the district processes for altering hiring procedures and budget timelines to ensure that the
appropriate number and types of teachers and principals can be recruited and hired in time to bring
schools through dramatic change.

iii. ldentify and describe any district-wide training programs designed to build the capacity of leaders to be
successful in leading dramatic change in low-achieving schools. In addition, describe how these programs
are aligned to the implementation of the specific model chosen (Turnaround, Restart, Transformation,
Innovation Framework, Evidence-based, or Early Learning Intervention). Provide a history of these or
similarly purposed programs in the district, how they are or have been funded, and identify whether the
school principals chosen to lead the new school designs proposed in this application have emerged as a
direct result of these programs. Please identify the goals in terms of quantity and quality of effective
leader development.*

iv. ldentify and describe any district-wide training programs designed to build the capacity of teachers to be
effective specifically in low-achieving schools. Provide a history of these programs in the district, how they
are or have been funded, and identify whether the instructional staff chosen for the new school designs
proposed in this application have emerged as a direct result of these programs. If the programs are newly
proposed, please identify the goals in terms of quantity and quality of effective teacher development.*

v. Identify in chart form, the district-offered training events for items “iii & iv” above, scheduled during the
year-one implementation period (September 1, 2015 to June 30, 2016). For each planned event, identify
the specific agent/organization responsible for delivery, the desired measurable outcomes, and the
method by which outcomes will be analyzed and reported. Provide a rationale for each planned event and
why it will be critical to the successful implementation of the SIG plan.

*The district-wide training and professional development programs to be identified in this section are those that
are offered by the district to a group or cluster of like schools (Turnaround, Restart, Transformation, Innovation
Framework, Evidence-based, or Early Learning Intervention) and/or to cohorts of teachers and leaders who will
serve in them (e.g., training for turnaround leaders; training for teachers who need to accelerate learning in
Priority Schools where students are several levels below proficiency; training for school climate and culture in
Priority Schools, etc.). NYSED's Strengthening Teacher and Leader Effectiveness (STLE) grant may provide suitable
examples of the types of training and professional development expected in this section. See
https://www.engageny.org/resource/improving-practice. School-specific and embedded training and professional-
development should be detailed in Section II. 1.

The NYCDOE believes in its talent: the teachers, school leaders, and other personnel who work
with our city’s 1.1 million students. The mission of the Office of Leadership is to build and
sustain a leadership pipeline that yields high-quality leaders at all levels of the system,
including teacher leaders, assistant principals, principals, and systems-level leaders. The
pipeline structure has systemic supports and effective leadership development programs at each
stage to identify and cultivate:

1. Strong teachers to meet the citywide instructional expectations and move into more
formal teacher leadership development programs;
2. Effective teacher leaders and assistant principals to move into principal pipeline
programs and then into principal positions;
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3. Quality support for novice principals; and
4. Opportunities for experienced principals to mentor aspiring leaders.

The NYCDOE seeks to ensure that every student has the opportunity to learn from a high-quality
educator in a school with a strong school leader, particularly in Priority Schools where the need
is great. To accomplish this goal, we developed a pipeline of expert teachers and leaders and
provide them with targeted support. To increase the number of candidates who are well-
prepared to become principals, we have strengthened our principal preparation programs.
Simultaneously, we have shifted our focus toward identifying talented educators and nurturing
their leadership skills while they remain in teacher leadership roles. Our theory of action is that
if we invest in providing job-embedded leadership development opportunities for our most
promising emerging leaders and supporting our strongest current leaders to build leadership
capacity in others, then we will build a leadership pipeline that is more cost-effective and
sustainable, and produces more high quality next-level leaders.

The NYCDOE created the Principal Candidate Pool selection process to make clear the
expectations for principals in the recruitment process. The process is used to discern all
candidates’ readiness for the position of principal and ability to impact student achievement.
The NYCDOE has launched an enhanced version of the Principal Candidate Pool process in
order to meet the following objectives:
« Align the screening process to clear, high standards that are consistent with the
expectations to which principals will be held accountable under 3012-c.
« Offer participants an opportunity to receive high-quality professional development
about the NYCDOE’s expectations of principals.
o Provide hiring managers with multi-dimensional information to help enhance strategic
placement hiring decisions related to principals.

To recruit expert teachers, NYCDOE creates a diverse candidate pool. For subject-shortage
areas in which there are not enough traditionally-certified teachers to meet the needs of schools,
we developed alternative-certification programs such as the New York City Teaching Fellows,
which draws skilled professionals and recent college graduates to teach in high-need schools.
Begun in 2000, since then the program has provided schools with more than 17,000 teachers. In
addition to the NYC Teaching Fellows program, the NYCDOE has created an innovative
residency program called the NYC Teaching Collaborative that recruits and trains a cohort of 50
new teachers annually through a practice-based teacher training model in hard-to-staff schools.
This program is modeled after the nationally known program run by AUSL in Chicago.
Additionally, the NYCDOE recruits annually a cohort of new hires that have been identified as
top tier recruits to fill positions in struggling schools called the “Select Recruits” program.

The NYCDOE created teacher recruitment initiatives to build a pipeline of teachers prepared to
turnaround the performance of our lowest-performing schools and teacher leadership programs
for experienced educators to support professional development in their schools. In June 2014 the
NYCDOE and UFT negotiated a set of teacher leadership positions and those positions have
been focused in a subset of schools to serve as a vehicle to attract new talent to struggling
schools and create leadership opportunities for current teachers on staff. In spring 2015 a cohort
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of school participated in a foundational teacher leadership professional learning series that
oriented teachers to the new positions and provided opportunities for foundational skill
development in key teacher leadership skills. The NYCDOE also leverages the state-funded
Teachers of Tomorrow grant to provide recruitment and retention incentives for teachers to work
in our highest-need schools.

To support schools in recruiting and retaining this new talent at the school level, the DOE
produces annual “Smart Retention” reports which create a picture of a school’s history in
retaining talent year over year. Alongside the report, NYCDOE offers coaching in recruitment
and retention strategies for a subset of identified schools. Each year the NYCDOE sets hiring
policies to ensure that teachers and principals can be recruited and placed into our schools.
Principals are typically in place in schools by July before the start of the next school year to
begin year-long planning and school improvement efforts and teachers in place by September.
Once selected, principals are empowered to make certain staffing decisions for their schools.
Schools receive their budgets for the new fiscal year by June.

Annual hiring exceptions are set to ensure that hard-to-staff schools are staffed appropriately.
These exceptions are made on the basis of the following factors: hard to staff subject areas,
geographic districts, and grade level (elementary, middle, high). The timeline allows school
leaders the ability to plan for any staffing needs or adjustments in concert with the citywide
hiring process which begins in the spring and continues into the summer.

The NYCDOE creates and collaborates with partners on principal training programs to build a
pipeline of principals with the ability to drive teaching quality and student achievement district-
wide, particularly in schools with the greatest need. Our principal preparation programs share
the following characteristics: 1) a carefully-developed recruitment process to screen for highly
qualified participants, 2) required completion of a practical residency period, and 3) projects
capturing evidence of impact on leadership development and student gains. The NYCDOE is
now committed to hiring principals with at least seven years of education experience. LEAP,
launched in 2009, is a rigorous 12-month on-the-job program. LEAP develops school leaders
within their existing school environments and creates opportunities to harness existing
relationships including those with current principals and school communities. The LEAP
curriculum differentiates learning based on individual needs and is aligned with the NYCDOE’s
instructional initiatives and the CCLS.

Leadership coaches who are former successful principals have been assigned to Renewal School
Principals that are leading high schools. The DSRs collaborate closely with the ELI Principal
Leadership Coaches and Leadership Academy coaches. The Principal Leadership Coaches are
invited to school visits and debriefs to help support implementation of the feedback and next
steps given; they meet regularly with DSRs and Principals to monitor the ongoing progress of the
Renewal efforts; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent to stay apprised of all the initiatives.
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K-8 Renewal School principals are provided professional development and support through the
School Renewal Principal Learning Community, which meets five times per year around
thematically organized sessions designed to engage school leaders in their own professional
learning. The sessions also involve guest speakers and experts in the field. Renewal Principals
Study Groups are led by a panel of advisory principals and focus on developing leadership
expertise in one or more of the following areas: budgeting, data analysis, curriculum and
instruction, parent engagement and rebranding which involves re-visiting the mission and vision.
Please see Attachment Z: School-Level Information for District-Level Plan for information about
the principal chosen to lead the school design.

The NYCDOE believes that to support teachers in their growth and development, it is important
to have a common language and understanding of what quality teaching looks like. We have
invested significant resources into beginning the work of developing principals’ and teachers’
understanding of Charlotte Danielson’s Framework for Teaching, while training principals to do
more frequent cycles of classroom observations and feedback. Resources to begin this work are
provided to principals and educators in a number of ways: central and school-based professional
development opportunities, online courses, and Teacher Evaluation and Development Coaches
(TDECs) who work across multiple schools within their district. In addition, the NYCDOE has
developed district-wide training programs to build the capacity of specific groups of teachers,
including new teachers, teacher leaders, and teachers that work with special populations.

As of July 1, 2015, the NYCDOE Talent Coach and MOSL Specialist positions have been
combined to create a new role: the Teacher Development and Evaluation Coach (TDEC). TDECs
are supervised by superintendents and as such support school leaders throughout their district
with Advance, NYCDOE’s teacher development and evaluation system. Teacher Development
and Evaluation Coaches (TDECSs) collaborate with and support instructional leaders in

using Advance to assess teacher practice, utilize measures of student learning to assess teacher
effectiveness, and deliver high-quality developmental feedback to improve teacher effectiveness
and student learning. Coaches also inform central efforts to develop and refine systems, research
tools and program policies that support school leaders across New York City in providing
meaningful evaluations and targeted professional development to teachers.

New teachers who work in low-achieving schools are provided differentiated levels of support,
depending on their pathway to teaching. The New York City Teaching Collaborative offers a
subsidized Master’s degree program and focuses on supporting our highest-need schools,
provides intensive training and school placement during the spring, with ongoing mentoring and
training throughout the fall.

Several district-wide training programs are also available for teacher leaders who work in low-
achieving schools. We are looking to improve the teacher leadership programs that we offer and
are now working to create career ladders for teachers. All of the programs have developed
continuous feedback loops (surveys, focus groups, school-based visits) to ensure that
professional development is effectively being delivered and meeting the needs of new teachers
and teacher leaders. Current programs that exist include the Teacher Incentive Fund (TIF)
Program, the three new identified teacher leadership positions, and the Learning Partners
Program which allow teachers to stay in the classroom while collaborating with colleagues
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within and across schools. Professional development is also offered through collaboration with
the UFT Teacher Center. More information about teacher career pathways is here.

A chart is included as an attachment on NYCDOE trainings offered, and additional information
is included as an attachment as “Programs and Partnerships 2015.”

E. External Partner Recruitment, Screening, and Matching
The LEA must have a rigorous process for identifying, screening, selecting, matching, and evaluating partner
organizations that provide critical services to Priority Schools.

i. Describe the rigorous process and formal LEA mechanisms for identifying, screening, selecting, matching,
and evaluating external partner organizations that are providing support to this Priority school.

ii. Describe the LEA processes for procurement and budget timelines (and/or any modifications to standard
processes) that will ensure this Priority School will have access to effective external partner support prior
to or directly at the start of the year-one pre-implementation period and subsequent implementation
periods.

iii. Describe the role of the district and the role of the school principal in terms of identifying, screening,
selecting, matching, and evaluating partner organizations supporting this school. Describe the level of
choice that the school principal has in terms of the educational partners available and how those options
are accessible in a timeline that matches the preparation and start-up of the new school year.

iv. If the model chosen is Restart, the LEA/school must describe in detail the rigorous review process that
includes a determination by the LEA that the selected CMO or EMO is likely to produce strong results for
the school. See federal definition of ‘strong results’ at http://www?2.ed.gov/programs/sif/index.html.
Federal Register, vol. 80, no. 26, pg. 7242.

To identify, screen, select, match, and evaluate external partner organizations, the NYCDOE
uses a Pre-Qualified Solicitation (PQS) process. PQS is an ongoing open call-for-proposals
process by which the NYCDOE selects potential partners. Each partner undergoes a screening
process, which includes a proposal evaluation by a committee of three program experts who
independently evaluate partner proposals in terms of project narrative, organizational capacity,
qualifications and experience, and pricing level. The result is a pool of highly-qualified partner
organizations which are approved and fully contracted. The Priority School is then able to select
services from any of the pre-qualified external partner organizations by soliciting proposals and
choosing the best fit according to its needs. If a principal is interested in a specific partner that
has not already been approved, then she/he can recommend that the partner engage in the
qualification process with the NYCDOE.

In addition, the NYCDOE uses a specific solicitation process called Whole School Reform,
which seeks proposals from organizations experienced in working with schools in need of school
intervention. The goal is for the partners to support the school to build capacity and enable the
school to continue improvement efforts on its own. Partner proposals must offer a variety of
methods and strategies grounded in best practices to achieve substantial gains. Potential partners
provide accountability plans that include annual evaluations on student achievement progress
and the process for enabling schools to continue the reform efforts beyond the contract period,
along with at least three references from current or past client schools. Once partner proposals
are reviewed by the evaluation committee and recommended for approval, further due diligence
is done before formal recommendation for the Panel for Educational Policy for approval.
Principals have discretion to select approved partners based on their scope of service needs.
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Please see Attachment Z: School-Level Information for District-Level Plan for information about
the CBO that is providing support to this Priority School. The school-level plan for this Priority
School describes the particular design framework proposed and the scope of the re-design, as
well as our rationale for selecting the chosen external partner as a solution to address identified

gaps.

Priority Schools receive budget allocations for the new fiscal year by June, well in advance of
the start of the new fiscal year in July and the start of the school year in September. The
NYCDOE budget process provides principals with ample time to secure external partner support
through the above-mentioned systems. Principals may secure services from a list of external
partners that have already been thoroughly vetted by NYCDOE. Individual principals create a
scope of service and solicit proposals from partners based on their specific needs. Once
received, principals score proposals and award contracts to the most competitive and cost-
effective partners. Priority Schools secure support from effective external Whole School Reform
partners as early as May or June, well in advance of the year-one implementation period.

The NYCDOE manages the initial process of screening potential partner organizations so that
principals can focus on selecting partner organizations based on their budget and service needs.
NYCDOE manages an ongoing call-for-proposals process for select categories of services to
schools. All proposals received by the NYCDOE must first be reviewed to determine if they
meet all of the submission qualifications prescribed in the call for proposal. Proposals meeting
these requirements are evaluated and rated by a district-based evaluation committee.

As needed, the NYCDOE may conduct site visits to verify information contained in a proposal
and may require a potential partner to make a presentation on their services or submit additional
written material in support of a proposal. Once the NYCDOE recommends a vendor for award,
the recommendation is reviewed by the Division of Contracts and Purchasing for approval and
then the Panel for Educational Policy for review and final approval.

Priority School principals are able to contract services from any of the approved pre-qualified
educational partners by developing a specific scope of work, soliciting proposals using a user-
friendly online tool and choosing the most competitive partner according to their specific needs.
Once school principals receive school budgets for the new fiscal year in June, they are able to
begin negotiating with potential partners for services in the new school year. The process allows
principals sufficient time to solicit vendors and establish contracts in time for the new school
year and possible preparation activities during the summer.

At the end of each school year, each school principal evaluates the services of the vendors —
based on the objectives, proposed scope of services, and outcomes from the services — and
determines whether to continue the partnership. Central staff assist the Priority School in
evaluating the impact of chosen partners toward meeting the school’s improvement goals.
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E. Enrollment and Retention Policies, Practices, and Strateqies

The LEA must have clear policies, practices, and strategies for managing student enrollment and retention to
ensure that Priority Schools are not receiving disproportionately high numbers of students with disabilities,
English-language learners, and students performing below proficiency.

i. Identify and describe similarities and differences in the school enrollment of SWDs, ELLs, and students
performing below proficiency in this Priority School as compared with other schools within the district.
Discuss the reasons why these similarities and differences exist.

ii. Describe the district policies and practices that help to ensure SWDs, ELLs, and students performing below
proficiency have increasing access to diverse and high quality school programs across the district.

iii. Describe specific strategies employed by the district to ensure that Priority schools in the district are not
receiving or incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency.

Please see Attachment Z: School-Level Information for District-Level Plan for information about
this Priority School’s enrollment as compared with other schools.

The NYCDOE operates a school choice-based system for students and families from Pre-
Kindergarten to high school. In the past several years, the NYCDOE has worked to increase
equitable access to high quality programs at all grade levels. All students, including students with
disabilities, English Language Learners, and students performing below proficiency have access
to all public schools as part of the choice-based enrollment system. Students participating in Pre-
Kindergarten admissions can access NYCDOE district schools and New York City Early
Education Centers (NYCEECs). The NYCDOE works to make as many pre-K programs as
possible available to families. This year, families had the benefit of a new streamlined
application process. This single application process allowed families to rank their options in
order of preference, including both NYCDOE district schools and NYCEECs. Students
participating in Kindergarten admissions can access all elementary choice and zoned schools.
Zoned schools give priority to students who live in the geographic zoned area. Choice schools
are schools that do not have a zone and give priority to applicants based on sibling status, district
of residence, and in some cases, other criteria. The Kindergarten application process is a single
application that allows parents to rank their school options in order of preference, including both
zoned and choice schools.

At the middle school level, families also may submit a single application that allows them to
rank their school options in order of preference. Some community school districts maintain
primarily zoned middle schools, which give priority to students in the geographic zone. Most
districts also have choice schools which have admissions methods based on academic or artistic
ability, language proficiency, demonstrated interest, or a lottery (unscreened). At the high school
level, approximately 75,000 students participate annually in a single application process that
covers over 400 schools. The citywide choice process provides an opportunity for all participants
to select up to 12 choices from across the five boroughs. The process consistently matches the
majority of students to their top choice schools; for the previous five years, high school
admissions has matched over 80% of students to one of their top five choices. Students may
participate for both 9™ grade and 10" grade admissions.
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Since the 2012-13 school year, students with disabilities who have IEPs have benefited from
improved access to zoned and choice schools. Rather than being assigned to a school based
solely on availability of their reccommended special education program, students with IEPs
participated fully in the standard Kindergarten, middle school, and high school admissions
process alongside their peers. This increased level of access will continue to scale up until the
NYCDOE can ensure all students with disabilities have access to the schools they would
otherwise attend if they did not have an IEP and, furthermore, that their special education
programs, supports, and services be available in the schools to which they are matched.

Throughout the 2013-14 and 2014-15 school years, the Division of Specialized Instruction and
Student Support (DSISS) partnered with field-based school support teams and schools to
proactively support students with disabilities in the following four areas: student engagement in
rigorous curriculum with full access to community schools and classrooms, development and
implementation of quality IEPs, infusing school-wide and individualized positive behavioral
supports, and effective transition planning. For the 2015-16 school year, DSISS will continue
this work. All stakeholders will continue to be responsible for ensuring students with disabilities
are educated in the most appropriate, least restrictive environment. To that end, through the
NYCDOE'’s special education reform work, schools will engage in professional learning
opportunities that focus on the continued commitment to supporting all educators in their
understanding and facility with learner variability, access to content, rigorous expectations,
inclusion, and the essential knowledge and skills needed for students to be college and career
ready. Priorities for professional development are built on themes that reflect research- and
evidence-based best practices and are fully integrated with the Common Core Learning
Standards and Advance.

The NYCDOE has begun to put in place policies and practices designed to ensure that Students
with Disabilities (SWDs), English Language Learners (ELLS), and students performing below
proficiency have increasing access to diverse and high quality school options across the district.
Our current SWD and ELL policies and guidance not only support schools in focusing their
programming practices around student needs, but also encourage schools to develop a deep
knowledge and understanding of their students’ strengths, needs, and preferences in order to
drive programmatic planning and/or shifts. Schools are supported in expanding their continuum
of services to provide differentiated and individualized levels of support rather than stand-alone
special education programs, so that students may receive recommended services based on
individual needs at their schools of choice. For ELLs specifically, the NYCDOE encourages
families of eligible students to request a bilingual program in their schools, knowing that if there
is sufficient interest then schools will create and sustain bilingual programs that benefit not only
ELLs, but also students interested in learning a second language.

In addition, for students with specific disabilities who may benefit from specialized instructional
and/or social-emotional strategies, the NYCDOE continues to create and expand specialized
programs in community schools and specialized schools. For SWDs, the NYCDOE has grown
the number of District 75 (D75) specialized schools for students with disabilities, specialized
programs in community schools for students with Autism Spectrum Disorders (ASD) known as
the ASD Nest Program and the ASD Horizon Program, specialized programs in community
schools for students with intellectual disability or multiple disabilities know as Academic,
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Career, and Essential Skills (ACES) Programs, and also Bilingual Special Education (BSE)
Programs for ELLs with IEPs who are recommended for a special education program in their
home/native language. Families of students with specific disabilities may also elect to enroll in
their zoned school.

District 75 provides citywide educational, vocational, and behavior support programs for
students who are on the autism spectrum, have significant cognitive delays, are severely
emotionally challenged, sensory impaired and/or multiply disabled at more than 310 sites.
Specialized Programs in community schools (ASD Nest, ASD Horizon, ACES, and BSE
Programs) are intended to increase access to community schools even further, for students with
these specific disabilities for whom a District 75 school was historically more likely to be
recommended. The ASD Nest Program and ASD Horizon Program are two different programs
in community schools that serve admitted students with a disability classification of autism. Each
program is designed to develop students’ academic and social skills, but has different service
delivery models and admissions criteria. The ASD Nest Program is primarily designed to support
students with ASD who would benefit from intensive social skills development. As the result of
significant growth in these programs, in 2014-15, a student on the autism spectrum was more
than three times as likely (from 9% to 29%) to attend a community school than in 2007-8. This is
especially significant given that over the same time period, the numbers of students classified as
autistic has more than doubled, from 5,365 to 13,161 students.

The NYCDOE offers a range of high-quality programs for students performing below
proficiency. The Office of Postsecondary Readiness works to support over-age and under-
credited students, students enrolled in Career and Technical Education programs and Black and
Latino students. The NYCDOE has Transfer Schools, which are small, academically rigorous,
full-time high schools designated to re-engage students who have dropped out or who have fallen
behind in credits. CTE is delivered in two ways across the NYCDOE: at designated CTE high
schools and CTE programs in other high schools. CTE programs offered in high schools are
developed in response to future employment opportunities and the potential for career growth
in New York City. Currently, CTE programs are offered in fields ranging from aviation
technology and culinary arts to emergency management and multimedia production.

In addition to expanding access to high-quality school and program options for SWDs, ELLSs,
and students performing below proficiency, the NYCDOE is committed to supporting schools in
meeting students’ unique learning needs. The NYCDOE previously made modifications to the
Fair Student Funding formula to provide weights, which provide additional funding, for students
who require additional support in order to succeed, including weights for Academic Intervention
Services (AIS), ELLs, and Special Education Services. In 2011-12, the NYCDOE revised the
funding methodology to provide additional weights to traditional high schools serving overage
under-credited (OAUC) students. Providing schools with additional funding for AIS and OAUC
further supports students that are performing below proficiency.

Meeting the needs of ELLs and SWDs is an area of special need in our schools. The UFT
Teacher Center will support educators in SIG Cohort 6 schools through customized professional
learning opportunities targeted to meet the unique needs of each school. Three Teacher Center
Field Liaisons will collaborate with administrators and the school-based staff development
committee to design learning opportunities to meet the needs of all learners, including ELLs and
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SWDs.

The UFT Teacher Center Field Liaison will work in participating schools with Master/Peer
Collaborative and Model Teachers and school-based site staff to:
e Design customized professional development
e Provide intensive, ongoing, job-embedded professional development, including one-on-
one coaching, in-classroom support and coaching, demonstration lessons, co-teaching,
classroom learning labs, study groups and work sessions, to impact student achievement
e Collect, analyze and interpret data for making instructional decisions
e Use data and facilitate the creation of action plans for data-driven professional
development, learning laboratories and study groups, etc.
e Integrate instructional technology into teaching and learning

The NYCDOE employs specific strategies to ensure that Priority Schools are not receiving or
incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency. One important strategy is the reform of the over-the-counter
(OTC) process, which has been critical to managing disproportionately high enroliment of
SWDs, ELLs, and students performing below proficiency in Priority Schools. Each summer, the
NYCDOE opens temporary registration centers across the city to assist families seeking
placement or hardship transfers (primarily in high school grades) during the period before the
start of school. Approximately 15,000 new or returning students are placed during this peak OTC
period and many are higher-needs students. For the past several years, the NYCDOE has added
seats to every high school’s OTC count. As a result, the impact of OTC placements at low-
performing schools, including Priority Schools, was minimized, and there was an increase in
student access to more programs.

For fall 2015, the NYCDOE Chancellor has publicly committed to reducing OTC in Renewal
Schools, including all the schools applying for SIG Cohort 6. Additionally, in 2014-15,
NYCDOE implemented a one-year elimination of OTC enrollment for the two State-identified
Out of Time schools.

Another important strategy is the NYCDOE enrollment “targets” for Students with Disabilities,
in which elementary, middle, and high schools allot a percentage of their seats to SWDs,
equivalent to the district or borough rate of SWDs. In 2014, students with recommendations of
services for 20% or more of their day were included in these targets. This strategy has
contributed to an impressive decline in the number of schools serve few SWDs. Between 2007-
08 and 2014-15, the percentage of schools that enroll SWDs at a rate of 10% or less has been cut
in half, from 19% of schools in 2007-08 to just 9% of schools in 2014-15.

Furthermore, to increase access to some of NYCDOE’s highest performing schools, NYCDOE
has reduced the screening requirements for seats in selective programs that maintain unfilled
seats. Typically, schools that have screened programs are allowed to rank students who meet that
program’s admissions criteria, and only those students who are ranked may be matched to that
school. Since 2012, the NYCDOE has worked with screened schools to increase the number of
SWDs ranked and matched to their programs. In situations where schools do not rank a sufficient
number of SWDs, additional SWDs are matched to the unfilled seats in order to provide greater
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access for these students to high-quality schools. In its first year, this work resulted in 20
programs placing approximately 900 additional students into academically screened seats that
would have otherwise gone unfilled. For students entering high school in 2013, the NYCDOE
placed almost 1,300 students were placed into these programs. The NYCDOE will continue this
work in the upcoming school year.

The Public School Choice transfer process is another strategy that NYCDOE uses to help reduce
the number of higher-needs, lower-performing students in Priority schools. Through Public
School Choice, all students attending Priority schools are given the opportunity to transfer out of
their current school and into a school that is “In Good Standing.” Students submit an application
in the spring listing their choices, and they receive an offer over the summer for the upcoming
fall. Lower-performing students and lower-income students are prioritized to receive an offer of
their choosing. Furthermore, the NYCDOE has slightly revised the process in recent years to
make the following two changes: the lowest-performing students within Priority Schools are
more accurately identified through the use of indicators beyond merely test scores (including a
promotion-in-doubt indicator based on grades and an indicator for students in temporary
housing); students attending Priority Schools are prioritized to receive an offer above students
attending Focus Schools. In 2014, over 6,500 families applied for transfers through Public
School Choice and over 4,500 students received an offer.

G. District-level Labor and Management Consultation and Collaboration

The LEA/school must fully and transparently consult and collaborate with recognized district leaders of the
principals’ and teachers’ labor unions about district Priority Schools and the development and implementation of
the plan proposed for this specific Priority School proposed in this application. The evidence of consultation and
collaboration provided by the LEA must contain each of the following elements:

i. Describe in detail the steps that have occurred to consult and collaborate in the development of the
district and school-level implementation plans.
ii. Complete the Consultation and Collaboration Form and submit with this application (Attachment A).

The NYCDOE has consulted and collaborated with key stakeholders on the development of SIG
Cohort 6 plans. Application and NYCDOE-developed guidance materials were shared directly
by staff with the parent leadership group, CPAC; the principals’ union, CSA; and the teachers’
union, UFT. The engagement process with each group took place via meetings, phone calls, and
emails about the applications. School Leadership Team (SLT) meetings took place to discuss
school plans, which includes the principal, parent representatives, and UFT school leadership.

NYCDOE staff met with the Chancellor’s Parent Advisory Council (CPAC) in a full meeting on
June 11 to discuss SIG Cohort 6. CPAC is the group of parent leaders in the NYCDOE; it is
comprised of presidents of the district presidents’ councils. The role of CPAC is to consult with
the district presidents’ councils to identify concerns, trends, and policy issues, and it advises the
Chancellor on NYCDOE policies. NYCDOE staff met with UFT leadership on June 29 and
engaged in multiple phone calls and emails with UFT regarding plan and overall school feedback
subsequent to this meeting. CSA was also consulted with via phone calls and emails. All groups
received district and school drafts for review and feedback.
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The NYCDOE is committed to collaboration in its efforts to improve Renewal Schools. Teacher
leaders in particular are integral to the successful implementation of all other school
improvement measures. They serve as indispensable colleagues for school leaders, ensuring that
the school community retains its most effective teachers, is supportive of all teachers’ growth,
and increases student achievement. School-level plans include information about faculty senates
or other structures to promote shared school-based governance, responsibility, and collaboration
in the interests of furthering the educational mission of each school. Moreover, the success of
these schools depends largely on developing in parents an ownership and leadership in schools.
This means shifting the paradigm from parents as participants to parents as leaders and
decision-makers who work hand-in-hand with school staff and CBOs. Stakeholder
collaboration will continue to be a focus for each SIG Cohort 6 school.

In addition to the district-level Attachment A, NYCDOE asked that schools submit a school-
level Attachment A, the Consultation & Collaboration Documentation Form, in order to ensure
consultation and collaboration took place on the school-level plans with staff and parent
stakeholder groups. Signatures include the school’s principal, parent group president, and UFT
representative. These school-level forms are also attached in addition to the required district-
level Attachment A. The district-level form is signed by the president/leaders of the teachers’
union, principals’ union, and district parent body as of July 17 and July 20. The individuals who
signed are Michael Mulgrew, UFT President; Ernest Logan, CSA President; and Nancy
Northrup, CPAC Co-Chair.
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A. District Overview
The LEA must demonstrate a commitment to success in the turnaround of its lowest achieving schools and the
capacity to implement the model proposed. The district overview must contain the following elements:

i. Describe the district motivation/intention as well as the theories of action guiding key district strategies to
support its lowest achieving schools and ensuring that all students graduate high school ready for college
and careers.

ii. Provide a clear and cogent district approach and set of actions in supporting the turnaround of its lowest
achieving schools and its desired impact on Priority Schools.

iii. Describe the evidence of district readiness to build upon its current strengths and identify opportunities
for system-wide improvement in its Priority Schools.

Under the leadership of Schools Chancellor Carmen Farifia, the New York City Department of
Education (NYCDOE) is fundamentally changing the way in which it partners with and provides
support to schools, and holds everyone in the system accountable for results. The NYCDOE
created Strong Schools, Strong Communities (see plan here), which outlines the
motivation/intention and theories of action guiding NYCDOE strategies to support the lowest
achieving schools and ensure that all students graduate high school ready for college and careers.
The plan describes a new approach to supporting New York City’s public schools and all of our
students, which consists of three key components:

1. The Framework for Great Schools — a roadmap to school improvement for school leaders

2. School Quality Reports that give schools and families well-rounded and actionable
information about school performance

3. Astreamlined system to deliver customized support to schools

The Framework for Great Schools provides the NYCDOE approach in supporting the turnaround
of our lowest achieving schools and ensuring that all students graduate high school ready for
college and careers. There are six essential interconnected elements of the framework which are
the foundation for our approach:

1. Rigorous instruction: Classes are driven by high educational standards and engage
students by emphasizing the application of knowledge.

2. Collaborative Teachers: The staff is committed to the school, receives strong
professional development, and works together to improve the school.

3. Supportive Environment: The school is safe and orderly. Teachers have high
expectations for students. Students are socially and emotionally supported by their
teachers and peers.

4. Strong Family-Community Ties: The entire school staff builds strong relationships with
families and communities to support learning.

5. Effective Leaders: The principal and other school leaders work with fellow teachers and
school staff, families, and students to implement a clear and strategic vision for school
success.

6. Trust: The entire school community works to establish and maintain trusting
relationships that will enable students, families, teachers, and principals to take the risks
necessary to mount ambitious improvement efforts.


http://schools.nyc.gov/NR/rdonlyres/C955EF12-EBBC-4B41-AF8D-20597C55DF0C/0/StrongSchoolsStrongCommunities_NYCDOE.pdf

The NYCDOE School Renewal Program was recently created for the most struggling schools,
including Priority Schools. All of the schools for which the NYCDOE is applying for the School
Improvement Grant (SIG) Cohort 6 opportunity are Renewal Schools. The School Renewal
Program provides a more targeted approach for school improvement, and demonstrates the
readiness of the NYCDOE to build upon current strengths and identify further opportunities for
improvement. The NYCDOE is working intensively with each Renewal School community over
three years, setting clear goals and holding each school community accountable for rapid
improvement. More information about the School Renewal Program is here.

Renewal Schools are transforming into Community Schools as the New York City Community
Schools Initiative is a central element of Mayor Bill de Blasio’s vision to re-imagine the City’s
school system; this direction is aligned with the New York State Education Department
(NYSED) state-determined SIG model: the Innovation Framework Community-Oriented School
Design, the model selected for NYCDOE SIG Cohort 6 applications. Community Schools are
neighborhood hubs where students receive high-quality academic instruction, families can access
social services, and communities congregate to share resources and address common challenges.
The Mayor has pledged to create more than 100 Community Schools over the next several years,
including this school. More information on the Community Schools Initiative is here.

This SIG plan is based on the school’s unique Renewal Schools Comprehensive Education Plan
(RSCEP), which was crafted this past spring based on needs assessments for each school and
includes a Community School description along with SCEP required information. NYCDOE
Renewal Schools will be transformed into Community Schools, have an additional hour of
instruction each day, increase professional development in key areas like student writing, and
launch a summer learning program — with concrete targets in student achievement. This SIG
plan will support key improvement strategies in the Renewal School.

Another strength of the NYCDOE includes control of the schools under the Chancellor and
Mayor, which ultimately has given more independence to principals. One of the most important
reforms has been giving principals control over hiring and budget decisions. An opportunity for
improvement, however, is that while some principals were able to use this autonomy to drive
achievement in their schools, others struggled without direction on how to improve, particularly
in struggling schools. Moving forward, each NYCDOE Community and High School
Superintendent will be responsible for providing schools with the resources they need to succeed
and hold school leaders accountable for results. Superintendents will utilize a school’s
performance data, the Framework for Great Schools, and the professional judgment they have
gained through experience to raise student achievement in struggling schools.

The Mayor, Chancellor, and NYCDOE leadership will closely monitor Renewal School progress
via regular data reports and frequent visits to the school. Renewal Schools have at most three
years to show significant improvement before the NYCDOE considers restructuring the school.
If the school fails to meet benchmarks each year, or the Superintendent loses confidence in the
school leadership, the Superintendent will make the changes necessary to ensure that each child
in the school has a high-quality education. Such changes may include school
consolidation/merger or closure.


http://schools.nyc.gov/AboutUs/schools/RenewalSchool
http://www1.nyc.gov/site/communityschools/index.page

The NYCDOE is monitoring schools with low student enrollment for possible
consolidations/mergers. By the end of the 2014-15 school year, proposals to consolidate four
low enrollment schools were announced for proposal to the Panel on Educational Policy (PEP) in
fall 2015. In addition, there are other schools that could benefit from consolidation, and school
leaders are working closely with their communities and Superintendents with the intention of
aligning resources and building consensus for consolidation. We anticipate making further
announcements this fall if there are viable school redesigns, which may include SIG Cohort 6
schools. Our budget requests for schools with currently less than a 200 student enroliment
reflect a reduced amount for school year 2015-16 as we took into consideration the relatively low
student enrollment. We believe that our school redesign efforts will ultimately provide a much
richer educational experience for our students.

B. Operational Autonomies

The LEA must provide operational autonomies for Priority Schools in exchange for greater accountability for
performance results in the following areas: 1) staffing; 2) school-based budgeting; 3) use of time during and after
school; 4) program selection; and 5) educational partner selection. In addition to providing quality responses to
each element requested in this section of the Project Narrative, the Priority School must have school-level
autonomy in at least two of these areas for an acceptable rating in this category. Applications that provide quality
responses and that are granted anywhere from 3 to 5 of these autonomies will receive a rating of exemplary for
this category. The LEA must respond to each of the following:

i. Describe the operational autonomies the LEA has created for the Priority School in this application.
Articulate how these autonomies are different and unique from those of the other schools within the
district and what accountability measures the district has put in place in exchange for these autonomies.

ii. Provide as evidence formally adopted Board of Education policies and/or procedures for providing the
school the appropriate autonomy, operating flexibility, resources, and support to reduce barriers and
overly burdensome compliance requirements.

iii. Submit as additional evidence, supporting labor-management documentation such as formally executed
thin-contracts or election-to-work agreements, or school-based options, that state the conditions for
work that match the design needs of Priority School.

As a Renewal School, the school is provided increased supports for increased accountability for
performance results. Key elements of the School Renewal Program are:

e Transforming Renewal Schools into Community Schools

e Creating expanded learning time

e Supplying resources and supports to ensure effective school leadership and rigorous
instruction with collaborative teachers

e Underperforming schools will undergo needs assessments in six elements of the
Framework for Great Schools to identify key areas for additional resources

¢ Bringing increased oversight and accountability including strict goals and clear
consequences for schools that do not meet them

Budgeting: A budget for the school is based on the Fair Student Funding (FSF) formula. Funding
follows each student to the school that he or she attends based on student grade level, with
additional dollars based on need (academic intervention, English Language Learners, special



education, high school program). Recently the NYCDOE committed $60 million in additional
funding to ensure that struggling schools have the resources they need to succeed. Renewal
Schools will be brought to 100 percent of their FSF recommendation within two years. Also as a
Priority School, the school receives funding through Title I allocations to support its goals
outlined in its school improvement plan as a struggling school. Priority Schools select to use this
funding towards identified areas of need, for example expanding learning time. Priority Schools
may also receive School Achievement Funding from the NYCDOE to improve instructional
programs.

A description of Fair Student Funding, which can be used at principal discretion, is posted here.
A description of School Achievement Funding can be found here. The Priority School receives
funding in its budget to use flexibly and an additional funding allocation to support its school
improvement activities, documented in a NYCDOE procedure known as a School Allocation
Memorandum (SAM). The Priority and Focus Schools SAM for school year 2014-15 is posted
here and is also attached.

Staffing: Renewal School principals select staff to fill vacancies. Principal staffing actions
include additional pay for certified staff for expanded learning as required by NYSED as a
Priority School. Schools participate in NYCDOE teacher leadership programs to support the
retention and development of expert teachers at their school. The NYCDOE provides
organizational assistance to Priority Schools. The Office of State/Federal Education Policy &
School Improvement Programs is designated to work with Priority Schools to select and
implement their whole school reform models and assist the schools with compliance
requirements. School Implementation Managers (SIMs) work with SIG schools on school
improvement efforts and SIG compliance requirements.

Renewal School principals and their leadership teams were targeted by NYCDOE central for
ongoing consultation recruitment and retention needs as well as a series of trainings, workshops,
and activities that are customized to fit the specific needs of the school. Focus areas include
recruitment and marketing to candidates, determining “right-fit” teachers, teacher selection, and
supporting and retaining new and existing teachers.

Through the 2014 teachers’ contract and subsequent amendments (see the attached UFT MOA)
three new teacher leader roles were created. All Renewal Schools had the opportunity to
establish teacher leader roles with a designated funding allocation; below is additional
information on three key new roles.

e Model Teacher: Takes on additional responsibilities such as establishing a laboratory
classroom; demonstrating lessons; exploring emerging instructional practices; reflecting
on and debriefing a visit from a colleague.

e Peer Collaborative Teacher: Released from the classroom for a minimum of 20% of the
time to take on additional responsibilities to support the professional learning of their
colleagues through peer coaching and intervisitation.

e Master Teacher: Released from the classroom for a minimum of 20% of the time to take
on additional responsibilities to support the entire school or across multiple schools;
responsible for school-level progress.


http://schools.nyc.gov/AboutUs/funding/overview/default.htm
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf

Teacher leaders are integral to the school improvement process as well as a way to retain high-
performing teachers, recruit and attract experienced educators, create opportunities for
collaboration, and further develop and refine teacher practice. As one principal explained,
“Having a distributed leadership structure in this school is not only effective for building
effective teaching practices, but also for running a school. It makes my day and my job infinitely
easier. One example is planning [professional learning time] on Mondays... it is a big task.
Knowing that we have teacher leaders working with teachers who are putting forth things they
would like to work on makes that time more effective and the teachers more invested.”

Each school will receive up to $27,500 to fund a team of teacher leaders. The allocation will be
issued through a SAM following the completion of the teacher leader selection and staffing
cycle. The selection process is a joint UFT-NYCDOE designed and implemented process. In
addition, only teachers rated Effective and Highly Effective are eligible to apply.

Guidance provided by the NYCDOE includes that schools may use the allocation to fund one
Peer Collaborative Teacher and two Model Teachers:

e Schools where teacher leadership has been the most successful in building school culture
have staffed more than one teacher leader role at their school — ideally a team of at least
three. Having more than one teacher leader at a school, formalizes teacher leadership to
the rest of the staff and makes the work of the teacher leaders a larger part of the school
culture.

e Given that the Peer Collaborative Teacher has release time, they are well positioned to
organize the teacher leadership team in a way that broadens the impact of the teacher
leader team and increases the potential supports for other teachers in the school. The
Model Teachers act as key partners in the work to support growth through sharing their
classroom with other teachers in the building.

Program selection: NYCDOE was among the first large urban school districts in the nation to
recommend new high-quality Core Curriculum materials, with English Language Learner
supports, for grades K-8 in ELA and math that align to the CCLS and promote the instructional
shifts. The NYCDOE conducted an extensive research and review process in order to identify
high-quality Core Curriculum materials that align to the CCLS and promote the Common Core
Instructional Shifts for ELA and Mathematics. Additional information on NYCDOE and the
Common Core may be found here.

Each Renewal School participated in a needs assessment, which included the Surveys of Enacted
Curriculum (SEC), a research-based, nationally validated set of online surveys that align teacher-
reported data on ELA and mathematics instruction against the Common Core standards. The
SEC is used as one set of data to help inform the school how what is happening in the
classroom—the enacted curriculum—compares to the written curriculum and tested curriculum,
including state assessments. It helps begin conversations about how to better align the three
types of curricula. Reports were provided to each school to inform their SIG Cohort 6 plan.


http://schools.nyc.gov/NR/rdonlyres/5CC378E0-7EE7-4A11-A55B-EDD26552EE16/0/CommonCoreCurriculumSupports0528_v11.pdf
http://schools.nyc.gov/NR/rdonlyres/B501D8D1-5144-41D3-BDF6-85FAE159A938/0/ELLSupports_CC.pdf
http://schools.nyc.gov/NR/rdonlyres/B501D8D1-5144-41D3-BDF6-85FAE159A938/0/ELLSupports_CC.pdf
http://schools.nyc.gov/Academics/CommonCoreLibrary/CommonCoreClassroom/ELA/default.htm
http://authoring.nycboe.net/Academics/CommonCoreLibrary/CommonCoreClassroom/Mathematics/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/Standards/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/InstructionalShifts/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/InstructionalShifts/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/NYSStandards/default.htm

There are differentiated professional supports provided to Renewal Schools. Teachers in K-8
schools are provided professional development through the Teacher’s College Writing Project
and the ReadyGen Independent Reading Initiative. Teachers in high schools are provided with
professional development through the WITsi (Writing is Thinking Through Strategic Inquiry)
process, included in the school-level SIG plans. Effective strategies for teaching expository
writing will be taught explicitly up front and integrated into the strategic inquiry process. The
rationale for their central role is that they are high-leverage strategies that target struggling
students’ deficiencies and that improve content knowledge, academic vocabulary, written
language, oral language and reading comprehension simultaneously. They also help teachers
pinpoint what struggling students need and how to provide it. The strategy is to begin (year 1)
with a focus on the 9™ grade and to focus on one additional grade each subsequent year (9th and
10th in year 2; 9" through 11th in year 3).

Schools are also selecting programs to improve school climate and safety with the goal of
decreasing incident rates, suspension rates, and disruptive behavior, and an increase in teachers’
ability to manage challenging student behaviors and an increase in student academic
achievement. To help strengthen school communities and improve academic outcomes, staff
members need support to understand and anticipate behavior issues before they escalate. The
Positive Learning Collaborative (PLC) is a joint initiative between the NYCDOE and teachers’
union, UFT, which provides intensive training and direct consultation to educators in order to
develop the skills that prevent crises and help students focus on academic goals. Information
about PLCs will be shared with SIG Cohort 6 schools for consideration of implementation.

Educational partner selection: As part of being a Renewal School and under the Community-
Oriented School Design model, the school has selected partnerships with community-based
organizations (CBOs) that offer tailored whole-student supports, including mental health services
and after school programs. Principals have discretion over selecting educational partners,
including those outlined in the SIG plan, that have been formally contracted by the NYCDOE
after a vetting process. The NYCDOE oversees a request for proposal process from
organizations experienced in working with schools in need of school improvement.
Accountability plans for the partner must be included based on annual evaluations of student
progress in the Priority School. If progress is not evident, then the work with the partner is
discontinued.

Educational partner selection from pre-qualified organizations is accomplished through the
Multiple Task Award Contract (MTAC) procedure, which provides a streamlined process for
schools to follow, posted below. All RFPs are on the NYCDOE public website here. Renewal
Schools have selected from the following community-based organizations (CBOSs) listed here.
CBOs selected for SIG Cohort 6 applicant schools include Zone 26, Grand Street Settlement,
Center for Supportive Schools, Phipps Neighborhood, Good Shepard Services, Fordham
University, the Child Care Center of New York, Westhab, and EIl Puente. More information
about the chosen CBO is in Attachment Z.

The MOUSs submitted under the SIG Innovation Framework for each school and CBO outline
their partnership. The CBO selected is the lead partner in the SIG Innovation Framework


http://schools.nyc.gov/Offices/DCP/KeyDocuments/MTACPQS.htm
http://www1.nyc.gov/site/communityschools/schools-and-partners/schools-and-partners.page

Community-Oriented School Design. The process for CBO selection involved the NYCDOE
issuing a request for proposals to CBOs to partner with Renewal Schools. Once the pool of
CBOs was selected, School Leadership Teams (SLTs) were able to interview CBO
representatives to determine fit with the school. The SLT utilized a rubric that included
questions on whether the CBO could support the vision of the school through understanding the
student population and needs. The CBO works in collaboration with the school principal, SLT,
and the community school director assigned to the school to coordinate resources.

Use of Time During and After School: The school has a variety of opportunities for changing the
use of time during and after school. NYCDOE Priority Schools are implementing an additional
200 hours of Expanded Learning Time (ELT). NYCDOE created guidance for schools to
implement ELT called Guidelines for Implementing Expanded Learning Time at Priority
Schools; see here. The Priority School has the option to have ELT providers support students
through extended learning time.

All students in Renewal Schools will be given an opportunity for an additional hour of
supplemental instruction each school day, beginning next school year; a separate budget
allocation is provided for this purpose. The approach is that at least one hour of ELT is offered
to every student, known as the Renewal Hour. Schools may offer both the Renewal Hour and
other ELT programming. In addition, the lead CBO has funds budgeted in their Community
Schools contract to hire staff for the ELT initiative. There are two basic models for the Renewal
Hour: integration into the regular student school day or offering the ELT before or after the
school day. The attachment “Guidance for Use of Expanded Learning Time” outlines the
options for the implementation of Expanded Learning Time that Renewal Schools in more detail.

Schools can utilize a School-Based Option (SBO) to create flexible use of time. The SBO
process allows individual schools to modify certain provisions in the teachers’ union
(UFT)/NYCDOE Collective Bargaining Agreement. In the SBO process, the school community
creates a plan for how to effectively implement extended learning time. The principal and
school-based UFT chapter leader must agree to the proposed modification which is presented to
school union members for vote. Fifty-five percent of the UFT voting members must affirm the
proposed SBO in order for it to pass. The intent of the SBO process is to empower the school
community on how to best make use of time before, during, and after school. The SBO process
is described in the NYCDOE/UFT Collective Bargaining Agreement on page 46 here and is also
attached.

C. District Accountability and Support

The LEA must have the organizational structures and functions in place at the district-level to provide quality
oversight and support for its identified Priority Schools in the implementation of their SIG plans. The LEA plan for
accountability and support must contain each of the following elements:

i. Describe in detail the manner by which the district ensures that all federal requirements of a school’s
chosen model are fulfilled and continue to be fulfilled throughout the duration of the grant.

ii. ldentify specific senior leadership that will direct and coordinate district’s turnaround efforts and submit
an organizational chart (or charts) identifying the management structures at the district-level that are
responsible for providing oversight and support to the LEA’s lowest achieving schools.


http://intranet.nycboe.net/NR/rdonlyres/970DDA97-E393-433F-921B-39260BED7462/0/Acpolicypriorityelt.pdf
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iii. Describe in detail how the structures identified in “i” of this section function in a coordinated manner, to
provide high quality accountability and support. Describe and discuss the specific cycle of planning, action,
evaluation, feedback, and adaptation between the district and the school leadership. This response
should be very specific about the type, nature, and frequency of interaction between the district
personnel with school leadership and identified external partner organizations in this specific Priority
School application.

iv. For each planned interaction, provide a timeframe and identify the specific person responsible for
delivery.

The central Office of State/Federal Education Policy & School Improvement Programs
(organizational chart attached) works to identify and monitor Priority School whole school
reform model selection and SIG progress monitoring. The School Implementation Manager
(SIM) ensures SIG application development, implementation, and monitoring of the approved
plan. Specific activities of the SIM include:

Review quantitative and qualitative data to assess student strengths and weaknesses;
Investigate root causes or contributing factors for low student achievement;

Align resources to maximize benefits to students;

Monitor plan implementation and make mid-course adjustments, as needed; and
Evaluate the impact of improvement interventions and external partners.

Schools Chancellor Carmen Farifia assumed leadership of the NYCDOE in January 2014. Dr,
Dorita Gibson is the Senior Deputy Chancellor and the Chancellor’s second in command
overseeing all aspects of school support, Superintendents, support for struggling schools, District
75 and 79 programs, and school communications. Phil Weinberg is the Deputy Chancellor for
Teaching and Learning overseeing professional development and curriculum, performance and
accountability, Common Core and college-readiness initiatives, Career and Technical Education,
and instructional support. Attached is a copy of the NYCDOE senior leadership organizational
chart which also includes leadership in Family Engagement, Operations, Students with
Disabilities, and English Language Learners, all of which play an integral role in coordinating
turnaround efforts.

The NYCDOE is transitioning to a new school support structure now that will be in place and
operational for the first day of school in September 2015. The new approach to school support is
guided by six critical principles:

1) Clear lines of authority and accountability so all schools improve.

2) Families have one place to call if they cannot resolve problems at the school.

3) School leaders maintain the critical independence over budget and human resources they
have had, so they can continue to drive improvement.

4) Provide customized support so school leaders can focus on those improvement efforts
most likely to boost achievement.

5) Provide one-stop support to school leaders.

6) Create equity in the system by providing more intensive support to schools that need it
most.



The new school support structure consists of four major parts:

1) Superintendent’s Offices: each Community and High School Superintendent will be
responsible for providing schools with the resources they need to succeed and hold
school leaders accountable for results

2) Borough Field Support Centers: each of the seven geographically located Borough Field
Support Centers will utilize a BOCES model (Board of Collaborative Educational
Services) in the provision of support to schools. An organizational chart is attached.

3) Central Teams

4) Affinity Groups, formerly called Partnership Support Organizations

As Renewal Schools, under the direction of the Superintendent, the Principal Leadership
Facilitators and Directors for School Renewal (DSRs) are the core drivers of school
improvement and implementation for Renewal Schools within their district. The DSR oversees
and supervises the coordination and delivery of intensive supports to persistently low achieving
schools. The DSR assists with needs-aligned instructional and operational supports to a number
of underperforming schools, including professional development, intensive interventions,
summer programming and extended learning opportunities, to ensure accelerated academic
achievement for the schools served. Attached is a copy of the Renewal Schools Program
organizational chart.

DSRs work with Renewal Schools to coordinate all school improvement efforts; SIMs work in
collaboration with DSRs on SIG requirements. Community School Directors (CSDs) are
assigned to each Renewal School to coordinate resources at the school-level with the CBO and
school. The attached “Stages of Development in a NYC Community School” provides a rubric
for schools to move from exploring to excelling in the features of a community school. Staff are
held accountable through performance reviews and grant monitoring. External partner
organizations working with Priority Schools are evaluated by schools and the NYCDOE based
on performance targets. Regular meetings take place with partners to ensure effectiveness, and
through the SIG Innovation Framework Community-Oriented School Design the NYCDOE will
convene all lead partners and school leaders as done with its School Innovation Fund (SIF) lead
partners last year to share expectations of SIG and as a lead partner.

Interactions with the Renewal School include weekly coaching visits to schools by DSRs and
content specialist instructional coaches. There are frequent observations with timely, accurate,
and actionable feedback. Superintendents provide professional development for school leaders
through organizing bi-monthly, collaborative Principal meetings. Superintendents also conduct
school visits and provide feedback to school leaders. Leadership coaches who are former
successful principals have been assigned to Renewal School principals. The Principal
Leadership Coaches are invited to school visits and debriefs to help support implementation of
the feedback and next steps given; they meet regularly with DSRs and Principals to monitor
ongoing progress; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent.



SIMs have a caseload of approximately a dozen schools implementing SIG Cohorts 2-6 and SIF.
SIMs are in each of their schools at least twice per month, communicate with school teams on
progress monitoring, and represent their schools to NYSED in the progress monitoring process.
Benchmarks have already been set for the school through the RSCEP, which align to SIG
benchmarks, and require an increased level of accountability. Using these measures, Renewal
Schools will be further evaluated by their superintendent at the conclusion of each of the next
two school years, in June 2016 and June 2017.

One Renewal School benchmark of note is that of student attendance which is also reviewed by
NYSED in SIG progress monitoring. This measure is required for all Renewal Schools as it is a
key indicator of schools’ progress. NYCDOE had 81 schools implementing SIG and SIF grants
in school year 2014-15 and participated in U.S. Department of Education SIG monitoring of
NYSED to outline its SIG development, implementation, and monitoring process. SIG Cohort 6
school plans outline strategies that will lead to successful outcomes in the leading indicators that
are measured in NYSED SIG monitoring, including improvements in the areas of student
attendance, teacher attendance, discipline referrals, ELT opportunities, and academic data.

In November 2014, NYCDOE released two new school quality reports, which present
information about the school’s practices, learning environment, and performance results.

The School Quality Snapshot is designed specifically for families, and provides a concise
summary of each school’s practices, environment, and performance. The School Quality
Guide is a more detailed report with additional information, including multiple years of data to
show the school’s progress over time. The Guide also Sets rigorous and realistic targets that are
based on the historical performance of schools with similar populations and the city as a whole
for schools in areas including student achievement, student progress, and college and career
readiness.

Each Renewal School was provided a menu from which they chose leading indicators and
student achievement benchmarks. Generally the targets included in the NYCDOE High School
and Elementary/Middle School Quality Guides were used as the basis for setting these
benchmarks. The attached shows samples from the benchmarks menus provided 1) for an
elementary/middle school and 2) for a high school. The guidelines for choosing benchmarks are
similar; the leading indicators and student achievement benchmarks are different based on the
school grade level.

Schools began receiving new data tools this year to help them track student progress and school
improvement. The Progress to Graduation Tracker provides high schools and transfer high
schools with credit and Regents data to more easily track individual students’ progress toward
graduation. The Tracker is updated on a daily basis so that educators can use the most up-to-date
information possible when identifying students who may be in need of additional supports and
interventions to help them succeed. The School Performance Data Explorer allows elementary,
middle and high schools to easily search, sort, and monitor metrics for current students across
subgroups and overtime. The tool includes information on how former students are doing
academically since they have left the school. By allowing educators to examine both whole-
school and individual-student metrics and trends, the Data Explorer is meant to help schools
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better identify and support struggling students earlier than ever before, identify and address
performance trends at their school, and track current and former students’ progress over time.

The following chart summarizes the interactions, timeframe, and persons responsible that are

discussed in this section:

Planned School Improvement Interaction

Timeframe

Person Responsible

Professional development for school leaders.

School visits & feedback for school leaders.

Bi-monthly
collaborative
Principal meetings

On-site school visits

Superintendent

Professional support to implement feedback
provided by the Superintendent.

Monitor progress and help to make adjustments
when necessary.

On-going

Principal Leadership
Facilitator (PLF)

Supervises the coordination and delivery of
multiple supports from NYCDOE.

Provides instructional and operational support
for schools.

Supports professional development needs of the
school.

Supports interventions, summer programming
and extended learning opportunities for schools.

Provides content coaching and classroom
observations and feedback.

Weekly visits to
School

Director for School
Renewal (DSR)

Coordinate resources at the school-level with
the CBO and school.

On-site daily

Community School
Director (CSD)

Support and monitors SIG implementation.

Coordinate with Superintendent teams on
school improvement initiatives for SIG

Bi-monthly on site
visits

School
Implementation
Manager (SIM)

11



D. Teacher and L eader Pipeline

The LEA must have a clear understanding of the type and nature of teachers and leaders that are needed to create
dramatic improvement in its lowest-achieving schools. In addition, the LEA must have a coherent set of goals and
actions that lead to the successful recruitment, training, and retention of teachers and leaders who are effective in
low-achieving schools. The LEA’s plan must include each of the following elements:

i. ldentify and describe recruitment goals and strategies for high poverty and high minority schools to
ensure that students in those schools have equal access to high-quality leaders and teachers.

ii. Describe the district processes for altering hiring procedures and budget timelines to ensure that the
appropriate number and types of teachers and principals can be recruited and hired in time to bring
schools through dramatic change.

iii. ldentify and describe any district-wide training programs designed to build the capacity of leaders to be
successful in leading dramatic change in low-achieving schools. In addition, describe how these programs
are aligned to the implementation of the specific model chosen (Turnaround, Restart, Transformation,
Innovation Framework, Evidence-based, or Early Learning Intervention). Provide a history of these or
similarly purposed programs in the district, how they are or have been funded, and identify whether the
school principals chosen to lead the new school designs proposed in this application have emerged as a
direct result of these programs. Please identify the goals in terms of quantity and quality of effective
leader development.*

iv. ldentify and describe any district-wide training programs designed to build the capacity of teachers to be
effective specifically in low-achieving schools. Provide a history of these programs in the district, how they
are or have been funded, and identify whether the instructional staff chosen for the new school designs
proposed in this application have emerged as a direct result of these programs. If the programs are newly
proposed, please identify the goals in terms of quantity and quality of effective teacher development.*

v. Identify in chart form, the district-offered training events for items “iii & iv” above, scheduled during the
year-one implementation period (September 1, 2015 to June 30, 2016). For each planned event, identify
the specific agent/organization responsible for delivery, the desired measurable outcomes, and the
method by which outcomes will be analyzed and reported. Provide a rationale for each planned event and
why it will be critical to the successful implementation of the SIG plan.

*The district-wide training and professional development programs to be identified in this section are those that
are offered by the district to a group or cluster of like schools (Turnaround, Restart, Transformation, Innovation
Framework, Evidence-based, or Early Learning Intervention) and/or to cohorts of teachers and leaders who will
serve in them (e.g., training for turnaround leaders; training for teachers who need to accelerate learning in
Priority Schools where students are several levels below proficiency; training for school climate and culture in
Priority Schools, etc.). NYSED's Strengthening Teacher and Leader Effectiveness (STLE) grant may provide suitable
examples of the types of training and professional development expected in this section. See
https://www.engageny.org/resource/improving-practice. School-specific and embedded training and professional-
development should be detailed in Section II. 1.

The NYCDOE believes in its talent: the teachers, school leaders, and other personnel who work
with our city’s 1.1 million students. The mission of the Office of Leadership is to build and
sustain a leadership pipeline that yields high-quality leaders at all levels of the system,
including teacher leaders, assistant principals, principals, and systems-level leaders. The
pipeline structure has systemic supports and effective leadership development programs at each
stage to identify and cultivate:

1. Strong teachers to meet the citywide instructional expectations and move into more
formal teacher leadership development programs;
2. Effective teacher leaders and assistant principals to move into principal pipeline
programs and then into principal positions;
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3. Quality support for novice principals; and
4. Opportunities for experienced principals to mentor aspiring leaders.

The NYCDOE seeks to ensure that every student has the opportunity to learn from a high-quality
educator in a school with a strong school leader, particularly in Priority Schools where the need
is great. To accomplish this goal, we developed a pipeline of expert teachers and leaders and
provide them with targeted support. To increase the number of candidates who are well-
prepared to become principals, we have strengthened our principal preparation programs.
Simultaneously, we have shifted our focus toward identifying talented educators and nurturing
their leadership skills while they remain in teacher leadership roles. Our theory of action is that
if we invest in providing job-embedded leadership development opportunities for our most
promising emerging leaders and supporting our strongest current leaders to build leadership
capacity in others, then we will build a leadership pipeline that is more cost-effective and
sustainable, and produces more high quality next-level leaders.

The NYCDOE created the Principal Candidate Pool selection process to make clear the
expectations for principals in the recruitment process. The process is used to discern all
candidates’ readiness for the position of principal and ability to impact student achievement.
The NYCDOE has launched an enhanced version of the Principal Candidate Pool process in
order to meet the following objectives:
« Align the screening process to clear, high standards that are consistent with the
expectations to which principals will be held accountable under 3012-c.
« Offer participants an opportunity to receive high-quality professional development
about the NYCDOE’s expectations of principals.
o Provide hiring managers with multi-dimensional information to help enhance strategic
placement hiring decisions related to principals.

To recruit expert teachers, NYCDOE creates a diverse candidate pool. For subject-shortage
areas in which there are not enough traditionally-certified teachers to meet the needs of schools,
we developed alternative-certification programs such as the New York City Teaching Fellows,
which draws skilled professionals and recent college graduates to teach in high-need schools.
Begun in 2000, since then the program has provided schools with more than 17,000 teachers. In
addition to the NYC Teaching Fellows program, the NYCDOE has created an innovative
residency program called the NYC Teaching Collaborative that recruits and trains a cohort of 50
new teachers annually through a practice-based teacher training model in hard-to-staff schools.
This program is modeled after the nationally known program run by AUSL in Chicago.
Additionally, the NYCDOE recruits annually a cohort of new hires that have been identified as
top tier recruits to fill positions in struggling schools called the “Select Recruits” program.

The NYCDOE created teacher recruitment initiatives to build a pipeline of teachers prepared to
turnaround the performance of our lowest-performing schools and teacher leadership programs
for experienced educators to support professional development in their schools. In June 2014 the
NYCDOE and UFT negotiated a set of teacher leadership positions and those positions have
been focused in a subset of schools to serve as a vehicle to attract new talent to struggling
schools and create leadership opportunities for current teachers on staff. In spring 2015 a cohort
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of school participated in a foundational teacher leadership professional learning series that
oriented teachers to the new positions and provided opportunities for foundational skill
development in key teacher leadership skills. The NYCDOE also leverages the state-funded
Teachers of Tomorrow grant to provide recruitment and retention incentives for teachers to work
in our highest-need schools.

To support schools in recruiting and retaining this new talent at the school level, the DOE
produces annual “Smart Retention” reports which create a picture of a school’s history in
retaining talent year over year. Alongside the report, NYCDOE offers coaching in recruitment
and retention strategies for a subset of identified schools. Each year the NYCDOE sets hiring
policies to ensure that teachers and principals can be recruited and placed into our schools.
Principals are typically in place in schools by July before the start of the next school year to
begin year-long planning and school improvement efforts and teachers in place by September.
Once selected, principals are empowered to make certain staffing decisions for their schools.
Schools receive their budgets for the new fiscal year by June.

Annual hiring exceptions are set to ensure that hard-to-staff schools are staffed appropriately.
These exceptions are made on the basis of the following factors: hard to staff subject areas,
geographic districts, and grade level (elementary, middle, high). The timeline allows school
leaders the ability to plan for any staffing needs or adjustments in concert with the citywide
hiring process which begins in the spring and continues into the summer.

The NYCDOE creates and collaborates with partners on principal training programs to build a
pipeline of principals with the ability to drive teaching quality and student achievement district-
wide, particularly in schools with the greatest need. Our principal preparation programs share
the following characteristics: 1) a carefully-developed recruitment process to screen for highly
qualified participants, 2) required completion of a practical residency period, and 3) projects
capturing evidence of impact on leadership development and student gains. The NYCDOE is
now committed to hiring principals with at least seven years of education experience. LEAP,
launched in 2009, is a rigorous 12-month on-the-job program. LEAP develops school leaders
within their existing school environments and creates opportunities to harness existing
relationships including those with current principals and school communities. The LEAP
curriculum differentiates learning based on individual needs and is aligned with the NYCDOE’s
instructional initiatives and the CCLS.

Leadership coaches who are former successful principals have been assigned to Renewal School
Principals that are leading high schools. The DSRs collaborate closely with the ELI Principal
Leadership Coaches and Leadership Academy coaches. The Principal Leadership Coaches are
invited to school visits and debriefs to help support implementation of the feedback and next
steps given; they meet regularly with DSRs and Principals to monitor the ongoing progress of the
Renewal efforts; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent to stay apprised of all the initiatives.
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K-8 Renewal School principals are provided professional development and support through the
School Renewal Principal Learning Community, which meets five times per year around
thematically organized sessions designed to engage school leaders in their own professional
learning. The sessions also involve guest speakers and experts in the field. Renewal Principals
Study Groups are led by a panel of advisory principals and focus on developing leadership
expertise in one or more of the following areas: budgeting, data analysis, curriculum and
instruction, parent engagement and rebranding which involves re-visiting the mission and vision.
Please see Attachment Z: School-Level Information for District-Level Plan for information about
the principal chosen to lead the school design.

The NYCDOE believes that to support teachers in their growth and development, it is important
to have a common language and understanding of what quality teaching looks like. We have
invested significant resources into beginning the work of developing principals’ and teachers’
understanding of Charlotte Danielson’s Framework for Teaching, while training principals to do
more frequent cycles of classroom observations and feedback. Resources to begin this work are
provided to principals and educators in a number of ways: central and school-based professional
development opportunities, online courses, and Teacher Evaluation and Development Coaches
(TDECs) who work across multiple schools within their district. In addition, the NYCDOE has
developed district-wide training programs to build the capacity of specific groups of teachers,
including new teachers, teacher leaders, and teachers that work with special populations.

As of July 1, 2015, the NYCDOE Talent Coach and MOSL Specialist positions have been
combined to create a new role: the Teacher Development and Evaluation Coach (TDEC). TDECs
are supervised by superintendents and as such support school leaders throughout their district
with Advance, NYCDOE’s teacher development and evaluation system. Teacher Development
and Evaluation Coaches (TDECSs) collaborate with and support instructional leaders in

using Advance to assess teacher practice, utilize measures of student learning to assess teacher
effectiveness, and deliver high-quality developmental feedback to improve teacher effectiveness
and student learning. Coaches also inform central efforts to develop and refine systems, research
tools and program policies that support school leaders across New York City in providing
meaningful evaluations and targeted professional development to teachers.

New teachers who work in low-achieving schools are provided differentiated levels of support,
depending on their pathway to teaching. The New York City Teaching Collaborative offers a
subsidized Master’s degree program and focuses on supporting our highest-need schools,
provides intensive training and school placement during the spring, with ongoing mentoring and
training throughout the fall.

Several district-wide training programs are also available for teacher leaders who work in low-
achieving schools. We are looking to improve the teacher leadership programs that we offer and
are now working to create career ladders for teachers. All of the programs have developed
continuous feedback loops (surveys, focus groups, school-based visits) to ensure that
professional development is effectively being delivered and meeting the needs of new teachers
and teacher leaders. Current programs that exist include the Teacher Incentive Fund (TIF)
Program, the three new identified teacher leadership positions, and the Learning Partners
Program which allow teachers to stay in the classroom while collaborating with colleagues
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within and across schools. Professional development is also offered through collaboration with
the UFT Teacher Center. More information about teacher career pathways is here.

A chart is included as an attachment on NYCDOE trainings offered, and additional information
is included as an attachment as “Programs and Partnerships 2015.”

E. External Partner Recruitment, Screening, and Matching
The LEA must have a rigorous process for identifying, screening, selecting, matching, and evaluating partner
organizations that provide critical services to Priority Schools.

i. Describe the rigorous process and formal LEA mechanisms for identifying, screening, selecting, matching,
and evaluating external partner organizations that are providing support to this Priority school.

ii. Describe the LEA processes for procurement and budget timelines (and/or any modifications to standard
processes) that will ensure this Priority School will have access to effective external partner support prior
to or directly at the start of the year-one pre-implementation period and subsequent implementation
periods.

iii. Describe the role of the district and the role of the school principal in terms of identifying, screening,
selecting, matching, and evaluating partner organizations supporting this school. Describe the level of
choice that the school principal has in terms of the educational partners available and how those options
are accessible in a timeline that matches the preparation and start-up of the new school year.

iv. If the model chosen is Restart, the LEA/school must describe in detail the rigorous review process that
includes a determination by the LEA that the selected CMO or EMO is likely to produce strong results for
the school. See federal definition of ‘strong results’ at http://www?2.ed.gov/programs/sif/index.html.
Federal Register, vol. 80, no. 26, pg. 7242.

To identify, screen, select, match, and evaluate external partner organizations, the NYCDOE
uses a Pre-Qualified Solicitation (PQS) process. PQS is an ongoing open call-for-proposals
process by which the NYCDOE selects potential partners. Each partner undergoes a screening
process, which includes a proposal evaluation by a committee of three program experts who
independently evaluate partner proposals in terms of project narrative, organizational capacity,
qualifications and experience, and pricing level. The result is a pool of highly-qualified partner
organizations which are approved and fully contracted. The Priority School is then able to select
services from any of the pre-qualified external partner organizations by soliciting proposals and
choosing the best fit according to its needs. If a principal is interested in a specific partner that
has not already been approved, then she/he can recommend that the partner engage in the
qualification process with the NYCDOE.

In addition, the NYCDOE uses a specific solicitation process called Whole School Reform,
which seeks proposals from organizations experienced in working with schools in need of school
intervention. The goal is for the partners to support the school to build capacity and enable the
school to continue improvement efforts on its own. Partner proposals must offer a variety of
methods and strategies grounded in best practices to achieve substantial gains. Potential partners
provide accountability plans that include annual evaluations on student achievement progress
and the process for enabling schools to continue the reform efforts beyond the contract period,
along with at least three references from current or past client schools. Once partner proposals
are reviewed by the evaluation committee and recommended for approval, further due diligence
is done before formal recommendation for the Panel for Educational Policy for approval.
Principals have discretion to select approved partners based on their scope of service needs.
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Please see Attachment Z: School-Level Information for District-Level Plan for information about
the CBO that is providing support to this Priority School. The school-level plan for this Priority
School describes the particular design framework proposed and the scope of the re-design, as
well as our rationale for selecting the chosen external partner as a solution to address identified

gaps.

Priority Schools receive budget allocations for the new fiscal year by June, well in advance of
the start of the new fiscal year in July and the start of the school year in September. The
NYCDOE budget process provides principals with ample time to secure external partner support
through the above-mentioned systems. Principals may secure services from a list of external
partners that have already been thoroughly vetted by NYCDOE. Individual principals create a
scope of service and solicit proposals from partners based on their specific needs. Once
received, principals score proposals and award contracts to the most competitive and cost-
effective partners. Priority Schools secure support from effective external Whole School Reform
partners as early as May or June, well in advance of the year-one implementation period.

The NYCDOE manages the initial process of screening potential partner organizations so that
principals can focus on selecting partner organizations based on their budget and service needs.
NYCDOE manages an ongoing call-for-proposals process for select categories of services to
schools. All proposals received by the NYCDOE must first be reviewed to determine if they
meet all of the submission qualifications prescribed in the call for proposal. Proposals meeting
these requirements are evaluated and rated by a district-based evaluation committee.

As needed, the NYCDOE may conduct site visits to verify information contained in a proposal
and may require a potential partner to make a presentation on their services or submit additional
written material in support of a proposal. Once the NYCDOE recommends a vendor for award,
the recommendation is reviewed by the Division of Contracts and Purchasing for approval and
then the Panel for Educational Policy for review and final approval.

Priority School principals are able to contract services from any of the approved pre-qualified
educational partners by developing a specific scope of work, soliciting proposals using a user-
friendly online tool and choosing the most competitive partner according to their specific needs.
Once school principals receive school budgets for the new fiscal year in June, they are able to
begin negotiating with potential partners for services in the new school year. The process allows
principals sufficient time to solicit vendors and establish contracts in time for the new school
year and possible preparation activities during the summer.

At the end of each school year, each school principal evaluates the services of the vendors —
based on the objectives, proposed scope of services, and outcomes from the services — and
determines whether to continue the partnership. Central staff assist the Priority School in
evaluating the impact of chosen partners toward meeting the school’s improvement goals.
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E. Enrollment and Retention Policies, Practices, and Strateqies

The LEA must have clear policies, practices, and strategies for managing student enrollment and retention to
ensure that Priority Schools are not receiving disproportionately high numbers of students with disabilities,
English-language learners, and students performing below proficiency.

i. Identify and describe similarities and differences in the school enrollment of SWDs, ELLs, and students
performing below proficiency in this Priority School as compared with other schools within the district.
Discuss the reasons why these similarities and differences exist.

ii. Describe the district policies and practices that help to ensure SWDs, ELLs, and students performing below
proficiency have increasing access to diverse and high quality school programs across the district.

iii. Describe specific strategies employed by the district to ensure that Priority schools in the district are not
receiving or incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency.

Please see Attachment Z: School-Level Information for District-Level Plan for information about
this Priority School’s enrollment as compared with other schools.

The NYCDOE operates a school choice-based system for students and families from Pre-
Kindergarten to high school. In the past several years, the NYCDOE has worked to increase
equitable access to high quality programs at all grade levels. All students, including students with
disabilities, English Language Learners, and students performing below proficiency have access
to all public schools as part of the choice-based enrollment system. Students participating in Pre-
Kindergarten admissions can access NYCDOE district schools and New York City Early
Education Centers (NYCEECs). The NYCDOE works to make as many pre-K programs as
possible available to families. This year, families had the benefit of a new streamlined
application process. This single application process allowed families to rank their options in
order of preference, including both NYCDOE district schools and NYCEECs. Students
participating in Kindergarten admissions can access all elementary choice and zoned schools.
Zoned schools give priority to students who live in the geographic zoned area. Choice schools
are schools that do not have a zone and give priority to applicants based on sibling status, district
of residence, and in some cases, other criteria. The Kindergarten application process is a single
application that allows parents to rank their school options in order of preference, including both
zoned and choice schools.

At the middle school level, families also may submit a single application that allows them to
rank their school options in order of preference. Some community school districts maintain
primarily zoned middle schools, which give priority to students in the geographic zone. Most
districts also have choice schools which have admissions methods based on academic or artistic
ability, language proficiency, demonstrated interest, or a lottery (unscreened). At the high school
level, approximately 75,000 students participate annually in a single application process that
covers over 400 schools. The citywide choice process provides an opportunity for all participants
to select up to 12 choices from across the five boroughs. The process consistently matches the
majority of students to their top choice schools; for the previous five years, high school
admissions has matched over 80% of students to one of their top five choices. Students may
participate for both 9™ grade and 10" grade admissions.
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Since the 2012-13 school year, students with disabilities who have IEPs have benefited from
improved access to zoned and choice schools. Rather than being assigned to a school based
solely on availability of their reccommended special education program, students with IEPs
participated fully in the standard Kindergarten, middle school, and high school admissions
process alongside their peers. This increased level of access will continue to scale up until the
NYCDOE can ensure all students with disabilities have access to the schools they would
otherwise attend if they did not have an IEP and, furthermore, that their special education
programs, supports, and services be available in the schools to which they are matched.

Throughout the 2013-14 and 2014-15 school years, the Division of Specialized Instruction and
Student Support (DSISS) partnered with field-based school support teams and schools to
proactively support students with disabilities in the following four areas: student engagement in
rigorous curriculum with full access to community schools and classrooms, development and
implementation of quality IEPs, infusing school-wide and individualized positive behavioral
supports, and effective transition planning. For the 2015-16 school year, DSISS will continue
this work. All stakeholders will continue to be responsible for ensuring students with disabilities
are educated in the most appropriate, least restrictive environment. To that end, through the
NYCDOE'’s special education reform work, schools will engage in professional learning
opportunities that focus on the continued commitment to supporting all educators in their
understanding and facility with learner variability, access to content, rigorous expectations,
inclusion, and the essential knowledge and skills needed for students to be college and career
ready. Priorities for professional development are built on themes that reflect research- and
evidence-based best practices and are fully integrated with the Common Core Learning
Standards and Advance.

The NYCDOE has begun to put in place policies and practices designed to ensure that Students
with Disabilities (SWDs), English Language Learners (ELLS), and students performing below
proficiency have increasing access to diverse and high quality school options across the district.
Our current SWD and ELL policies and guidance not only support schools in focusing their
programming practices around student needs, but also encourage schools to develop a deep
knowledge and understanding of their students’ strengths, needs, and preferences in order to
drive programmatic planning and/or shifts. Schools are supported in expanding their continuum
of services to provide differentiated and individualized levels of support rather than stand-alone
special education programs, so that students may receive recommended services based on
individual needs at their schools of choice. For ELLs specifically, the NYCDOE encourages
families of eligible students to request a bilingual program in their schools, knowing that if there
is sufficient interest then schools will create and sustain bilingual programs that benefit not only
ELLs, but also students interested in learning a second language.

In addition, for students with specific disabilities who may benefit from specialized instructional
and/or social-emotional strategies, the NYCDOE continues to create and expand specialized
programs in community schools and specialized schools. For SWDs, the NYCDOE has grown
the number of District 75 (D75) specialized schools for students with disabilities, specialized
programs in community schools for students with Autism Spectrum Disorders (ASD) known as
the ASD Nest Program and the ASD Horizon Program, specialized programs in community
schools for students with intellectual disability or multiple disabilities know as Academic,
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Career, and Essential Skills (ACES) Programs, and also Bilingual Special Education (BSE)
Programs for ELLs with IEPs who are recommended for a special education program in their
home/native language. Families of students with specific disabilities may also elect to enroll in
their zoned school.

District 75 provides citywide educational, vocational, and behavior support programs for
students who are on the autism spectrum, have significant cognitive delays, are severely
emotionally challenged, sensory impaired and/or multiply disabled at more than 310 sites.
Specialized Programs in community schools (ASD Nest, ASD Horizon, ACES, and BSE
Programs) are intended to increase access to community schools even further, for students with
these specific disabilities for whom a District 75 school was historically more likely to be
recommended. The ASD Nest Program and ASD Horizon Program are two different programs
in community schools that serve admitted students with a disability classification of autism. Each
program is designed to develop students’ academic and social skills, but has different service
delivery models and admissions criteria. The ASD Nest Program is primarily designed to support
students with ASD who would benefit from intensive social skills development. As the result of
significant growth in these programs, in 2014-15, a student on the autism spectrum was more
than three times as likely (from 9% to 29%) to attend a community school than in 2007-8. This is
especially significant given that over the same time period, the numbers of students classified as
autistic has more than doubled, from 5,365 to 13,161 students.

The NYCDOE offers a range of high-quality programs for students performing below
proficiency. The Office of Postsecondary Readiness works to support over-age and under-
credited students, students enrolled in Career and Technical Education programs and Black and
Latino students. The NYCDOE has Transfer Schools, which are small, academically rigorous,
full-time high schools designated to re-engage students who have dropped out or who have fallen
behind in credits. CTE is delivered in two ways across the NYCDOE: at designated CTE high
schools and CTE programs in other high schools. CTE programs offered in high schools are
developed in response to future employment opportunities and the potential for career growth
in New York City. Currently, CTE programs are offered in fields ranging from aviation
technology and culinary arts to emergency management and multimedia production.

In addition to expanding access to high-quality school and program options for SWDs, ELLSs,
and students performing below proficiency, the NYCDOE is committed to supporting schools in
meeting students’ unique learning needs. The NYCDOE previously made modifications to the
Fair Student Funding formula to provide weights, which provide additional funding, for students
who require additional support in order to succeed, including weights for Academic Intervention
Services (AIS), ELLs, and Special Education Services. In 2011-12, the NYCDOE revised the
funding methodology to provide additional weights to traditional high schools serving overage
under-credited (OAUC) students. Providing schools with additional funding for AIS and OAUC
further supports students that are performing below proficiency.

Meeting the needs of ELLs and SWDs is an area of special need in our schools. The UFT
Teacher Center will support educators in SIG Cohort 6 schools through customized professional
learning opportunities targeted to meet the unique needs of each school. Three Teacher Center
Field Liaisons will collaborate with administrators and the school-based staff development
committee to design learning opportunities to meet the needs of all learners, including ELLs and
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SWDs.

The UFT Teacher Center Field Liaison will work in participating schools with Master/Peer
Collaborative and Model Teachers and school-based site staff to:
e Design customized professional development
e Provide intensive, ongoing, job-embedded professional development, including one-on-
one coaching, in-classroom support and coaching, demonstration lessons, co-teaching,
classroom learning labs, study groups and work sessions, to impact student achievement
e Collect, analyze and interpret data for making instructional decisions
e Use data and facilitate the creation of action plans for data-driven professional
development, learning laboratories and study groups, etc.
e Integrate instructional technology into teaching and learning

The NYCDOE employs specific strategies to ensure that Priority Schools are not receiving or
incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency. One important strategy is the reform of the over-the-counter
(OTC) process, which has been critical to managing disproportionately high enroliment of
SWDs, ELLs, and students performing below proficiency in Priority Schools. Each summer, the
NYCDOE opens temporary registration centers across the city to assist families seeking
placement or hardship transfers (primarily in high school grades) during the period before the
start of school. Approximately 15,000 new or returning students are placed during this peak OTC
period and many are higher-needs students. For the past several years, the NYCDOE has added
seats to every high school’s OTC count. As a result, the impact of OTC placements at low-
performing schools, including Priority Schools, was minimized, and there was an increase in
student access to more programs.

For fall 2015, the NYCDOE Chancellor has publicly committed to reducing OTC in Renewal
Schools, including all the schools applying for SIG Cohort 6. Additionally, in 2014-15,
NYCDOE implemented a one-year elimination of OTC enrollment for the two State-identified
Out of Time schools.

Another important strategy is the NYCDOE enrollment “targets” for Students with Disabilities,
in which elementary, middle, and high schools allot a percentage of their seats to SWDs,
equivalent to the district or borough rate of SWDs. In 2014, students with recommendations of
services for 20% or more of their day were included in these targets. This strategy has
contributed to an impressive decline in the number of schools serve few SWDs. Between 2007-
08 and 2014-15, the percentage of schools that enroll SWDs at a rate of 10% or less has been cut
in half, from 19% of schools in 2007-08 to just 9% of schools in 2014-15.

Furthermore, to increase access to some of NYCDOE’s highest performing schools, NYCDOE
has reduced the screening requirements for seats in selective programs that maintain unfilled
seats. Typically, schools that have screened programs are allowed to rank students who meet that
program’s admissions criteria, and only those students who are ranked may be matched to that
school. Since 2012, the NYCDOE has worked with screened schools to increase the number of
SWDs ranked and matched to their programs. In situations where schools do not rank a sufficient
number of SWDs, additional SWDs are matched to the unfilled seats in order to provide greater
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access for these students to high-quality schools. In its first year, this work resulted in 20
programs placing approximately 900 additional students into academically screened seats that
would have otherwise gone unfilled. For students entering high school in 2013, the NYCDOE
placed almost 1,300 students were placed into these programs. The NYCDOE will continue this
work in the upcoming school year.

The Public School Choice transfer process is another strategy that NYCDOE uses to help reduce
the number of higher-needs, lower-performing students in Priority schools. Through Public
School Choice, all students attending Priority schools are given the opportunity to transfer out of
their current school and into a school that is “In Good Standing.” Students submit an application
in the spring listing their choices, and they receive an offer over the summer for the upcoming
fall. Lower-performing students and lower-income students are prioritized to receive an offer of
their choosing. Furthermore, the NYCDOE has slightly revised the process in recent years to
make the following two changes: the lowest-performing students within Priority Schools are
more accurately identified through the use of indicators beyond merely test scores (including a
promotion-in-doubt indicator based on grades and an indicator for students in temporary
housing); students attending Priority Schools are prioritized to receive an offer above students
attending Focus Schools. In 2014, over 6,500 families applied for transfers through Public
School Choice and over 4,500 students received an offer.

G. District-level Labor and Management Consultation and Collaboration

The LEA/school must fully and transparently consult and collaborate with recognized district leaders of the
principals’ and teachers’ labor unions about district Priority Schools and the development and implementation of
the plan proposed for this specific Priority School proposed in this application. The evidence of consultation and
collaboration provided by the LEA must contain each of the following elements:

i. Describe in detail the steps that have occurred to consult and collaborate in the development of the
district and school-level implementation plans.
ii. Complete the Consultation and Collaboration Form and submit with this application (Attachment A).

The NYCDOE has consulted and collaborated with key stakeholders on the development of SIG
Cohort 6 plans. Application and NYCDOE-developed guidance materials were shared directly
by staff with the parent leadership group, CPAC; the principals’ union, CSA; and the teachers’
union, UFT. The engagement process with each group took place via meetings, phone calls, and
emails about the applications. School Leadership Team (SLT) meetings took place to discuss
school plans, which includes the principal, parent representatives, and UFT school leadership.

NYCDOE staff met with the Chancellor’s Parent Advisory Council (CPAC) in a full meeting on
June 11 to discuss SIG Cohort 6. CPAC is the group of parent leaders in the NYCDOE; it is
comprised of presidents of the district presidents’ councils. The role of CPAC is to consult with
the district presidents’ councils to identify concerns, trends, and policy issues, and it advises the
Chancellor on NYCDOE policies. NYCDOE staff met with UFT leadership on June 29 and
engaged in multiple phone calls and emails with UFT regarding plan and overall school feedback
subsequent to this meeting. CSA was also consulted with via phone calls and emails. All groups
received district and school drafts for review and feedback.
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The NYCDOE is committed to collaboration in its efforts to improve Renewal Schools. Teacher
leaders in particular are integral to the successful implementation of all other school
improvement measures. They serve as indispensable colleagues for school leaders, ensuring that
the school community retains its most effective teachers, is supportive of all teachers’ growth,
and increases student achievement. School-level plans include information about faculty senates
or other structures to promote shared school-based governance, responsibility, and collaboration
in the interests of furthering the educational mission of each school. Moreover, the success of
these schools depends largely on developing in parents an ownership and leadership in schools.
This means shifting the paradigm from parents as participants to parents as leaders and
decision-makers who work hand-in-hand with school staff and CBOs. Stakeholder
collaboration will continue to be a focus for each SIG Cohort 6 school.

In addition to the district-level Attachment A, NYCDOE asked that schools submit a school-
level Attachment A, the Consultation & Collaboration Documentation Form, in order to ensure
consultation and collaboration took place on the school-level plans with staff and parent
stakeholder groups. Signatures include the school’s principal, parent group president, and UFT
representative. These school-level forms are also attached in addition to the required district-
level Attachment A. The district-level form is signed by the president/leaders of the teachers’
union, principals’ union, and district parent body as of July 17 and July 20. The individuals who
signed are Michael Mulgrew, UFT President; Ernest Logan, CSA President; and Nancy
Northrup, CPAC Co-Chair.
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A. District Overview
The LEA must demonstrate a commitment to success in the turnaround of its lowest achieving schools and the
capacity to implement the model proposed. The district overview must contain the following elements:

i. Describe the district motivation/intention as well as the theories of action guiding key district strategies to
support its lowest achieving schools and ensuring that all students graduate high school ready for college
and careers.

ii. Provide a clear and cogent district approach and set of actions in supporting the turnaround of its lowest
achieving schools and its desired impact on Priority Schools.

iii. Describe the evidence of district readiness to build upon its current strengths and identify opportunities
for system-wide improvement in its Priority Schools.

Under the leadership of Schools Chancellor Carmen Farifia, the New York City Department of
Education (NYCDOE) is fundamentally changing the way in which it partners with and provides
support to schools, and holds everyone in the system accountable for results. The NYCDOE
created Strong Schools, Strong Communities (see plan here), which outlines the
motivation/intention and theories of action guiding NYCDOE strategies to support the lowest
achieving schools and ensure that all students graduate high school ready for college and careers.
The plan describes a new approach to supporting New York City’s public schools and all of our
students, which consists of three key components:

1. The Framework for Great Schools — a roadmap to school improvement for school leaders

2. School Quality Reports that give schools and families well-rounded and actionable
information about school performance

3. Astreamlined system to deliver customized support to schools

The Framework for Great Schools provides the NYCDOE approach in supporting the turnaround
of our lowest achieving schools and ensuring that all students graduate high school ready for
college and careers. There are six essential interconnected elements of the framework which are
the foundation for our approach:

1. Rigorous instruction: Classes are driven by high educational standards and engage
students by emphasizing the application of knowledge.

2. Collaborative Teachers: The staff is committed to the school, receives strong
professional development, and works together to improve the school.

3. Supportive Environment: The school is safe and orderly. Teachers have high
expectations for students. Students are socially and emotionally supported by their
teachers and peers.

4. Strong Family-Community Ties: The entire school staff builds strong relationships with
families and communities to support learning.

5. Effective Leaders: The principal and other school leaders work with fellow teachers and
school staff, families, and students to implement a clear and strategic vision for school
success.

6. Trust: The entire school community works to establish and maintain trusting
relationships that will enable students, families, teachers, and principals to take the risks
necessary to mount ambitious improvement efforts.


http://schools.nyc.gov/NR/rdonlyres/C955EF12-EBBC-4B41-AF8D-20597C55DF0C/0/StrongSchoolsStrongCommunities_NYCDOE.pdf

The NYCDOE School Renewal Program was recently created for the most struggling schools,
including Priority Schools. All of the schools for which the NYCDOE is applying for the School
Improvement Grant (SIG) Cohort 6 opportunity are Renewal Schools. The School Renewal
Program provides a more targeted approach for school improvement, and demonstrates the
readiness of the NYCDOE to build upon current strengths and identify further opportunities for
improvement. The NYCDOE is working intensively with each Renewal School community over
three years, setting clear goals and holding each school community accountable for rapid
improvement. More information about the School Renewal Program is here.

Renewal Schools are transforming into Community Schools as the New York City Community
Schools Initiative is a central element of Mayor Bill de Blasio’s vision to re-imagine the City’s
school system; this direction is aligned with the New York State Education Department
(NYSED) state-determined SIG model: the Innovation Framework Community-Oriented School
Design, the model selected for NYCDOE SIG Cohort 6 applications. Community Schools are
neighborhood hubs where students receive high-quality academic instruction, families can access
social services, and communities congregate to share resources and address common challenges.
The Mayor has pledged to create more than 100 Community Schools over the next several years,
including this school. More information on the Community Schools Initiative is here.

This SIG plan is based on the school’s unique Renewal Schools Comprehensive Education Plan
(RSCEP), which was crafted this past spring based on needs assessments for each school and
includes a Community School description along with SCEP required information. NYCDOE
Renewal Schools will be transformed into Community Schools, have an additional hour of
instruction each day, increase professional development in key areas like student writing, and
launch a summer learning program — with concrete targets in student achievement. This SIG
plan will support key improvement strategies in the Renewal School.

Another strength of the NYCDOE includes control of the schools under the Chancellor and
Mayor, which ultimately has given more independence to principals. One of the most important
reforms has been giving principals control over hiring and budget decisions. An opportunity for
improvement, however, is that while some principals were able to use this autonomy to drive
achievement in their schools, others struggled without direction on how to improve, particularly
in struggling schools. Moving forward, each NYCDOE Community and High School
Superintendent will be responsible for providing schools with the resources they need to succeed
and hold school leaders accountable for results. Superintendents will utilize a school’s
performance data, the Framework for Great Schools, and the professional judgment they have
gained through experience to raise student achievement in struggling schools.

The Mayor, Chancellor, and NYCDOE leadership will closely monitor Renewal School progress
via regular data reports and frequent visits to the school. Renewal Schools have at most three
years to show significant improvement before the NYCDOE considers restructuring the school.
If the school fails to meet benchmarks each year, or the Superintendent loses confidence in the
school leadership, the Superintendent will make the changes necessary to ensure that each child
in the school has a high-quality education. Such changes may include school
consolidation/merger or closure.


http://schools.nyc.gov/AboutUs/schools/RenewalSchool
http://www1.nyc.gov/site/communityschools/index.page

The NYCDOE is monitoring schools with low student enrollment for possible
consolidations/mergers. By the end of the 2014-15 school year, proposals to consolidate four
low enrollment schools were announced for proposal to the Panel on Educational Policy (PEP) in
fall 2015. In addition, there are other schools that could benefit from consolidation, and school
leaders are working closely with their communities and Superintendents with the intention of
aligning resources and building consensus for consolidation. We anticipate making further
announcements this fall if there are viable school redesigns, which may include SIG Cohort 6
schools. Our budget requests for schools with currently less than a 200 student enroliment
reflect a reduced amount for school year 2015-16 as we took into consideration the relatively low
student enrollment. We believe that our school redesign efforts will ultimately provide a much
richer educational experience for our students.

B. Operational Autonomies

The LEA must provide operational autonomies for Priority Schools in exchange for greater accountability for
performance results in the following areas: 1) staffing; 2) school-based budgeting; 3) use of time during and after
school; 4) program selection; and 5) educational partner selection. In addition to providing quality responses to
each element requested in this section of the Project Narrative, the Priority School must have school-level
autonomy in at least two of these areas for an acceptable rating in this category. Applications that provide quality
responses and that are granted anywhere from 3 to 5 of these autonomies will receive a rating of exemplary for
this category. The LEA must respond to each of the following:

i. Describe the operational autonomies the LEA has created for the Priority School in this application.
Articulate how these autonomies are different and unique from those of the other schools within the
district and what accountability measures the district has put in place in exchange for these autonomies.

ii. Provide as evidence formally adopted Board of Education policies and/or procedures for providing the
school the appropriate autonomy, operating flexibility, resources, and support to reduce barriers and
overly burdensome compliance requirements.

iii. Submit as additional evidence, supporting labor-management documentation such as formally executed
thin-contracts or election-to-work agreements, or school-based options, that state the conditions for
work that match the design needs of Priority School.

As a Renewal School, the school is provided increased supports for increased accountability for
performance results. Key elements of the School Renewal Program are:

e Transforming Renewal Schools into Community Schools

e Creating expanded learning time

e Supplying resources and supports to ensure effective school leadership and rigorous
instruction with collaborative teachers

e Underperforming schools will undergo needs assessments in six elements of the
Framework for Great Schools to identify key areas for additional resources

¢ Bringing increased oversight and accountability including strict goals and clear
consequences for schools that do not meet them

Budgeting: A budget for the school is based on the Fair Student Funding (FSF) formula. Funding
follows each student to the school that he or she attends based on student grade level, with
additional dollars based on need (academic intervention, English Language Learners, special



education, high school program). Recently the NYCDOE committed $60 million in additional
funding to ensure that struggling schools have the resources they need to succeed. Renewal
Schools will be brought to 100 percent of their FSF recommendation within two years. Also as a
Priority School, the school receives funding through Title I allocations to support its goals
outlined in its school improvement plan as a struggling school. Priority Schools select to use this
funding towards identified areas of need, for example expanding learning time. Priority Schools
may also receive School Achievement Funding from the NYCDOE to improve instructional
programs.

A description of Fair Student Funding, which can be used at principal discretion, is posted here.
A description of School Achievement Funding can be found here. The Priority School receives
funding in its budget to use flexibly and an additional funding allocation to support its school
improvement activities, documented in a NYCDOE procedure known as a School Allocation
Memorandum (SAM). The Priority and Focus Schools SAM for school year 2014-15 is posted
here and is also attached.

Staffing: Renewal School principals select staff to fill vacancies. Principal staffing actions
include additional pay for certified staff for expanded learning as required by NYSED as a
Priority School. Schools participate in NYCDOE teacher leadership programs to support the
retention and development of expert teachers at their school. The NYCDOE provides
organizational assistance to Priority Schools. The Office of State/Federal Education Policy &
School Improvement Programs is designated to work with Priority Schools to select and
implement their whole school reform models and assist the schools with compliance
requirements. School Implementation Managers (SIMs) work with SIG schools on school
improvement efforts and SIG compliance requirements.

Renewal School principals and their leadership teams were targeted by NYCDOE central for
ongoing consultation recruitment and retention needs as well as a series of trainings, workshops,
and activities that are customized to fit the specific needs of the school. Focus areas include
recruitment and marketing to candidates, determining “right-fit” teachers, teacher selection, and
supporting and retaining new and existing teachers.

Through the 2014 teachers’ contract and subsequent amendments (see the attached UFT MOA)
three new teacher leader roles were created. All Renewal Schools had the opportunity to
establish teacher leader roles with a designated funding allocation; below is additional
information on three key new roles.

e Model Teacher: Takes on additional responsibilities such as establishing a laboratory
classroom; demonstrating lessons; exploring emerging instructional practices; reflecting
on and debriefing a visit from a colleague.

e Peer Collaborative Teacher: Released from the classroom for a minimum of 20% of the
time to take on additional responsibilities to support the professional learning of their
colleagues through peer coaching and intervisitation.

e Master Teacher: Released from the classroom for a minimum of 20% of the time to take
on additional responsibilities to support the entire school or across multiple schools;
responsible for school-level progress.


http://schools.nyc.gov/AboutUs/funding/overview/default.htm
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy15_16/FY16_PDF/sam41.pdf

Teacher leaders are integral to the school improvement process as well as a way to retain high-
performing teachers, recruit and attract experienced educators, create opportunities for
collaboration, and further develop and refine teacher practice. As one principal explained,
“Having a distributed leadership structure in this school is not only effective for building
effective teaching practices, but also for running a school. It makes my day and my job infinitely
easier. One example is planning [professional learning time] on Mondays... it is a big task.
Knowing that we have teacher leaders working with teachers who are putting forth things they
would like to work on makes that time more effective and the teachers more invested.”

Each school will receive up to $27,500 to fund a team of teacher leaders. The allocation will be
issued through a SAM following the completion of the teacher leader selection and staffing
cycle. The selection process is a joint UFT-NYCDOE designed and implemented process. In
addition, only teachers rated Effective and Highly Effective are eligible to apply.

Guidance provided by the NYCDOE includes that schools may use the allocation to fund one
Peer Collaborative Teacher and two Model Teachers:

e Schools where teacher leadership has been the most successful in building school culture
have staffed more than one teacher leader role at their school — ideally a team of at least
three. Having more than one teacher leader at a school, formalizes teacher leadership to
the rest of the staff and makes the work of the teacher leaders a larger part of the school
culture.

e Given that the Peer Collaborative Teacher has release time, they are well positioned to
organize the teacher leadership team in a way that broadens the impact of the teacher
leader team and increases the potential supports for other teachers in the school. The
Model Teachers act as key partners in the work to support growth through sharing their
classroom with other teachers in the building.

Program selection: NYCDOE was among the first large urban school districts in the nation to
recommend new high-quality Core Curriculum materials, with English Language Learner
supports, for grades K-8 in ELA and math that align to the CCLS and promote the instructional
shifts. The NYCDOE conducted an extensive research and review process in order to identify
high-quality Core Curriculum materials that align to the CCLS and promote the Common Core
Instructional Shifts for ELA and Mathematics. Additional information on NYCDOE and the
Common Core may be found here.

Each Renewal School participated in a needs assessment, which included the Surveys of Enacted
Curriculum (SEC), a research-based, nationally validated set of online surveys that align teacher-
reported data on ELA and mathematics instruction against the Common Core standards. The
SEC is used as one set of data to help inform the school how what is happening in the
classroom—the enacted curriculum—compares to the written curriculum and tested curriculum,
including state assessments. It helps begin conversations about how to better align the three
types of curricula. Reports were provided to each school to inform their SIG Cohort 6 plan.


http://schools.nyc.gov/NR/rdonlyres/5CC378E0-7EE7-4A11-A55B-EDD26552EE16/0/CommonCoreCurriculumSupports0528_v11.pdf
http://schools.nyc.gov/NR/rdonlyres/B501D8D1-5144-41D3-BDF6-85FAE159A938/0/ELLSupports_CC.pdf
http://schools.nyc.gov/NR/rdonlyres/B501D8D1-5144-41D3-BDF6-85FAE159A938/0/ELLSupports_CC.pdf
http://schools.nyc.gov/Academics/CommonCoreLibrary/CommonCoreClassroom/ELA/default.htm
http://authoring.nycboe.net/Academics/CommonCoreLibrary/CommonCoreClassroom/Mathematics/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/Standards/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/InstructionalShifts/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/InstructionalShifts/default.htm
http://schools.nyc.gov/Academics/CommonCoreLibrary/About/NYSStandards/default.htm

There are differentiated professional supports provided to Renewal Schools. Teachers in K-8
schools are provided professional development through the Teacher’s College Writing Project
and the ReadyGen Independent Reading Initiative. Teachers in high schools are provided with
professional development through the WITsi (Writing is Thinking Through Strategic Inquiry)
process, included in the school-level SIG plans. Effective strategies for teaching expository
writing will be taught explicitly up front and integrated into the strategic inquiry process. The
rationale for their central role is that they are high-leverage strategies that target struggling
students’ deficiencies and that improve content knowledge, academic vocabulary, written
language, oral language and reading comprehension simultaneously. They also help teachers
pinpoint what struggling students need and how to provide it. The strategy is to begin (year 1)
with a focus on the 9™ grade and to focus on one additional grade each subsequent year (9th and
10th in year 2; 9" through 11th in year 3).

Schools are also selecting programs to improve school climate and safety with the goal of
decreasing incident rates, suspension rates, and disruptive behavior, and an increase in teachers’
ability to manage challenging student behaviors and an increase in student academic
achievement. To help strengthen school communities and improve academic outcomes, staff
members need support to understand and anticipate behavior issues before they escalate. The
Positive Learning Collaborative (PLC) is a joint initiative between the NYCDOE and teachers’
union, UFT, which provides intensive training and direct consultation to educators in order to
develop the skills that prevent crises and help students focus on academic goals. Information
about PLCs will be shared with SIG Cohort 6 schools for consideration of implementation.

Educational partner selection: As part of being a Renewal School and under the Community-
Oriented School Design model, the school has selected partnerships with community-based
organizations (CBOs) that offer tailored whole-student supports, including mental health services
and after school programs. Principals have discretion over selecting educational partners,
including those outlined in the SIG plan, that have been formally contracted by the NYCDOE
after a vetting process. The NYCDOE oversees a request for proposal process from
organizations experienced in working with schools in need of school improvement.
Accountability plans for the partner must be included based on annual evaluations of student
progress in the Priority School. If progress is not evident, then the work with the partner is
discontinued.

Educational partner selection from pre-qualified organizations is accomplished through the
Multiple Task Award Contract (MTAC) procedure, which provides a streamlined process for
schools to follow, posted below. All RFPs are on the NYCDOE public website here. Renewal
Schools have selected from the following community-based organizations (CBOSs) listed here.
CBOs selected for SIG Cohort 6 applicant schools include Zone 26, Grand Street Settlement,
Center for Supportive Schools, Phipps Neighborhood, Good Shepard Services, Fordham
University, the Child Care Center of New York, Westhab, and EIl Puente. More information
about the chosen CBO is in Attachment Z.

The MOUSs submitted under the SIG Innovation Framework for each school and CBO outline
their partnership. The CBO selected is the lead partner in the SIG Innovation Framework
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Community-Oriented School Design. The process for CBO selection involved the NYCDOE
issuing a request for proposals to CBOs to partner with Renewal Schools. Once the pool of
CBOs was selected, School Leadership Teams (SLTs) were able to interview CBO
representatives to determine fit with the school. The SLT utilized a rubric that included
questions on whether the CBO could support the vision of the school through understanding the
student population and needs. The CBO works in collaboration with the school principal, SLT,
and the community school director assigned to the school to coordinate resources.

Use of Time During and After School: The school has a variety of opportunities for changing the
use of time during and after school. NYCDOE Priority Schools are implementing an additional
200 hours of Expanded Learning Time (ELT). NYCDOE created guidance for schools to
implement ELT called Guidelines for Implementing Expanded Learning Time at Priority
Schools; see here. The Priority School has the option to have ELT providers support students
through extended learning time.

All students in Renewal Schools will be given an opportunity for an additional hour of
supplemental instruction each school day, beginning next school year; a separate budget
allocation is provided for this purpose. The approach is that at least one hour of ELT is offered
to every student, known as the Renewal Hour. Schools may offer both the Renewal Hour and
other ELT programming. In addition, the lead CBO has funds budgeted in their Community
Schools contract to hire staff for the ELT initiative. There are two basic models for the Renewal
Hour: integration into the regular student school day or offering the ELT before or after the
school day. The attachment “Guidance for Use of Expanded Learning Time” outlines the
options for the implementation of Expanded Learning Time that Renewal Schools in more detail.

Schools can utilize a School-Based Option (SBO) to create flexible use of time. The SBO
process allows individual schools to modify certain provisions in the teachers’ union
(UFT)/NYCDOE Collective Bargaining Agreement. In the SBO process, the school community
creates a plan for how to effectively implement extended learning time. The principal and
school-based UFT chapter leader must agree to the proposed modification which is presented to
school union members for vote. Fifty-five percent of the UFT voting members must affirm the
proposed SBO in order for it to pass. The intent of the SBO process is to empower the school
community on how to best make use of time before, during, and after school. The SBO process
is described in the NYCDOE/UFT Collective Bargaining Agreement on page 46 here and is also
attached.

C. District Accountability and Support

The LEA must have the organizational structures and functions in place at the district-level to provide quality
oversight and support for its identified Priority Schools in the implementation of their SIG plans. The LEA plan for
accountability and support must contain each of the following elements:

i. Describe in detail the manner by which the district ensures that all federal requirements of a school’s
chosen model are fulfilled and continue to be fulfilled throughout the duration of the grant.

ii. ldentify specific senior leadership that will direct and coordinate district’s turnaround efforts and submit
an organizational chart (or charts) identifying the management structures at the district-level that are
responsible for providing oversight and support to the LEA’s lowest achieving schools.
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iii. Describe in detail how the structures identified in “i” of this section function in a coordinated manner, to
provide high quality accountability and support. Describe and discuss the specific cycle of planning, action,
evaluation, feedback, and adaptation between the district and the school leadership. This response
should be very specific about the type, nature, and frequency of interaction between the district
personnel with school leadership and identified external partner organizations in this specific Priority
School application.

iv. For each planned interaction, provide a timeframe and identify the specific person responsible for
delivery.

The central Office of State/Federal Education Policy & School Improvement Programs
(organizational chart attached) works to identify and monitor Priority School whole school
reform model selection and SIG progress monitoring. The School Implementation Manager
(SIM) ensures SIG application development, implementation, and monitoring of the approved
plan. Specific activities of the SIM include:

Review quantitative and qualitative data to assess student strengths and weaknesses;
Investigate root causes or contributing factors for low student achievement;

Align resources to maximize benefits to students;

Monitor plan implementation and make mid-course adjustments, as needed; and
Evaluate the impact of improvement interventions and external partners.

Schools Chancellor Carmen Farifia assumed leadership of the NYCDOE in January 2014. Dr,
Dorita Gibson is the Senior Deputy Chancellor and the Chancellor’s second in command
overseeing all aspects of school support, Superintendents, support for struggling schools, District
75 and 79 programs, and school communications. Phil Weinberg is the Deputy Chancellor for
Teaching and Learning overseeing professional development and curriculum, performance and
accountability, Common Core and college-readiness initiatives, Career and Technical Education,
and instructional support. Attached is a copy of the NYCDOE senior leadership organizational
chart which also includes leadership in Family Engagement, Operations, Students with
Disabilities, and English Language Learners, all of which play an integral role in coordinating
turnaround efforts.

The NYCDOE is transitioning to a new school support structure now that will be in place and
operational for the first day of school in September 2015. The new approach to school support is
guided by six critical principles:

1) Clear lines of authority and accountability so all schools improve.

2) Families have one place to call if they cannot resolve problems at the school.

3) School leaders maintain the critical independence over budget and human resources they
have had, so they can continue to drive improvement.

4) Provide customized support so school leaders can focus on those improvement efforts
most likely to boost achievement.

5) Provide one-stop support to school leaders.

6) Create equity in the system by providing more intensive support to schools that need it
most.



The new school support structure consists of four major parts:

1) Superintendent’s Offices: each Community and High School Superintendent will be
responsible for providing schools with the resources they need to succeed and hold
school leaders accountable for results

2) Borough Field Support Centers: each of the seven geographically located Borough Field
Support Centers will utilize a BOCES model (Board of Collaborative Educational
Services) in the provision of support to schools. An organizational chart is attached.

3) Central Teams

4) Affinity Groups, formerly called Partnership Support Organizations

As Renewal Schools, under the direction of the Superintendent, the Principal Leadership
Facilitators and Directors for School Renewal (DSRs) are the core drivers of school
improvement and implementation for Renewal Schools within their district. The DSR oversees
and supervises the coordination and delivery of intensive supports to persistently low achieving
schools. The DSR assists with needs-aligned instructional and operational supports to a number
of underperforming schools, including professional development, intensive interventions,
summer programming and extended learning opportunities, to ensure accelerated academic
achievement for the schools served. Attached is a copy of the Renewal Schools Program
organizational chart.

DSRs work with Renewal Schools to coordinate all school improvement efforts; SIMs work in
collaboration with DSRs on SIG requirements. Community School Directors (CSDs) are
assigned to each Renewal School to coordinate resources at the school-level with the CBO and
school. The attached “Stages of Development in a NYC Community School” provides a rubric
for schools to move from exploring to excelling in the features of a community school. Staff are
held accountable through performance reviews and grant monitoring. External partner
organizations working with Priority Schools are evaluated by schools and the NYCDOE based
on performance targets. Regular meetings take place with partners to ensure effectiveness, and
through the SIG Innovation Framework Community-Oriented School Design the NYCDOE will
convene all lead partners and school leaders as done with its School Innovation Fund (SIF) lead
partners last year to share expectations of SIG and as a lead partner.

Interactions with the Renewal School include weekly coaching visits to schools by DSRs and
content specialist instructional coaches. There are frequent observations with timely, accurate,
and actionable feedback. Superintendents provide professional development for school leaders
through organizing bi-monthly, collaborative Principal meetings. Superintendents also conduct
school visits and provide feedback to school leaders. Leadership coaches who are former
successful principals have been assigned to Renewal School principals. The Principal
Leadership Coaches are invited to school visits and debriefs to help support implementation of
the feedback and next steps given; they meet regularly with DSRs and Principals to monitor
ongoing progress; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent.



SIMs have a caseload of approximately a dozen schools implementing SIG Cohorts 2-6 and SIF.
SIMs are in each of their schools at least twice per month, communicate with school teams on
progress monitoring, and represent their schools to NYSED in the progress monitoring process.
Benchmarks have already been set for the school through the RSCEP, which align to SIG
benchmarks, and require an increased level of accountability. Using these measures, Renewal
Schools will be further evaluated by their superintendent at the conclusion of each of the next
two school years, in June 2016 and June 2017.

One Renewal School benchmark of note is that of student attendance which is also reviewed by
NYSED in SIG progress monitoring. This measure is required for all Renewal Schools as it is a
key indicator of schools’ progress. NYCDOE had 81 schools implementing SIG and SIF grants
in school year 2014-15 and participated in U.S. Department of Education SIG monitoring of
NYSED to outline its SIG development, implementation, and monitoring process. SIG Cohort 6
school plans outline strategies that will lead to successful outcomes in the leading indicators that
are measured in NYSED SIG monitoring, including improvements in the areas of student
attendance, teacher attendance, discipline referrals, ELT opportunities, and academic data.

In November 2014, NYCDOE released two new school quality reports, which present
information about the school’s practices, learning environment, and performance results.

The School Quality Snapshot is designed specifically for families, and provides a concise
summary of each school’s practices, environment, and performance. The School Quality
Guide is a more detailed report with additional information, including multiple years of data to
show the school’s progress over time. The Guide also Sets rigorous and realistic targets that are
based on the historical performance of schools with similar populations and the city as a whole
for schools in areas including student achievement, student progress, and college and career
readiness.

Each Renewal School was provided a menu from which they chose leading indicators and
student achievement benchmarks. Generally the targets included in the NYCDOE High School
and Elementary/Middle School Quality Guides were used as the basis for setting these
benchmarks. The attached shows samples from the benchmarks menus provided 1) for an
elementary/middle school and 2) for a high school. The guidelines for choosing benchmarks are
similar; the leading indicators and student achievement benchmarks are different based on the
school grade level.

Schools began receiving new data tools this year to help them track student progress and school
improvement. The Progress to Graduation Tracker provides high schools and transfer high
schools with credit and Regents data to more easily track individual students’ progress toward
graduation. The Tracker is updated on a daily basis so that educators can use the most up-to-date
information possible when identifying students who may be in need of additional supports and
interventions to help them succeed. The School Performance Data Explorer allows elementary,
middle and high schools to easily search, sort, and monitor metrics for current students across
subgroups and overtime. The tool includes information on how former students are doing
academically since they have left the school. By allowing educators to examine both whole-
school and individual-student metrics and trends, the Data Explorer is meant to help schools
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better identify and support struggling students earlier than ever before, identify and address
performance trends at their school, and track current and former students’ progress over time.

The following chart summarizes the interactions, timeframe, and persons responsible that are

discussed in this section:

Planned School Improvement Interaction

Timeframe

Person Responsible

Professional development for school leaders.

School visits & feedback for school leaders.

Bi-monthly
collaborative
Principal meetings

On-site school visits

Superintendent

Professional support to implement feedback
provided by the Superintendent.

Monitor progress and help to make adjustments
when necessary.

On-going

Principal Leadership
Facilitator (PLF)

Supervises the coordination and delivery of
multiple supports from NYCDOE.

Provides instructional and operational support
for schools.

Supports professional development needs of the
school.

Supports interventions, summer programming
and extended learning opportunities for schools.

Provides content coaching and classroom
observations and feedback.

Weekly visits to
School

Director for School
Renewal (DSR)

Coordinate resources at the school-level with
the CBO and school.

On-site daily

Community School
Director (CSD)

Support and monitors SIG implementation.

Coordinate with Superintendent teams on
school improvement initiatives for SIG

Bi-monthly on site
visits

School
Implementation
Manager (SIM)
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D. Teacher and L eader Pipeline

The LEA must have a clear understanding of the type and nature of teachers and leaders that are needed to create
dramatic improvement in its lowest-achieving schools. In addition, the LEA must have a coherent set of goals and
actions that lead to the successful recruitment, training, and retention of teachers and leaders who are effective in
low-achieving schools. The LEA’s plan must include each of the following elements:

i. ldentify and describe recruitment goals and strategies for high poverty and high minority schools to
ensure that students in those schools have equal access to high-quality leaders and teachers.

ii. Describe the district processes for altering hiring procedures and budget timelines to ensure that the
appropriate number and types of teachers and principals can be recruited and hired in time to bring
schools through dramatic change.

iii. ldentify and describe any district-wide training programs designed to build the capacity of leaders to be
successful in leading dramatic change in low-achieving schools. In addition, describe how these programs
are aligned to the implementation of the specific model chosen (Turnaround, Restart, Transformation,
Innovation Framework, Evidence-based, or Early Learning Intervention). Provide a history of these or
similarly purposed programs in the district, how they are or have been funded, and identify whether the
school principals chosen to lead the new school designs proposed in this application have emerged as a
direct result of these programs. Please identify the goals in terms of quantity and quality of effective
leader development.*

iv. ldentify and describe any district-wide training programs designed to build the capacity of teachers to be
effective specifically in low-achieving schools. Provide a history of these programs in the district, how they
are or have been funded, and identify whether the instructional staff chosen for the new school designs
proposed in this application have emerged as a direct result of these programs. If the programs are newly
proposed, please identify the goals in terms of quantity and quality of effective teacher development.*

v. Identify in chart form, the district-offered training events for items “iii & iv” above, scheduled during the
year-one implementation period (September 1, 2015 to June 30, 2016). For each planned event, identify
the specific agent/organization responsible for delivery, the desired measurable outcomes, and the
method by which outcomes will be analyzed and reported. Provide a rationale for each planned event and
why it will be critical to the successful implementation of the SIG plan.

*The district-wide training and professional development programs to be identified in this section are those that
are offered by the district to a group or cluster of like schools (Turnaround, Restart, Transformation, Innovation
Framework, Evidence-based, or Early Learning Intervention) and/or to cohorts of teachers and leaders who will
serve in them (e.g., training for turnaround leaders; training for teachers who need to accelerate learning in
Priority Schools where students are several levels below proficiency; training for school climate and culture in
Priority Schools, etc.). NYSED's Strengthening Teacher and Leader Effectiveness (STLE) grant may provide suitable
examples of the types of training and professional development expected in this section. See
https://www.engageny.org/resource/improving-practice. School-specific and embedded training and professional-
development should be detailed in Section II. 1.

The NYCDOE believes in its talent: the teachers, school leaders, and other personnel who work
with our city’s 1.1 million students. The mission of the Office of Leadership is to build and
sustain a leadership pipeline that yields high-quality leaders at all levels of the system,
including teacher leaders, assistant principals, principals, and systems-level leaders. The
pipeline structure has systemic supports and effective leadership development programs at each
stage to identify and cultivate:

1. Strong teachers to meet the citywide instructional expectations and move into more
formal teacher leadership development programs;
2. Effective teacher leaders and assistant principals to move into principal pipeline
programs and then into principal positions;
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3. Quality support for novice principals; and
4. Opportunities for experienced principals to mentor aspiring leaders.

The NYCDOE seeks to ensure that every student has the opportunity to learn from a high-quality
educator in a school with a strong school leader, particularly in Priority Schools where the need
is great. To accomplish this goal, we developed a pipeline of expert teachers and leaders and
provide them with targeted support. To increase the number of candidates who are well-
prepared to become principals, we have strengthened our principal preparation programs.
Simultaneously, we have shifted our focus toward identifying talented educators and nurturing
their leadership skills while they remain in teacher leadership roles. Our theory of action is that
if we invest in providing job-embedded leadership development opportunities for our most
promising emerging leaders and supporting our strongest current leaders to build leadership
capacity in others, then we will build a leadership pipeline that is more cost-effective and
sustainable, and produces more high quality next-level leaders.

The NYCDOE created the Principal Candidate Pool selection process to make clear the
expectations for principals in the recruitment process. The process is used to discern all
candidates’ readiness for the position of principal and ability to impact student achievement.
The NYCDOE has launched an enhanced version of the Principal Candidate Pool process in
order to meet the following objectives:
« Align the screening process to clear, high standards that are consistent with the
expectations to which principals will be held accountable under 3012-c.
« Offer participants an opportunity to receive high-quality professional development
about the NYCDOE’s expectations of principals.
o Provide hiring managers with multi-dimensional information to help enhance strategic
placement hiring decisions related to principals.

To recruit expert teachers, NYCDOE creates a diverse candidate pool. For subject-shortage
areas in which there are not enough traditionally-certified teachers to meet the needs of schools,
we developed alternative-certification programs such as the New York City Teaching Fellows,
which draws skilled professionals and recent college graduates to teach in high-need schools.
Begun in 2000, since then the program has provided schools with more than 17,000 teachers. In
addition to the NYC Teaching Fellows program, the NYCDOE has created an innovative
residency program called the NYC Teaching Collaborative that recruits and trains a cohort of 50
new teachers annually through a practice-based teacher training model in hard-to-staff schools.
This program is modeled after the nationally known program run by AUSL in Chicago.
Additionally, the NYCDOE recruits annually a cohort of new hires that have been identified as
top tier recruits to fill positions in struggling schools called the “Select Recruits” program.

The NYCDOE created teacher recruitment initiatives to build a pipeline of teachers prepared to
turnaround the performance of our lowest-performing schools and teacher leadership programs
for experienced educators to support professional development in their schools. In June 2014 the
NYCDOE and UFT negotiated a set of teacher leadership positions and those positions have
been focused in a subset of schools to serve as a vehicle to attract new talent to struggling
schools and create leadership opportunities for current teachers on staff. In spring 2015 a cohort
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of school participated in a foundational teacher leadership professional learning series that
oriented teachers to the new positions and provided opportunities for foundational skill
development in key teacher leadership skills. The NYCDOE also leverages the state-funded
Teachers of Tomorrow grant to provide recruitment and retention incentives for teachers to work
in our highest-need schools.

To support schools in recruiting and retaining this new talent at the school level, the DOE
produces annual “Smart Retention” reports which create a picture of a school’s history in
retaining talent year over year. Alongside the report, NYCDOE offers coaching in recruitment
and retention strategies for a subset of identified schools. Each year the NYCDOE sets hiring
policies to ensure that teachers and principals can be recruited and placed into our schools.
Principals are typically in place in schools by July before the start of the next school year to
begin year-long planning and school improvement efforts and teachers in place by September.
Once selected, principals are empowered to make certain staffing decisions for their schools.
Schools receive their budgets for the new fiscal year by June.

Annual hiring exceptions are set to ensure that hard-to-staff schools are staffed appropriately.
These exceptions are made on the basis of the following factors: hard to staff subject areas,
geographic districts, and grade level (elementary, middle, high). The timeline allows school
leaders the ability to plan for any staffing needs or adjustments in concert with the citywide
hiring process which begins in the spring and continues into the summer.

The NYCDOE creates and collaborates with partners on principal training programs to build a
pipeline of principals with the ability to drive teaching quality and student achievement district-
wide, particularly in schools with the greatest need. Our principal preparation programs share
the following characteristics: 1) a carefully-developed recruitment process to screen for highly
qualified participants, 2) required completion of a practical residency period, and 3) projects
capturing evidence of impact on leadership development and student gains. The NYCDOE is
now committed to hiring principals with at least seven years of education experience. LEAP,
launched in 2009, is a rigorous 12-month on-the-job program. LEAP develops school leaders
within their existing school environments and creates opportunities to harness existing
relationships including those with current principals and school communities. The LEAP
curriculum differentiates learning based on individual needs and is aligned with the NYCDOE’s
instructional initiatives and the CCLS.

Leadership coaches who are former successful principals have been assigned to Renewal School
Principals that are leading high schools. The DSRs collaborate closely with the ELI Principal
Leadership Coaches and Leadership Academy coaches. The Principal Leadership Coaches are
invited to school visits and debriefs to help support implementation of the feedback and next
steps given; they meet regularly with DSRs and Principals to monitor the ongoing progress of the
Renewal efforts; they observe classroom instruction with the DSR and Principal to ensure a
common, calibrated language around instruction and feedback; and they attend Renewal
Initiative meetings facilitated by the Superintendent to stay apprised of all the initiatives.
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K-8 Renewal School principals are provided professional development and support through the
School Renewal Principal Learning Community, which meets five times per year around
thematically organized sessions designed to engage school leaders in their own professional
learning. The sessions also involve guest speakers and experts in the field. Renewal Principals
Study Groups are led by a panel of advisory principals and focus on developing leadership
expertise in one or more of the following areas: budgeting, data analysis, curriculum and
instruction, parent engagement and rebranding which involves re-visiting the mission and vision.
Please see Attachment Z: School-Level Information for District-Level Plan for information about
the principal chosen to lead the school design.

The NYCDOE believes that to support teachers in their growth and development, it is important
to have a common language and understanding of what quality teaching looks like. We have
invested significant resources into beginning the work of developing principals’ and teachers’
understanding of Charlotte Danielson’s Framework for Teaching, while training principals to do
more frequent cycles of classroom observations and feedback. Resources to begin this work are
provided to principals and educators in a number of ways: central and school-based professional
development opportunities, online courses, and Teacher Evaluation and Development Coaches
(TDECs) who work across multiple schools within their district. In addition, the NYCDOE has
developed district-wide training programs to build the capacity of specific groups of teachers,
including new teachers, teacher leaders, and teachers that work with special populations.

As of July 1, 2015, the NYCDOE Talent Coach and MOSL Specialist positions have been
combined to create a new role: the Teacher Development and Evaluation Coach (TDEC). TDECs
are supervised by superintendents and as such support school leaders throughout their district
with Advance, NYCDOE’s teacher development and evaluation system. Teacher Development
and Evaluation Coaches (TDECSs) collaborate with and support instructional leaders in

using Advance to assess teacher practice, utilize measures of student learning to assess teacher
effectiveness, and deliver high-quality developmental feedback to improve teacher effectiveness
and student learning. Coaches also inform central efforts to develop and refine systems, research
tools and program policies that support school leaders across New York City in providing
meaningful evaluations and targeted professional development to teachers.

New teachers who work in low-achieving schools are provided differentiated levels of support,
depending on their pathway to teaching. The New York City Teaching Collaborative offers a
subsidized Master’s degree program and focuses on supporting our highest-need schools,
provides intensive training and school placement during the spring, with ongoing mentoring and
training throughout the fall.

Several district-wide training programs are also available for teacher leaders who work in low-
achieving schools. We are looking to improve the teacher leadership programs that we offer and
are now working to create career ladders for teachers. All of the programs have developed
continuous feedback loops (surveys, focus groups, school-based visits) to ensure that
professional development is effectively being delivered and meeting the needs of new teachers
and teacher leaders. Current programs that exist include the Teacher Incentive Fund (TIF)
Program, the three new identified teacher leadership positions, and the Learning Partners
Program which allow teachers to stay in the classroom while collaborating with colleagues
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within and across schools. Professional development is also offered through collaboration with
the UFT Teacher Center. More information about teacher career pathways is here.

A chart is included as an attachment on NYCDOE trainings offered, and additional information
is included as an attachment as “Programs and Partnerships 2015.”

E. External Partner Recruitment, Screening, and Matching
The LEA must have a rigorous process for identifying, screening, selecting, matching, and evaluating partner
organizations that provide critical services to Priority Schools.

i. Describe the rigorous process and formal LEA mechanisms for identifying, screening, selecting, matching,
and evaluating external partner organizations that are providing support to this Priority school.

ii. Describe the LEA processes for procurement and budget timelines (and/or any modifications to standard
processes) that will ensure this Priority School will have access to effective external partner support prior
to or directly at the start of the year-one pre-implementation period and subsequent implementation
periods.

iii. Describe the role of the district and the role of the school principal in terms of identifying, screening,
selecting, matching, and evaluating partner organizations supporting this school. Describe the level of
choice that the school principal has in terms of the educational partners available and how those options
are accessible in a timeline that matches the preparation and start-up of the new school year.

iv. If the model chosen is Restart, the LEA/school must describe in detail the rigorous review process that
includes a determination by the LEA that the selected CMO or EMO is likely to produce strong results for
the school. See federal definition of ‘strong results’ at http://www?2.ed.gov/programs/sif/index.html.
Federal Register, vol. 80, no. 26, pg. 7242.

To identify, screen, select, match, and evaluate external partner organizations, the NYCDOE
uses a Pre-Qualified Solicitation (PQS) process. PQS is an ongoing open call-for-proposals
process by which the NYCDOE selects potential partners. Each partner undergoes a screening
process, which includes a proposal evaluation by a committee of three program experts who
independently evaluate partner proposals in terms of project narrative, organizational capacity,
qualifications and experience, and pricing level. The result is a pool of highly-qualified partner
organizations which are approved and fully contracted. The Priority School is then able to select
services from any of the pre-qualified external partner organizations by soliciting proposals and
choosing the best fit according to its needs. If a principal is interested in a specific partner that
has not already been approved, then she/he can recommend that the partner engage in the
qualification process with the NYCDOE.

In addition, the NYCDOE uses a specific solicitation process called Whole School Reform,
which seeks proposals from organizations experienced in working with schools in need of school
intervention. The goal is for the partners to support the school to build capacity and enable the
school to continue improvement efforts on its own. Partner proposals must offer a variety of
methods and strategies grounded in best practices to achieve substantial gains. Potential partners
provide accountability plans that include annual evaluations on student achievement progress
and the process for enabling schools to continue the reform efforts beyond the contract period,
along with at least three references from current or past client schools. Once partner proposals
are reviewed by the evaluation committee and recommended for approval, further due diligence
is done before formal recommendation for the Panel for Educational Policy for approval.
Principals have discretion to select approved partners based on their scope of service needs.
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Please see Attachment Z: School-Level Information for District-Level Plan for information about
the CBO that is providing support to this Priority School. The school-level plan for this Priority
School describes the particular design framework proposed and the scope of the re-design, as
well as our rationale for selecting the chosen external partner as a solution to address identified

gaps.

Priority Schools receive budget allocations for the new fiscal year by June, well in advance of
the start of the new fiscal year in July and the start of the school year in September. The
NYCDOE budget process provides principals with ample time to secure external partner support
through the above-mentioned systems. Principals may secure services from a list of external
partners that have already been thoroughly vetted by NYCDOE. Individual principals create a
scope of service and solicit proposals from partners based on their specific needs. Once
received, principals score proposals and award contracts to the most competitive and cost-
effective partners. Priority Schools secure support from effective external Whole School Reform
partners as early as May or June, well in advance of the year-one implementation period.

The NYCDOE manages the initial process of screening potential partner organizations so that
principals can focus on selecting partner organizations based on their budget and service needs.
NYCDOE manages an ongoing call-for-proposals process for select categories of services to
schools. All proposals received by the NYCDOE must first be reviewed to determine if they
meet all of the submission qualifications prescribed in the call for proposal. Proposals meeting
these requirements are evaluated and rated by a district-based evaluation committee.

As needed, the NYCDOE may conduct site visits to verify information contained in a proposal
and may require a potential partner to make a presentation on their services or submit additional
written material in support of a proposal. Once the NYCDOE recommends a vendor for award,
the recommendation is reviewed by the Division of Contracts and Purchasing for approval and
then the Panel for Educational Policy for review and final approval.

Priority School principals are able to contract services from any of the approved pre-qualified
educational partners by developing a specific scope of work, soliciting proposals using a user-
friendly online tool and choosing the most competitive partner according to their specific needs.
Once school principals receive school budgets for the new fiscal year in June, they are able to
begin negotiating with potential partners for services in the new school year. The process allows
principals sufficient time to solicit vendors and establish contracts in time for the new school
year and possible preparation activities during the summer.

At the end of each school year, each school principal evaluates the services of the vendors —
based on the objectives, proposed scope of services, and outcomes from the services — and
determines whether to continue the partnership. Central staff assist the Priority School in
evaluating the impact of chosen partners toward meeting the school’s improvement goals.
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E. Enrollment and Retention Policies, Practices, and Strateqies

The LEA must have clear policies, practices, and strategies for managing student enrollment and retention to
ensure that Priority Schools are not receiving disproportionately high numbers of students with disabilities,
English-language learners, and students performing below proficiency.

i. Identify and describe similarities and differences in the school enrollment of SWDs, ELLs, and students
performing below proficiency in this Priority School as compared with other schools within the district.
Discuss the reasons why these similarities and differences exist.

ii. Describe the district policies and practices that help to ensure SWDs, ELLs, and students performing below
proficiency have increasing access to diverse and high quality school programs across the district.

iii. Describe specific strategies employed by the district to ensure that Priority schools in the district are not
receiving or incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency.

Please see Attachment Z: School-Level Information for District-Level Plan for information about
this Priority School’s enrollment as compared with other schools.

The NYCDOE operates a school choice-based system for students and families from Pre-
Kindergarten to high school. In the past several years, the NYCDOE has worked to increase
equitable access to high quality programs at all grade levels. All students, including students with
disabilities, English Language Learners, and students performing below proficiency have access
to all public schools as part of the choice-based enrollment system. Students participating in Pre-
Kindergarten admissions can access NYCDOE district schools and New York City Early
Education Centers (NYCEECs). The NYCDOE works to make as many pre-K programs as
possible available to families. This year, families had the benefit of a new streamlined
application process. This single application process allowed families to rank their options in
order of preference, including both NYCDOE district schools and NYCEECs. Students
participating in Kindergarten admissions can access all elementary choice and zoned schools.
Zoned schools give priority to students who live in the geographic zoned area. Choice schools
are schools that do not have a zone and give priority to applicants based on sibling status, district
of residence, and in some cases, other criteria. The Kindergarten application process is a single
application that allows parents to rank their school options in order of preference, including both
zoned and choice schools.

At the middle school level, families also may submit a single application that allows them to
rank their school options in order of preference. Some community school districts maintain
primarily zoned middle schools, which give priority to students in the geographic zone. Most
districts also have choice schools which have admissions methods based on academic or artistic
ability, language proficiency, demonstrated interest, or a lottery (unscreened). At the high school
level, approximately 75,000 students participate annually in a single application process that
covers over 400 schools. The citywide choice process provides an opportunity for all participants
to select up to 12 choices from across the five boroughs. The process consistently matches the
majority of students to their top choice schools; for the previous five years, high school
admissions has matched over 80% of students to one of their top five choices. Students may
participate for both 9™ grade and 10" grade admissions.
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Since the 2012-13 school year, students with disabilities who have IEPs have benefited from
improved access to zoned and choice schools. Rather than being assigned to a school based
solely on availability of their reccommended special education program, students with IEPs
participated fully in the standard Kindergarten, middle school, and high school admissions
process alongside their peers. This increased level of access will continue to scale up until the
NYCDOE can ensure all students with disabilities have access to the schools they would
otherwise attend if they did not have an IEP and, furthermore, that their special education
programs, supports, and services be available in the schools to which they are matched.

Throughout the 2013-14 and 2014-15 school years, the Division of Specialized Instruction and
Student Support (DSISS) partnered with field-based school support teams and schools to
proactively support students with disabilities in the following four areas: student engagement in
rigorous curriculum with full access to community schools and classrooms, development and
implementation of quality IEPs, infusing school-wide and individualized positive behavioral
supports, and effective transition planning. For the 2015-16 school year, DSISS will continue
this work. All stakeholders will continue to be responsible for ensuring students with disabilities
are educated in the most appropriate, least restrictive environment. To that end, through the
NYCDOE'’s special education reform work, schools will engage in professional learning
opportunities that focus on the continued commitment to supporting all educators in their
understanding and facility with learner variability, access to content, rigorous expectations,
inclusion, and the essential knowledge and skills needed for students to be college and career
ready. Priorities for professional development are built on themes that reflect research- and
evidence-based best practices and are fully integrated with the Common Core Learning
Standards and Advance.

The NYCDOE has begun to put in place policies and practices designed to ensure that Students
with Disabilities (SWDs), English Language Learners (ELLS), and students performing below
proficiency have increasing access to diverse and high quality school options across the district.
Our current SWD and ELL policies and guidance not only support schools in focusing their
programming practices around student needs, but also encourage schools to develop a deep
knowledge and understanding of their students’ strengths, needs, and preferences in order to
drive programmatic planning and/or shifts. Schools are supported in expanding their continuum
of services to provide differentiated and individualized levels of support rather than stand-alone
special education programs, so that students may receive recommended services based on
individual needs at their schools of choice. For ELLs specifically, the NYCDOE encourages
families of eligible students to request a bilingual program in their schools, knowing that if there
is sufficient interest then schools will create and sustain bilingual programs that benefit not only
ELLs, but also students interested in learning a second language.

In addition, for students with specific disabilities who may benefit from specialized instructional
and/or social-emotional strategies, the NYCDOE continues to create and expand specialized
programs in community schools and specialized schools. For SWDs, the NYCDOE has grown
the number of District 75 (D75) specialized schools for students with disabilities, specialized
programs in community schools for students with Autism Spectrum Disorders (ASD) known as
the ASD Nest Program and the ASD Horizon Program, specialized programs in community
schools for students with intellectual disability or multiple disabilities know as Academic,
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Career, and Essential Skills (ACES) Programs, and also Bilingual Special Education (BSE)
Programs for ELLs with IEPs who are recommended for a special education program in their
home/native language. Families of students with specific disabilities may also elect to enroll in
their zoned school.

District 75 provides citywide educational, vocational, and behavior support programs for
students who are on the autism spectrum, have significant cognitive delays, are severely
emotionally challenged, sensory impaired and/or multiply disabled at more than 310 sites.
Specialized Programs in community schools (ASD Nest, ASD Horizon, ACES, and BSE
Programs) are intended to increase access to community schools even further, for students with
these specific disabilities for whom a District 75 school was historically more likely to be
recommended. The ASD Nest Program and ASD Horizon Program are two different programs
in community schools that serve admitted students with a disability classification of autism. Each
program is designed to develop students’ academic and social skills, but has different service
delivery models and admissions criteria. The ASD Nest Program is primarily designed to support
students with ASD who would benefit from intensive social skills development. As the result of
significant growth in these programs, in 2014-15, a student on the autism spectrum was more
than three times as likely (from 9% to 29%) to attend a community school than in 2007-8. This is
especially significant given that over the same time period, the numbers of students classified as
autistic has more than doubled, from 5,365 to 13,161 students.

The NYCDOE offers a range of high-quality programs for students performing below
proficiency. The Office of Postsecondary Readiness works to support over-age and under-
credited students, students enrolled in Career and Technical Education programs and Black and
Latino students. The NYCDOE has Transfer Schools, which are small, academically rigorous,
full-time high schools designated to re-engage students who have dropped out or who have fallen
behind in credits. CTE is delivered in two ways across the NYCDOE: at designated CTE high
schools and CTE programs in other high schools. CTE programs offered in high schools are
developed in response to future employment opportunities and the potential for career growth
in New York City. Currently, CTE programs are offered in fields ranging from aviation
technology and culinary arts to emergency management and multimedia production.

In addition to expanding access to high-quality school and program options for SWDs, ELLSs,
and students performing below proficiency, the NYCDOE is committed to supporting schools in
meeting students’ unique learning needs. The NYCDOE previously made modifications to the
Fair Student Funding formula to provide weights, which provide additional funding, for students
who require additional support in order to succeed, including weights for Academic Intervention
Services (AIS), ELLs, and Special Education Services. In 2011-12, the NYCDOE revised the
funding methodology to provide additional weights to traditional high schools serving overage
under-credited (OAUC) students. Providing schools with additional funding for AIS and OAUC
further supports students that are performing below proficiency.

Meeting the needs of ELLs and SWDs is an area of special need in our schools. The UFT
Teacher Center will support educators in SIG Cohort 6 schools through customized professional
learning opportunities targeted to meet the unique needs of each school. Three Teacher Center
Field Liaisons will collaborate with administrators and the school-based staff development
committee to design learning opportunities to meet the needs of all learners, including ELLs and
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SWDs.

The UFT Teacher Center Field Liaison will work in participating schools with Master/Peer
Collaborative and Model Teachers and school-based site staff to:
e Design customized professional development
e Provide intensive, ongoing, job-embedded professional development, including one-on-
one coaching, in-classroom support and coaching, demonstration lessons, co-teaching,
classroom learning labs, study groups and work sessions, to impact student achievement
e Collect, analyze and interpret data for making instructional decisions
e Use data and facilitate the creation of action plans for data-driven professional
development, learning laboratories and study groups, etc.
e Integrate instructional technology into teaching and learning

The NYCDOE employs specific strategies to ensure that Priority Schools are not receiving or
incentivized to receive disproportionately high numbers of SWDs, ELLs, and students
performing below proficiency. One important strategy is the reform of the over-the-counter
(OTC) process, which has been critical to managing disproportionately high enroliment of
SWDs, ELLs, and students performing below proficiency in Priority Schools. Each summer, the
NYCDOE opens temporary registration centers across the city to assist families seeking
placement or hardship transfers (primarily in high school grades) during the period before the
start of school. Approximately 15,000 new or returning students are placed during this peak OTC
period and many are higher-needs students. For the past several years, the NYCDOE has added
seats to every high school’s OTC count. As a result, the impact of OTC placements at low-
performing schools, including Priority Schools, was minimized, and there was an increase in
student access to more programs.

For fall 2015, the NYCDOE Chancellor has publicly committed to reducing OTC in Renewal
Schools, including all the schools applying for SIG Cohort 6. Additionally, in 2014-15,
NYCDOE implemented a one-year elimination of OTC enrollment for the two State-identified
Out of Time schools.

Another important strategy is the NYCDOE enrollment “targets” for Students with Disabilities,
in which elementary, middle, and high schools allot a percentage of their seats to SWDs,
equivalent to the district or borough rate of SWDs. In 2014, students with recommendations of
services for 20% or more of their day were included in these targets. This strategy has
contributed to an impressive decline in the number of schools serve few SWDs. Between 2007-
08 and 2014-15, the percentage of schools that enroll SWDs at a rate of 10% or less has been cut
in half, from 19% of schools in 2007-08 to just 9% of schools in 2014-15.

Furthermore, to increase access to some of NYCDOE’s highest performing schools, NYCDOE
has reduced the screening requirements for seats in selective programs that maintain unfilled
seats. Typically, schools that have screened programs are allowed to rank students who meet that
program’s admissions criteria, and only those students who are ranked may be matched to that
school. Since 2012, the NYCDOE has worked with screened schools to increase the number of
SWDs ranked and matched to their programs. In situations where schools do not rank a sufficient
number of SWDs, additional SWDs are matched to the unfilled seats in order to provide greater
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access for these students to high-quality schools. In its first year, this work resulted in 20
programs placing approximately 900 additional students into academically screened seats that
would have otherwise gone unfilled. For students entering high school in 2013, the NYCDOE
placed almost 1,300 students were placed into these programs. The NYCDOE will continue this
work in the upcoming school year.

The Public School Choice transfer process is another strategy that NYCDOE uses to help reduce
the number of higher-needs, lower-performing students in Priority schools. Through Public
School Choice, all students attending Priority schools are given the opportunity to transfer out of
their current school and into a school that is “In Good Standing.” Students submit an application
in the spring listing their choices, and they receive an offer over the summer for the upcoming
fall. Lower-performing students and lower-income students are prioritized to receive an offer of
their choosing. Furthermore, the NYCDOE has slightly revised the process in recent years to
make the following two changes: the lowest-performing students within Priority Schools are
more accurately identified through the use of indicators beyond merely test scores (including a
promotion-in-doubt indicator based on grades and an indicator for students in temporary
housing); students attending Priority Schools are prioritized to receive an offer above students
attending Focus Schools. In 2014, over 6,500 families applied for transfers through Public
School Choice and over 4,500 students received an offer.

G. District-level Labor and Management Consultation and Collaboration

The LEA/school must fully and transparently consult and collaborate with recognized district leaders of the
principals’ and teachers’ labor unions about district Priority Schools and the development and implementation of
the plan proposed for this specific Priority School proposed in this application. The evidence of consultation and
collaboration provided by the LEA must contain each of the following elements:

i. Describe in detail the steps that have occurred to consult and collaborate in the development of the
district and school-level implementation plans.
ii. Complete the Consultation and Collaboration Form and submit with this application (Attachment A).

The NYCDOE has consulted and collaborated with key stakeholders on the development of SIG
Cohort 6 plans. Application and NYCDOE-developed guidance materials were shared directly
by staff with the parent leadership group, CPAC; the principals’ union, CSA; and the teachers’
union, UFT. The engagement process with each group took place via meetings, phone calls, and
emails about the applications. School Leadership Team (SLT) meetings took place to discuss
school plans, which includes the principal, parent representatives, and UFT school leadership.

NYCDOE staff met with the Chancellor’s Parent Advisory Council (CPAC) in a full meeting on
June 11 to discuss SIG Cohort 6. CPAC is the group of parent leaders in the NYCDOE; it is
comprised of presidents of the district presidents’ councils. The role of CPAC is to consult with
the district presidents’ councils to identify concerns, trends, and policy issues, and it advises the
Chancellor on NYCDOE policies. NYCDOE staff met with UFT leadership on June 29 and
engaged in multiple phone calls and emails with UFT regarding plan and overall school feedback
subsequent to this meeting. CSA was also consulted with via phone calls and emails. All groups
received district and school drafts for review and feedback.
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The NYCDOE is committed to collaboration in its efforts to improve Renewal Schools. Teacher
leaders in particular are integral to the successful implementation of all other school
improvement measures. They serve as indispensable colleagues for school leaders, ensuring that
the school community retains its most effective teachers, is supportive of all teachers’ growth,
and increases student achievement. School-level plans include information about faculty senates
or other structures to promote shared school-based governance, responsibility, and collaboration
in the interests of furthering the educational mission of each school. Moreover, the success of
these schools depends largely on developing in parents an ownership and leadership in schools.
This means shifting the paradigm from parents as participants to parents as leaders and
decision-makers who work hand-in-hand with school staff and CBOs. Stakeholder
collaboration will continue to be a focus for each SIG Cohort 6 school.

In addition to the district-level Attachment A, NYCDOE asked that schools submit a school-
level Attachment A, the Consultation & Collaboration Documentation Form, in order to ensure
consultation and collaboration took place on the school-level plans with staff and parent
stakeholder groups. Signatures include the school’s principal, parent group president, and UFT
representative. These school-level forms are also attached in addition to the required district-
level Attachment A. The district-level form is signed by the president/leaders of the teachers’
union, principals’ union, and district parent body as of July 17 and July 20. The individuals who
signed are Michael Mulgrew, UFT President; Ernest Logan, CSA President; and Nancy
Northrup, CPAC Co-Chair.
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New York State Education Department:
Local Education Agency {LEA) 1003(g) School Improvement Grant Application
Under 1003(g} of the Elementary and Secondary Education Act of 1965

Attachment A
Consultation and Collaboration Documentation Form

The U.S. Department of Education School Improvement Grant guidelines, under Section 1003 (g) require LEAs to consult and/or collaborate with various groups in the
development of this SIG application. This form must be completed and submitted to NYSED as a part of this complete SIG application in order to document that appropriate
consultation/collaboration has occurred or was attempted with constituency groups as follows:

1. Representatives of constituency groups who sign the form under their name/title are affirming that appropriate consultation has occurred. (The signature does not indicate

agreement).

2. For representatives or constituency groups who have consulted with the LEA but whose signatures are unobtainable, supporting documentation providing evidence of
consultation and collaboration efforts (e.g., meeting agendas, minutes and attendance rosters, etc.) must be maintained by the LEA and a summary of such documentation
must be completed in the “Summary Decumentation” box and submitted to NYSED on this form.

Principals Union President / Lead Date Summary Documentation if Signature is Unobtainable
?/’ 7/‘,} If the signature of the constituent identified above is unobtainable, provide a summary and description of the
supporting documentation that provides evidence of consultation and collaboration on the Priority School
identified in this SIG application.

S

Si uein

e or print name
Teachers Union President / Lead : Date Summary Documentation if Signature is Unobtainable
: : 2 /I 9 5 If the signature of the constituent identified above is unobtainable, provide a summary and description of the

/ - supporting documentation that provides evidence of cansultation and collaboration on the Priority School
identified in this SIG application.

Sign /

F »
Type or print name

Parent Group President / Lead Date Summary Documentation if Signature is Unobtainable
: If the signature of the constituent identified above is unobtainable, provide a summary and description of the
supporting documentation that provides evidence of consultation and collaboration on the Priority School

:f' /4—0 Jla identified in this SIG application.

Signature (in blue ink)

Type or printhame
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ll. School-level Plan — Turnaround, Restart, Transformation, Innovation Framework,
Evidence-based and Early Learning Intervention

A. Assessing the Needs of the School Systems, Structures, Policies, and Students

The LEA/school must demonstrate a critical and honest assessment of structural/systems gaps and needs, as
well as student achievement gaps and needs that are identified as theresultof a systemic analysis process. The
assessment of needs section must address each of the following elements:

i. Use statistics and descriptive language, to describe the population of students the school serves, and
the unique needs of sub-groups (e.g.: students with disabilities, English language learners, students
from households that are eligible for free or reduced lunch, first-generation college-goers, and/or
students traditionally underrepresented in college).

ii. Describethe systematic in-depth diagnostic school review of the school conducted by the district, a
Joint Intervention Team (JIT), Integrated Intervention Team (ITT), and/or related outside education
experts to determine its existing capacity, strengths, and needs. Include the means by which
community and family input were included in this review.

iii. Describe the results of this systematic school review, including the existing capacity, strengths, and
needs to dramatically improve student achievement.

iv. Discuss howthe LEA/school will prioritizetheseidentified needs in the implementation of the SIG plan.

Flushing High School is a secondary school with 2,096 students from grade 9 through grade
12, as of May 22, 2015. 71% of these students are eligible for free or reduced lunch. Students
in the school community are predominantly Title 1 (65%) and Hispanic (52%). The school
population is comprised of 52% Hispanic, 23% Black, 3% White, 21% Asian, and 1% other
students. Flushing High School has a large population of English language learners (ELLS)—22
percent compared to the city average of 14 percent. The school offers ELL programs in Chinese
and Spanish. The school’s percentage of students receiving special education services was 14%,
3% above t