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Dear New York State Education Department — School Turnaround Office:

The Poughkeepsie City School District is pleased to submit a Letter of Intent to apply for Round
6 of the School Improvement Grant (SIG) for Warring Elementary School. As with SIG 2 and
SIG 4 schools, Warring Elementary School will implement the Transformation Model.

Ilook forward to submitting a full application by July 22, 2015.

Sincerely,

Dr. Michelle Cardwell
Assistant Superintendent for Curriculum, Instruction, and Grants Management
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Select District (LEA) Name:

Listed alphabetically by District

131500010000 POUGHKEEPSIE CITY SD

Select School Name:

Listed alphabetically by school name (Priority Schools followed by Focus Schools)

131500010001 WARRING MAGNET ACAD OF SCI & TECH

Lead Contact (First Name, Last name):

Dr Nicole Williams

Title (for Lead Contact)

Superintendent

Phone number:

845-451-4980

Fax number:

845-451-4738

Email address:

nwiliam@poughkeepsieschools.org

Grade Levels Served by the Priority School Identified in this Application:

Grades 1-5

Total Number of Students Served by the Priority School Identified in this Application:

350
1of2



School Address (Street, City, Zip Code):

283 Mansion St, Poughkeepsie, NY 12603

Status of School:

For electronic review purposes, please select the best descriptor for the status of the school.

Focus School

Select the SIG Model for this School Application

Applicants must submit the SIG Model chosen for this particular School Application here. ReviewRoom will direct your application based on
the chosen model.

NOTE: Please be certain that the selection chosen here in ReviewRoom matches the signed application cover page that is submitted in
hardcopy. If there is a discrepancy, the signed application cover page will be used to identify the model chosen for submission.

Transformation
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School Improvement Grant (SIG) 1003[g]
District (LEA) LEA Beds Code:
Poughkeepsie City School District 131500010000

Lead Contact (First Name, Last Name)

Dr. Nicole Williams

Title Telephone Fax Number E-mail Address

(845) 451-
Superintendent of Schools 4980 (845) 451-4738 nwilliam@poughkeepieschools.org
Legal School Name for the Priority School Identified in this Application School Beds Code
Charles B. Warring Academy 131500010001
Grade Levels Served by the Priority School Identified in this Application School NCES #
Grades 1-5 N/A
Total Number of Students Served by the Priority School identified in this Application School Address (Street, City, Zip Code)
350 283 Mansion Street

Poughkeepsie, N.Y. 12601

School Model Proposed to be Implemented in the Priority School identified in this Application

Turnaround Restart Transformation Innovation Framework
Closure Evidence-based Early Learning Intervention College Community Career

Certification and Approval

I hereby certify that | am the applicant’s Chief Administrative Officer, and that the information contained in this application is, to the
best of my knowledge, complete and accurate. | further certify, to the best of my knowledge, that any ensuing program and activity
will be conducted in accordance with all applicable application guidelines and instructions, and that the requested budget amounts
are necessary for the implementation of this project. | understand that this application constitutes an offer and, if accepted by the
NYSED or renegotiated to acceptance, will form a binding agreement. | also agree that immediate written notice will be provided to
NYSED if at any time [ learn that this certification was erroneous when submitted, or has become erroneous by reason of changed
circumstances.

CHIEF ADMINISTRATIVE OFFICER

Signature (in blue ink) Wl Date
% "f : 6 : M July 22, 2015

i
Type or print the name and title of the Chief Administrative Officer
Dr. Michelle Cardwell, Assistant Superintendent (On Behalf of Dr. Nicole Williams, Superintendent of Schools)

‘DO NOT WRITE IN THIS SPACE




NNew York State Education Department DO NOT WRITE IN THIS SPACE
Application Cover Sheet Log Number Date Received
School Improvement Grant (SIG) 1003[g]
District (LEA) LEA Beds Code:
Poughkeepsie City School District 131500010000
Lead Contact (First Name, Last Name)
Dr. Nicole Williams
Title Telephone Fax Number E-mail Address
(845) 451-
Superintendent of Schools 4980 (845) 451-4738 nwilliam@poughkeepieschools.org

Legal School Name for the Priority School Identified in this Application School Beds Code

S.F.B. Morse School 131500010009
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Turnaround Restart Transformation Innovation Framework
Closure Evidence-based Early Learning Intervention College Community Career
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Certification and Approval

I hereby certify that | am the applicant’s Chief Administrative Officer, and that the information contained in this application is, to the
best of my knowledge, complete and accurate. I further certify, to the best of my knowledge, that any ensuing program and activity
will be conducted in accordance with all applicable application guidelines and instructions, and that the requested budget amounts
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PROPOSAL NARRATIVE - Transformation Model

I. District-level Plan
B. Operational Autonomies

The senior leadership has been working with Warring Elementary School to
identify the areas where they would be able to have operational autonomy for
greater accountability of performance results. The District, along with the
Warring team and staff, have been assessing and outlining the pros and cons,
as well as which areas would be realistic and attainable for Warring to be able
to have operational autonomy since there are some unique factors that may
prove to be a barrier or a challenge. The District will provide operational
autonomy for Warring in the following areas: staffing, educational partner
selection and use of time during and after school.

In certain areas where the school may have a true staffing vacancy, they will
have the operational autonomy to recruit and hire highly qualified new staff.
Warring will convene their own hiring committee, develop their own critical
questions aligned to the needs of the building, and ensure that quality
candidates are recruited in order to make their recommendation to the
Superintendent and the Board of Education. It is extremely important to note
that the Poughkeepsie City School District, although an urban district, stands
out from many other urban districts in New York State, since it only has only
four elementary schools, one middle school and one high school. Therefore,
staffing is an area that the team has assessed and is aware of the district-wide
reality. The District must maintain compliance with New York State
Education Law. This creates a problem, especially during these difficult
economic times which many schools have encountered in the last four years,
where a large reduction in the workforce of teachers and building leaders has
taken place and recall rights are being enforced year after year, for the past
three consecutive years thereby leaving all schools within the district with
minimal autonomy for recruiting staff. Recall rights in the district is also
compounded since there are only four elementary education schools where
affected teachers can return to and all schools are now identified as Focus
Schools in which each school faces the same challenges and obstacles that
impede the success of students. Therefore, operational autonomy in the area of
staffing is feasible at Warring keeping in mind that per New York State
Educational Law, as indicated above, there are limited options in districts such
as Poughkeepsie where there is only four elementary schools. In summary,
staffing decisions in Warring cannot occur in a vacuum there must be
effective communication between the school and Office of Human Resources.

Warring will also have operational autonomy in the area of educational
partner selection. The entire staff at Warring collaborated together, in their
Professional Learning Community time (PLC). Warring reviewed their
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School Comprehensive Education Plan (SCEP) to ensure true alignment and
cohesiveness and to make a determination of selecting their partner. The
senior leadership also provided some guidance and support by providing them
with essential information when conducting their work to find the right
partner for the Systemic Support for District and School Turnaround Grant by
conducted several interviews. The senior leadership provided the Warring
team with the questions and answers pertaining to the interviews. The
questions posed were primarily related to school improvement and leadership
capacity for the District. One of the organizations admitted that they were not
capable of conducting this type of work, one organization did not respond in a
timely manner or provide the district with a proposal. One organization
indicated that they were already working with too many school districts in
New York State and could not commit to the time to provide us with quality
work, and the last two organizations provided us with quality responses and
proposals outlining the work we were requiring.

Based on this information, it really became a starting point for the Warring
Team to independently begin their selection process for a partner. The
Warring Team selected Houghton Mifflin Harcourt (HMH). Their
autonomous selection for HMH as their partner was also due to the fact that,
during the year 2014-2015 HMH provided professional development to the
teachers at Warring and it was well received. The Warring team would like to
continue and expand upon the work that has already started. The Warring
administrators and teacher leaders also facilitated a professional development
needs-assessment activity with the staff in order to determine the professional
development that would be most beneficial and aligned to their SCEP. Based
on the information they received, their list of needs and professional
development was prioritized. This was also a contributing factor to Warring’s
team selecting HMH as their partners (see addendums - CCLS Worksheet and
the Ranking Survey for Professional Development).

The third area where Warring will have operational autonomy is in the area of
the Use of Time During and After School. The Warring Team will look at the
most efficient use of time during and after school. This work has already
begun and the expectation is to finalize, in detail, the options during the
summer and early fall after the NYS ELA and Math scores have been released
and analyzed by the Warring Team. In addition, the team will work on the
master schedule, AIS/RTI model, ENL priorities all while scheduling time to
provide teachers for horizontal and vertical articulation, as well as ensuring
interdisciplinary collaboration amongst team members. The Warring team has
already begun to look at extended day options that are inclusive of enrichment
and intervention supports, before and after school tutorial assistance vacation
and weekend extended learning opportunities, and opportunities for students
to continue to explore and participate in extra-curricular activities that
promote academic achievement, builds vocabulary, and stimulates the brain.
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The district has started to review the policies that may impede the progress of
operational autonomy, as well as for some of the items in Part Il of this grant
application, School Level Plan — Transformation. This dialogue has already
begun and the Board of Education is aware that certain policies pertaining to
this matter will be reviewed and modifications will need to be made, where
applicable, in order to ensure a successful operational autonomy outcome. As
a point of reference, the District and each one of the Focus Schools, as well as
the one elementary school not identified as a Focus School, developed and
submitted the DCIP and SCEPs for the 2014-15 school year and are in the
process of submitting for the 2015-16 school year. In these plans, we have
made a concerted effort not to be reactionary but to be proactive and maintain
the articulated timelines. The intention is to maintain focus upon the plan of
action and refrain from being dissuaded, which creates for disruption and
decreases the opportunity for success.

A large component in this item was already addressed in the approved
submission of the APPR. In addition, some of the activities and programs to
improve instruction at Warring will mirror the work at PHS and PMS since
the Transformation Model has proven to be effective. Therefore, some of the
thin contracts and Memorandum of Agreements have already been developed
at in certain areas that were non-existent prior to the SIG will now be
extended to Warring’s implementation of the Transformation Model. Some of
these thin contracts involve the implementation of advisories, extended
learning time, stipends and instructional part -time positions for team
members, curriculum assessments reviewers.

Warring will also implement some of the programs and activities that are
aligned to the CCLS, unique to the SED’s Elementary Regulations pursuant to
the Commissioner, and revamping the entire schedule to extend the day,
which involves a high level of creativity and dramatic change to the traditional
day-to-day, period-by-period school schedule. The Poughkeepsie Public
School Teachers Association (PPSTA) has collaboratively worked with the
District and agrees that Warring will extend the day by having before-school
and after-school activities as well as academic enrichment activities on
holidays and weekends. The PPSTA has also agreed with the District to allow
for a differentiated block scheduling. For example, all Math and ELA blocks
will be for ninety minutes to better align to the CCLS, and the other
instructional and enrichment periods will for approximately forty-five minutes
per class. The PPSTA agrees to this new schedule based on the fact that at the
end of the day all teachers will work the same amount of time (i.e. 240
minutes daily). The Poughkeepsie Public School Administrators Association
(PPSAA) has agreed to align their agreements to the needs of Warring
Elementary School.



District-level Plan

B.

Operational Autonomies

iii. There are a few items that will need the support of the labor
management units in order to implement the Transformation Model,
during Year One of this grant:

e Stipends for Principal and Assistant Principals — Poughkeepsie Public
School Administrators’ Association (PPSAA)

e 6™ Assignments for teachers — Poughkeepsie Public School Teachers’
Association (PPSTA)

e Lead Teacher stipends for departments, Data Team, and Advisories —
Poughkeepsie Public School Teachers’ Association (PPSTA)

In the Poughkeepsie City School District, we are beginning year three of
the School Improvement Grant for the Poughkeepsie Middle School. The
aforementioned items were already bargained and agreed upon for the SIG
that is in place. Therefore, these items will be readily agreed upon and in
place prior to the pre-implementation period. The Assistant
Superintendent of Curriculum and Instruction, the Assistant
Superintendent of Human Resources, the President of PPSAA, and the
President of PPSTA have been involved in the development of this grant
and are aligned to agree on the aforementioned items.
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PROPOSAL NARRATIVE - Transformation Model

District-level Plan
C. District Accountability and Support

As indicated in item B, Operational Autonomy, the senior leadership, will
shift their responsibilities to provide more guidance and support for Warring
and direct and coordinate the district's turnaround efforts by primarily
ensuring that the DCIP and SCEPs continue to be a work in progress and
modifications are made and plans are modified and/or changed based on the
reports and evidence-based findings conducted by the DTSDE. The
management structures are identified by departments and teams as indicated in
the organizational structure (see addendum — Organizational Chart). In
addition, the district has an Organizational Coherence Effectiveness
Framework which outlines the targeted support to all schools which is
provided by district-level administrators (see addendum — Organizational
Coherence Effectiveness Framework).

. Through the Systemic Support for District and School Turnaround Grant, our

partners, have conducted a District Quality Review and identified areas in
need of improvement in the following domains: Leadership and Governance,
Human Resources and Professional Development, Curriculum and Instruction,
Assessments, and Student Support. Based on this recently completed report,
revisions to our living documents, the DCIP and SCEPs, will be modified to
reflect some of their findings and recommendations. For example, increasing
and improving communication with building leaders, providing supports to
building leaders to change instruction in the classroom, and modifying all
AIS/Rtl plans to better meet the needs of the students, will be reflected in the
DCIP and SCEP, where appropriate, and has not yet been identified.

Overall, the process defined is based on ensuring that all of the tenets are
being addressed at Warring.

The Organizational Chart provides a synopsis of the work that will be
conducted by different personnel and departments. The Office of Educational
Services and Systemic Initiatives will provide guidance and focus to the
DCIP. 1t will also ensure that the SCEPs will reflect the evidence-based
findings of the DTSDE visits. For purposes of clarity and to develop a level
of cohesiveness, an Organizational Chart has been developed to reflect the
work that will be done in the District and Warring based on the all six Tenets
(see Addendum: Tenet Chart). This office will also provide direction and
support for the implementation of the CCLS by providing additional
embedded professional learning opportunities, increasing professional
learning vertical dialogue and workshops with all PreK-12 building level
leaders at a monthly workshop, implement and facilitate in-service courses for
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the teachers based on improving their practices and developing a higher level
of knowledge to implement the CCLS through a rigorous curriculum where
they are able to understand the breadth and depth of the modules on
engageny.org, change the culture of assessments to reflect the CCLS where
they are utilized to increase rigor and drive instruction, as well as ensuring
that teachers are provided with the tools to differentiate and deliver instruction
in an effective manner to SWDs, ELLs, low and high achievers.

The Office of Family and Student Support Services will interface with the
Office of Educational Services to ensure that the needs of all students are
being met under the requirements of SED. These two offices have been
working to provide a cohesive structure to the elementary school. This office
will also ensure that PBIS structures are appropriately in place and are aligned
to providing more success for students. For example, the Executive Director
for Family and Student Support Services will help to develop the Advisories
as it was done for the PHS and PMS. In addition, this office will serve the
school and provide guidance on how to increase the level of parent
engagement and involvement as indicated in Tenet 6. And, they will also
continue to their efforts to address the issues and concerns pertaining to
disproportionality and the emotional and social development for students in
conjunction with their academic needs, through the Instructional Support
Team (IST), in order to help students become more successful as indicated in
Tenet 5.

The Office of Human Resource will provide a structured process relative to
the new APPR. The work has already begun. This office will provide
guidance and feedback where there are common trends in instruction for
teachers who are Highly Effective, Effective, Developing and Ineffective, as
well as ensuring that teachers who are not productive are put on a TIP and, if
necessary, follow through with the Appeals Process as articulated in our
approved APPR. The Business Office will provide guidance and help the
building level to administer their funds in the most effective manner, as well
assist in ensuring that funds, both federal and general, are being used
effectively.

See addendum — District Accountability and Support Interaction Chart.

iv. See addendum — District Accountability and Support Interaction Chart.
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PROPOSAL NARRATIVE - Transformation Model

District-level Plan
D. Teacher and Leader Pipeline

At the end of the 2014-15 school year, the Warring Elementary School
principal was removed. The District had clear intentions to place a strong
leader who would be able to successfully implement and assume
responsibility for the Transformation Model. The strategy was to have a
professional and forthright dialogue with potential new administrator to
ensure a “right fit.” The Superintendent led this conversation and indicated to
this individual the needs of the school and the leadership qualities necessary to
ensure teacher and student growth. The position required someone with the
qualifications necessary to be able to turn the school around including having
extensive experience in school improvement, possess a strong knowledge of
data driven instruction, have extensive experience in best practices such as
readers and writers workshops (these workshops are on engageny.org as part
of the CCLS), and have experience in evidence-based teacher evaluations.

Dr. Vijay Giles will play an active and integral role in ensuring systems and
structures are in place that would lead to high levels of teaching and learning.
Dr. Giles, in her leadership role at the District level contributed to developing
the culture of change, as well as working collaboratively with the
administrative team in evaluating teachers through formal evaluation, both
announced and unannounced. Dr. Giles has worked with the teachers on
literacy in all content areas by placing an emphasis on building vocabulary in
all content areas, which now is part of the CCLS and on EngageNY.org. Dr.
Giles was consistent and followed through with the agenda items held during
their weekly Professional Learning Community time. She has been an active
member of the Curriculum Committee where decisions impacting curriculum
and resource have now played a major factor regarding the implementation of
the CCLS. Lastly, Dr. Giles demonstrated leadership skills necessary to unite
her staff and community around school improvement efforts.

. As indicated in item (i) above, we may not be afforded the opportunity of

hiring new staff and therefore may find it necessary to expend the majority of
our efforts and resources improving the existing staff. The aforementioned is
much more related to administrators. However, the Office of Human
Resources has indicated that the number of teachers who may claim recall
rights to a position has diminished substantially and Warring will have the
operational autonomy to implement their hiring practice. Warring will train
designated instructional staff in recruitment practices and hiring qualified
teachers as required by NCLB. These staff members will be trained with the
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understanding that hiring qualified teachers begins with highly qualified
interviews. In addition, the Office of Family and Student Support Services
will assist with this process by tying in Standard 1 of the New York State
Teaching Standards with developing Cultural Competence to ensure that
qualified instructors understand and are well equipped for an educational
urban setting.

The district has provided formal training for all administrators in evidence
based observations. In addition to the training, the District has a two-way
mirror classroom at the PMS where administrators are able to have continued
professional development in providing guidance and practice to teacher
evaluation. The administrative teams are able to collaborate with each other
and gather evidence and delve into ranking the evidence from Highly
Effective to Ineffective in a manner that provides consistency district-wide.
The district has also been a diligent participant in the Diagnostic Tool for
School and District Effectiveness Institute (DTSDE). The district’s DTSDE
Team works collaboratively with the Outside Educational Expert (OEE) to
develop workshops that provides all building administrators with turnkey
training that encompasses the utilization of their School Comprehensive
Education Plans (SCEP) simultaneously. During these workshops, the
building level leaders review the tenets and the District’s DTSDE Team
utilizes authentic evidence to review the Statements of Practice (SOP) and the
rubric. In regards to writing the SCEP, the District also provided workshops
and embedded professional development to building level leaders to assist in
gathering evidence, conducting evidence based observations, and
disaggregating data by developing sound and cohesive plans aligned to the
initiatives and goals of the SED, as well as the goals set forth by the
Superintendent and the Board of Education. For all school building principals
at the Pre-K to Grade 8 levels, the district provides a monthly morning
workshop related to the priorities and findings indicated outside education
experts and district reviewers. The District further provides professional
development in the identification of the characteristics of a classroom that
reflects the CCLS form of instruction. The district was also awarded with the
Systemic Support for District and School Turnaround Grant. Through this
grant, the district’s partners conducted a district-wide review regarding the
organizational structure of the district, the efficacy of administration’s roles
and responsibilities, and teacher effectiveness in the classroom, as well as
interviews with parents. The findings were reviewed with the central office
staff and building administrators. Instructional strategies aligned to the CCLS
were utilized for modeling practices to conduct the review of the report.
Although the findings in the report made the administrators uncomfortable, it
was a baseline for dialogue and prioritizing the evidence based observations
that were made. As a result of all of what has been stated above, the goal for
each school is to begin working with teachers to change their instructional
practices and demonstrate lessons that are aligned to the CCLS, as well as
more student-to-student engagement and less traditional teacher directed
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instruction as observed and documented. On July 13, 2015-July 17, 2015 all
administrative staff attended a five-day Professional Development Learning
Series. The administrators were responsible to complete professional readings
for this workshop, “The Heart of Coaching” by Thomas Crane and “Teaching
with Poverty in Mind” by Eric Jenson. The administrative team also received
professional development on “Driven-By Data” and “Leverage Leadership”
by Paul Bambrick-Sontoyo; and “Instructional Rounds in Education” by
Elizabeth A. City, Richard F. EImore, Sarah E. Fiarman, and Lee Teitel. In
addition, our continued work with HMH will also entail embedded
professional development with our building level leaders to be able to make
the distinction and identify the CCLS classroom, as opposed to a classroom
that still philosophically represents the 2005 NYS Standards.

The district has received reports generated by the SED and/or its
representative (i.e. DTSDE, RSE-TASC, School Improvement Office), as
well as from partners and consultants (i.e. Adelphi University, Technical
Assistance Center on Disproportionality (TACD), School Turnaround
Officers) where repeatedly the reports identify the same deficiencies
surrounding a teacher's effectiveness and the instructional process in the
classroom. Mission Literacy, Imagine Learning, Teacher Mentor Program,
Member of Model Schools CoSer through the BOCES, NYSUT Innovation
Team, NTI, direct teacher support through building level coaches, NYU,
TACD, Training of PBIS, AIS/Rtl and RtIM, APPR training, Third Party
State Approved Assessment Data training on NWEA/MAP Stepping Stones
training are several district-offered programs designed to build a teacher's
capacity to be effective.

See addendum - District Offered Trainings



District-level Plan — D. Teacher and Leader Pipeline
v. District-offered Training Events
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\

|
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Services and Systemic

learning experience for all staff and students able to focus on the efficacy of their departments in schools
based on evidence and the 6 Tenets. If leaders are not able to
apply the tenets to how systems should be operating in the 21
century then they are not effective.

Initiatives
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Office of Educational
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| Compare early written DCIP and SCEPs to the newly
revised plans based on DSTDE review reports

Senior Administrators and Principals will look at gathered
evidence and reevaluate their plans in order to align them to
the State Reports for a high quality plan that promotes student
achievement




Observing and evaluating instruction aligned to the CCLS

| PCSD Director of Data
Analysis and
Accountability

Looking for clues for how to improve the learning
experiences by identifying the CCLS and effective

instruction

Principals w m modifications and adjust

_

|

u

Principals need to have understanding and
CCLS, the Shifts, Modules, and the State’s Curriculum in order
to conduct effective evaluations and improve instruction

| PCSD Director of Data
Analysis and
Accountability

Lead Professional Learning Communities to coach

instructional designs

N
A

Principals need to become building level learning leaders and
provide the guidance and support to instructional staff

How to create utilize assessments (district-wide created interim and formative assessments,

teachers effectively

PCSD Director of Data

Analysis and
Accountability

N N
Principals will be able to monitor, gather data, interpret data and analyze teacher effectiveness
through assessments.

Reconfiguring the assessment process to stimulate Principals need to lead and ensure that teachers are providing
greater learning students with immediate feedback and ensuring that the
assessments drive instruction and provide low and high
achievers, as well as SWDs and ELLs with intervention
supports and enrichment activities.

A\




\ Provide principals with the necessary skills to teach teachers how to use individual student
ev1dence and data dur1n Instruct1ona1 Support Team

PCSD Executlve Pr1nc1pals w111 be able prov1de teachers W1th the tools necessary Instruct10na1 Support Teams
Director of Student and | with standard data sets and facilitate conversations that review aggregate and individual data.
Family Support

Services

\\\\\\\\\\\ i

Compare and assess how IST meetings are belng
conducted in order to determine the level of subjectivity

nd i ase ev'dence-based and data related dialogue

Pr1nc1pals need to estabhsh a culture based on data and
evidence that identifies the deficits in students requiring
academic and/or behavioral supports

Houghton M1ffhn
Harcourt

\ \\\\\\\\\\ LLLIIIMMIIITIInlhhy \\ ‘
Lead Professional Learnlng Commumtles to coach It is important for the building leader to develop a culture for
teachers effectively all staff that will subsequently improve instruction, improve

behavior, improve attendance, improve staff morale and focus
on family school engagement and involvement (i.e. sub
components: PBIS, Character Education).
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PROPOSAL NARRATIVE - Transformation Model

I. District-level Plan
E. External Partner Recruitment, Screening, and Matching

As indicated in item B, Operational Autonomy, Warring identified, viewed,
and screened the different potential partners to select the appropriate partner
that would best match and meet the needs to conduct the work necessary to
improve the school. The Warring staff has had experience and knowledge of
many consultants they have had work in their school. Some of these
consultants/partners have worked with them on areas of disproportionality,
improving classroom instruction, cultural competence, building leadership
capacity, working with SWDs and ELLs, and in other areas. Therefore, the
process consisted of a diverse group of staff members and the building
leadership to serve as advisors, based on their experience with former
partners. It was important for Warring to select a partner that clearly saw their
vision and would share some of the leadership responsibilities. Of particular
note, HMH had the unique skills and strengths that complemented the work
that already started at Warring outlined in the SCEP. Warring was very
objective in their selection of their partner. The District will provide an
evaluation to review what has taken place and decide how it was successful
and how it was unsuccessful by utilizing the same process implemented by the
DTSDE, which is evidence-based. The evaluation will take place before,
during, and after the work has been conducted. The ultimate goal is to
determine whether or not the partners selected was successful in meeting their
objectives they set forth, and based on the evidence, was the work highly
effective.

i.  The Poughkeepsie City School District has had a working relationship with

HMH, the partner designated in this SIG grant, for the past two years. This
includes HMH's work in the Systemic Support for District and School
Turnaround Grant delivering workshops to the District's leadership. HMH has
also worked with the Poughkeepsie Schools K-12 during the 2014-15 school
year, providing the workshop reform model, collaborative planning, and best
instructional strategies. To provide Warring with the additional support that
this SIG grant will provide, the Office of Educational Services will develop a
contract for year one which will go before the Board of Education for
approval. This will enable work with HMH to begin as soon as the grant is
awarded. Additionally, it will allow for a calendar of professional
development to be developed in concert with the Transformation Team for
Year One implementation.
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Based on the content of this entire application, it was important for the District
and principal to layout the foundation which clearly defines the goals and
activities necessary that would get students ready for college and careers. The
principal had the autonomy to select the education partner she deemed to be
the best fit for Warring. The timeline for year 1 activities required a partner
who is understanding of the demands, obstacles and challenges that Warring
school encounters. HMH will be able to come in and continue their work that
has started during the 2014-15 school year and during the Administrative
Professional Development Learning Series.
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PROPOSAL NARRATIVE - Transformation Model

I. District-level Plan
F. Enrollment and Retention Policies, Practices, and Strategies

The Poughkeepsie City School District currently has four elementary schools,
one middle school, one high school and one Early Learning Center. All four
elementary schools feed the Poughkeepsie Middle School. As a result, the
demographic make-up of the middle school is very similar to the elementary
schools that feed it. For example, SWDs at the middle school are 15% of the
total population. Among the elementary schools, the population of SWDs
ranges from a low of 12% to a high of 18%. The same is true for economically
disadvantaged students. At the middle school, this group represents 87% of
the population while the elementary schools range from a low of 77% to a
high of 92%. There is, however, a significant difference in the percentage of
English Language Learners. This group represents only six percent of the
population of the middle school while the elementary school ranges from a
low of 12% to a high of 16%. There are two reasons for this difference. First
is the ability of our staff to achieve English proficiency with a considerable
number of students by the time they reach middle school, and second is the
increasing population demographics of our district. Over the past 10 years the
percentage of Hispanic students has grown from half the percentage of white
students to exceeding the white population.

. The district has put in place a number of policies, procedures, practices and

resources to ensure that ELLs, SWDs and other low performing students have
access to high quality programs. Poughkeepsie has employed an Early
Intervention Specialist to ensure the future success of low performing students
through early diagnosis and intervention. Through our approved Annual
Measurable Achievement Objectives (AMOA) for LEPS/ELLS, a District-
wide ESL coach was hired to carefully monitor ESL instruction, provide
embedded professional development, and seek new intervention models and
procedures to ensure the success of our English Language Learners. The
district continues to seek and implement instructional models to provide
equitable opportunities for all students to learn. The district has adequately
and aggressively been moving to provide a less restrictive environment for our
students with disabilities in order to be in compliance with the SED. Many of
the former special education classes have been converted to integrated co-
taught classes. The district has instituted a robust RTI model in all buildings in
addition to a revamped IST process across the district.

Warring will establish a sub-policy committee to review policies that may
have a negative impact in this area. All the Poughkeepsie elementary schools
are neighborhood schools and all students from the district in grades 6, 7, and



POUGHKEEPSIE CITY SCHOOL DISTRICT
LEA 1003(g) School Improvement Grant Application

8 attend the Poughkeepsie Middle School. As such, all students regardless of
sub group or performance level, SWDs needing specialized programming, and
ELLs have the same amount of access to high level instruction at their
neighborhood school. As identified in part (i), the demographic make-up of all
schools in the district are similar as are the percentage of ELLS, SWDs and
Economically Disadvantaged. Major changes, in recent years, for self-
contained classes for SWDS have been equally distributed throughout the
district within their neighborhood schools in order to provide a least restrictive
environment and access to high level instructional programming as
appropriate for these students.
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PROPOSAL NARRATIVE - Transformation Model

District-level Plan
G. District-level Labor and Management Consultation and Collaboration

The District has had success collaborating with labor unions. Those obstacles
and challenges has since diminished or are almost non-existent since we
began our work to develop the first SIG, Cohort 2. Secondly, the APPR
submission, required a lot of time and effort from the labor unions and was all
concentrated on the work with minimal distractions related to negotiated
mattesr. Therefore, upon beginning this work, the District and labor unions
made a conscious effort to work collaboratively and deal with the obstacles,
challenges and all required mandates instituted by the SED, as well as by the
LEA. The first plan of action was to hold a meeting with Warring and
reiterate the meaning behind the Focus School status. During this meeting, it
was stated clearly that the District will work diligently to ensure that we
articulate and prioritize the needs of the school, as well as to ensure that the
DCIP and SCEP, including all federal and state grants would serve its purpose
to provide support to schools and develop capacity in our school leaders. It
was also clear that we were going to create a plan that would support and
reflect cohesiveness, as well as to put a stop to what typically happens in
failing urban schools of adopting a reactionary and fragmentary culture, which
often are articulated into an array of plans. Therefore, we took a proactive
approach and began our work by having all school and District leaders
working collaboratively to develop and discuss the DCIP and SCEP and begin
articulating and writing the initial plan. The Warring staff went back to their
building level teams and expanded upon the plan by inserting and making
revisions to their SCEP plan. Throughout this process, the plan remained
aligned to the DCIP and vice versa. As a District, we began our participation
with the DTSDE.

See Attachment A - Consultation and Collaboration Form.



Attachment A
Consultation and Collaboration Documentation Form

The U.S. Department of Education School Improvement Grant guidelines, under Section 1003 (g) require LEAs to consult and/or collaborate with various groups in the development
of this SIG application. This form must be completed and submitted to NYSED as a part of this complete SIG application in order to document that appropriate
consultation/collaboration has occurred or was attempted with constituency groups as follows:

1. Representatives of constituency groups who sign the form under their name/title are affirming that appropriate consultation has occurred. (The signature does not indicate
agreement).

2. For representatives or constituency groups who have consulted with the LEA but whose signatures are unobtainable, supporting documentation providing evidence of
consultation and collaboration efforts (e.g., meeting agendas, minutes and attendance rosters, etc.) must be maintained by the LEA and a summary of such documentation
must be completed in the “Summary Documentation” box and submitted to NYSED on this form.

Principals Union President / Lead Date Summary Documentation if Signature is Unobtainable

supporting documentation that provides evidence of consultation and collaboration on the Priority School
Type or,pfﬁ name

identified in this SIG application.
Phee Simpson

If the signature of the constituent identified above is unobtainable, provide a summary and description of the
% 7
7/@(/_@"
/ /

Teachers Union President / Lead Date Summary Documentation if Signature is Unobtainable

If the signature of the constituent identified above is unobtainable, provide a summary and descﬁption of the
supporting documentation that provides evidence of consultation and collaboration on the Priority School
identified in this SIG application.

Signatufe (in blue ink)

(——— 7/2://5
-/Type or r%int name c
Stephanie Green
Parent Group President / Lead Date Summary Documentation if Signature is Unobtainable

supporting documentation that provides evidence of consultation and collaboration on the Priority School
identified in this SIG application,

Signatuge (in blue ink)

If the signature of the constituent identified above is unobtainable, provide a summary and description of the
“
7/21 / IS
{ /

Tyge or prirér’name
Jacqueline Roman
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PROPOSAL NARRATIVE - Transformation Model

I1. School-level Plan
A. Assessing the Needs of the School Systems, Structures, Policies, and Students

See Attachment B — School-level Baseline Data and Target-Setting Chart

The Warring Elementary School receives Grades 1-5 students from their
neighborhood. This school houses 497 students. Of these students, 6% are
White, 46% are Black, 37% are Hispanic and 9% are Multi-Racial. 86% of the
population is economically disadvantaged, receiving free or reduced price
lunch. 20% of the building's population is Students with Disabilities and 14%
are English Language Learners.

The Warring population, in general, has not been successful in demonstrating
proficiency in Math or English Language Arts on the New York State
Assessment. In the 2013-2014 school year, only 10% of the students scored
proficient (levels 3 and 4) on the New York State ELA exam and 9% scored
proficient on the NYS Math exam. Among the sub group populations with the
least success in English Language Arts were the Students with Disabilities at
3% proficient, English Language Learners at 10% proficient and economically
disadvantaged students at 23% proficient. Results on the 2011-2012 Math
exam were similar where only 8% of the Students with Disabilities were
proficient, 11% of the English Language Learners were proficient, and 23% of
the economically disadvantaged students exhibited proficiency.

In English Language Arts, based on information provided on BARS, the
students in Warring Elementary School have the greatest lack of proficiency
in the area of critical analysis and evaluation. In Mathematics, the area of
measurement specifically solving equations to convert measurements is where
the greatest gaps are found.

A Diagnostic Tool for School and District Effectiveness (DTSDE) review was
conducted in March 2015 by the District-led DTSDE review team including,
outside-educational experts. During the review, the external evaluator visited
classrooms, talked with school leaders, and used a rubric to evaluate how well
the school is organized to support student achievement. Results of the DTSDE
were sent to the District and to Warring in May 2015. Once received, District
and Warring staff intensely reviewed the DTSDE carefully dissecting the
findings and recommendations listed.

In June 2015, the District has a DTSDE IIT review conducted. The review
process was designed around the 6 tenets of the DTSDE. Evidence was
collected and analyzed by a team composed of educational consultants. The



POUGHKEEPSIE CITY SCHOOL DISTRICT
LEA 1003(g) School Improvement Grant Application

final product of the review was a written report which documented the team’s
findings. These results will be reviewed by both District and school staff once
received from NYSED.

The Program Evaluation Toolkit (PET) is a comprehensive assessment tool
developed to examine the quality of programs and services provided to
Limited English Proficient/English Language Learners (LEP/ELLs). This
instrument is designed to ensure that the instructional quality and academic
rigor of programs serving LEP/ELL students are aligned with federal
requirements and which holds districts and schools to higher standards for all
children, including students who are culturally and linguistically diverse. The
PET was used in December 2013, to evaluate the English Language Learner
(ELL) program. By conducting the self-evaluation, Warring was able to
determine the degree to which their ESL program was aligned with the core
curriculum; demonstrate the rigor and effectiveness of the professional
development plan; reflect the support teachers receive from the district and
school leadership in implementing best practices in the classroom; benefit
from rigorous monitoring and assessment; and improve communication with
parents and families of LEP/ELL students.

Evidence collected during the reviews indicated that the District and school
leadership and staff recognized the need for a rigorous English Language Arts
(ELA) curriculum that is aligned to the shifts in the Common Core Learning
Standards (CCLS) and addresses the foundational learning needs of their
entire student population. The building principal, assistant principal, and
teacher leaders are receiving on-going professional development in
understanding and implementing the Common Core Learning Standards. The
professional development that is being received is building capacity of the
instructional leadership to ensure that high-quality teaching aligned to the
CCLS is evident in every classroom as determined by informal and formal
observations, lesson plans, professional conversations during PLCs and other
opportunities for teacher collaboration. Opportunities are available for
instructional leadership to support the teaching staff in understanding and
implementing the CCLS.

There was evidence that some classrooms at Warring have maintained the
lesson structures of effective lesson design (introduction with lesson
objective; active teaching; guided practice; independent practice; lesson
closure) and the workshop model of learning. Teachers who have been
identified as effective teachers or who have been identified as lead teachers
are being asked to provide support to their colleagues during vertical and
horizontal articulation, faculty meetings, and various other professional
development opportunities.

Time has been allotted in the master schedule to enable grade level teams to
participate in Professional Learning Communities (PLC) with the professional
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development specialist. School leaders and teachers have access to multiple
sources of formative and summative data to inform instructional and
programmatic decision-making.

There is a recognized need to structure opportunities and expected outcomes
for analyzing data to inform instruction and school improvement. District and
School Leadership, as well as the instructional coaches have begun to work
collaboratively with grade level teams to examine student-learning data.
These data teams need regular opportunities to meet and collaborate using
identified Data Team Protocols that will guide and focus the staff in
examining student learning data inclusive of student achievement scores
and/or samples of student work.

Warring Elementary School will assemble a list of needs from a variety of
sources. These sources include the results of the DTSDE review, the
implementation of the Program Evaluation Tool, the results of State
assessments, the school report card, the results of a district-wide survey of
parents, staff, and students and the application of the Diagnostic Tool. The
Warring Transformation team will review the list of needs and identify
scientifically / research-based remedies. As a result of financial constraints,
not all needs will be remediated. Priority will be given to those needs/
remediation which affect student learning and achievement of college and
career readiness skills.
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PROPOSAL NARRATIVE - Transformation Model

I1. School-level Plan
B. School Model and Rationale

In the beginning of the year 2011, the PHS was identified as a PLA school.
This identification allowed us to apply for the SIG. During this time, the
district as a whole worked on overcoming many obstacles and challenges in
order to develop a SIG that would be approved by SED. This process was not
easy since we had both administrators and teachers working without a
negotiated contract. However, both aforementioned associations and the
district had the same goal in common, which was to increase the high school
graduation rate and provide principals, teachers, parents and students with
positive outcomes. Based on this shared vision, all stakeholders worked
productively to ensure that the PHS students were the District’s first and
foremost priority. When the opportunity arose for the PMS to apply for this
competitive grant, we continued our collaborative work that also allowed us to
complete the APPR submission by its first deadline July 1, 2012. Of
particular note, the PCSD has one middle school and one high school.
Therefore, the decision was simple and logical to implement the
Transformation Model and create a vertical articulation that encompassed the
same goals, strategies and activities. The PMS has been identified with the
same academic problems that have escalated into the PHS. Students in all
categories that not make AYP, a large population of students are identified in
more than one sub-category. It is not uncommon for the majority of our
students to fall under three or more sub-groups. These same students feed into
the PHS and are lacking college and career readiness which interprets to being
not prepared to the rigorous curriculum at the PHS. Both PHS and PMS have
seen academic gains. In order to ensure continued student growth, support
must be provided to students at the elementary level which feed into PMS.
Students must learn to read on grade level by grade 3. Warring plans to
provide students with intensive support to ensure students are on grade level
prior to leaving elementary school. Using the transformation model which has
been successful in PHS and PMS is the logical choice for school reform
model.

. This step was simple to complete since the Poughkeepsie High School and

Poughkeepsie Middle School made a similar transition. As of today, we have
evidence that the Transformation Model at the PHS and PMS have been
effective in its implementation. Therefore, it was apparent, by all the different
stakeholders, that the implementation of the Transformation Model for
Warring will clearly create a level of consistency in a district. This model
would allow for a clear, consistent and uniformed vertical articulation, from
grades 1 — 12 to ensure success for all students.
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PROPOSAL NARRATIVE - Transformation Model

I1. School-level Plan
B. School Model and Rationale

Goal: Through the implementation of Mission Literacy strategies (reading, writing, speaking,
and analytical reasoning), students will gather, analyze, and respond to information from primary
and secondary sources, drawing on robust academic vocabulary.

Objective: By the end of the 2015-2016 school year, 90% of students in grades 3-5 will reach
the end-of-year reading and writing benchmarks, as measured by the administration of the
Imagine Learning tool for language and literacy development, which is correlated to the .

Goal: Through the implementation of Mission Literacy strategies (reading, writing, speaking,
and analytical reasoning), students will apply mathematical reasoning, drawing on robust
academic vocabulary, to solve complex, real-world problems.

Objective: By the end of the 2015-2016 school year, 90% of students in grades 3-5 will show
demonstrable improvement in achieving math targets, as measured by the administration of the
NWEA/MAP end-of-year assessments.

Description of the Goal/Needs Assessment:
In conducting a needs assessment the Poughkeepsie City School District drew on several sources
of data to analyze and triangulate findings. The following is a list of the sources of data used to
analyze the causes for chronic underperformance at each Focus School:
e Academic Performance (ELA and math in grades 3-5)
o 3-Year trends in New York State Standardized Assessments for Grades 3-5
performance on ELA, math, grade 4 science, and grade 5 social studies: % Well
Below Proficient at Level 1/Partially Proficient at Level 2/Proficient at Level
3/Excel in Standards at Level 4, and APR Reports
o Formative and Benchmark Assessments: MAP/NWEA, Benchmarks, Imagine
Learning,
o Student Grades/Report Cards
o Disaggregation by grade, gender, race, income, language proficiency, and special
education status
e Curriculum Development/Learning Management
o Curricular materials and lesson plans
o Frequent classroom observation and instructional data collected in Focused
Instructional Learning Walks (FILWSs) as part of the system-wide approach to
walkthrough data performed by school leadership and district staff
o Processes for interim assessment analysis and action planning based on the results
Tiered intervention system
o Quality of tutoring programs

O
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Professional Development
o Professional development activities, # of hours, job-embedded, % participation,
frequency of grade-level meetings etc.
o Use of common planning time and opportunities for collaboration (e.g., data
teams, professional learning communities, etc.)
o Processes for developing and implementing improved instructional strategies
(e.g., re-teaching, remediation, and small group differentiation)
o Instructional coaching implementation and effectiveness
o Teacher feedback surveys about usefulness of professional development activities
Safe, Secure, and Engaging Environment
o Attendance rates: average daily attendance, overall attendance rate, average
number of days absent, % of chronic absentees, and % of high attendees

o Discipline data: in-school suspension, out-of-school suspension, referrals,
positive behavior incentive distribution, types of discipline infractions, etc.

o Student perception data

o Student mobility and retention data

o Special education services across types of disability

o Extracurricular and enrichment activities

o Disaggregation by grade, gender, race, income, language acquisition, and special

education status
Parent and Community Engagement
o Parent feedback surveys
Parent participation in school activities
Frequency and quality of home visits
Enrollment patterns
Partnerships with local businesses and organizations
o Student participation in academic after-school activities
Information Technology and Data Management
o Use of instructional technology (i.e., Imagine Learning) including computer-
based assessments, adaptive learning software (i.e., MAP/NWEA, etc.
o School systems for collecting, organizing, and triangulating student performance
data (data-driven instruction)
o Administrator systems for collecting, organizing, and triangulating teacher
performance data (i.e., Focused Instructional Learning Walks)
Human Resources
o Qualifications of all building staff: years of experience, licensing, % highly-
qualified,
o Teacher attendance data
o Teacher-specific classroom observation and instructional walkthrough data
o Teacher evaluation data
Leadership and Governance
o Administrator evaluations and effectiveness
o Building-level feedback about central office technical assistance
Fiscal and Budget
o School-level budgets: use of funds, allocations to programs
o Donations from local organizations or other grants

o O O O
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o Analysis of class size, teacher-to-student ratios, special education expenses,
students requiring ENL (formerly ESL) services

Throughout the 2014-15 school year, each Focus school provided data-driven reports—focused
on attendance, discipline/behavior/infractions leading to out-of-school suspensions, and
academics (specific, measurable, achievable, realistic, time-bound goals in ELA and
mathematics) —to District staff about mid-year progress, strategies being implemented, and
performance challenges. These presentations were helpful in guiding District assistance and
were used as part of the needs analysis section for this grant.

While each of the 4 schools has specific strengths and challenges, an analysis across the Focus
Schools revealed common challenges that have informed the district’s plan for turning around
performance across the Focus Schools. These challenges include the following:

1.

By the end of the 2015-2016 school year, | In an effort to increase the

90% of students will reach the end-of- effectiveness of the implementation
year reading benchmarks for grades 3-5 | of Mission Literacy strategies

as measured by the administration of the | (reading, writing, speaking, and
Imagine Learning tool for language and | analytical reasoning), teachers will
literacy development. utilize data collected daily from the

Instructional quality in literacy is generally weak and inconsistent (data source:
85% of the classrooms in elementary schools based on FILW data gathered in
the 2014-2015 school year). Instruction is not student-centered, rigor is low, there is
lack of differentiation to effectively meet individual students’ literacy learning needs,
and there is a lack of proactive strategies to increase student engagement in reading,
writing, and analytical thinking across the disciplines.

Students’ “time-on-task” is not being used to effectively intervene, remediate,
and provide necessary academic support, specific to ELA and math (data
source: 85% of the classrooms in elementary schools based on FILW data
gathered in the 2014-2015 school year). Students enter the school performing
below grade level in ELA and math, which makes it difficult to catch up and the
existing intervention model at the school level does not help students adequately fill
in gaps right away before students advance through the grades.

Data and information are not being used purposefully and systematically (data
source: 85% of the classrooms in elementary schools based on FILW data
gathered in the 2014-2015 school year). Data collected are not used effectively to
plan for instruction or interventions, nor is it being used to motivate staff and
students. Teachers and students do not feel ownership over their data.

School culture is not centered on high achievement and college and career
readiness. Students are not making connections between school, college, careers,
and life goals and are not receiving appropriate academic interventions to strengthen
their foundational skills; build grade-level content mastery in reading, writing, and
analytical thinking; and prepare them for post-secondary success.

STUDENT LEARNING PROFESSIONAL
OUTCOMES PRACTICE
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Imagine Learning Action Areas Tool
(aligned with literacy benchmarks in
the Common Core Learning
Standards), use of on-going item
skills for daily planning, grouping,
guided practice and progress
monitoring for reading/writing
instruction and academic vocabulary
development.

By the end of the 2015-2016 school year, | Teachers will plan together, drawing

all students in grades 3-5 will on the ELA modules from
demonstrate growth in narrative, EngageNY to address the literacy
informational, and opinion writing, as and language standards of the
measured by a writing continuum with Common Core Learning Standards.
pre-unit and post-unit writing samples. Teachers will use actionable data to

increase the number of texts students
are required to read for each unit of
study incorporated in the EngageNY
modules, and increase the number of
quality writing pieces students
produce.

As measured by the Spring 2016 grades In order to address the reading and
3-5 NYS ELA assessments, there will be | writing standards outlined in the NY
a 20% increase in the percentage of State Common Core Standards,
students performing at Level 3. teachers will continue to plan
collaboratively, monitor rigorously,
and intervene robustly to meet the
literacy learning needs of students.

STUDENT LEARNING PROFESSIONAL
OUTCOMES PRACTICE
By the end of the 2015-2016 school year, In an effort to increase the
90% of students will reach the end-of-year effectiveness of the planning,

math benchmarks for grades 3-5, as measured | monitoring and implementation
by the administration of the NWEA/MAP of reading, writing, speaking,

end-of-year assessments to measure each and analytical reasoning
student’s understanding of specific grade- strategies in mathematics,
appropriate content for mastery and teachers will utilize data
application in problem solving. collected from NWEA/MAP

assessment as well as pre- and
post- assessments to inform
math instruction and
curriculum decisions to target
instruction for skills mastery
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during the 2015-16 school year.

90 percent of students will solve word
problems daily where students identify and
apply mathematical vocabulary, symbols, and
key terms so students in grades 3-5 engage
with complex problem solving with the goal
of improving skills toward mastery, specific
to extended responses drawing on
mathematical reasoning.

Teachers will plan
collaboratively, share lessons,
and draw on “best practices” in
the “community of practice”
model, to build mathematics
literacy, and effectively
implement Mission Literacy
strategies (reading, writing,
speaking, and analytical
reasoning) so students identify
and apply mathematical
vocabulary, symbols, and key
terms_using results-driven
pedagogical techniques to
ensure comprehension and
application | problem solving.

90 percent of the teachers in grades 3-5 will
administer the Go Math Online Assessments
three times a year, and analyze the item
analysis reports for each of the students to
differentiate, scaffold, and plan effective,
results-driven instructional practices. By the
end of the 2015-2016 school year, 75% of
students in grades 3-5 will improve their
performance on the New York State math
assessment by, minimally, 10 percentage
point gains.

Grade-level teachers will work
together to analyze the data
collected and item skills
analysis, specific to student
growth data to inform
instruction and differentiation.

See Attachment B: School-level Baseline Data and Target Setting Chart.
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Attachment B: Warring Elementary School
School-level Baseline Data and Target-Setting Chart

SCHOOL-LEVEL Unit District Baseline Actual for Target for Target for Target for Target for

A Dat 2014-15 2015-16* 2016-17* 2017-18* 2018-19*
BASELINE DATA AND TARGET SETTING woiass | (rearprior | (complete
CHART to first year when
of the available.)

grant.)

I. Leading Indicators

a. Number of minutes in the school min 70200 | 70200 | 70200 | 70200 | 70200 | 70200 | 70200

year

b. Student participation in State ELA | % 96 94 N/A 95 97 98 99
assessment

C. Student participation in State % 95 95 N/A 96 97 98 99
Math assessment

d. Drop-out rate % N/A N/A N/A N/A N/A N/A N/A

e. Student average daily attendance | % 94 91 91 93 94 95 98

f. Student completion of advanced % N/A N/A N/A N/A N/A N/A N/A
coursework

g. Suspension rate % 30 13 6 5 4 2 1

h. Number of discipline referrals num | 769 15 7 5 3 1 1

i. Chronic absenteeism rate % N/A N/A N/A N/A N/A N/A N/A

j. Teacher attendance rate % 86 96 97.94 98 98 99 99

k. Teachers rated as “effective” and | % 75 80 N/A 80 85 90 95
“highly effective”

I.  Hours of professional num | 1200 1200 500 1200 1200 1000 1000
development to improve teacher
performance

m. Hours of professional num | 200 200 75 200 200 150 100

development to improve
leadership and governance

n. Hours of professional num | 50 50 25 100 100 75 50
development in the
implementation of high quality
interim assessments and data-
driven action

Il. Academic Indicators

a. ELA performance index PI N/A N/A N/A N/A N/A N/A N/A

b. Math performance index PI N/A N/A N/A N/A N/A N/A N/A
Student scoring “proficient” or % 20 25 N/A 40 50 75 80
higher on ELA assessment

d. Students scoring “proficient” or % 10 28 N/A 40 50 75 80
higher on Math assessment

. Average SAT score score | N/A N/A N/A N/A N/A N/A N/A
f. Students taking PSAT % N/A N/A N/A N/A N/A N/A N/A
g. Students receiving Regents % N/A N/A N/A N/A N/A N/A N/A

diploma with advanced
designation
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h. High school graduation rate % N/A N/A N/A N/A N/A N/A N/A
i. Ninth graders being retained % N/A N/A N/A N/A N/A N/A N/A
j.  High school graduates accepted % N/A N/A N/A N/A N/A N/A N/A

into two or four year colleges

*Targets should be set for all years the school will be SIG-funded.

Bi-monthly telephone calls will be conducted with LEA’s to consider interim data and progress being made toward yearly targets.
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PROPOSAL NARRATIVE - Transformation Model

I1. School-level Plan
D. School Leadership

First and foremost, as indicated in item D of the District-level Plan, Teacher
and Leader Pipeline, the principal must have the qualifications as indicated
through the School Improvement Guidelines to successfully carry forth the
Transformation Model. The principal must be the leader who leads the vision
and mission established in Item A of the School-level Plan, School Overview.
The principal must serve as the instructional leader and demonstrate the
ability to apply guidance to the implementation of the CCLS and the effective
delivery of instruction in the classroom. The principal must have knowledge
of the CCLS, its shifts and modules, as well as provide teachers with an
effective and solid pre-observation conference, evidence-based observation
and fair rating score, as well as an evidence-based post-observation
conference aligned to the New York State Teaching Standards and the
NYSUT Teacher Practice Rubric. The principal must also develop a data
driven culture based on evidence in all areas (i.e. local assessments, third-
party State approved assessments, State assessments, teacher observations,
professional development, and parent and community involvement and
engagement). In order to accomplish the aforementioned, the principal must
also understand and have the know-how to distribute leadership and hold all
stakeholders accountable based on their defined roles and responsibilities.
Lastly, the principal must be able to maintain their focus ensuring that the
SCEP and SIG are not separate entities and that all staff is working towards
achieving the same goal.

Dr. Vijay Giles had played an active and integral role in ensuring systems and
structures were in place that would lead to high levels of teaching and
learning. During her tenure as a Principal at another elementary school, Dr.
Giles, in her leadership role, contributed to developing the culture of change,
as well as working collaboratively with the administrative team in evaluating
teachers through formal evaluation, both announced and unannounced. Dr.
Giles has worked with the teachers on literacy in all content areas by placing
an emphasis on building vocabulary in all content areas, which now is part of
the CCLS and on engageny.org. Dr. Giles was consistent and followed
through with the agenda items held during their weekly Professional Learning
Community time. She has been an active member of the Curriculum
Committee where decisions impacting curriculum and resource have now
played a major factor regarding the implementation of the CCLS. Lastly, Dr.
Giles demonstrated leadership skills necessary to unite her staff and
community around school improvement efforts.
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The Steps have been identified in Item D of the District-level Plan, Teacher
and Leader Pipeline, and the Principal has been selected.

The Principal of Warring has established an outline of all the Assistant
Principal and a job description narrative of the School Implementation
Manager (see addendum - Assistant Principal Job Description).

The SIM will be hired full-time for the first year of the SIG. The SIM will
work collaboratively with the building principal to strategically implement the
SIG Plan to transform the school (see addendum — SIM Job Description).

During the 2013 school year, Warring began implementing Mission Literacy
with a focus on incorporating literacy into all content areas and effectively
implementing the CCLC Professional development was provided during the
2014 school year to administrators and teachers on Active Reading Strategies
and Extended Response Questions. In addition, teachers attended professional
development sessions on collaborative planning. A strong component of
Mission Literacy and building leadership capacity was to create a leadership
team inclusive of pedagogical instructors that did not hold administrative
certification. This began the leadership team concept at Warring. In the past
two years, the leadership team has not executed their responsibilities to the
magnitude that is needed to ensure high-levels of academic growth. The
current supporting leadership is inclusive of the Principal, the Assistant
Principal and teacher leaders. This team meets to discuss many of the
required and permissible activities identified, including writing and
implementing the SCEP. During the 2015-16 school year, the principal will
create a new leadership team with a clear vision and mission for the team.
The goal of the team is to ensure effective implementation of the SCEP,
monitor the effectiveness of programs, initiatives, professional development,
and student academic growth. The identified partner will assist the principal
in developing norms for the team and outlining roles and responsibilities for
team members.



Vijay Giles, Ed.D.

249 Prospect Avenue, White Plains, New York m vijayagiles@aol.com m (914) 564-4838

NYS PERMANENT CERTIFICATION & PROFESSIONAL LICENSURE
*School and District Administration *Mathematics (7-12)  * Charlotte Danielson &TeachScape Proficiency
*School Administration & Supervision *Technology (K-12) Observation Training & Assessment System

SYNOPSIS OF PROFESSIONAL EXPERIENCE

Principal: Warring Elementary School (K-5) Poughkeepsie City School District 7/15-Present
Director Data Analysis and Accountability Poughkeepsie City School District 7/14-7/15
District-wide Math/ELA Specialist (K-12) Greenburgh Eleven UFSD 2/13-214
Math Coordinator Leake and Watts, Woodfield Cottage 9/12-1/13
High School Principal Nelson Mandela High School 8/08-6/12
High School Principal Greenburgh-Graham, MLK High School 7/05-6/08
Assistant Principal Yonkers Public Schools 9/00-6/05
Technology Coordinator Yonkers Public Schools 9/99/6/00
DIRECTOR OF DATA ANALYSIS AND ACCOUNTABILITY 7/14-7/15

Poughkeepsie City School District, Poughkeepsie, New York

Testing Coordination (K-12)

Central Registration Coordinator
NYSED Data Analysis

Professional Development

Instructional Leadership

Mentor to School Administration (K-12)

DISTRICTWIDE MATH/ELA COORDINATOR 2/13-2/14
Greenburgh 11 Union Free School District, Dobbs Ferry, New York

Standardized Testing and Reporting (STAR) Program for benchmark data analysis;
Curriculum alignment for math and ELA to CCLS;

Enrichment program via STEM, math literacy, and financial literacy;

District-wide testing, assessment, and district-wide staff development for teaching math;
Created Title I resource room and lab for staff and students;

RTI (Response to Intervention) & Individualized Learning Plans for staff and students.

MATH COORDINATOR 9/12-1/13
Leake and Watts Services, Inc., Yonkers, New York

Incarcerated youth program
Differentiated Instruction
Juvenile Detention Center
Therapeutic Crisis Intervention



(Dr. Vijay Giles, Pg. 2 of 2)

HIGH SCHOOL PRINCIPAL 8/08 - 6/12
Nelson R. Mandela Alternative High School, Mount Vernon, New York

Key Accomplishments and Student Success:

1 of 6 schools removed from NYS S.U.R.R. status December 2010 after second year as principal;
Successful Joint Intervention Team (JIT) visits coupled with effective, data-driven CEP (2008-2010);
Improved NY'S Regents scores passing rate via instructional technology and adolescent literacy initiatives;
Modified curriculum and instruction for special education department to include reading specialist;

Expert in master scheduling: semesterized block scheduling, common planning time, and testing;
Managed school budget and grants to secure staff development on cutting-edge instructional technology;
Responsible for all data-driven curriculum design and instruction for alternative school with literacy goals;

Restructured credit recovery program using Internet-based programs and regents preparation programs.

HIGH SCHOOL PRINCIPAL 7/05 - 6/08
Greenburgh-Graham Union Free School District, Hastings, New York

Key Accomplishments and Student Success:

Responsible for school staffing, recruitment, and staff development;
Developed academic/vocational opportunities for students (Credit Recovery, BOCES, GED);

Created and maintained a continuum effective, proactive behavioral management strategies via PBIS for students
within Therapeutic Residential Facility for emotionally disturbed students with special needs;

Successfully integrated character education, PBIS, and adolescent literacy programs across the curriculum;

Provided Therapeutic Crisis Intervention training for staff with current resources and trends for effectively
servicing students with special needs, learning differences, and disabilities.

ASSISTANT PRINCIPAL 9/00 - 6/05
Yonkers Public Schools, Yonkers, New York

Developed and monitored instructional technology strategies, timelines, and questionnaires
Revised Comprehensive Education Plans for SURR and SINI schools
Improved middle school student test scores 13% in reading and 16% in math in one school year

Increased promotion rate of retained 9" grade students from 3% to 55% in one academic school year; 64%
following summer school of the same year high school.

PROFESSIONAL PREPARATION

Ed.D. in Educational Leadership Nova Southeastern University, Miami, FL May 2005
M.S.Ed. in Supervision and Administration, City University of New York, New York, NY May 1997
M.S.Ed. in Instructional Technology, City University of New York, New York, NY May 1994
B.S. in Business Administration City University of New York, Bronx, NY June 1992

References furnished upon request.
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PROPOSAL NARRATIVE - Transformation Model

I1. School-level Plan
E. Warring Instructional Staff

Highly Effective | Effective Developing Ineffective

1 20 2 1

First and foremost teachers need to have significant knowledge and
understanding to effectively implement the CCLS in their classroom. There is
a level of tremendous sophistication that teachers need to develop the skills to
provide students with the opportunity to go deeper into the content they are
learning. It is more than just understanding and providing the students with
the content but developing quality content that will allow teachers to work
with all students. The staff, building level leaders and classroom instructors
need to be able to develop a learning environment with a student-centered
focus. By providing students with this type of environment, the focus is then
redirected. Students are actively engaged in learning and the outcomes are
geared towards student achievement. It is also important that teachers apply
the New York State Teaching Standard, in particular Standard 1, where they
are thoroughly informed and understand their diverse population of students.
Furthermore, it is important that teachers develop the necessary skills to make
technology an integral part of their daily instruction. Lastly, teachers need
professional development to develop the skills to utilize assessments in
alignment with the CCLS, which provides students with immediate feedback,
increase rigor, differentiate instruction based on results, and improve teacher
effectiveness.

The staff has already been informed of the Transformation Model. Through
the submission of the SCEP, the staff was informed of the action plan
established. The staff has also partaken in District-wide professional
development where they have knowledge of the Transformation Model. The
Superintendent of Schools also developed a Road Map defining the
Transformation Model, which has been distributed to the all PCSD staff, as
well as parents. However, the Transformation Team will be responsible to
develop activities that outline the content and context of this SIG. This will
be done during Professional Learning Community Time, as well as the two
required monthly meetings that are defined in the PPSTA contract.

Please refer to Item D of the District-level Plan, Teacher and Leader Pipeline,
in response to this question.
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PROPOSAL NARRATIVE — Transformation Model

I1. School-level Plan
F. Partnerships

Partner Identification: Houghton Mifflin Harcourt (Formally Scholastic
Achievement Partners) will support the school as it applies the Transformation
model as an external partner. HMH will provide year-round support for the
transformation in alignment with its mission to help educators navigate
fundamental and dramatic shifts in leadership and classroom practices,
enabling states, districts, schools, and teachers to support and sustain the
transformation and quality of instruction required for our students to achieve
college and career readiness in a competitive global economy. HMH delivers
proven education services with lasting results, supported by the strength of the
industry’s top education thought leaders and authors.

The work by HMH facilitates a coherent focus across the entire education
organization—organizational leadership, instructional leadership, and
teaching—on the development and support of instructional effectiveness to
improve student achievement. The noted objectives support instructional
effectiveness at each level:

Organizational Leadership

Create a culture of high academic expectations, positive relationships
Establish a shared vision and communicate to all constituent groups
Align organizational structures and systems to the vision

Build leadership capacity through an empowerment model
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Align teacher/administrator selection, support, and evaluation.
Support decision making with relevant data systems
Instructional Leadership
. Use research and establish the urgent need for change to promote higher
academic expectations and positive relationships

Develop, implement, and monitor standards-aligned curriculum and
assessments

Integrate literacy and math across all disciplines
Facilitate data-driven decision making to inform instruction

Provide opportunities for professional learning, collaboration, and growth
focused on high quality instruction and increased student learning

Teaching

. Build effective instruction based on rigorous and relevant expectations

. Create and implement an effective learner environment that is engaging and
aligned to learner needs

. Possess and continue to develop content area knowledge and make it
relevant to the learner

. Plan and provide learning experiences using effective research-based
strategies that are embedded with best practices including the use of
technology

. Use assessment and data to guide and differentiate instruction

. Further content and instructional knowledge through continuous
professional learning that is both enriching and collaborative

ii. See Attachment C — Evidence of Partner Effectiveness Chart.

iii. HMH: Comprehensive program evaluation is built into implementation.
Evaluating the work involves two discrete streams of activity. The first stream
focuses the following three data events:

1. During the engagement and implementation process, pre-data are
collected on a series of variables including leadership practices,
data culture, teacher collaboration, quality of instruction, and
student engagement. Post-data on these variables are collected at
the end of the year.

2. Throughout the school year, information and data (including client
perception data) on progress towards achievement of the goals are
accumulated continually using the site-based Progress Monitoring
System.

3. An evaluation team, composed of evaluation specialists, content
specialists, and field specialists, visits schools to collect data and
validate findings. The team uses both quantitative and qualitative
methods, tools, and approaches to gather data on implementation
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of goals, leadership practices, data culture, teacher collaboration,
quality of instruction, student engagement, and perception data.

The evaluation team conducts a multi-level evaluation in order to examine
the efficacy of the model and the quality of site-specific implementations.
Actual outcomes are measured against expected outcomes to determine
impact across a variety of data (including student achievement, instructional
quality, use of data, and student engagement). Implementation reports
document implementation strength and fidelity, provide feedback to the
schools for the purpose of celebrating successes as well as to improve
implementation, and inform planning for the subsequent year. Field
Specialists collaborate with school and/or district administrators to analyze
the data and to use it to guide further implementation.



Partner Organization
Name and Contact Information and
description of type of service provided.

Attachment C

Evidence of Partner Effectiveness Chart

N N

Schools the partner has successfully supported in the last
three years

(Attach additional trend-summary evidence of the academic
success of each school, as well as any other systematic
evaluation data to demonstrate the impact of partner-
services.)

References / Contacts

(Include the names and contact information of school and district
personnel who can provide additional validation of the successful
performance of the partner in the increase of academic performance
and turnaround of the identified schools.)

The International Center for Leadership

1. Poughkeepsie City School District, Poughkeepsie, NY

1.Dr. Michelle Cardwell — Assistant Superintendent 845-451-4983

description of type of service provided.

(Attach additional trend-summary evidence of the academic
success of each school, as well as any other systematic
evaluation data to demonstrate the impact of partner-
services.) ,

in Education-Houghton Mifflin Harcourt | 2. Brockton High School, Brockton, MA 2.Dr. Sharon Wolder — Principal 508-580-7633
3. Monticello Central Schools, Monticello, NY 3.Tammy Mangus, Superintendent 845-794-7700
4. School District of Philadelphia, PA 4.Marleen Owens, Coordinator of Special Projects
5. Griffin-Spalding County School District, GA 5. Keith Simmons, Principal 678-603-6154
6. Assumption Parish School District, Assumption, LA 6.Dr. Joan Rodrigue, Assistant Superintendent 985-369-7251
7. Pasadena Independent School District, TX 7.Ms. Billye Smith, Associate Superintendent 713-740-0055
8. 8.
9. 9.
10. 10.
Partner Organization Schools the partner has successfully supported in the last References / Contacts
Name and Contact Information and three years (Include the names and contact information of school and district

personnel who can provide additional validation of the successful
performance of the partner in the increase of academic performance
and turnaround of the identified schools.)
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Trend-Summary Evidence

The International Center for Leadership in Education and Houghton Mifflin Harcourt has
experience working with hundreds of schools around the country. Some districts that have
benefited from our work and our partner organizations include: Poughkeepsie City School
District (NY), Buffalo City School District, (NY) Hempstead Union Free School District (NY) Detroit
(M1), Columbus (OH), Great Amsterdam (NY), Syracuse (NY), Philadelphia (PA), Pittsburgh (PA),
Los Angeles (CA), Chicago (IL), Clark County/Las Vegas (NV), Broward County (FL), Hillsborough
County (FL), Orange County (FL), Palm Beach County (FL), Pinellas County (FL), Dallas (TX),
Houston (TX), Spring (TX), Charlotte-Mecklenburg (NC), Wake County (NC), and Cabell County
(WV). The Departments of Education in these states and U.S. territories have also partnered
with SAP: Arizona, Hawaii, Indiana, lowa, Louisiana, Maine, Nevada, Puerto Rico Department of
Education in partnership with EduPro and selected schools, and Virgin Islands Department of
Education in partnership with STX, STTJ schools districts.

Poughkeepsie High School, New York

Poughkeepsie High School was designated by New York State as a Priority School, which means
that it was in need of improvement. In underperforming schools, the forces of deep-rooted
challenges combined with the need to continuously improve curriculum and instruction often
cause school improvement efforts to lose focus or treat superficial issues. Successful school
improvement initiatives prepare school stakeholders for the urgency of change while helping
them focus their efforts on teaching and learning.

The Poughkeepsie City School District worked in close partnership with ICLE to explore the
benefits of a literacy initiative and determine the major components needed to drive school
improvement. The district and high school decided to place a laser-like focus on supporting
teachers in helping students become better writers. The logic was that if students can write well,
they can think well. The Poughkeepsie High School Literacy Initiative, which focuses on writing in
the content areas, is modeled on the strategies and practices used by Brockton High School in
Massachusetts. ICLE began training on literacy strategies in January 2014 and provided intensive
leadership and instructional coaching from February through May. Retired Brockton principal
Sue Szachowicz was deeply involved in this work as well. The high school organized its initiative
around four components:

(1) empowering a team

(2) identifying an instructional focus (literacy/writing)

(3) developing an implementation plan using a writing calendar

(4) monitoring the plan relentlessy
Teachers and other instructional staff in all content areas received intensive professional
development to understand and utilize literacy strategies and best practices that fully engage
students in the learning process. All teachers were expected to become literacy teachers and to
use active reading strategies and extended response writing activities in their classrooms. Staff
was trained on selecting rigorous text on which to base extended response writing questions and

1
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on analyzing student work using the Writing Rubric, which provides students with targeted
feedback for improvement.

Driving significant school improvement began by empowering the Transformation Team.
Through SAP coaching and professional development, the team was supported to implement a
school-wide literacy plan focusing on key literacy strategies. The school developed a Writing
Calendar and monitored it to make sure all staff in all content areas were using active reading
strategies and extended response writing activities, as well as rating student work using the
Writing Rubric. The Writing Calendar was key to the success of Poughkeepsie High School.
Poughkeepsie High School has developed a culture of literacy and high expectations that
permeates every classroom. In addition, results on the Regents exams were noteworthy.
Students made gains in seven of the nine Regents exams in 2014.

Regents Passing Rates

Wiune 2013 ®liune 2014

58%

U.S. History integrated Algebrall Physics tarth Geometlry Chemistry
Algebra Trig Science

In 2013-14, the high school met the priority school removal criteria, one of only a handful of
schools to do so. To be removed from priority status, a school must meet the criteria two years
in a row.

Brockton High School, Massachusetts

Brockton High School is a comprehensive grade 9-12 school located in a high-poverty urban
center 30 miles south of Boston. Out of the predominately minority 2007-08 student body of
4,350, approximately 72% of the students qualify for free or reduced-price lunch, 44.8% speak
English as a second language, 9% are English language learners, and 11% are disabled. By
utilizing ICLE consultants and the Learning Criteria to Support 21° Century Learners™, Brockton
High School became a model of student achievement. Led by ICLE and its own School
Restructuring Committee, Brockton focused on a few key initiatives: increasing student
achievement on the Massachusetts state test through a comprehensive school-wide literacy
initiative, reversing the culture of low achievement by raising expectations for all students,
identifying essential academic skills and knowledge and making instruction relevant to students’
lives, and fostering positive relationships between and among students and teachers. By 2009,
Brockton had dramatically increased the number of students passing the MCAS. The pass rate
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for ELA went from 55% to above 90% and for math from 22% to above 80%. Long-Term Results:
ELA Pass Rates: 1998-2010 38% Growth; Math Pass Rate: 1998-2010 61% Growth

School District of Philadelphia, Pennsylvania

Seven of the district’s high schools have been engaged with ICLE through the School District of
Philadelphia Smaller Learning Communities Grant. The overall purpose of the initiative is to
transform these large, presently low-performing high schools into more nurturing, disciplined,
and effective education facilities. It has been designed as an intensive, multi-faceted capacity-
building enterprise that will build on momentum gained over the past years of implementing
systemic reforms in the District and bring an array of strategic resources, training, and technical
assistance to the schools.

Based on the successes realized from previous collaborations with ICLE on other high school
improvement projects, the School District of Philadelphia extended its partnership with ICLE into
a 6! year. The objectives and project deliverables for this initiative have included:

= |mprove school climate and remove barriers to learning.

= Reduce student misbehavior and incidents of violence.

= |ncrease attendance rates, promotion and graduation rates.

= |mprove academic rigor in the classroom.

= |ncrease proficient and advanced levels on PSSA exams.

= |ncrease numbers of students taking College Board exams and average scores.

= |ncrease the rate at which graduating seniors enter postsecondary education.

Although the project is ongoing, nearly all goals of the district’s various grants have been met.
Teachers and principals alike have found the combination of both instructional and leadership
coaches to be an invaluable asset to their own professional development. The district has seen
an improvement in students’ standardized test scores and a dramatic increase in the number of
students applying, attending, and receiving scholarships to college. Moreover, ICLE has gained
valuable experience and insights into working closely with a large urban district in planning,
implementing, and managing this major school improvement initiative.

Griffin High School, Griffin, Georgia

From 2010 to 2013, Griffin-Spalding County Schools partnered with ICLE to provide professional
services to support redesign efforts in Griffin High School, a comprehensive, low-performing
school. Existing only by name, ICLE leadership coaches worked collaboratively with district
leadership, school stakeholders, postsecondary educators, community leaders, and business
partners to develop and implement career academies. Included in this work were professional
services to ensure teachers were trained to be successful in this new learning environment and
curriculum and assessments were aligned to rigorous, real-world instruction. Specifically, the
three phases included:

= Phase 1 — Getting Ready: Facilitate School Planning
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®  Phase 2 — Getting Started: Developing the Plan by Applying Best Practice Research and
Tools
= Phase 3 — Getting it Done: Implementation Support and Monitoring

Each phase was supported by job-embedded leadership coaching and instructional coaching to
support the design, planning, and implementation of the career academies. As of October 2013,
the Georgia Department of Education had removed Griffin High School from the State’s
underperformance list of RT3 LAS and Priority Schools. The percent passing on Georgia’s End of
Course tests were as follows:

=  17% increase in 9" grade Literature: from 63% in 2009-10 to 80% in 2010-11

= 20% increase in Math II: from 20% in 2009-10 to 40% in 2010-11

= 13% increase in Biology: from 47% in 2009-10 to 60% in 2010-11

= Positive growth in 6 of 8 courses tested

= One course stayed the same

Assumption Parish School District, Louisiana

During the 2007-2008 school year, Labadieville Primary School (LPS) set out to improve academic
outcomes for all students. An important goal was raising achievement on the state test. In 2007
only 62% of LPS third-grade students scored at the basic or higher level on the English Language
Arts (ELA) iLEAP. In addition, the in-school suspension rate had grown to 10.7% in 2007, almost
double the state average (5.9%).

In the 2008-09 school year, LPS engaged ICLE for help in identifying the school’s unique needs
and creating a sustainable plan to improve student achievement, engagement, and motivation.
SAP conducted a comprehensive needs assessment to understand the strengths and challenges
of the school, and identify areas for improvement. The comprehensive needs assessment
included using We Teach, We Learn, and We Lead surveys to collect data from LPS faculty,
students, parents, and administrators. These surveys are designed to provide insight into these
different stakeholders’ perceptions of the learning environment.

Since partnering with ICLE in the fall of 2008, student achievement has improved. For example,
in 2008 62% of students scored at the basic or higher level on the third grade iLEAP, just under
the state passing rate of 66%. By spring 2010, 75% of LPS third graders scored at the basic level
or above, compared to 67% for the state. This was a 14-percentage-point increase for LPS
students from 2008, compared to a 1-percentage-point increase for the state. Out of school
suspensions, which were at 7.6% (close to the state rate of 7%) prior to ICLE’s intervention,
declined to a rate (4.3%) below the state level (6.4%) in 2008-2009.

Pasadena Independent School District, Texas

In 2006, in an effort to reverse a trend of lower graduation rates and restructure high school
programs to meet the needs of 21st century learners, Pasadena began a three-year project.
Beginning with effective training in the use of the Rigor/Relevance Framework, ICLE then
conducted a thorough needs assessment, strategic planning, and clarification of its issues,
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expectations, and desired scope of work. A comprehensive and integrated implementation plan
then guided the process of school reform.

An example of our professional development services is in Pasadena Independent School District
(ISD) in Pasadena, Texas. Pasadena ISD underwent sustainable, systemic changes throughout all
of its K-12 schools. After implementation of the plan, within a four-year span, the K-12 schools
spread throughout the district underwent sustainable, systemic changes. Pasadena ISD serves
51,000 students — 85.8% of whom are minority, 26% Limited English Proficient, 70.3%
economically disadvantaged — and maintains five high schools and four alternative schools. In
2006, in an effort to reverse a trend of lower graduation rates and restructure high school
programs to meet the needs of 21 century learners, Pasadena ISD began a three-year project
with a thorough needs assessment, strategic planning, and clarification of its issues,
expectations, and desired scope of work. A comprehensive and integrated implementation plan
then guided the process of school reform. The district’s leadership team used assessment data
plus attendance and dropout rates to drive systemic change in the high schools. Data revealed a
critical need for intervention at the 9t grade level. This intervention eventually led to a
comprehensive overhaul of pre-K-12 through highly effective mentoring and processes for
change. Pasadena ISD continues to show gains in academic achievement, a reduction in failure
rates, improvement in student attendance, and a decrease in dropout rates as a direct result of
the training, facilitation, and staff development that they have received.

Freshman Pass Rate by Core Subject
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PROPOSAL NARRATIVE - Transformation Model

I1. School-level Plan
G. Organizational Plan

See addendum — School Organizational Chart.

The school leadership team meets daily each morning to discuss the day-to-
day operations and occurrences, as well as to review which classroom FILWs
will be conducted along with formal announced and unannounced
observations. The Principal facilitates the meeting, while ensuring that all
classrooms are covered, and discusses expectations. It is not uncommon for
the leadership team to have consistent assemblies with agenda items based on
PBIS initiatives, as well as addressing character education attributes. In
addition, the team has been setting their attention and focus on the submission
of the SIG application. Teacher leaders, who are part of the school leadership
team, have weekly meetings for Professional Learning Community Time.
During these meetings, the team reviews student work and shares information
to increase their understanding of the skill deficit students’ encounter.

The PCSD held a workshop where all principals convened and worked on
developing their schedule for conducting evaluations. The principal and the
assistant principal conduct all announced and unannounced observations. In
addition, included in the sixty points (percent) of this portion of the APPR, the
instructional staff develops two goals collaboratively with one of the
aforementioned administrators. These goals are aligned to the initiatives and
goals of the District, as well as the New York State Teaching Standards. In
addition, the District will pilot a Peer Assistance Review (PAR) through the
AFT Innovation Funds where only six districts in New York State participate.
The PAR is able to conduct and provide evidence to the one of the
administrators. However, the PAR can provide input and participate in the
post conference but is not able to rank in the HEDI score. The APPR has
been a daunting task since it is new for administrators and instructional staff.
For example, the instructional staff has shared that it takes approximately up
to ten hours to put together a lesson plan and the administrators have shared
that each evaluation takes approximately eight hours to complete. Continued
professional development will improve this matter.

iv. See addendum - Full Calendar Schedule of Events 2015-16.
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The goal is to ensure that Professional Development is continuous for building leaders and instructional
staff in order to continue to improve upon the depth and breadth of the topics being learned, as well as

building capacity for sustainability. This is reflected in the school calendar of professional development
outlined above.
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PROPOSAL NARRATIVE — Transformation Model

I1. School-level Plan
H. Educational Plan

Curriculum: The PCSD has a curriculum committee meeting that meets
monthly and certain months bi-weekly. This team is part of the teacher
collective bargaining unit. The team is comprised of building level and senior
level administrators and teachers. The team is responsible to approve all
curriculum materials, activities and courses. Fundamentally, the team
understands that the District has to adhere to the CCLS. The committee has
adopted the vendors from the SED as the curriculum. The curriculum to be
used is the State approved curriculum on engageny.org. Under direction and
supervision of the Assistant Superintendent of Curriculum, Instruction, and
Grants Management, the principals, Academic Instructional Coaches and
teacher leaders attended professional development offered during the NTI.
Trained staff then turn-keyed the information regarding the CCLS and the
EngageNY modules. Additional training and support on scaffolding the
EngageNY modules has been provided by Scholastic Consultants during
Superintendent’s Conference Day and throughout the school year.
Professional development during the superintendent’s conference days and
school-based professional development included academic rigor and a robust
approach to the instructional shifts necessary in English Language Arts (ELA)
and mathematics curriculums.

Along with the CCLS, the district will ensure that teachers have support to
utilize formative and interim assessments that are aligned to the CCLS and
contain the level of academic rigor demanded by the CCLS. As we draw on
the EngageNY modules during the 2015-2016 school year, interim
assessments will be used as a key driving force to effectuate instructional
changes aligned with Common Core. The school findings from the
Diagnostic Tool for School and District Effectiveness (DTSDE) 2014-2015
school year, revealed that assessments have not been utilized to drive
instruction, but instead to gather an end grade on the completion of a unit.
Therefore, school data teams have shifted their thinking around the purpose of
data; school teams received support to use data effectively to plan for
instruction and interventions to meet the needs of students to ensure mastery
of specific skills.

Instruction: The models of aligned curriculum and instruction will reflect a
workshop approach that blends instruction in both reading and writing. The
approach will provide a balance of whole group, small group, and individual
instruction, and scaffolds the development of students’ academic behaviors to
allow them to act as independent and responsible learners. Instructional Units
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and related professional development will guide teachers in establishing
Learning Routines and Rituals, as well as Effective Instructional Practices.

The ELA instructional models and supports will immerse students in active
reading and extended response questions. The instructional models will offer
teachers strategies ensuring high levels of academic rigor and student
engagement. They will also provide guidance for explicit instruction in the
tools of writing (such as cohesion, style, and grammar) that make writing
effective. Focused attention will be given to academic vocabulary and
sophisticated syntax to elevate students’ written language.

The Poughkeepsie City School District recognizes the importance of creating
and supporting leadership and effective teachers for a sharp focus on
instructional improvement. While the implementation of common preparation
time and planning is important, it is only one facet for supporting teachers and
school staff with developing “communities of practice” focused relentlessly
on improving student learning. Instructional improvement for student success
is the primary responsibility of school and district leaders. The Poughkeepsie
City School District (PCSD) works with building principals and Academic
Instructional Coaches to provide teachers with frequent, constructive feedback
based on classroom observations from Focused Instructional Learning Walks
(FILWSs), utilizing the NYSUT-aligned rubric. Additionally, PCSD
implements a coaching model designed by the New York State United
Teachers (NYSUT). Teachers should be equipped with the knowledge and
skills to teach their content expertly, analyze student data and differentiate
their teaching to meet diverse student needs, and ensure that students make at
least grade-to-grade academic progress. The primary emphasis in the seven
(7) schools in PCSD is establishing a culture for learning by strengthening the
“instructional core.” The instructional core lincludes three interdependent
components: teachers’ knowledge and skill, students’ engagement in their
own learning, and academically challenging content. The goal is to ensure that
every student is on-track to graduate college and career ready, as measured by
student performance on state standardized assessments and academic
achievement on key benchmarks.

Focused Instructional Learning Walks (FILWs/Instructional Rounds
Process: Improving the Instructional Core)

FILWs provide a system-wide approach to improving teaching and learning
by ensuring that instruction is aligned to the core components outlined in the
New York State United Teachers (NYSUT) rubric. During the summer of
2013, all district-level and building-level administrators received training on
how to conduct Focused Instructional Learning Walks (FILW). The FILWSs
are premised on the “Instructional Rounds” process which focuses on
“developing a culture of collaboration” in a continuous improvement
framework. The FILWs and the professional development associated with the
process are aimed at increasing the level of instructional leadership of all
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administrators throughout the district. A District team, comprised of the
Superintendent, Deputy Superintendent, Assistant Superintendents, School
Improvement Manager, Executive Director, Directors, and the President of the
Teachers’ Union participate on FILWSs in collaboration with a school team,
comprised of administrators and teachers, on a weekly basis. In the spring of
2014, Dr. Thomas Fowler-Finn, an experienced Instructional Rounds
consultant, facilitated a modified process of Instructional Rounds in the
Poughkeepsie City School District. The school-based problems of practice
generated in the Instructional Rounds process specifically focused on literacy
development-- reading and writing across the curricular areas. The Rounds
framework supported school teams with data and dialogue to improve the
instructional core and focus on developing a culture of strong literacy
practices across school communities. In the 2015-2016 school year,
administrators are ratcheting up their FILW practice by engaging in 3 FILWSs
per day, providing immediate and targeted feedback to teachers, and inviting
dialogue about the quality of instruction and learning across classrooms and
for individual and groups of students, specifically in the area of engagement in
rigorous tasks. Using a “communities of practice” model, school communities
will focus on a Problem of Practice in Mission Literacy- literacy across the
curricular areas. The focus questions driving the Focus Instructional Learning
Walks (FILW) in the 2015-2016 school year are the following:

1. How do we ensure that every classroom is a place of rich and valuable
learning (literacy across curricular areas) for all students?

2. What evidence do you see of students using and being asked to use literacy
strategies and apply higher order thinking skills in literacy tasks?

3. How are students engaged in rigorous tasks? What is the evidence of
students “opting-in” in a “hands-on, minds-on” manner?

Use of Time: The school will have Operational Autonomy to design their
school day. (See addendum — Daily Schedule). The leadership team provided
guidance on the attached schedule. Imagine learning will be scheduled for
each class for 30 minutes. Imagine Learning, an award-winning language and
literacy software program that features interactive activities, videos, and
games. It’s research-based, and instructionally differentiated. Because every
child has different learning needs, a one-size-fits-all approach leaves many
needs unfulfilled. Fortunately, Imagine Learning personalizes the experience
by providing systematic instruction that adapts to each student’s needs. For
example, the program helps students build literacy skills in a logical manner:
first they learn letters, then they learn words. The activities break down skills
into their component parts and organize them into little segments—such as
teaching kids about sound before teaching letters. Along with this systematic
instruction, the program also provides instructive feedback that directs
students to apply a strategy they have been taught, or to re-read a section of a
book to look for an answer. With checkpoints that determine how a student
receives instruction or if they even need it, Imagine Learning individualizes
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the student experience. This level of detail means that teachers can spend their
time where it matters most: teaching.

Data Driven Inquiry; The District extensively and transparently communicates
high expectations for how data is to be used by staff members for supporting,
instructing, and establishing SMART (specific, measureable, achievable,
realistic, and time bound) goals for students and the schools. The district
identifies best practices concerning teachers’ use of data that informs how
teachers instruct students and address student achievement and learning goals.
This expectation is conveyed to the school and is the expectation that SMART
goals are created.

One of the primary needs identified in the 2014-2015 DTSDE review process
relative to the Regents Reform Agenda was the need to utilize data to drive
instructional improvement; the overarching goal is to ensure a results-oriented
approach to using data.

The following principles guide the work in the 2015-2016 school year, with
the result of fostering a supportive culture of inquiry in the school community
focused relentlessly on ensuring that practitioners have a deep and enduring
understanding of how each student is performing at a granular level, specific
to attendance, discipline and academics. The team members involved in this
data inquiry work are: Academic Instructional Coaches, administrators (at the
school and district level), and teacher leaders. The best practices to be
implemented this year are: the utilization of conceptual framework for
reviewing student data in an ongoing, iterative cycle; implementing the data
inquiry process focused specifically on student attendance, student discipline
and behavior, and student achievement in the core academic subjects; and the
use of data walls at the student, teacher, administrative, school, departmental
and district levels to focus on collaborative inquiry and continuous
improvement. The Data Inquiry Team has been tasked with the responsibility
of preparing frequent data reviews that include building-specific data on
demographics, student attendance, discipline and interventions, and academic
achievement. Teams will continuously engage in “courageous conversations”
about the interventions they are implementing to address the most complex
challenges they encounter with attendance, discipline, and academic
achievement in the school community. The team will focus on and commit to
student learning; they collect and analyze performance data (triangulate
results); set SMART (specific, measurable, achievable, realistic, time-bound)
learning goals; implement a 30-day planning and implementation “learner-
centered,” cycle that addresses attendance, discipline, and academics; and
monitor the results. The team will work together to assess each student’s
mastery of specific skills; attendance and discipline for all students’ data is
also clearly tracked and interventions put in place to address concerns.
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The Data Inquiry Team has been trained in how to use data to drive
instructional improvement, using the ORID (objective, reflective, interpretive,
and decisional) Protocol. The study group book that each administrator, the
president of the teachers’ union, and academic coach received is the
following: Driven By Data: A Practical Guide to Improve Instruction by Paul
Bambrick-Santoyo. This “practical guide” provides an instructional model for
using data to support the Data Inquiry Team with analyzing their data,
developing a plan for addressing areas of concern, and sharing their school’s
data and action plans with all stakeholders. In addition, the Data Inquiry
Team will train teachers in the school community on data-driven instructional
strategies; specifically, how to use data as a means to understand each
student’s progress, identify patterns of performance, and improve educational
outcomes for students. Teachers will be provided with opportunities to meet
during common planning time to discuss student work, to share instructional
strategies, and to plan meaningfully and purposefully on how to utilize a
“data-driven instructional model” to inform their practice and shift instruction
in their classrooms to increase student learning.

Student Support: Academic Intervention Services (AIS) will be provided to
assist students who are at risk of not achieving the CCLS in English/language
arts and mathematics, or who are at risk of not gaining the knowledge and
skills needed to meet or exceed designated performance levels on State
assessments. Academic Intervention Services will be made available to
English Language Learners and students with disabilities. In the case of AIS
being provided to students with disabilities, services will be provided on the
same basis as those provided to non-disabled students, as long as those
services are consistent with the student’s individualized education program.

The District has purchased RtIM services to store and retrieve student
information regarding interventions to support the Rtl model. A review of Tier
I, Il and 111 supports has to be conducted in order to ensure that students are
adequately being serviced. Instructional Support Teams (IST) will review
student data and meet with students.

Additional supports and professional development will be provided to
teachers and principals in order to implement effective strategies to support
students with disabilities in the least restrictive environment and to ensure that
limited English proficient students acquire language skills to master academic
content. IST Team will be trained regarding disproportionality.

School Based and District instructional leaders will provide professional
support and strategies to teachers and administrators on how to differentiate
instruction to ensure students acquire necessary skills.
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HVR BERN will provide assistance and support with the AMAO plan and
professional development to continue the work on developing the skills of all
teachers to meet the needs of ELLs in the classroom setting.

School Climate and Discipline: The leadership team and the instructional
staff will partake in some professional reading of Leverage Leadership: A
Practical Guide to Building Exceptional Schools by Paul Bambrick-Santoyo
placing a focus on Chapter 5 which promotes building a school wide culture.
The District, along with their partner, HMH, has begun the conversation of re-
directing disciplinary matters by increasing the level of student learning and
engagement. We have gathered evidence that instructional staff that promotes
student engagement in meaningful learning have minimal or no disciplinary
problems in their classrooms. However, there are students with exceptional
issues related to behavior management and those students are referred to the
Instructional Support Team to provide them with the necessary supports to be
successful.

The PBIS team will develop incentive based celebrations to promote perfect
staff attendance, competition between grades and classes, student attendance
and performance on examinations, etc. The PBIS Team will develop a system
of incentives for positive student outcomes under the Rtl Behavioral Tier
Intervention Model for individual students. The PBIS Team will be required
to move on to the next phase of activities and strategies that are specifically
designed to provide incentives for students. The first incentive will be set for
the beginning of the school year. The PBIS Team will develop incentive based
celebrations for students and parents.

Title 1 funds a Coordinator for Family and Community Engagement. The
liaison, will continue to provide workshops and information that will help to
bridge the gap between home and school and to assist parents to analyze
school data from the NYS Report Card and understand the changes with the
CCLS. These workshops will be provided in collaboration with the building
principal and PTA, and will provide information related to supporting their
children in being successful in school. The building level PTA will conduct a
needs assessment at the beginning of the school year to determine what
specific workshops and information are of most importance to their parents.
The information gathered from the needs assessment will be used to schedule
parent workshops throughout the 2015-2016 school year. Parent surveys will
be distributed once a year to obtain viable information from parents regarding
their child’s school. Data from the surveys will be analyzed and discussed by
the Building Leadership Team to determine steps for improvement.

It was determined through the DTSDE review process and K-12 Insights
survey data that all schools need to improve their work related to family and
community engagement in order to develop strong relationships that bridge
the gap between parents and schools. Attached is a copy of the District’s K-
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12 Insights survey results, which was administered in May 2014. Results
from the survey have been shared with all stakeholders and are available to
the public on the District’s website. In the 2014-2015 school year, the District
continued to have the Parent and Community Engagement Taskforce
proactively respond to the needs identified and to ensure that parents are
meaningfully engaged in the education of their children. The Taskforce draws
on the research-based strategies found in Joyce Epstein’s 6 Types of Parent
Involvement:

TYPE 1--PARENTING: Assist families with parenting and child-rearing
skills, understanding child and adolescent development, and setting home
conditions that support children as students at each age and grade level. Assist
schools in understanding families.

TYPE 2--COMMUNICATING: Communicate with families about school
programs and student progress through effective school-to-home and home-to-
school communications.

TYPE 3--VOLUNTEERING: Improve recruitment, training, work, and
schedules to involve families as volunteers and audiences at the school or in
other locations to support students and school programs.

TYPE 4--LEARNING AT HOME: Involve families with their children in
learning activities at home, including homework and other curriculum-linked
activities and decisions.

TYPE 5--DECISION MAKING: Include families as participants in school
decisions, governance, and advocacy through PTA/PTO, school councils,
committees, and other parent organizations.

TYPE 6--COLLABORATING WITH THE COMMUNITY:: Coordinate
resources and services for families, students, and the school with businesses,
agencies, and other groups, and provide services to the community.

Parent/Community Engagement activities include the following in the 2015-
2016 school year: Continuation of the Parent and Community Engagement
Taskforce comprised of CBO’s, District staff, and parents; the Million Family
March to kick-off the start of the school year; the laser focus on literacy-as
each student was given a book bag and each elementary and middle school
student was provided with a nonfiction book, double entry journal, and
reading log.; Each high school student received an academic planner;

Methods to facilitate two-way communication include: parent breakfasts and
parent advisory meetings; Citizens’ Corner on the district website where each
question from the community is addressed; a suggestion box in each school
community; a dedicated phone prompt for questions and comments; an
electronic parent concern tracking system; and Community Chats (informal,
open, public meetings held at community venues for the community to ask the
new Superintendent questions and discuss issues).

Additional outreach efforts include: a Board of Education sponsored
community forum; ongoing dialogue with both public and private CBOs to
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discuss mission-critical partnership work; a series of clergy breakfasts to
invite the faith-based organizations into our improvement efforts; a Where are
They Now initiative that highlights successes in academics and careers
achieved by Poughkeepsie High School (PHS)graduates; a principal for a day
initiative; and a Parent University- a series of workshops covering topics of
interest to parents.

Family and Community Engagement events are designed to bridge the gap
between parents and schools and address students’ social and emotional
developmental health needs. These include: a coat drive to support our
students with appropriate winter attire since PCSD is a walking district, a
weekend “backpack” food program in our elementary schools, and an ongoing
Holiday Helpings Health Event. These events have supported PCSD with
establishing a District partnership with Health Quest, the American Cancer
Society, United Way, the Poughkeepsie Farms Project, the Dutchess County
Regional Chamber of Commerce, and have strengthened our work with our
local unions. Poughkeepsie Health Promotion Coalition will ensure Cancer
Health Screenings are provided at the Parent University forums. In addition,
parents will receive information about how best to support students from the
framework of a Positive Behavior Intervention System (PBIS); the goal is to
teach positive social and academic behaviors that require consistent language
and universal expectations that are clearly communicated across a school
community.
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PROPOSAL NARRATIVE - Transformation Model

I1. School-level Plan
I. Training, Support, and Professional Development

The school leadership has played an active integral role in the development of
this plan. The Office of Curriculum and Instruction facilitated a meeting with
the building level leaders to outline the plan. The first item on the agenda was
the similarities and differences between the PHS and PMS SIG applications.
The team then began to have a series of meetings and activities to discuss and
align the plan to the DCIP and SCEP. It was important for the team to
understand that although the school has had to submit other plans to the SED,
the SIG would be one cohesive plan that outlines all of the work incorporated
in the DCIP and SCEP, DTSDE Reports, and the reports provided by HMH.
The team in collaboration with the Office of Curriculum and Instruction met
to continue the development of this plan. The process at the building level,
included activities and dialogue during common planning time, as well as
utilizing the two meetings a month that instructional staff is required to attend.
This is where the team was able to solicit information and include the
instructional staff as an integral part of this process. In addition, the principal
continued meetings with the building council committee. In that forum,
parents and community members were involved in the development of the
SIG.

See addendum — Training, Support and Professional Development Chart.

The PCSD, in collaboration with the teachers collective bargaining unit, is
utilizing the NYSUT Teacher Practice Rubric. The rubric is completely
aligned to the 7 New York State Teaching Standards. The evidence-based
observations will provide the building level leadership team the ability to
disseminate information related to school wide trends, small group trends
and/or individual trends relevant to ineffective instructional practices. Based
on this data, modifications will be made to the plan in order to address the
issues that have a negative impact on student achievement. In addition,
student interim assessment data, along with the SED approved local
assessment, NWEA MAP, will be utilized to determine growth in student
learning. If the evidence is clear, based on announced and unannounced
observation, that assessments are not being utilized to drive instruction and it
still remains to be utilized in a traditional fashion (i.e. at the end of a unit),
then modifications will be made to address assessments as part of the
instructional process. The utilization of interim assessments have been utilized
at the PHS to inform instruction. For example, our ELA Regents scores have
improved and increased. Providing the PMS workshops with the PHS for
vertical articulation and understanding of the utilization of assessments will be
one measure to utilize to make the necessary modifications in the professional
development.



I. Training, Support, and Professional Development
Implementation Period- September 1, 2015- August 31, 2016

Professional Development

Support

P.D. Events

Common Core Learning
Standards for ELA, Literacy, and

Math

Harcourt
DC BOCES

R-BERN

Houghton Mifflin

District-Office Staff

Unpacking of the CCLS for Science and Technical Subjects
Unpacking of the CCLS for History and Social Studies
Implementation of the CCSS for English Language Learners and

Successful Implementation of Common Core Assessments

CCLS Curriculum Alignment for Social Studies and Science

1. Unpacking of the CCLS for English Language Arts
2. Unpacking of the CCSS for Mathematics
3.
4,
5.
Students with Special Learning Needs
6.
7. ELA Grades 1-5 Module Study
8. Math Grades 1-5 Module Study
9.
10. Mission Literacy: Effective Instructional Strategies
11. Rigor, Relevance, Engagement, and Framework

Professional Development Event

Agent/Organization
Responsible for Delivery

Desired Measureable Outcome

Method of
Measuring
Outcomes

Rational for Planned

event

1. Unpacking of the CCLS for
English Language Arts

DCBOCES
Administration
HMH

Teacher Leaders

100% of ELA Teachers will be
knowledgeable in addressing the
CCLS in the Unit and Lesson Plans.

Data Collection from

FILWs, Observations,

and Lesson Plans

Teachers are fluent in
the CCLS.

2. Unpacking of the CCSS for
Mathematics

DCBOCES
Administration
HMH

Teacher Leaders

100% of Math Teachers will be
knowledgeable in addressing the
CCLS in the Unit and Lesson Plans.

Data Collection from

FILWSs, Observations,

and Lesson Plans

Teachers are fluent in
the CCLS.

3. Unpacking of the CCLS for
Science

Literacy Coach
PMS Administration

100% of Science Subject Teachers
will be knowledgeable in
addressing the CCLS in the Unit
and Lesson Plans.

Data Collection from

FILWs, Observations,

and Lesson Plans

Teachers are fluent in
the CCLS.

4. Unpacking of the CCLS for
Social Studies

HMH

100% of Social Studies Teachers
will be knowledgeable in
addressing the CCLS in the Unit
and Lesson Plans.

Data Collection from

FILWs, Observations,

and Lesson Plans

Teachers are fluent in
the CCLS.




Implementation of the CCLS
for English Language
Learners and Students with
Special Learning Needs

HMH

100% of the teaching staff will be
knowledgeable in addressing the
CCLS for students who are English
Language Learners and Students
with Special Learning Needs

Data Collection from
FILWs, Observations,
Lesson Plans, and IST
meetings

Teachers are fluent in
implementing the CCLS
for all students, including
ELLs and SWDs.

Successful Implementation
of Common Core
Assessments

HMH
DCBOCES

100% of teachers will be
knowledgeable in aligning
classroom assessment to the CCLS.

Completion of common
aligned Module/Unit
Assessments, mid-
terms, and final exams

Teachers understand and
are capable to create
meaningful, Common
Core Aligned
Assessments.

ELA Grades 1-5 Module

Teacher Leaders

100% of ELA Teachers will be

PCSD Curriculum,

Prepare teachers to

Study HMH knowledgeable in the Curriculum Lesson Plans, FILWs, implement the modules
Modules on EngageNY and Observations for the 2015-2016 school
prepared to implement modules year.
with fidelity starting in Sept. 2015

Math Grades 6-8 Module HMH 100% of Math Teachers will be PCSD Curriculum, Prepare teachers to

Study

Teacher Leaders

knowledgeable in the Curriculum
Modules on EngageNY and
prepared to implement modules
with fidelity starting in Sept. 2015

Lesson Plans, FILWSs,
Observations

implement the modules
for the 2015-2016 school
year.

CCLS Curriculum Alignment
for Social Studies and
Science

PCSD Assistant
Superintendent for
Curriculum and Instruction,

100% of Science and Social Studies
Teachers will be knowledgeable in

infusing the CCLS into their current
district approved curriculum.

PCSD Curriculum,
Lesson Plans, FILWSs,
Observations

Prepare teachers to
implement a Common
Core Aligned Curriculum
for the 2015-2016 school
year.

10. Mission Literacy

PCSD Assistant
Superintendent for
Curriculum and Instruction,
Instructional Leaders

100% of Teachers will be
knowledgeable in effective
instructional strategies to infuse
literacy into all content areas.

PCSD Curriculum,
Lesson Plans, FILWs,
Observations

Prepare teachers to
implement a Common
Core Aligned Curriculum
for the 2015-2016 school
year.




Professional Development Support P.D. Events
DC BOCES 1. Differentiated Instruction
Effective Instructional Strategies HMH 2. Scaffolding Techniques
Hudson Valley RBE-RN 3. Critical Thinking Strategies
4. Content Area Reading Strategies
5. Content Area Writing Strategies
6. Content Enhancement Workshops Series
7. Rigor and Engagement in the Classroom
Professional Development Event Agent/Organization Desired Measureable Method of Rational for Planned
Responsible for Delivery Outcome Measuring event
Outcomes
1. Collaboration and Co- Hudson Valley RBE-RN All teachers of LEP/ELLs are Data Collection Foster collaboration and co-
Teaching Teacher's Institute knowledgeable in effective from FILWs, teaching that yield effective

for All Teachers with
LEP/ELLs

instructional strategies to
meet the needs of ELLs.

Observations,

and Lesson Plans.

instruction to meet the
diverse academic and
language development needs
of ELLs and enhance
differentiation of instruction
for ELLs

2. Differentiated Instruction

DC BOCES, RSE-TASC

All teachers are
knowledgeable in
differentiating instruction to
address the different
learning needs and styles in
their classrooms.

Data Collection
from FILWs,
Observations,

and Lesson Plans.

All teachers are trained on
effective methods of
differentiation.

3. Scaffolding Techniques

DC BOCES, RBERN, HMH

All teachers are
knowledgeable in providing
scaffolds for ELLs and low
achieving students to help
bridge the learning gap.

Data Collection
from FILWs,
Observations,

and Lesson Plans.

All teachers are trained on
how to effectively scaffold
instruction to increase
student achievement.

4. Critical Thinking Strategies

Mentoring Minds
http://www.mentoringminds.com/professional-
development/

Teachers will have a
thorough understanding of
the revised Bloom’s
Taxonomy and/or Webb's
Depth of Knowledge and
how to incorporate this
knowledge in their lessons

Data Collection
from FILWs,
Observations,

and Lesson Plans.

Teachers will have a
thorough understanding of
how to address higher order
thinking skills in their lessons
and how to assess these
skills in their assessments.



https://www.mylearningplan.com/WebReg/ActivityProfile.asp?D=10333&I=1259204&H=1
https://www.mylearningplan.com/WebReg/ActivityProfile.asp?D=10333&I=1259204&H=1
https://www.mylearningplan.com/WebReg/ActivityProfile.asp?D=10333&I=1259204&H=1
https://www.mylearningplan.com/WebReg/ActivityProfile.asp?D=10333&I=1259204&H=1
http://www.mentoringminds.com/professional-development/
http://www.mentoringminds.com/professional-development/

and activities.

5. Reading Instruction Book
Study- How to Teach
Reading You’re Not A

Reading Teacher- Dr. Sharon

Faber

Reading Teacher

Content Area Teachers will
utilize effective Pre Reading,
During Reading, and Post
Reading Strategies to help
students effectively access
grade level text.

Data Collection
from FILWs,
Observations,

and Lesson Plans.

Content area teachers will
have a “toolkit” of strategies
to address the various
reading levels in their
classrooms.

6. Writing Strategies

DCBOCES

Content Area teachers will
utilize writing strategies,
consistent with those utilized
in ELA classrooms, in order
to address CCLS Writing

Data Collection
from FILWs,
Observations,

and Lesson Plans.

Content Area Teachers will
have a “toolkit” of strategies
to address the various
writing abilities in their
classroom.

Standards effectively.

Professional Development

Support

P.D. Events

Response to Intervention

RSE-TASC

RTI and Academics: Evidence Based Interventions
for Struggling Students

Content Enhancement Facilitator Training
Content Enhancement Workshops- turnkey by

Coaches
Professional Development Event Agent/Organization Desired Measureable Method of Rational for Planned event
Responsible for Delivery Outcome Measuring
Outcomes
1. RTl and Academics: Evidence | Jim Wright- Intervention Teachers will utilize research Lesson plans, Teachers will be given the
Based Interventions for Central based interventions in their Data Collection necessary tools to plan and carry
Difficult to Teach Students DCBOCES daily lessons in order to assist from FILWs out effective interventions.
Webinar RSE-TASC struggling students
2. Mission Literacy HMH All staff will be trained in the Completion of All staff will be trained on literacy
effective use of literacy certification strategies.
strategies training
3. Rigor, Relevance, and HMH All staff will be trained in the All staff complete | Teachers will be trained in

Engagement Framework

rigor and relevance and
engagement framework

training, lesson
plans, FILWs

strategic teaching methods to
implement interventions in their
classrooms to engage all students.




POUGHKEEPSIE CITY SCHOOL DISTRICT
LEA 1003(g) School Improvement Grant Application

PROPOSAL NARRATIVE - Transformation Model

I1. School-level Plan
J. Communication and Stakeholder Involvement/Engagement

The Board of Education has established a culture of transparency with the
District’s initiatives, as well as each of the schools. The internet is one
channel of communication our District embraces. Our DCIP and SCEPs are
all published in the PCSD’s website. Therefore, the submission of this plan
will also be published on the District’s website. The Office of Curriculum and
Instruction also requires that all building leaders submit their monthly or bi-
weekly parent newsletters. Information related to the SIG will be included
into the school’s newsletter. In addition, the building level leader and the
PTA President are working collaboratively to provide a parent night where
parents and the community will be informed with a Q&A session regarding
the SCEP and SIG. In addition, the District’s goals, known as the Evidence of
Success, addresses the issue of developing parent forums for our Spanish
speaking parents (See Addendum: Evidence of Success).

Family and Community Engagement events are designed to bridge the gap
between parents and schools and address students’ social and emotional
developmental health needs. These include: a coat drive to support our
students with appropriate winter attire since PCSD is a walking district, a
weekend “backpack” food program in our elementary schools, and an ongoing
Holiday Helpings Health Event. These events have supported PCSD with
establishing a District partnership with Health Quest, the American Cancer
Society, United Way, the Poughkeepsie Farms Project, the Dutchess County
Regional Chamber of Commerce, and have strengthened our work with our
local unions. Poughkeepsie Health Promotion Coalition will ensure Cancer
Health Screenings are provided at the Parent University forums. In addition,
parents will receive information about how best to support students from the
framework of a Positive Behavior Intervention System (PBIS); the goal is to
teach positive social and academic behaviors that require consistent language
and universal expectations that are clearly communicated across a school
community.



POUGHKEEPSIE CITY SCHOOL DISTRICT
LEA 1003(g) School Improvement Grant Application

PROPOSAL NARRATIVE - Transformation Model

I1. School-level Plan
K. Project Plan and Timeline

The District has already started to implement some of the required and
permissible activities under the Transformation Model. As of this school
year, the former principal was removed and new principal was appointed to
the position of principal. The administrators have developed a schedule to
ensure for a rigorous evaluation system for teachers and the District has
consistently been working with the principal under the components listed in
the Reeves Leadership Performance Matrix tool. The school consistently
provides embedded professional development related to the CCLS and
changing teaching practice in the classroom during Professional Learning
Community Time. Furthermore, all staff will continue to develop a strong
foundation knowledge of the CCLS in order to build on student learning and
make connections between different content areas. The staff will begin to
develop the depth and breadth of the CCLS in order to better understand the
NYS Grades 1-5 Math and ELA Modules and be able to effectively
implement the course of study outlined in the modules. Teachers will also be
able to effectively address the needs of LEP/ELLS in the mainstream
classroom, as well as developing differentiated techniques and approaches for
ELLs and SWDs. Teachers will begin to understand rigor and address
struggling students who need to develop their reading skills in order to
perform successfully by learning how to utilize 215 Century Blooms and
scaffold what needs to be learned. Teacher leaders will be trained as turnkey
facilitators in Content Enhancement. All teachers will be able to provide tier
1 and tier 2 interventions by using researched based strategies.

However, there are other required activities that need to be implemented, as
well as the need to refine some of the aforementioned during the
implementation period. In addition, during this period, the school will need to
work on their permissible activities and prioritize them based on need and
ensure alignment and connection with the SCEP and the potential SIG award.

Therefore, the goals and key strategies for the implementation period is to
begin to lay the foundation for school improvement by incorporating
structures and processes for sustaining, monitoring, and adjusting
implementation to ensure school-level capacity building and increase teacher
performance in the classroom. The overall goal in this area is to build school
level capacity in an organic and sustainable way.

Job-Embedded Leadership Coaching for School Principal and Literacy
Coach



POUGHKEEPSIE CITY SCHOOL DISTRICT
LEA 1003(g) School Improvement Grant Application

To assure full implementation of the mission literacy initiative, support will be
provided to the new principal and assistant principal, as well as the teachers.
SAPs’ leadership coaching is an intensive, collaborative process
individualized for the specific needs of each leader. All of our coaches are
experienced, credentialed educational leaders who establish relationships,
provide guidance and identify priorities with the leadership teams with whom
they work. Specifically, Leadership coaches will work with principals to:
e Ensure full implementation of the PCSD literacy initiative
Promote student engagement
Support the implementation the Open Response Writing Calendar
Monitor use of open response writing and active reading strategies by
teachers and instructional staff
e Monitor the use of identified literacy strategies at the elementary
school
e Gather student evidence to support application of open response
writing in each classroom
e Assist in the facilitation of highly effective school transformation team
meetings
e Communicate progress of literacy initiative with staff and school
stakeholders
e Develop the skills needed to lead school transformation

There is one team that will be very important for the school to implement
during this implementation period. . This is to develop a Transformation
Team. This team will be based on a shared leadership team philosophy where
all members in the team will represent different constituencies as seen in the
six tenets of the SCEP. This team will be the voice and reach consensus to the
options that are being set during this period of writing the SIG in order to
make decisions during the pre-implementation in order to ensure a productive
school opening in September 2015. The Transformation Team speaks to the
level of Operational Autonomy the school will have based on designing their
Use of Time During and After School. This team will look at the options
submitted in this grant as options to redesigning the school. This will
encompass conversations that go beyond the scope of use of time during and
after school. It will be a driving force to develop a culture where instruction
will be positively impacted, developing and implementing time for horizontal
and vertical communication amongst pedagogical staff. The Transformation
Team will then be able to make decisions and implement strategies during the
implementation period.

The school will also work on revamping a program during the summer for
those students that are significantly below level. The program will be based
on a interdisciplinary approach to develop more time on task and address the
concept of informational text while building vocabulary as indicated in the



POUGHKEEPSIE CITY SCHOOL DISTRICT
LEA 1003(g) School Improvement Grant Application

CCLS and videos on Engageny.org. In addition, these classrooms will also
have a co-teaching approach with teachers holding certification in different
areas (i.e. one ELA Teacher and one Social Studies Teacher) in order to
provide more individualized attention to students and assist them with
acceleration to be better prepared for the opening of school each September.
This program will be funded by the District’s general fund, as well as utilizing
funds from the SIG.

Please refer to the Organizational Chart on I. Training, Support and
Professional Development, Item 1 for further activities that will take place
during the implementation period.

Early wins include the development of the transformation team as a governing
and decision making body of the school; a clearly articulated and
communicated vision around school improvement; scheduled professional
development on how to increase the level of rigor and engagement in the
classroom; collaborative planning of teachers; and improved student outcomes
determined by benchmark assessments. The transformation team will collect
and analyze student data to determine effectiveness of work being done and
recommend any mid-course corrections. In addition, the school turnaround
officers will conduct their first review in November 2015 and make
recommendations based on classroom visitations, document review, and focus
meetings with various stakeholder groups.

Please refer to the Organizational Chart on I. Training, Support and
Professional Development, Item 11 for further activities that will take place
during the implementation period.

Professional development evaluation sheets will be reviewed after each PD
sessions. FILW data will be analyzed monthly to determine trends in
instructional practice. Student achievement data will be analyzed every eight
weeks to determine academic growth and progress. The transformation team
will be the primary body that will review and analyze the data. Classroom
teachers will analyze student data and work under the direction of
instructional leaders to determine effectiveness of instructional strategies and
planning. The transformation team will report out to the staff monthly at each
faculty conference.

The Turn Around Officers defined in Item 11 will also provide this
information. The leading indicators of success will be to build leadership
capacity, improve student achievement as indicated in Attachment B School-
level Baseline Data and Target-Setting Chart and, prepare students for college
and career readiness. The two-day visit will include classroom visits, meeting
with the building principal and the leadership team, observations during PLC
time, student interviews, as well as reviewing reporting on the fiscal portion of
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this grant. An exit meeting and subsequent written reports will be held with
the PMS Transformation Team. The evidenced based observations and data
will collected will be disseminated and articulated to reflect how highly
effective to ineffective the school is working towards the success of their plan.

Just as the CCLS provides a clear understanding what students are expected to

learn from P — 12, as well as changing instruction to reflect the depth and

breadth of the learning experience, the SIG plan will also reflect key strategies

for each year of the grant. The Principal and staff will have to move beyond

ratings in their evaluation tools, DTSDE visits, and local school visits from

Ineffective or Developing to Effective and Highly Effective. Therefore the

strategies implemented will also aligned themselves to the tenets established

by the SED. Based on the Transformation Model’s required and permissible

activities, there will be greater depth and breadth in the following areas:

e Rigorous evaluation and strategies to improve teacher instruction

e Continued to be aligned and interface productively with all other federal
grants and District-wide initiatives as indicated in the Evidence of Success

e Increase the efficacy and productivity as indicated in Tenets 2 — 6

e Continue embedded professional development that reflects changing
instruction in the classroom through Curriculum, Instruction and
Assessments

e Provide adequate activities and follow through on Tenet 5 “Student Social
Emotional Developmental Health” in order to decrease the level of
disproportionality

e Develop efficacy in teacher dissemination of understanding the
assessments and its purpose while disaggregating this data to reflect and
impact teaching trends, teacher strengths and weaknesses, as well as
focusing and providing rigorous instruction to be reflected in whole group,
small group and individualized settings for low and high achievers and
SWDs and ELLs.
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I:I = Required Field

PROPOSED BUDGET FOR A
FEDERAL OR STATE PROJECT

Local Agency Information

Funding Source:|SIG - Round 6

Report Prepared By:| Dr. Michelle Cardwell/Ms. Elena Rosado

Agency Name:| Poughkeepsie City School District

Mailing Address:| 11 College Avenue

Street
Poughkeepsie NY 12603
City State Zip Code
Telephone # of County:
Report Preparer:| 845-451-4985 Y| Dutchess
E-mail Address:| erosado@poughkeepsieschools.org
Project Funding Dates: 9/1/2015 31-Aug-15
Start End
INSTRUCTIONS

Submit the original FS-10 Budget and the required number of copies along with the
completed application directly to the appropriate State Education Department office as
indicated in the application instructions for the grant program for which you are applying.
DO NOT submit this form to Grants Finance.

The Chief Administrator's Certification on the Budget Summary worksheet must be
signed by the agency’s Chief Administrative Officer or properly authorized designee.

An approved copy of the FS-10 Budget will be returned to the contact person noted
above. A window envelope will be used; please make sure that the contact information is
accurate and confined to the address field without altering the formatting.

For information on budgeting refer to the Fiscal Guidelines for Federal and State Aided
Grants at http://www.oms.nysed.gov/cafe/guidance/.
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Professional Development Specialist

Page 2 of 10

SALARIES FOR PROFESSIONAL STAFF

Subtotal - Code 15 $185,120

y.
$1

0,000 $100,000

School Leadership/Transformation Team

$67 an hour x 8
teachers x 2 hours

Member P e X 2 times a month w1440
x 10 months
School Improvement Manager- District
Office Position 0.25 $110,000 $27,500
Extended Learning Time Teachers for
before and after-school learning $67 an hour x 18
opportunities for students and extended  |Part time teachers x 30 $36,180
year opportunities during hours
holidays/weekends.
12:06 PM Page 2 712112015
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SALARIES FOR SUPPORT STAFF

Subtotal - Code 16  $45.000
e

Teaching Assistant to provide assistance
during targetted literacy intervention 1.00 $45,000.00 $45,000
periods.

12:06 PM Page 3 7/21/12015



Educational specialists to provide
professional development to
admnistrators and teachers in
implementing best practices: rigor,
relevance, and engagement.

Page 4 of 10

'PURCHASED SERVICES

Subtotal - Code 40

Houghton Mifflin Harcourt
(Formerly Scholastic
Achievement Partners)

7

50 days of
professional
development and
mentoring

$160,000

Evaluator of School Improvement
Grant: School Turnaround Officers

TBD

2 Evaluators x
$1000 a day x 2
days x 3 visits

$12,000

12:06 PM

Page 4

7/21/2015
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SUPPLIES AND MATERIALS

$15,000

/%
To purchase progress monitoring tools,
TBD . To purchase curriculum support
materials: leveled books, profesional
development books for teacher and $15,000
administrator book study. Supplies for
project based learning, and Extended
Learning Time opportunities.

12:06 PM Page 5 7/121/2015
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TRAVEL EXPENSES

Subtotal - Code 46 $5,000

To professional development
Conferences

Administrators and Teachers

To attend field trips that will

Students enhance the curriculum

12:06 PM Page 6 7/21/2015
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Employee Benefits

Subtotal - Code 80

7

Social Security

New York State Teachers

Retirement New York State Employees

Other - Pension

Health Insurance

Worker's Compensation

Unemployment Insurance

Approximate cost of benefits: 40% for full-time employees and 25% for’part—
time.

$69,325

12:06 PM Page 7

7/21/2015
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: INDIRECT COST
A. |Modified Direct Cost Base -- Sum of all preceding subtotals(codes 15, 16, 40, 45,
46, and 80 and excludes the portion of each subcontract exceeding $25,000 and $356,445
any flow through funds) **Manual Entry
B. |Approved Restricted Indirect Cost Rate 2 40%
G, Subtotal - Code 90 $8,555
For your information, maximum direct cost base = $491,445.00

To calculate Modified Direct Cost Base, reduce maximum direct cost base by the
portion of each subcontract exceeding $25,000 and any flow through funds.

12:06 PM Page 8 712112015
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BUDGET SUMMARY
Professional Salaries 15 $185,120 Agency Code: 131500010000
Support Staff Salaries 16 $45,000
Purchased Services 40 $172,000 Project #:
Supplies and Materials | 45 $15,000
Travel Expenses 46 $5,000 Contract #:
Employee Benefits 80 $69,325
Indirect Cost 90 $8,555
BOCES Services 49 Agency Name: Poughkeepsie City School District
Minor Remodeling 30
Equipment 20
Grand Total $500,000 FOR DEPARTMENT USE ONLY

CHIEF ADMINISTRATOR'S CERTIFICATION
By signing this report, | certify to the best of my
knowledge and belief that the. report is true, complete,
and accurate, and the expenditures, disbursements,
and cash receipts are for the purposes and objectives
set forth in the terms and conditions of the Federal (or
State) award. | am aware that any false, fictitious, or
fraudulent information, or the omission of any material
fact, may subject me to criminal, civil, or administrative
penalties for fraud, false statements, false claims, or
otherwise. (U.S. Code Title 18, Section 1001 and Title
31, Sections 3729-3730 and 3801-3812).

72415

Date Signature

Dr. Michelle Cardwell, Assistant Superintendent

Name and Title of Chief Administrative Officer

12:06 PM

Funding Dates:

Program Approval:

From

To

Date:

724

Fiscal Year

First Payment

Line #

Voucher #

First Payment

Page 9

7/21/2015
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BUDGET NARRATIVE

Poughkeepsie City School District 131500010000

SIG - Round 6
Year One Budget 2015-2016

CODE/ EXPLANATION OF EXPENDITURES IN THIS CATEGORY
BUDGET CATEGORY
Code 15 SIG GOAL.: Developing Administrative Capacity

Professional Salaries

$185,120

School Improvement Manager. The
School Improvement Manager will
model successful strategies for school
improvement through the
Transformation model, promoting a
data driven culture, improving parent-
community relationships, evolving
student learning opportunities and
develop those characteristics in the
Leadership Team.

0.25 FTE

$27,500

SIG GOAL: Developing Teacher Capacity
SIG GOAL.: Developing a Data Driven Culture

Transformation Team: to pay the
8teacher members of the
Transformation Team to meet twice a
month from September through June
(10 times) for 2 hours per meeting. 8 teachers X 10
This diverse team will provide on- meetings X 4 hours
going internal program monitoring as X $67 per hour
well as developing more effective
communication models regarding the
Transformation Model implementation
and its progress.

$21,440

1 Professional Development
Specialist:

.Guides the learning process toward
the achievement of CCLS grade level
standards

. Continually collects, assesses, and
analyzes student data to monitor
student progress in meeting literacy
targets

. Make instructional adjustments that
move student to appropriate learning
targets

. Models and provides professional
development for colleagues, students,
parents, and community to devise and
maintain support for student
attainment of literacy targets during
the school day, as well as during other
times allocated specifically for
professional development.

1FTE

$100,000

SIG GOAL: Increasing Learning Time




CODE/
BUDGET CATEGORY

EXPLANATION OF EXPENDITURES IN THIS CATEGORY

To provide extended learning time
opportunities for students during
before and after school academic
learning opportunities by increasing
the school day. To provide extended
learning time opportunities for
students during vacations and/or
holidays.

18 teachers X 30
hours X $67per
hour

$36,180

Code 16
Support Staff Salaries

$45,000

SIG GOAL: Developing Teacher Capacity

Teaching Assistant to provide support
to teachers and students during
targeted literacy development.

$45,000

Code 40
Purchased Services

$172,000

SIG GOAL: Developing Leadership Capacity
SIG GOAL: Developing Teacher Capacity

Turn Around Officers. The Turn
Around Officers provide information to
Leadership Team, Teachers and
Parents regarding the implementation
and progress of the Transformation
Model. They provide feedback for the
Leadership Team and allow for
quarterly course correction.

3 visits X 2 days
per visit X $1,000
per visit X 2
Officers

$12,000

Houghton Mifflin Harcourt embedded
professional development. Some of
the topics that will be covered are
implementing the literacy initiative, Houghton Mifflin
Integrating the Common Core Harcourt
Learning Standards into the content
areas; using data to adjust instruction,
etc.

$160,000

Code 45
Supplies and Materials

$15,000

Supplies and materials need for
professional development,
assessments, literacy initiative,
project-based learning activities, and
extended learning time programs.

$15,000

Code 46
Travel Expenses

$5,000

To fund administrative and teaching
staff to attend conferences to improve
professional practice.

$3,500

To fund students to attend field trips
that will enhance the curriculum.

$1,500

Code 80
Employee Benefits

$69,325

Health Benefits: Total $69,325

Code 90
Indirect Cost

$8,555

2.4% Indirect Cost Rate: totaling $8,555




CODE/

EXPLANATION OF EXPENDITURES IN THIS CATEGORY

BUDGET CATEGORY

Code 49 There are no expenses in this category
BOCES Services

Code 30 There are no expenses in this category
Minor Remodeling

Code 20 There are no expenses in this category

Equipment




M/WBE Compliance Checklist

M/WBE Documents Package (original signatures required)

X Full Participation []

Request Partial Waiver

[l

Request Total Waiver

Forms Required

Type of Form Full Request Partial | Request
Participation | Waiver Total Waiver

Calculation of M/WBE Goal Amount & D D

M/WBE Cover Letter [] ]

M/WBE 100 Utilization Plan X [] N/A

M/WBE 102 Notice of Intent to Participate X [] N/A

M/WBE 105 Contractor’s Good Faith Efforts N/A [] [ ]

M/WBE 101 Request for Waiver Form and N/A ]

Instructions

EEO 100 Staffing Plan and Instructions & D




M/WBE Documents
M/WBE Goal Calculation Worksheet
(This form should reflect Multi-Year Budget Summary Totals)
RFP # and Title: RFP # TA-16 __ School Improvement Grant Round 6
Applicant Name: Poughkeepsie City School District

The M/WBE participation for this grant is 20% of each applicant’s total discretionary non-
personal service budget over the entire term of the grant. Discretionary non-personal service
budget is defined as the total budget, excluding the sum of funds budgeted for direct personal
services (i.e., professional and support staff salaries) and fringe benefits, as well as rent, lease,
utilities, and indirect costs, if these are allowable expenditures.

Please complete the following table to determine the dollar amount of the M/WBE goal for this
grant application.

Total Budget

2. | Professional Salaries

3. | Support Staff Salaries

4. | Fringe Benefits

5. Indirect Costs

6. Rent/Lease/Utilities*

Sum of lines 2, 3 4 ,5, and 469,994

7. 6
" 30,006
8. | Line 1 minus Line 7
9 M/WBE Goal percentage 0.20
T (20%)
10. | Line 8 multiplied by Line 9 6,001.20
" | =EMWBE goal amount

*If not included in #5



M/WBE COVER LETTER Minority & Woman-Owned Business Enterprise
Requirements

NAME OF GRANT PROGRAM___school Improvement Grant (SIG) RFP# TA-16

NAME OF APPLICANT Poughkeepsie City School District

In accordance with the provisions of Article 15-A of the NYS Executive Law, 5 NYCRR Parts
140-145, Section 163 (6) of the NYS Finance Law and Executive Order #8 and in fulfillment of
the New York State Education Department (NYSED) policies governing Equal Employment
Opportunity and Minority and Women-Owned Business Enterprise (M/WBE) participation, it is
the intention of the New York State Education Department to provide real and substantial
opportunities for certified Minority and Women-Owned Business Enterprises on all State
contracts. It is with this intention the NYSED has assigned M/WBE participation goals to this
contract.

In an effort to promote and assist in the participation of certified M/AWBEs as subcontractors and
suppliers on this

project for the provision of services and materials, the bidder is required to comply with NYSED'’s
participation goals through one of the three methods below. Please indicate which one of the
following is included with the M/WBE Documents Submission:

v/ Full Participation — No Request for Waiver (PREFERRED)
O Partial Participation — Partial Request for Waiver
O No Participation — Request for Complete Waiver

By my signature on this Cover Letter, | certify that | am authorized to bind the Bidder's firn

contractually. % . , C 7 M

Typed or Printed Name of Authorized Representative of the Firm

Dr. Michelle Cardwell
Typed or Printed Title/Position of Authorized Representative of the Firm

Assistant Superintendent of Curriculum, Instruction and Grants Management
Signature/Date

%M Conddust! 7//7/201:,

20



REQUIREMENTS AND DOCUMENT SUBMISSION INSTRUCTIONS

When completing the Request for Waiver Form, please check all boxes that apply. To be
considered, the Request for Waiver Form must be accompanied by documentation for items
1-11, as listed below. If a Waiver Pending ESD Certification is requested, please see Item 11
below. Copies of the following information and all relevant supporting documentation must
be submitted along with the request.

1. A statement setting forth your basis for requesting a partial or total waiver.

2. The names of general circulation, trade association, and M/WBE-oriented publications in
which you solicited certified M/WBEs for the purposes of complying with your participation
goals.

3. A list identifying the date(s) that all solicitations for certified M/WBE participation were
published in any of the above publications.

4. A list of all certified M/WBEs appearing in the NYS Directory of Certified Firms that were
solicited for purposes of complying with your certified M/WBE participation levels.

5. Copies of notices, dates of contact, letters, and other correspondence as proof that solicitations
were made in writing and copies of such solicitations, or a sample copy of the solicitation if an
identical solicitation was made to all certified M/WBEs.

6. Provide copies of responses made by certified M/WBEs to your solicitations.

7. Provide a description of any contract documents, plans, or specifications made available to
certified M/WBESs for purposes of soliciting their bids and the date and manner in which these
documents were made available.

8. Provide documentation of any negotiations between you, the Bidder/Applicant and the
M/WBEs undertaken for purposes of complying with the certified M/WBE participations goals.

9. Provide any other information you deem relevant which may help us in evaluating your
request for a waiver.

10. Provide the name, title, address, telephone number and email address of the
Bidder/Applicant's representative authorized to discuss and negotiate this waiver request.

11. Copy of notice of application receipt issued by Empire State Development (ESD).

NOTE: Unless a Total Waiver has been granted, Bidder/Applicant will be required to
submit all reports and documents pursuant to the provisions set forth in the procurement
and/or contract, as deemed appropriate by NYSED, to determine M/WBE compliance.
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Empire State Development

May 7, 2014
File ID: 1158

Ms. Ann Martino

Corporate Computer Solutions, Inc.
55 Halstead Avenue

Harrison, NY 10528

Dear Ms. Ann Martino:

The New York State Department of Economic Development, Division of Minority and Women's Business
Development (DMWBD) has determined that your firm, Corporate Computer Solutions, Inc., continues to meet
eligibility requirements for re-certification, pursuant to Executive Law, Article 15-A and 5NYCRR Section 140
through 145 of the Regulations.

Therefore, we are pleased to inform you that your firm, has once again, been granted status as a Women
Business Enterprise (WBE). Your business will continue to be listed in the State’s Directory of Certified
Businesses with codes listed on the following page.

This Certification remains in effect for a period of generally three (3) years from the date of this letter or until
such time as you are selected again, by this office for re-certification. Any changes in your company that affect
ownership, managerial and/or operational control, must be reported to this Office within thirty (30) days of
such changes; including changes to company name, business address, telephone numbers, principal
products/services and bonding capacity.

The Certification status is not intended to imply that New York State guarantees your company’s capability to
perform on contracts, nor does it imply that your company is guaranteed any State business.

Thank you for your cooperation. On behalf of the State of New York, | wish you luck in your business endeavors,
particularly those involving State agencies.

Yours sincerely,

Scott Munson
Director of Certification

633 Third Avenue New York New York 10017 Tel 212 803 2414
Web Site: www.esd.ny.gov/MWBE/html
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(Rev. December 2011)
Department of the Treasury
internal Revenue Service

Request for Taxpayer
Identification Number and Certification

Give Form to the
requester. Do not
send to the IRS.

Name (as shown on your income tax retum)

CORPORATE COMPUTER SOLUTIONS, INC.

Business name/disregarded entity name, if different from above

Check appropriate box for federal tax classification:

D Individual/sole proprietor D C Corpaoration

D Other (ses instructions) &

S Corporation D Partnership D Trust/estaie

D Limited fiability company. Enter the tax classification (C=C corporation, S=S corporation, P=partnership) ¥

D Exempt payee

Address (number, strest, and apt. or suite no.)

55 HALSTEAD AVE

Requestar's name and address (optional)

Cily, state, and ZIP code

HARRISON, NY 10528

Print or type
See Specific Instructions on page 2.

List account number(s) here (optional)

Taxpayer ldentification Number (TIN)

Enter your TIN in the appropriate box. The TIN provided must match the name given on the “Name” line [ Social security number

to avoid backup withholding. For individuals, this is your social security number (SSN). However, for a
resident alien, sole proprietor, or disregarded entity, see the Part | instructions on page 3. For other - -
entities, it is your employer identification number (EIN). If you do not have a number, see How lo get a
TIN on page 3.

Nate, If the account is in more than one name, see the chart on page 4 for guidelines on whose
number to enter.

EE Certification
Under penalties of perjury, | certify that:
1. The number shown on this form is my correct taxpayer identification number {(or | am waiting for a humber to be issued to me), and

[ Employer identification number J

113 -13(3|5(2|7|4|4

2. | am not subject to backup withhotding because: (a) | am exempt from backup withholding, or (b) | have not been natified by the Internal Revenue
Service (IRS) that | am subject to backup withholding as & result of a failure to repart all interest or dividends, or (c) the IRS has notified me that | am
no longer subject to backup withholding, and

3. lam a U.S, citizen or other U.S. person (defined below).

Certification instructions. You must cross out item 2 above if you have been notified by the IRS that you are currently subject to backup withholding
because you have failed to report all interest and dividends on your tax return. For real eslate transactions, item 2 does not apply. For mortgage
interest paid, acquisition or abandonment of secured property, cancellation of debt, contributions to an individual retirement arrangement (IRA), and
generally, payments other than interest and dividends, you are not required to sign the certification, but you must provide your correct TIN, See the

instructions on page 4.

S'gn Signature of
Here U.S. persan >

04/13/2015

General Instructions

Section references are to the Internal Revenue Code unless otherwise
noted.

Purpose of Form

A person who is required to file an information return with the IRS must
obtain your correct taxpayer identification number (TIN) to report, for
example, income paid to you, real estate transactions, mortgage interest
you paid, acquisition or abandonment of secured property, cancellation
of debt, or contributions you made to an IRA.

Use Form W-8 only If you are a U.S. person (including a resident
alien), to provide your correct TIN to the person requesting it (the
requester) and, when applicable, to:

1. Certify that the TIN you are giving is correct (or you are waiting for a
number to be issued),

2. Cettify that you are not subject to backup withholding, or

3. Claim exemption from backup withholding if you are a U.S. exempt
payee. If applicable, you are also certifying that as a U.S. person, your
allocable share of any partnership income from a U.S. trade or business
is not subject to the withholding tax on foreign partners’ share of
effectively connected income.

Note. If a requester gives you a form other than Form W-9 to request
your TIN, you mist use the requester's form if it is substantially similar
to this Form W-8.

Definition of a U.S. person. For federal tax purposes, you are
considered a U.S. person if you are:

¢ An individual who is a U.S. citizen or U.S. resident alien,

» A partnership, corporation, company, or association created or
organized in the United States or under the laws of the United Stales,

= An estate (other than a foreign estate), or
¢ A domestic trust (as defined in Regulations section 301.7701-7).

Special rules for partnerships. Partnerships that conduct a trade or
business in the United States are generally required to pay a withholding
tax on any foreign partners’ share of income from such business.
Further, in certain cases where a Form W-9 has not been received, a
partnership is required to presume that a partner is a foreign person,
and pay the withholding tax. Therefore, if you are a U.S. person that is a
partner in a partnership conducting a trade or business in the United
States, provide Form W-9 to the partnership to establish your U.S.
status and avoid withholding on your share of partnership income.

Cat. Na, 10231X

Form W=9 (Rev. 12-2011)
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Attachment A
Consultation and Collaboration Documentation Form

The U.S. Department of Education School Improvement Grant guidelines, under Section 1003 (g) require LEAs to consult and/or collaborate with various groups in the development
of this SIG application. This form must be completed and submitted to NYSED as a part of this complete SIG application in order to document that appropriate
consultation/collaboration has occurred or was attempted with constituency groups as follows:

1. Representatives of constituency groups who sign the form under their name/title are affirming that appropriate consultation has occurred. (The signature does not indicate
agreement).

2. For representatives or constituency groups who have consulted with the LEA but whose signatures are unobtainable, supporting documentation providing evidence of
consultation and collaboration efforts (e.g., meeting agendas, minutes and attendance rosters, etc.) must be maintained by the LEA and a summary of such documentation
must be completed in the “Summary Documentation” box and submitted to NYSED on this form.

Principals Union President / Lead Date Summary Documentation if Signature is Unobtainable

supporting documentation that provides evidence of consultation and collaboration on the Priority School
Type or,pfﬁ name

identified in this SIG application.
Phee Simpson

If the signature of the constituent identified above is unobtainable, provide a summary and description of the
% 7
7/@(/_@"
/ /

Teachers Union President / Lead Date Summary Documentation if Signature is Unobtainable

If the signature of the constituent identified above is unobtainable, provide a summary and descﬁption of the
supporting documentation that provides evidence of consultation and collaboration on the Priority School
identified in this SIG application.

Signatufe (in blue ink)

(——— 7/2://5
-/Type or r%int name c
Stephanie Green
Parent Group President / Lead Date Summary Documentation if Signature is Unobtainable

supporting documentation that provides evidence of consultation and collaboration on the Priority School
identified in this SIG application,

Signatuge (in blue ink)

If the signature of the constituent identified above is unobtainable, provide a summary and description of the
“
7/21 / IS
{ /

Tyge or prirér’name
Jacqueline Roman




Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Diagnostic Tool for School and District Evaluation (DTSDE) Tenets

1) District Leadership and Capacity: District leadership examines districtwide systems and makes intentional
decisions to identify and provide critical expectations, supports and structures in all areas, so schools can respond
to their community and ensure all students succeed.

2) School Leader Practices and Decisions: Visionary leaders create a school community and a culture that lead to
success, overall well-being and high academic achievement for all students via continuous and sustained school
improvement.

3) Curriculum Development and Support: Each school has rigorous and coherent curricula and assessments for all
students that are appropriately aligned to the Common Core Learning Standards and modified for identified
subgroups to maximize teacher instructional practices and learning outcomes.

4) Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making to address the gap
between what students know and what they need to learn, so all students experience consistently high levels of
engagement, thinking and achievement.

5) Student Social and Emotional Developmental Health: The school community identifies, promotes and supports
social and emotional development by designing systems and experiences for all students that lead to healthy
relationships and a safe, respectful environment conducive to learning.

6) Family and Community Engagement: Each school creates a culture where families, community members and
school staff work together, sharing the responsibility for student academic progress, social and emotional growth,
and overall well-being.

Survey Participation Parents* | Teachers | Students

|Warring Elementary School 1 19 112
*Due to low participation, no data for this group is included in this report.

Notes: Data for items with fewer than 10 responses are excluded.

Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School

District Leadership and Capacity

School Leader Practices and Decisions

Curriculum Development and Support

Teacher Practices and Decisions

Student Social and Emotional Developmental
Health

Family and Community Engagement

1.00 2.00 3.00 4.00

m Teachers (N=19) Elementary Students (N=112)

Weighted scores for each tenet are calculated from aggregate responses to each item aligned with that tenet. Higher
scores represent more favorable results.

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
District Leadership and Capacity: Successes

Teachers

My instructional materials are in good condition.

1 T T T T 1

0% 20% 40% 60% 80% 100%

m Strongly Agree = Agree Disagree Strongly Disagree

Elementary Students

| have the books and materials | need for my .

% O% 0% 0% O% 100%

m Always ® A Lot Sometimes Never = Don't Know

District Leadership and Capacity: Challenges
Teachers

Routine duties and paperwork do not interfere

(v) 0,
with my job of teaching. (N=17) ke R

0% 20% 40% 60% 80% 100%

m Strongly Agree  m Agree Disagree Strongly Disagree
Elementary Students

0% 20% 40% 60% 80% 100%

| have access to computers and the Internet to do
my schoolwork. (N=109)

m Always ® A Lot Sometimes Never = Don't Know

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
School Leader Practices: Successes

Teachers
| feel respected and supported by other teachers
at this school. (N=19)
0% 20% 40% 60% 80% 100%
m Strongly Agree 1 Agree Disagree = Strongly Disagree

Elementary Students

My principal leads our school well. (N=111) . 7% |I

% 20% 40% 60% 80% 100%

m Always = A Lot Sometimes © Never = Don't Know

School Leader Practices: Challenges

Teachers
Informing how the school budget will be spent
21%
(N=19)
% 0% 0% 60% 80% 100%
B A Great Amount of Influence = A Moderate Amount of Influence

A Minor Amount of Influence = No Influence

Elementary Students

| help make school rules. (N=111) l 22% _.

0% 20% 40% 60% 80% 100%
m Always ® A Lot Sometimes © Never = Don't Know
Notes: Data for items with fewer than 10 responses are excluded.

Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Curriculum Development: Successes

Teachers

Student progress is closely monitored. (N=19) _5%

0% 20% 40% 60% 80% 100%

m Strongly Agree = Agree Disagree Strongly Disagree

Elementary Students

| know what it takes to do well on tests. (N=109) - 15% l

% O% O% 0% 0% 100%

m Always = A Lot Sometimes Never = Don't Know
Curriculum Development: Challenges

Teachers

Selecting textbooks and other instructional

o, 0,
materials (N=19) Sl /o
0% 20% 40% 60% 80% 100%
m A Great Amount of Influence m A Moderate Amount of Influence
A Minor Amount of Influence No Influence

Elementary Students

Th k assigned t t school is d ding.
e work assigne c;l\rlrligs)sc ool is demanding . 35% 20% -

1 T T T T 1

0% 20% 40% 60% 80% 100%

m Always = A Lot Sometimes Never = Don't Know

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Teacher Practices and Decisions: Successes

Teachers

| explain to my students the learning standards
and expectations for each assignment. (N=18)

T T T T T 1

0% 20% 40% 60% 80% 100%

m Strongly Agree = Agree Disagree Strongly Disagree

Elementary Students

My teacher will see if everyone understands
11%
before moving on. (N=111)

% 20% 40% 60% 80% 100%

m Always = A Lot Sometimes Never = Don't Know

Teacher Practices and Decisions: Challenges

Teachers

Determining types of professional development

0, 0,
(N=19) 42% 42%
0% 20% 40% 60% 80% 100%
m A Great Amount of Influence = A Moderate Amount of Influence
A Minor Amount of Influence No Influence

Elementary Students

My teacher talks to me about how | am doing in . )
school. (N=110) - 43% 13%

0% 20% 40% 60% 80% 100%

m Always ®A Lot Sometimes Never = Don't Know

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Student Social and Emotional Developmental Health: Successes

Teachers

Teachers and staff are strong, fair advocates for
students. (N=19)

0% 20% 40% 60% 80% 100%

m Strongly Agree  m Agree Disagree Strongly Disagree
Elementary Students

O% O% O% O% O% 100%

m Always ® A Lot Sometimes Never = Don't Know
Student Social and Emotional Developmental Health: Challenges

Teachers

Students are on time and rarely absent from

(1) (1)
school. (N=19) Ex 228

T T T T T 1

0% 20% 40% 60% 80% 100%

m Strongly Agree = Agree Disagree Strongly Disagree
Elementary Students

1 sex 1% 7%

0% 20% 40% 60% 80% 100%

Students in this school are nice to each other.
(N=108)

m Always ® A Lot Sometimes Never = Don't Know

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Family and Community Engagement: Successes

Teachers
0% 20% 40% 60% 80% 100%
m Strongly Agree = Agree Disagree = Strongly Disagree

Elementary Students

| am safe coming to school and going home from 10%
school. (N=109) ?

% 20% 40% 60% 80% 100%

m Always = A Lot Sometimes © Never = Don't Know

Family and Community Engagement: Challenges

Teachers
| am satisfied with the level of parent/caregiver
. 68%
involvement. (N=19)
0% 20% 40% 60% 80% 100%
m Strongly Agree  m Agree Disagree 1 Strongly Disagree

Elementary Students

My teacher is interested in my life and in who | 259
am. (N=110) ?

% 0% 0% 60% 80% 100%

m Always & A Lot Sometimes © Never = Don't Know

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
District Leadership and Capacity: Teacher Responses

Strongly Acree Disagree Strongly |Number of
Agree & & Disagree |Responses
| am given the instructional support | need to teach my
28% 50% 17% 6% 18
students.
Students have access to reliable computers and the
. . 5% 37% 26% 32% 19
internet at school for learning purposes.
| am not concerned about the security of my job based
on the performance of my students on state or local 6% 33% 39% 22% 18
tests.
My instructional materials are in good condition. 6% 83% 6% 6% 18
Routine duties and paperwork do not interfere with
. . 0% 18% 53% 29% 17
my job of teaching.
Healthy food is served in the cafeteria. 6% 44% 44% 6% 18
| am satisfied with my class size. 6% 63% 13% 19% 16
This school is well-maintained with working air
conditioning and heat, adequate lighting, well-kept 0% 22% 56% 22% 18
grounds.
Necessary materials such as textbooks, supplies and
. . 0% 22% 50% 28% 18
copy machines are available when | need them.
Support is available to help me incorporate computers
. . . . 6% 39% 28% 28% 18
and other technology into my instructional practices.
My school is kept clean. 17% 61% 22% 0% 18
My school's classrooms are physically conducive to
learning 6% 82% 6% 6% 17

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
District Leadership and Capacity: Student Responses

Elementary Students
Always Alot |Sometimes| Never Don’t | Number of
Know [Responses
Healthy food is served at this school. 35% 19% 31% 9% 5% 110
| get enough to eat at school. 46% 14% 25% 9% 6% 110
I h t t d the Int ttod
ave access to computers and the Internet to do my 9% 9% 8% 30% 15% 109
schoolwork.
| have the books and materials | need for my classes. 60% 18% 13% 5% 4% 110
My school is clean. 31% 15% 38% 12% 5% 108

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
School Leader Practices and Decisions: Teacher Responses

Strongly Acree Disagree Strongly |Number of
Agree & & Disagree |Responses

Student achi t data inf hool planni d

u.ejn ac |gvemen ata informs school planning an 4% 47% 11% 0% 19
decision-making.
0] incipal ists t h i itori tudent

ur principal assists teachers in monitoring studen 9% 44% 299 11% 18
progress.
School lead k hard t id teful intrusi

c'oo ea'ers w‘or ard to avoid wasteful intrusions 6% 47% 5o 1% 19
of instructional time.
The behavior of school leadership t d staff i

e be 'aV|oro schoo efa\ ership toward staff is 379% 539 5o - 19
supportive and encouraging.
School leaders effectively manage teachers and staff. 22% 50% 17% 11% 18
School lead id ith ingful feedback

C oo.ea ers prov.l e me with meaningful feedbac 359% 41% 12% 12% 17
regarding my teaching.
Our school leadership works hard to obtain resources
— such as people, money and technology — for this 26% 63% 5% 5% 19
school.
Teach t dimpl tplans t hi

eac e:rs create and implement plans to achieve our 33% 44% 299 0% 18
school's goals.
| am satisfied with being a teacher at this school. 42% 42% 11% 5% 19
| feel ted and ted by other teach t

?e respected and supported by other teachers a 329% 63% 0% 59 19
this school.
I dand tedint f

am enFourage and supported in terms of my 42% 47% 5o 59 19
professional growth.
School lead d teachers h hared vision f

c. ool leaders and teachers have a shared vision for 2% 61% 11% 6% 18
this school.
| am aware of our school's improvement plan. 22% 67% 11% 0% 18
The daily schedule i hool imi
' e alysc e‘ ule in our school maximizes 11% 44% 39% 6% 18
instructional time.
My principal talks with bout my instructional

yp.rlnC|pa alks with me about my instructiona 17% 67% 11% 6% 18
practices.
Goals and priorities for this school icated

oals and priorities for this school are communicate 16% 539 6% - 19
clearly and frequently.
0] incipal I icat ith staff

ur prl.nC|pa ?F)enyconTmunlca es with sta 4% 47% 5o - 19
regarding decisions that impact us.
| am recognized for a job well done. 26% 58% 11% 5% 19
Our principal effectively communicates with the staff. 37% 53% 5% 5% 19

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District

DTSDE Survey 2014-15

Warring Elementary School
School Leader Practices and Decisions: Teacher Responses (Continued)

A

A Great Moderate A Minor No Number of
Amount of Amount of
Amount of Influence |Responses
Influence Influence
Influence
Informing how the school budget will be spent 0% 5% 21% 74% 19
Hiring new full-time teachers 0% 11% 21% 68% 19

Notes: Data for items with fewer than 10 responses are excluded.

Labels for percentages less than 5% are not shown.

©2015 K12 Insight

13



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
School Leader Practices and Decisions: Student Responses

Elementary Students
. Don't |Number of
Always Alot |Sometimes| Never
Know [Responses
| help make school rules. 12% 7% 22% 48% 12% 111
Adults care how students feel about this school. 52% 16% 14% 3% 14% 111
My principal knows me well. 37% 24% 16% 5% 18% 110
| can go to my principal if | have a problem at school. 65% 5% 23% 5% 3% 110
My principal knows my strengths and where | struggle. 16% 10% 22% 18% 34% 110
My principal leads our school well. 74% 12% 7% 2% 5% 111
Il\(:l::;:rincipal gets our school the materials we need to 50% 14% 14% 89% 14% 111
Adults in my school visit our classes. 14% 15% 64% 4% 4% 111
:’::Cc:ers in this school do a lot for the school besides 43% 16% 179% 2% 179% 109
Teach k together t ke decisi bout
eachers work together to make decisions about my 45% 15% 12% 4% 559 109
school.
Student work is displayed in our classrooms and 379% 11% 559 12% 159% 110
throughout our school.

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Curriculum Development and Support: Teacher Responses

Strongly Acree Disagree Strongly |Number of
Agree & & Disagree |Responses
Student progress is closely monitored. 47% 47% 5% 0% 19
Students are learning what they need to know to be
. . 16% 63% 16% 5% 19
successful in the next grade level or after graduation.
In this school, we have a rigorous curriculum. 33% 39% 11% 17% 18
The curriculum in my subject area is strong, relevant
. . 33% 33% 17% 17% 18
and aligned with state standards.
Helping students meet challenging academic goals is a
. . 37% 53% 11% 0% 19
primary focus of this school.
The variety of activities and courses at this school
. . 28% 44% 22% 6% 18
keeps students engaged in learning.
Curriculum, instruction and assessments are aligned to
. 22% 39% 17% 22% 18
support student learning.
Students get the support they need at school for
. . 6% 47% 35% 12% 17
academic and career planning.
High standards and expectations are set for all
. 44% 17% 33% 6% 18
students at this school.
A Great A A Minor
Moderate No Number of
Amount of Amount of
Amount of Influence |Responses
Influence Influence
Influence
Evaluating and grading students 68% 16% 16% 0% 19
Determining the amount of assigned homework 74% 16% 5% 5% 19
Establishing curriculum 5% 37% 26% 32% 19
Selecting content, topics and skills to be taught 16% 47% 21% 16% 19
Setting the standards for students 16% 37% 21% 26% 19
Selecting textbooks and other instructional materials 0% 16% 37% 47% 19

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.

©2015 K12 Insight
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Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Curriculum Development and Support: Student Responses

Elementary Students
. Don't |Number of
Always Alot |Sometimes| Never
Know [Responses
In class, | ask and answer questions. 24% 18% 55% 1% 2% 112
| know what it takes to do well on tests. 54% 20% 15% 2% 9% 109
In this class, students work together on schoolwork
1ass, & 15% | 23% | 51% 9% 1% 111
and assignments.
Students help each other with school-work. 20% 14% 58% 5% 4% 111
The work assigned to me at school is demanding. 11% 13% 35% 20% 20% 108
Directions for completing my school-work are clear. 40% 21% 26% 4% 9% 108

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Teacher Practices and Decisions: Teacher Responses

Strongly Acree Disagree Strongly |Number of
Agree & & Disagree |Responses
Teachers work together to ensure student success. 47% 42% 5% 5% 19
| provide written feedback on student work. 39% 56% 6% 0% 18
| explain to my students the learning standards and
. . 44% 56% 0% 0% 18
expectations for each assignment.
| regularly use data to identify my students' areas of
58% 42% 0% 0% 19
strength and weakness.
Teachers have leadership responsibilities at this school.] 37% 58% 5% 0% 19
My teaching is effectively monitored and evaluated. 22% 56% 17% 6% 18
| am continually learning new skills that will impact my
. 32% 63% 0% 5% 19
teaching.
| have opportunities to lead teams, projects or other
. . _ 11% 58% 16% 16% 19
instructional activities.
The professional development sessions | attend help 119% 37% 142% 11% 19
me to better meet the learning needs of my students. 0 ? ° ?
| stay current with regard to new and emerging trends
. . 37% 63% 0% 0% 19
in education.
| am able to meet the individual needs of each and
0% 44% 44% 11% 18
every student | teach.
Collaboration is encouraged among teachers and staff. 42% 53% 5% 0% 19
| am provided with time to share and learn from other
5% 32% 47% 16% 19
teachers.
Teachers talk positively about students in staff areas. 16% 68% 11% 5% 19
Teachers help each other improve their teaching. 28% 61% 6% 6% 18
A .
A Great Moderate A Minor No Number of
Amount of Amount of
Amount of| Influence |Responses
Influence Influence Influence
Determining types of professional development 5% 11% 42% 42% 19
Evaluating teaching 0% 21% 42% 37% 19
Selecting teaching techniques 47% 37% 16% 0% 19

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.

©2015 K12 Insight
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Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Teacher Practices and Decisions: Student Responses

Elementary Students
. Don't |Number of
Always Alot |Sometimes| Never
Know |Responses

My teacher has me redo my schoolwork if | make a
mistake 24% 14% 41% 13% 7% 112
My teacher talks to me about how | am doing in
school 18% 19% 43% 13% 7% 110
My teacher tells me to ask questions when | don't

34% 12% 37% 12% 5% 111
understand.
My teacher gives me extra help when | need it. 40% 14% 35% 7% 4% 112
My teacher will see if everyone understands before
moving on 65% 16% 11% 3% 5% 111
My teacher explains things in a different way when | do

41% 18% 19% 14% 8% 110
not understand.
| can get extra help from my teacher when | need it. 47% 18% 24% 4% 7% 110
My teacher writes comments and suggestions on my

31% 13% 35% 12% 10% 110
school work.
My teacher enjoys learning new things. 61% 16% 11% 1% 12% 109

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Student Social and Emotional Developmental Health: Teacher Responses

Strongly Acree Disagree Strongly |Number of
Agree & & Disagree |Responses
There is a teacher, counselor or other staff member at
school to whom a student can go for help with a 47% 47% 5% 0% 19
problem.
Teachers and staff are strong, fair advocates for
63% 37% 0% 0% 19
students.
Students at school are treated fairly regardless of their
race, culture, religion, sexual orientation, gender or 44% 50% 6% 0% 18
disability.
Students are physically and emotionally healthy at this
0% 44% 39% 17% 18
school.
Discipline is enforced fairly at this school. 21% 47% 26% 5% 19
Students do not threaten and/or bully each other at
. 5% 37% 47% 11% 19
this school.
Students are on time and rarely absent from school. 0% 5% 63% 32% 19
At this school, incidents of student misconduct are
rare 0% 47% 42% 11% 19
Students respect me. 26% 58% 16% 0% 19
Students feel safe in our school. 26% 53% 21% 0% 19
In this school, students rarely get into fights or
. . 21% 32% 42% 5% 19
physically injure each other.
Robbery or theft rarely occurs at this school. 17% 56% 28% 0% 18
Students never bring weapons or other objects to
. 21% 58% 16% 5% 19
school for protection.
Alcohol and/or drug use is not a problem in this school.| 58% 42% 0% 0% 19
Students respect teachers, staff and school leaders. 21% 42% 32% 5% 19
Student misbehavior in this school is effectively
managed 11% 53% 37% 0% 19
| have the support | need to maintain order and
o . 21% 68% 11% 0% 19
discipline with my students.
Our school adequately enforces school rules for
16% 53% 32% 0% 19
student conduct.
A .
A Great Moderate A Minor No Number of
Amount of Amount of
Amount of| Influence |Responses
Influence Influence Influence
Disciplining students 26% 53% 21% 0% 19
Setting discipline policies 11% 32% 26% 32% 19

Notes: Data for items with fewer than 10 responses are excluded.

Labels for percentages less than 5% are not shown.

©2015 K12 Insight
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Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Student Social and Emotional Developmental Health: Student Responses

Elementary Students
. Don't |Number of
Always Alot |Sometimes| Never
Know |Responses

There is an adult at school | can talk to about any
problem 57% 15% 14% 9% 6% 109
School is interesting. 36% 19% 29% 12% 5% 108
| enjoy going to this school. 44% 20% 22% 9% 5% 111
| am safe in school. 65% 14% 15% 4% 3% 110
*At this school, students treat each other respectfully

15% 16% 50% 11% 7% 110
and do not hurt each other.
*My things are safe and will not be stolen while in

36% 12% 28% 14% 10% 110
school.
*Students in this school behave. 11% 15% 52% 16% 6% 110
Students in this school respect our teachers. 15% 21% 47% 10% 7% 109
*Students in this school are nice to each other. 13% 11% 56% 13% 7% 108
In this school, | am treated fairly because of what | look
. . 44% 21% 21% 9% 5% 112
like, believe or can do.
In this school, everyone is treated fairly regardless of

. . 33% 13% 34% 12% 9% 112

what they look like, believe or can do.

*These items were changed from negative statements to positive statements. Answer options for these items were
reversed in previous versions of this survey.

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Family and Community Engagement: Teacher Responses

Strongly Acree Disagree Strongly |Number of
Agree & & Disagree |Responses

Students come to school prepared to learn. 0% 11% 53% 37% 19
| am supported by my students' parents/caregivers. 6% 39% 33% 22% 18
At this school, we have strong school-community

. 6% 17% 56% 22% 18
partnerships.
Staff members at this school are respected by

. . . 6% 61% 22% 11% 18

students' families and community members.
My students' parents/caregivers involve themselves in

o 0% 37% 42% 21% 19
school activities when they can.
| am satisfied with the level of parent/caregiver
. 0% 5% 68% 26% 19
involvement.
Parent/caregiver input is respected and valued at this
school 17% 61% 11% 11% 18
This school partners with the community to positively
. . 11% 44% 28% 17% 18
impact student learning.
| feel safe on my way to work. 22% 72% 6% 0% 18

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



Poughkeepsie City School District
DTSDE Survey 2014-15

Warring Elementary School
Family and Community Engagement: Student Responses

Elementary Students
. Don't |Number of
Always Alot |Sometimes| Never
Know [Responses
What | learn in school helps me outside of school. 40% 18% 21% 13% 8% 110
My teacher is interested in my life and in who | am. 23% 19% 25% 14% 19% 110
| am safe coming to school and going home from
school 68% 16% 10% 3% 4% 109
The adults in my school know a lot about the school's
. . 32% 15% 25% 5% 22% 112
neighborhood and community.
My parents/caregivers enjoy helping out at this school
yP / & Joy helping 40% 15% 21% 4% 19% 112
when they can.
Teachers attend school events, such as sports games,
plays and fundraisers 37% 18% 29% 6% 10% 111
My teacher says good things about me to my
. 49% 15% 24% 4% 9% 110
parents/caregivers.

Notes: Data for items with fewer than 10 responses are excluded.
Labels for percentages less than 5% are not shown.
©2015 K12 Insight



JOB DESCRIPTION

ASSISTANT PRINCIPAL

Reports to:  Building Principal

Qualifications:
e Appropriate New York State SAS, SBL, SDA, or SDL certification

e Experience as a teacher

General Performance Responsibilities:
e Assists the principal in the overall administration of the school
Serves as principal in the absence of the regular principal
Instructional Leader
Facilitates professional development
Assists in maintaining discipline throughout the student body
Assists in the implementation of the instructional program
Responsible for one or more curricular areas
Supervises and evaluates teachers, departments, or other personnel as assigned by the
principal
Proposes, prepares, and/or supervises the master schedule
Supervises co-curricular activities
Assists with compiling annual budget requests
Conducts inventories, maintains records, and requisitions supplies, textbooks, and
equipment
Assists in safety inspections and safety drill practice activities
Supervises the reporting and monitoring of student attendance
Supervises extended day activities

Serves with parent, faculty, and student groups as requested to advance educational and

related activities and objectives

Performs such record-keeping functions as the principal may direct

e Performs such other tasks and assumes such other responsibilities as the principal may
assign

e Assists in development of School Comprehensive Education Plan (SCEP), School
Improvement Grant

e Meets daily with the Principal and the School Implementation Manager (S1M)




Poughkeepsie City School District

RE: School Implementation Manager (SIM)

Position Description Rationale:

The SIM will work collaboratively with the building principal to strategically
implement the SIG Plan to transform the school within three years. This person,
along with the building principal, will meet on a formal and consistent basis with
the Superintendent’s Cabinet to report on the implementation of the
Transformation model and outline the progress of the school in meeting the
Transformation model and SIG goals.

S/he will provide supervision, support, and accountability to ensure that the key
indicators of the SIG, under the Transformation model, are carried out by
creating a timetable and matrix of grant activities. The SIM will ensure that the
funds from the SIG are spent in alignment with the SIG supporting all of the
activities. This person will also ensure that other funds that are and may be
awarded are used in conjunction with SIG Funds to support the Transformation
model goals. The SIM will collect and organize all pertinent records, data and
reports for Federal and State fiscal and programmatic auditors.

Professional Requirements and Responsibilities

e Extensive knowledge of a wide variety of instructional strategies related
to school improvement

e Able to assist in changing the climate and conditions to support the school
transformation

e Ensure all funding and programs as well as coordinate with existing state
and federal resources

e Build and provide daily oversight and support for a high performing
leadership teams, and grade level cohort teams, to ensure that the
building principal is able to perform as the primary instructional leader in
each of these different forums

e Skilled in the areas of organization, developing timetables, and matrix
with follow up evaluation

e Serve as the advisor to the building principal to ensure that the daily,
weekly and monthly activities outlined are being implemented
successfully and documented

e Provide to the building principal what daily, weekly and monthly
activities outlined were carried ineffectively to highly effectively by
developing a method of evaluation of these activities

o Collaborate with the principal to develop all data and schedules to
expedite the Federal, State and Turnaround Officer visits and
dissemination of recommendations and findings to all stakeholders in the
Poughkeepsie City School District



Work with the department of Human Resources to ensure that proper
hiring practices and processes are established for the school to support the
Transformation model

Ensure that the timelines of the new teacher evaluation, under Education
Law 3012c, is being followed with a newly developed process and format
relating to pre and post observation and the written evaluation

Work with the Superintendent of Schools, the Poughkeepsie Public School
Teacher’s Association, and the building principal to develop an
organizational structure for the implementation of the innovation project
Collaborate with the Building Principal and the Human Resources
Department to establish processes for recruiting, selecting, and evaluating
high quality staff to fill SIG funded positions

Integrate the SIG Plan and the Transformation model with the
Superintendent’s Road Map, 21st Century Core Curriculum, Curriculum
Alignment projects and the AMAO CAP (LEP/ELL’s)

Work collaboratively with the BOCES Consortium for the Race to the Top
initiative

Working collaboratively with the building principal, develop a plan to
maintain and continue the transformation model key elements after SIG
funds are no longer available

Job Requirements:

Experience with effectively managing federal grants

Familiarity with School District budgeting systems and federal grant
management

Proficient in public speaking and reporting to educators and school
communities

History of successful and positive communication and collaboration with
educationally and socially underserved communities

Skillful in writing, editing as well as analyzing data trends and producing
internal and external communication documents and reports.

Partner with the Building Principal and the Coordinator of Family and
Community Engagement to develop parent/family activities outlined in
the SIG

Desired skills:

Experience working with school board, community based organizations,
school leadership councils and the Transformation Team

Appropriate Administrative Certification

Competence with maintaining email, utilization of relational databases,
web-conferencing, and other new media needed for project management



Ability to work collaboratively to develop programs that support student
achievement

Demonstrated experience in management of grants, budgets and
reporting for Federal, State and local agencies

History of successful and positive communication and collaboration with
educationally and socially underserved communities

Skills in writing, editing as well as analyzing data trends and producing
clear and concise communication documents and reports.
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School Information Sheet

School Configuration (2014-15 data)

Grade

Confi " K-5 Total Enrollment 350 SIG Recipient No
onfiguration
Types and Number of English Language Learner Classes (2014-15)
# Transitional Bilingual # Dual Language i ZalncoriEies Eigliznzs &
Second Language
Types and Number of Special Education Classes (2014-15)

# Special Classes [ 1 | # SETSS [ 1 | # Integrated Collaborative Teaching | 4

Types and Number of Special Classes (2014-15)
# Visual Arts # Music # Drama
# Foreign Language # Dance # CTE

School Composition (most recent data)
% Title | Population 84% % Attendance Rate 96%
% Free Lunch 73% % Reduced Lunch 11%
% Limited English Proficient 16.6% % Students with Disabilities 18.7%
Racial/Ethnic Origin (most recent data)
% American Indian or Alaska Native 57% % Black or African American 57.14%
% Hispanic or Latino 3.71% | % Asian or Native Hawaiian/Pacific Islander .29%
% White 37.43% | % Multi-Racial 57%
Personnel (most recent data)
Years Principal Assigned to School 3 # of Assistant Principals 0
# of Deans 0 # of Counselors/Social Workers 15
% of Teachers with No Valid Teaching Certificate 0 % Teaching Out of Certification
% Tea_ching with Fewer Than 3 Years of 6.06% Average Teacher Absences 2
Experience
Student Performance for Elementary and Middle Schools (2013-14)

ELA Performance at levels 3& 4 8% Mathematics Performance at levels 3 & 4 9%
Science Performance at levels 3 & 4 (4th Grade) (S;,?;%ne(;e PEMEMIENEE 2 (2781 6 4 (G

Student Performance for High Schools (2013-14)
ELA Performance at levels 3 & 4 | Mathematics Performance at levels 3 & 4 |

Credit Accumulation High Schools Only (2013-14)
% of 1st year students who earned 10+ credits (;A:e(gitzsnd MEEL SILTEIS MY SETTEL 10
% of 3rd year students who earned 10+ credits 4 Year Graduation Rate
6 Year Graduation Rate

Overall NYSED Accountability Status (2013-14)
Reward Recognition
In Good Standing Local Assistance Plan
Focus District X Focus School Identified by a Focus District

Priority School

Met Adequate Yearl

Progress (AYP) in ELA (2012-13)

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-Racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

X

Met Adequate Yearly Progress (AYP) in Mathematics (2012-13)

American Indian or Alaska Native

Black or African American

Hispanic or Latino

X Asian or Native Hawaiian/Other Pacific Islander

White

Multi-Racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

X

Met Adequate Yearly Progress (AYP) in Science (2012-13)

American Indian or Alaska Native

Black or African American

Hispanic or Latino

Asian or Native Hawaiian/Other Pacific Islander

White

Multi-Racial

Students with Disabilities

Limited English Proficient

Economically Disadvantaged

SCHOOL PRIORITIES AS WRITTEN BY THE SCHOOL:

1. Use academic data to drive instruction that will increase student performance.

Poughkeepsie City School District — C.B. Warring Elementary School
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Information about the review:

e The review was co-led by an Outside Educational Expert (OEE) and a representative from the New York State
Education Department (NYSED). The team also included a district representative, a Special Education School
Improvement Specialist (SESIS) representative, and a representative from the Regional Bilingual Education
Resource Network (RBE-RN).

e The review team visited a total of 55 lessons during the two-day review and most teachers at least once.

e Reviewers conducted focus groups with students, staff, and parents.

e Reviewers examined documents provided by the school, including curriculum maps, lesson plans, school
wide data, teacher feedback, and student work.

e The school provided results of a student survey that 160 students (46 percent) completed.

e The school provided results of a staff survey that 13 staff members (29 percent) completed.

Poughkeepsie City School District — C.B. Warring Elementary School
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture
that lead to success, well-being and high academic outcomes for all students via systems of continuous and

sustainable school improvement.

# Statement of Practice

2.2 | The school leader ensures that the school community shares the Specific, Measurable, Ambitious,
Results-oriented, and Timely (SMART) goals/mission, and long-term vision inclusive of core values
that address the priorities outlined in the School Comprehensive Educational Plan (SCEP).

2.3 | Leaders make strategic decisions to organize programmatic, human, and fiscal capital resources.

2.4 | The school leader has a fully functional system in place aligned to the district's Annual Professional
Performance Review (APPR) to conduct targeted and frequent observation and track progress of
teacher practices based on student data and feedback.

00 o=z
O o ojm
X | X 0o
OO0 X

2.5 | Leaders effectively use evidence-based systems and structures to examine and improve critical
individual and school-wide practices as defined in the SCEP (student achievement, curriculum and
teacher practices; leadership development; community/family engagement; and student social
and emotional developmental health).

[]
[]
X
[]

OVERALL RATING FOR TENET 2: D

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent curricula and
assessments that are appropriately aligned to the Common Core Learning Standards (CCLS) for all students

and are modified for identified subgroups in order to maximize teacher instructional practices and student-
learning outcomes.

# Statement of Practice H E D |

3.2 | The school leader ensures and supports the quality implementation of a systematic plan of
rigorous and coherent curricula appropriately aligned to the Common Core Learning Standards |:| I:' I:' |z
(CCLS) that is monitored and adapted to meet the needs of students.

3.3 | Teachers develop and ensure that unit and lesson plans used include data-driven instruction (DDI)
protocols that are appropriately aligned to the CCLS and NYS content standards and address |:| |:| |X| |:|
student achievement needs.

3.4 | The school leader and teachers have developed a comprehensive plan for teachers to partner
within and across all grades and subjects to create interdisciplinary curricula targeting the arts, |:| |:| |:| |X|
technology, and other enrichment opportunities.

3.5 | Teachers implement a comprehensive system for using formative and summative assessments for
strategic short and long-range curriculum planning that involves student reflection, tracking of, |:| |:| |X| |:|
and ownership of learning.

OVERALL RATING FOR TENET 3: D

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in
order to address the gap between what students know and need to learn, so that all students and pertinent

subgroups experience consistent high levels of engagement, thinking, and achievement.

# Statement of Practice H E

D
4.2 | School and teacher leaders ensure that instructional practices and strategies are organized around |:| I:' lzl |:|
annual, unit, and daily lesson plans that address all student goals and needs.

4.3 | Teachers provide coherent, and appropriately alighed Common Core Learning Standards (CCLS)- I:' I:' I:' lzl
based instruction that leads to multiple points of access for all students.

Poughkeepsie City School District — C.B. Warring Elementary School
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4.4 | Teachers and students work together to implement a program/plan to create a learning
environment that is responsive to students’ varied experiences and tailored to the strengths and |:| I:' |Z| |:|
needs of all students.

4.5 | Teachers inform planning and foster student participation in their own learning process by using a
variety of summative and formative data sources (e.g., screening, interim measures, and progress |:| I:' |X| |:|
monitoring).

OVERALL RATING FOR TENET 4: D

Tenet 5 - Student Social and Emotional Developmental Health: The school community identifies, promotes,
and supports social and emotional development by designing systems and experiences that lead to healthy
relationships and a safe, respectful environment that is conducive to learning for all constituents.

Statement of Practice H E D |
5.2 | The school leader establishes overarching systems and understandings of how to support and
sustain student social and emotional developmental health and academic success. |:| I:' |:|

5.3 | The school articulates and systematically promotes a vision for social and emotional
developmental health that is aligned to a curriculum or program that provides learning |:| |:| |X| |:|
experiences and a safe and healthy school environment for families, teachers, and students.

5.4 | All school stakeholders work together to develop a common understanding of the importance of
their contributions in creating a school community that is safe, conducive to learning, and I:' I:' |X| I:'

fostering of a sense of ownership for providing social and emotional developmental health

supports tied to the school’s vision.

5.5 | The school leader and student support staff work together with teachers to establish structures to |:| I:' I:' IE
support the use of data to respond to student social and emotional developmental health needs.

OVERALL RATING FOR TENET 5: D

Tenet 6 - Family and Community Engagement: The school creates a culture of partnership where families,

community members, and school staff work together to share in the responsibility for student academic
progress and social-emotional growth and well-being.

# Statement of Practice H E D |

6.2 | The school leader ensures that regular communication with students and families fosters their I:' I:' I:' |X|
high expectations for student academic achievement.

6.3 | The school engages in effective planning and reciprocal communication with family and
community stakeholders so that student strength and needs are identified and used to augment |:| |:| |:| |X|
learning.

6.4 | The school community partners with families and community agencies to promote and provide
training across all areas (academic and social and emotional developmental health) to support |:| I:' I:' |z
student success.

6.5 | The school shares data in a way that promotes dialogue among parents, students, and school
community members centered on student learning and success and encourages and empowers |:| I:' I:' IE

families to understand and use data to advocate for appropriate support services for their

children.

OVERALL RATING FOR TENET 6: |
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Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school
community and culture that lead to success, well-being, and high academic outcomes for KL EIET]T D

all students via systems of continuous and sustainable school improvement.

The school has received a rating of Developing for Tenet 2 — School Leader Practices and Decisions.

e While the school leader has established a school vision that focuses on building a data-driven culture
that meets the needs of all students and develops independent learners, the vision has not yet been
clearly communicated and instilled in the school community. Staff reported an increased emphasis on
data-driven instruction (DDI), but did not describe a clear set of priorities and strategies for the school
year. While the school leader has provided teachers with considerable autonomy and resources in
areas such as curriculum and assessment, teachers described a lack of clear direction and guidance;
neither the school leader nor staff could clearly explain what they were striving for or how they would
determine success. For example, teachers and the school leader spoke consistently about a focus on
student growth, but did not define the levels of student growth desired.

e The school’s comprehensive education plan (SCEP) contains only one set of measurable targets, which
includes one stating that six and one half percent of grade five students will be proficient in math.
Such low-level targets are not “ambitious,” as defined by the Specific, Measurable, Ambitious, Results-
oriented, and Timely (SMART) goal system, and therefore unlikely to drive significant school change.
Some teachers stated they felt responsible for achieving only one year of growth for their students,
which is insufficient in a school where the vast majority of students are below grade level. The school
leader developed an internal “30-60-90 day” action plan organized around SMART goals, but again
these do not include any benchmarks to measure progress toward achieving student performance
targets. As a result, the school does not exhibit a sense of urgency in moving students toward meeting
grade-level standards.

e The school leader is using some resources to create opportunities for improved student learning. For
example, the school offers a menu of assessments for teachers use and the school leader is in the
process of implementing a ten-day data cycle to inform instruction. Teachers are beginning to use data
to group students, with multi-grade reading groups in two grades and cross-grade math grouping in
another. The school is also using the computer-based Imagine Learning Literacy program to
individualize instruction. The instructional coach provides targeted support to grade-level teams and
individual teachers, which has resulted in some teachers showing growth in DDI as observed by the
school leader during learning walks. In addition, the school leader stated that she is beginning to
strategically move teachers to grade-level teams based on individual expertise. Despite these nascent
efforts, the school is not maximizing opportunities for collaborative planning by grade-level teams and
between general education teachers and support staff; while some time exists in the schedule for
common planning, the school leader has established no expectation for grade-level collaboration. In
addition, while the school has implemented “workshop time” during reading and math classes to
provide students with leveled instruction, the school leader has not organized the schedule in other
ways to provide targeted instruction based on student need.

e The school leader is beginning to use informal observation and feedback to target teacher
development, but the system is not yet contributing to improved instructional practice. The school

leader, who is solely responsible for implementing the Annual Professional Performance Review (APPR)
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process, rated 96 percent of Warring teachers effective. The school leader and staff noted in the self-
assessment that these results demonstrated that teachers are successfully educating students, despite
the fact that less than 10 percent of students are proficient in either English language arts (ELA) or
mathematics. School and district leaders have been conducting focused instructional learning walks,
but teachers reported that they do not receive useful or timely feedback and stated that these efforts
are not informing their instructional practices. Reviewers learned that the instructional coach has
organized limited internal collaborative classroom visits in the past, which teachers described as useful,
but at the time of the review, none had been scheduled for the current school year. As a result,
teachers are not being held accountable for improving instruction in their classes.

Recommendation:
Regularly monitor the quality of instruction by:

e selecting specific skills from the APPR rubric to focus on during focused instructional learning walks and
informal observations;

e providing ongoing training, monitoring, and actionable feedback in response to the outcomes of the
learning walks and informal observations;

e tapping and developing teacher leadership to increase ownership of improvement efforts and
expertise sharing; and

e Dbuilding on effective systems of peer observation and clinical supervision to target specific areas
identified for school-wide growth and individual teacher needs.

Tenet 3 - Curriculum Development and Support: The school has rigorous and coherent

curricula and assessments that are appropriately aligned to the Common Core Learnin .
PPIOPHETEl ale & Tenet Rating D

Standards (CCLS) for all students and are modified for identified subgroups in order to
maximize teacher instructional practices and student-learning outcomes.

The school has received a rating of Developing for Tenet 3 — Curriculum Development and Support.

e Though using resources that support the Common Core Learning Standards (CCLS), the school does not
have coherent curricula in place that meet the needs of all students. School leaders and staff
acknowledged that neither the school nor the district has a common curriculum. Teachers also noted
that the district serves a highly mobile population, with movement often occurring even between the
district’s elementary schools, and the lack of consistent curricula presents a challenge for teaching
students who move one or more times in a school year.

e The school leader encourages teachers to use curriculum resources provided by EngageNY, and most
use the Core Knowledge Language Arts program and Expeditionary Learning modules for ELA and Go
Math! for the mathematics program. Interviewed teachers stated that use of these curricular
resources was inconsistent among staff members, and that each teacher creates his or her own scope
and sequence; therefore, reviewers found no consistency in pacing across classes in the same grade.

e Reviewers found limited evidence of curriculum planning that addressed student needs and provided
challenge with rigorous materials and tasks. While some teachers have participated in training on
CCLS-aligned curricula, such as Network Team Institute (NTI) trainings, they stated they had not had
opportunities to turnkey information for colleagues. Teachers are in the beginning phases of using
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data from a range of assessments, such as easyCurriculum-Based Measurement (CBM) and Dynamic
Indicators of Basic Early Literacy Skills (DIBELS) assessments, to inform curriculum planning. However,
teachers noted they had received a limited amount of training on curriculum development and the
curriculum observed by reviewers during classroom visits was not consistently aligned to student
needs. The school is implementing leveled grouping in ELA and mathematics based on the results of
diagnostic assessments that include DIBELS and Measures of Academic Progress (MAP), but reviewers
found that teachers modify instructional resources primarily by reading level, rather than any specific
skill deficit identified by data. Evaluators noted few instances of lessons using differentiated curricular
materials, and found limited access for students with disabilities and English language learners (ELLs).
Finally, teachers did not consistently challenge students using grade-level texts and problems, nor
scaffold instruction when they did present students with more demanding material. Consequently,
reviewers found that the curriculum does not promote high levels of achievement for all students.

e Given the lack of organized and collaborative curriculum planning, the school does not have a
comprehensive approach to creating interdisciplinary curricula to engage students and promote their
success. Evaluators found a few discrete examples of curriculum connections across disciplines in
lesson plans that included connections between literacy and art and during an observed teacher
meeting in which an instructional leader pushed teachers to consider how their choice of texts aligned
to content in other subjects. Teachers often noted that a lack of collaboration time limited
opportunities for general education teachers, support staff, and teachers of special subjects to
coordinate instruction. Teachers also described an informal method of communication to share and
coordinate lesson plan objectives and activities; as a result, the school is missing opportunities to
develop coherent curricula that provide students with multiple access points to grade-level work.

Recommendation:

e Establish clear expectations for grade-level collaboration that facilitates the development of
horizontally and vertically aligned scopes and sequences. Provide ongoing support to grade-level team
efforts in the areas of curriculum development that include alighment to standards, differentiation,
and lesson planning based on data. In addition, establish a process for regularly reviewing and revising
curricula to confirm alignment to standards, state tests, and student needs.

Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and

decision-making in order to address the gap between what students know and need to .
s sap Tenet Rating D

learn, so that all students and pertinent subgroups experience consistent high levels of
engagement, thinking, and achievement.

The school has received a rating of Developing for Tenet 4 — Teacher Practices and Decisions.

e Reviewer observations of classes in a range of subjects that included classes for students with
disabilities and ELLs demonstrated that the school is not engaging students in rigorous lessons that
incorporate higher-order questioning, text complexity, and multiple access points. Most teachers had
established classroom routines, so most students were compliant, and few classes were disrupted by
misbehavior.

e Many lessons did not engage all students in a manner that would lead to them meeting grade-level
standards. Reviewers found that most classes used whole-group and teacher-centered instruction,
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with teachers asking low-level questions and providing limited opportunities for student discussion.
Even in classes where teachers attempted to ask higher-order “why” questions, they focused on
procedural rather than conceptual understanding. Similarly, in classes with multiple adults, the
primary modes of instruction were lead and assist, and lead and monitor, which provided limited
opportunities for teachers to target support for groups or individuals. Based on school leader and
teacher interviews and the school self-assessment, teachers are in the beginning phases of using
assessments and data to inform and adjust instruction. The primary strategy to target student needs is
the use of leveled grouping during “workshop time,” which is based on diagnostic assessments; for
most teachers, this means grouping students within classrooms. In two grades, teachers and support
staff have created multi-grade groups, and in another, teachers are planning groups across classes.
Nevertheless, beyond selecting leveled texts, there was little evidence that assessments are being used
to identify specific skill deficits and provide targeted instruction to address those deficits. Reviewers
observed little classroom use of differentiated materials focused on specific skill development, and
instructional practices were virtually the same across groups.

e Reviewers found that teachers are selecting from a menu of assessment tools; however, it was not
evident that assessments were adequately aligned to the teacher’s curriculum and student needs. In
addition, while teachers seem focused on encouraging student growth, the absence of clear growth
targets limits the effectiveness of using multiple assessments for progress monitoring. Finally,
reviewers found there was a limited use of data to provide students with opportunities for self-
evaluation. Besides the identification of right and wrong answers and encouragement, most student
work did not contain critical feedback. Teachers are expected to use a data wall, but the school is just
beginning to implement this practice and there is no clear expectation for its use. Given the nascent
use of data to inform instruction, most pedagogy does not meet the needs of all students.

e Students are not consistently engaged in an intellectually safe learning environment. Some
interviewed students noted they do not feel comfortable speaking in class or asking questions. During
classrooms visits, instruction was predominantly teacher-centered, and though students often
responded to teacher’s questions, reviewers witnessed little evidence of student-generated questions
or interest. Moreover, there was limited evidence of student interaction as a learning strategy. While
the school leader identified developing independent learners as a priority, reviewers found little
opportunity for students to practice independent learning, such as tackling student-generated
qguestions or having a choice in how to demonstrate skills and content knowledge. As a result,
instruction does not engage all students to help them achieve grade-level standards and lead to college
and career readiness.

Recommendation:

e Create a more robust definition of differentiation that includes not only grouping, but also different
levels of tasks, materials that scaffold and challenge learners, and instructional methods that
incorporate higher-order questioning and student interaction as a learning strategy. Increase the
sophistication of assessment and data use to include the identification of specific skill deficits,
appropriate student grouping, and the adjustment of instruction and groupings during lessons to meet
ongoing individual needs. Increase grade-level team ownership of data with common assessments,
data analysis protocols, and collaborative action planning.
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Tenet 5 -
identifies, promotes, and supports social and emotional development by designing
systems and experiences that lead to healthy relationships and a safe, respectful
environment that is conducive to learning for all constituents.

Student Social and Emotional Developmental Health: The school community

Tenet Rating D

The school has received a rating of Developing for Tenet 5 — Student Social and Emotional Developmental

Health.

The school has a number of programs and strategies in place to support students’ social and emotional
developmental health; however, school staff acknowledged that program implementation is
inconsistent. The school uses the Second Step program to provide students with regular lessons on
social-emotional development, and the school leader has provided staff with updated curriculum
resources for the program; however, the school leader stated that not all teachers use it with fidelity.
The school uses Positive Behavioral Interventions and Supports (PBIS) strategies that include the
allocation of pride tickets for school-wide earning and reward targets, such as theme parties.
However, there was little evidence that teachers distribute these tickets in a consistent fashion. The
Character Counts program is used to provide a focus on character traits that are highlighted during
daily announcements, and teachers and students described the sharing of anti-bullying strategies.
Although the school is in the beginning phases of developing teacher skill in using data, the focus is
primarily on academic, rather than social-emotional data. For example, the school has a well-
developed response to intervention (RTI) program for academic issues, but does not use this system as
deliberately for behavioral and social-emotional issues. As a result, teachers do not have a consistent
understanding of their Tier 1 responsibility for social-emotional development. In addition, as with
academic goals, the school does not have concrete and measurable goals for students’ social-
emotional development. Although there are elements of data use that pertain to social-emotional
development, such as the tracking of attendance rates and pride points, the school has not
implemented a strategic plan to collect, analyze, and use data to identify and meet the social-
emotional needs of all students. Given the limited use of data, school staff do not have a clear picture
of students’ social-emotional needs and methods for evaluating the impact of their efforts in this area
are not secure.

The school provides staff with limited professional development (PD) related to social-emotional health
and is in the early stages of engaging parents and community organizations in addressing students’
social-emotional needs. Individual staff members have had some opportunities for targeted PD in
programs such as Second Step and PBIS, but reviewers learned that social-emotional health has not
been a priority for school-wide training. In addition, the school is not actively leveraging community
resources in this area for the sake of either staff development or student needs. Student support staff
reported a significant need among the student population, but experience a lack of capacity; hence,
their focus is primarily on identified students with specific mandates in their individualized education
programs (IEPs) and not the whole student population. While student support staff provide referrals
for families to community agencies and organizations, they did not describe how these agencies
provide support to meet the social-emotional needs of students and their families. Similarly, without a
focus on collecting and using social-emotional data, the school is not able to share data with all
available community agencies to identify needs and target resources. Consequently, the school does
not fully develop and support the social and emotional developmental health necessary for the
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academic success of all students.

Recommendation:

e Monitor the implementation of social-emotional programs, such as Second Step, PBIS, Character
Counts, and anti-bullying initiatives to evaluate program efficacy and hold teachers accountable for
consistent implementation. Expand RTI to focus on social-emotional, as well as academic issues, to
enhance teacher understanding of their Tier 1 responsibilities for students’ social-emotional growth.

Tenet 6 - Family and Community Engagement: The school creates a culture of

partnership where families, community members, and school staff work together to .
; e ; ; . Tenet Rating |
share in the responsibility for student academic progress and social-emotional growth

and well-being.

The school has received a rating of Ineffective for Tenet 6 — Family and Community Engagement.

o School leaders have not communicated and instilled high expectations for learning in the school
community. As noted earlier, the school has not established ambitious targets for student learning
that define desired outcomes. Reviewers found that none of the parents, students, or school staff
interviewed could state the school’s mission of “providing a high-quality world-class education.” For
instance, they did not speak about preparing students for the next grade level in their academic career,
or college and career readiness. In addition, reviewers found that students and their families had not
been actively engaged in the process of developing school goals or action plans. As a result, there is no
commonly shared vision for school improvement to coordinate efforts between the school and
families.

e While the school has an open-door policy and parents described school leaders and staff as accessible,
school leaders acknowledged that family participation has been limited and staff have struggled to
actively engage parents in school events. For example, reviewers found that the Parent-Teacher
Organization (PTO) experiences limited parental involvement. School leaders described the use of a
range of communication strategies that included letters, automated phone messaging, and electronic
tools, yet parents reported that information about school events was not provided in a timely fashion.
Teachers reported there are no consistent parent communication practices and so, there are limited
opportunities for reciprocal communication about student needs. The school provides little training for
parents and staff on creating and sustaining home-school partnerships. While resources are available
for translation and interpretation services, their use was described as ad hoc by school leaders and
teachers.

e Reviewers learned that parents are not receiving data that provide them with a clear understanding of
their child’s performance. Some structures, such as open house and district events are in place to
provide parents with an understanding of school curricula and how to collaborate with teachers to help
their child attain the standards. However, interviewed parents stated they did not understand how
reading levels were determined and noted frustration with receiving positive feedback about their
children’s academic performance via progress reports, report cards, and conferences, only to find out
later that they were not attaining proficiency on the state test. Parents stated that the school has been
unable to explain or address this discrepancy, which is consistent with the school’s focus on growth
without defined growth targets. In addition, parents reported they are aware of the shift to CCLS-
aligned curricula, but are unfamiliar with the instructional shifts and do not understand how to help
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their children succeed.

e Reviewers found no evidence of data sharing with community partners to address the needs of families
and students. The school is using a 21*" Century grant to provide after-school programming for
students that includes academic support, and involves a number of community organizations, such as
Mill Street Loft, R.E.A.L Skills, the Children’s Media Project, and the Leadership Program. However, the
school does not have systems for collaboratively sharing data to identify needs and evaluate impact.
As a result, the school and its community partners are not effectively coordinating their efforts and
resources to meet the needs of all students and families.

Recommendation:

e Provide parents with more timely information about curricula, academic goals, instructional strategies,
and opportunities for support and intervention. Present data in a straightforward manner that explains
student performance in relationship to state standards. In addition, provide resources and training to
parents on how to help their children learn, ensuring that all information is translated, as needed.

e Establish clear expectations for teachers about parental engagement and provide them with training to
improve school-family partnerships.
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