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knowledge and commitment to graduate high 
school and be prepared to enroll in a college 
or university.  

 
College & Career Girls Prep Charter High School (CCGP) will be a college preparatory high 
school with the goal of preparing all students for college and careers. The student population will 
be comprised of female students from across the city of Buffalo.  
 
CCGP will meet the needs of each student by creating a data-driven environment that leverages 
expectations for high academic performance with relevant developmentally appropriate supports 
designed for adolescent girls. CCGP will provide intensive academic support for all students 
through an extended year, longer day, highly qualified staff, four academies focusing on college-
level careers, co-teaching in core courses, common planning time, low teacher-student ratios and 
multi-layered/level intervention services.  
 
The school will institute evidenced-based approaches to address adolescent behaviors; establish a 
network of community supporters; use student achievement data to regularly establish goals for 
students, staff and the organization as well as prioritize professional development and evaluate 
the program including overall school performance.     
 
Results from student assessments will serve as the road map for rigor. CCGP will employ a 
variety of methods to assess the needs of staff and students. Instructional staff will be engaged in 
a reflective process designed to identify teaching patterns, target improvement and advancement 
opportunities as well as inform the development of action plans. An extensive student assessment 



system will be comprised of diagnostic, formative and summative assessments. It will provide 
information about student’s academic knowledge, social/emotional status and drive instructional 
decision-making. Counselor/Case Managers will assess student social/emotional needs through 
the Student Success Plan program. This plan provides for the identification of key indicators and 
leads to action planning for each student. Additionally, instructional staff will use College 
Summit, a program designed to assess and enhance students’ awareness about college through 
various scenarios.  
 
CCGP will meet its’ mission by creating an environment that encourages and supports students 
preparation for college. The curriculum will be based on the New York State Learning and 
Common Core Standards and designed to expose our female students to careers requiring college 
degrees. The college preparatory curriculum will be offered in four in-school academies. The 
academies are: Art/Architecture, Hospitality, Medical and Transportation. CCGP seeks to 
provide a supportive program while challenging all students to meet and exceed rigorous 
common core college readiness standards.  
 
The cornerstone of our instructional design will be assigning dually certified teaching staff, with 
a preference for Special Education certification along with a subject area credential, in core 
classes. CCGP will invest in an incentive program designed to advance teacher qualifications. 
Dually certified instructional staff will offer differentiated instruction as part of extended core 
classes. Co-teaching will be in place in core courses. English courses will last for two hours and 
other core subjects will be offered for one hour. A Special Education Coordinator and ELL 
instructor will work with teachers and students. The instructional model maximizes instructional 
time and places attention on how students are taught, depth of assigned work and content 
coverage. Extended time in ELA and Fast-track math offerings will be designed to improve 
students’ skills. The extended year includes a summer program for students who are at-risk of 
academic failure. 
 
A recent Buffalo Public Schools’ report revealed that half of all of its’ high school students had 
sex. Additionally, the city of Buffalo records the highest teen pregnancy rate statewide and the 
highest sexually transmitted disease rate in the region. Therefore, evidence-based programs will 
be used to support students and families. The Children’s Aid Society - Carrera Adolescent 
Pregnancy Prevention program will be implemented to encourage youth to avoid risky sexual 
behavior. Counselor/Case Managers and Outreach Assistants will utilize the Hillside Work 
Scholarship Connection (a dropout prevention program) and Safe Measures (an anti-bullying 
program). These programs offer methodologies to address student attendance, class participation, 
homework completion, dropping out, bullying and other risky behavior. Prep Mee, which is 
geared for females, will be in place and offer support in areas such as; self-discovery, diversity, 
civic engagement, body image, friendship and what it means to be a girl.  
 
Building strong relationships between all stakeholders will be of paramount importance. At 
CCGP we will pay close attention to and hold ourselves accountable for the schools’ culture as it 
relates to the overall organization, students, families, staff and the community.  
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I. MISSION, KEY DESIGN ELEMENTS, ENROLLMENT, AND COMMUNITY  
A. MISSION STATEMENT: College and Career Girls Prep Charter High School will provide 
a rigorous and supportive single gender high school program that equips each female student 
with the requisite knowledge and commitment to graduate high school and be prepared to enroll 
in a college or university. OBJECTIVE: The primary objective of College and Career Girls 
Prep Charter High School is to offer a college preparatory program that inspires a commitment to 
learning and graduates students who are ready for college. Our programs and support services 
will allow our students to cultivate leadership qualities and become women of conscience, 
compassion and action. College and Career Girls Prep Charter High School (CCGP) will 
materially achieve its objective by specifically addressing the following objectives referenced in 
NYS Education Law § 2850(2): 
Improve student learning and achievement. CCGP will create a college going culture with 
high expectations for all students. The school’s staffing structure, instructional model, emphasis 
on literacy and developmentally relevant procedures as well as intensive school and  
community-based services will be designed to sustain students’ interest and ensure growth, 
achievement and attainment of college readiness skills as part of the common core standards.      
Increase learning opportunities for all students, with special emphasis on expanded 
learning experiences for students who are at-risk of academic failure. While CCGP will be 
open to female students from the city of Buffalo, the school will recruit underserved populations 
who may be at-risk of academic failure. To best meet the needs of each student, CCGP will offer 
an extended year including a summer program for struggling learners, a longer day to ensure the 
provision of high quality instruction, a staffing structure designed to attain dually certified staff 
with an emphasis on special education, low teacher-student ratios, differentiated instruction in 
classrooms where the value of learning and time is consistently demonstrated and intervention 
services that are designed to promote achievement and provide social/emotional support for all. 
Encourage the use of different and innovative teaching methods. At CCGP, the intent is to 
offer students unique and engaging courses that ensure they see connections with colleges as 
well as meaningful college-level careers. Teachers will have clearly stated instructional 
outcomes and employ quality instructional methods that engage students in innovative work, 
promote learning and advancement. Teachers will use methods that deepen students’ learning by 
paying attention to how they are teaching, the depth of assigned work and content coverage. 
Teachers will immerse students in interactive work that builds their knowledge, skills and 
understandings. Time on task will be maximized, instruction will be offered through 
differentiated assignments meant to build upon the next and teachers will have expectations that 
student work demonstrates competencies that are part of the college readiness common core 
standards. Teachers from various subject areas will plan lessons together. Students will receive 
two hours of instruction from four fully certified teachers in every English class. Other core 
courses will be staffed by two fully certified teachers and scheduled for an hour.   
Create new professional opportunities for teachers, school administrators and other school 
personnel. At CCGP, administrators, teachers and other personnel will participate in 
professional opportunities that combine theory, demonstration, practice and feedback along with 
mentoring and coaching. CCGP will build an effective support system for professional 
engagement through an incentivized Leadership Model for teachers and administrators. The 
Leadership Model will increase capacity, expertise and retention of school personnel. 
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Provide parents and students with expanded choices in the types of educational 
opportunities that are available within the public school system. CCGP will be the first 
single gender charter high school in Buffalo, New York. CCGP will expand choices by offering 
a small high school setting with intensive support systems geared for female students. The 
program will be comprehensive and designed to equip all students to be ready for college as 
well as make healthy choices. CCGP will offer instruction about sex and other risky behaviors at 
every grade level, unlike what is currently offered in the Buffalo Public Schools (BPS).  
Provide school with a method to change from rule-based to performance-based 
accountability systems by holding the schools established under this article accountable for 
meeting measurable student achievement results. CCGP will meet the needs of each student 
by creating a data-driven environment that will inform the decision-making process of the entire 
organization. This includes the efficacy of the academic program; prioritizing and allocating 
financial and human resources; attracting, retaining and incentivizing effective teachers and 
administrative staff; and assessing the Board of Trustees’ service as individuals and a group. All 
stakeholder groups will have an investment in and share the responsibility of meeting or 
exceeding achievement goals. Strategic planning will include long and short term goals and 
metrics for: academic subjects for each accountability cohort, high school graduation, college 
preparation, No Child Left Behind, comparisons to similar schools, unique aspects of our 
student body, student discipline and parent participation. Additionally, the budget, community 
involvement, fundraising/development, student and staff recruitment, enrollment and retention 
along with the facility will all be critical aspects in the strategic planning process.    
B. KEY DESIGN ELEMENTS: CCGP will incorporate a number of key elements that promote 
exceptional schools (Bambrick-Santoyo, 2012).1 These elements include seven crucial levers that 
allow for consistent, transformational and replicable growth. CCGP will also implement   
additional key design elements that will allow the school to meet all objectives associated with 
the NYS Education Law §2850(2) and uniquely align with our mission. The program will be 
intentionally designed to meet the needs of female students in the city of Buffalo and to ensure 
that all realize academic success, stability, and are prepared to attain college-level careers.   
High Academic Performance: CCGP will be accountable, as outlined in NYS Education Law § 
2850(2), for meeting measurable student achievement results. The Board of Trustees will direct 
the Executive Director (ED) to implement a strategic plan that includes fiscal support for the 
college preparatory program as well as intensive academic and social-emotional services to 
ensure all students take and pass appropriate Regents exams and complete required high school 
credits. Our rigorous college preparatory curriculum will be based on New York State’s 
Common Core College Readiness Standards. CCGP will develop college readiness curriculum 
using a process created by the New Jersey Institute of Technology (NJIT). NJIT created the only 
high school level preservation arts/architecture curriculum, which has been successfully used at 
the Williamsburg High School of Architecture and Design in Brooklyn, NY. Enrollment 
Priorities: CCGP will enroll female students starting at 9th grade. CCGP will be the first single-
gender charter high school in Buffalo, NY. Research “reveals women graduates of single-sex 

                                                        
1 The seven levers detailed in Paul Bambrick‐Santoyo’s, !"#"$%&"'!"%("$)*+, (CA: Jossey‐
Bass, 2012) include data‐driven environments, observation & feedback, planning, 
professional development, managing & developing an instructional leadership team and 
student & staff culture. 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high schools, as compared to their coeducational counterparts, exhibit higher:  academic 
engagement, SAT scores, academic self-confidence, higher confidence in mathematical and 
computer skills, greater interest in graduate school, greater interest in engineering careers, 
stronger predisposition towards co-curricular engagement and greater political engagement.”2 

CCGP will have an effective recruitment and retention process as well as targeted support 
services designed to reduce attrition and meet emerging needs of our students. Data-Driven 
Environments: CCGP will implement a data-driven instructional model to increase learning.3 
All work will be based on and guided by continuous assessment of each student and staff 
member in relation to rigorous standards and the school’s mission. Systems will be in place to 
use student achievement data to monitor student academic progress, teacher and program 
effectiveness as well as inform the establishment of budgetary priorities. In addition, to academic 
assessments, each student will participate in a process designed to assess other factors that 
impact achievement. The result will entail the development and monitoring of a graduation plan 
and possibly an action plan. CCGP will differentiate support of instructional staff as well by 
implementing the Pathwise Framework Induction and Mentoring Program. Researchers 
associated with Educational Testing Services found that “teachers who were involved in the 
Pathwise Induction and Mentoring Program, which includes the Beginning Teacher Support 
Program, had 3-4 percentile points rise in student achievement including students with 
disabilities, English language learners, and those living at or below the poverty level.”4 CCGP 
will use data to recognize effective staff and provide a system of support and pay incentives, 
which have been shown to help to curb teacher turnover.5 As part of a Leadership Model, highly 
effective staff will receive incentives and will be assigned to provide differentiated support to 
identified colleagues. Additionally, the budget will provide incentives for effective instructional 
staff members to pursue dual teaching certificates. The Board and school leaders will use student 
achievement data and survey results (from students, staff and parents) to determine if goals in the 
strategic plan were achieved and identify future priorities. Calendar: CCGP will offer an 
extended calendar year. When combining the number of days during the formal instructional 
calendar with the summer program, the total length of the school year is 214 (see Attachment 
3a). The school year will provide for 189 days of formal instruction with 25 additional days 
during the summer for students who are academically at-risk. Research suggests, “extending 
school time can be an effective way to support student learning, particularly for students most at 

                                                        
2 Linda Sax, Women Graduates of Single-Sex and Coeducational High School: Differences in 
their Characteristics and the Transition to College, www.gsels.ucla.edu/sudikoff (2009). 
3 Paul Bambrick‐Santoyo, -$+#".'/0'-%1%2'3'4$%51+5%6'78+("'19':;,$9#"':.)1$851+9., 
(CA:Jossey‐Bass,2012), 21. 
4 Connie Sims, “Addressing the Minority Achievement Gap Through Successful Mentoring 
and Induction,” Teaching and Learning Conference, 28, June 2005. 
5 Kelsey Sheehy, “ Training, Pay Incentives Help Curb High School Teachers Turnover, <='
>"?), 19 Nov. 2012, http://www.usnews.com/education/high‐school‐
notes/2012/11/19/training‐pay‐incentives‐help‐curb‐high‐school‐teacher‐turnover 
(accessed 2 Dec 2012)  '
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risk of school failure when considerations are made for how time is used.”6 School Day: The 
school day will be extended. CCGP will start and end later than the public high schools in the 
city (see II.B.). Research has shown that a later start for high school students can contribute to 
improving attendance and performance.7 Highly Qualified Instructional Staff: CCGP will 
invest in advancing teachers’ qualifications to ensure each classroom practitioner possesses the 
skill-set to prepare and advance all students for college. The strategic plan will set goals and 
metrics for the hiring of highly qualified staff. The Board will prioritize recruitment and hiring of 
teachers who will be able to engage high school students in rigorous, college-preparatory course 
work while being passionate about connecting with each student. The Board will design fiscal 
plans that provide higher teacher salaries, as compared with the Buffalo Public School System,8 
with an emphasis on attracting teachers with dual certification. Teachers with certificates in 
special education and one subject area will receive hiring preference and higher salaries. An 
incentive program will be designed to support effective teachers’ efforts at acquiring preferred 
certifications in order to ensure the provision of a supportive instructional environment and 
increase learning opportunities for all students. Planning and Instructional Delivery: Teachers 
will consistently plan and deliver quality instruction that is based on the Common Core College 
Readiness Standards. Teachers will receive support from school leaders to engage in planning 
that is discipline specific as well as across disciplines. Lessons will be planned so that students 
will have ample time to practice and deepen their understandings, ensure learning is related to 
desired instructional outcomes and set high goals while providing appropriate interventions to 
support attainment of high standards. Instruction will be planned to reach a wide spectrum of 
learners who need more than the typical high school model. Teachers will actively engage 
students in rigorous coursework through the use of multiple stations and various tasks that 
promote learning rather than allowing students to be passive recipients. The instructional 
environment will strike a balance between teacher and student inputs. David Coleman indicated, 
“the work of teaching is difficult, we must get to a point where we let the instructional material 
promote and motivate students to do the work. We must engage students in extensive practice.”9 
Teachers will employ strategies associated with an instructional organizer thereby maximizing 
the use of time as well as how to use that time effectively. When teachers plan they will give 
consideration to how they will teach as well as the depth and coverage of content. Lisa Quay 
found that, “in order to meet the challenges of implementing a rigorous college prep curriculum 
schools and teachers must pay attention to providing greater student supports especially for low-
ability students.” The findings reveal the need for more attention to how students are taught, and 
to the quality and depth of assigned work, as well as to the content of what students are taught. 
Furthermore, a greater focus should be placed on bolstering students’ academic engagement 

                                                        
6 Erika A. Patall, Harris Cooper, & Ashley B. Allen, “Extending the School Day or School Year, 
A Systematic Review of Research (1985 – 2009),” Review of Educational Research 80, no. 3 
(2010), 401-436. 
7 Kyla Wahlstrom, “Changing Times: Findings From the First Longitudinal Study of Later 
High School Start Times,” >3==4'@866"1+. 86, no. 633 (2002), 3‐21. 
8 Buffalo Public Schools, Human Resources – Salary & Retirement Information,  
http://www.buffaloschools.org/hr.cfm?subpage=1560 
9 David Coleman, webinar during meeting of New York State Education Department, 
Albany, New York, April 2011. 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(e.g., study skills, classroom participation, regular classroom attendance and homework 
completion).” 10 Managing and developing an Instructional Leadership Team, Professional 
Development and Observation and Feedback: CCGP will establish consistent procedures to 
support and monitor the implementation of a high quality college preparatory instructional 
program. During the planning year the ED will train the Instructional Manager (IM) and 
Data/Curriculum Coordinator (DCC) in the core levers to achieve results as outlined in the 
strategic plan. During the summer, CCGP will have twenty-five half-day and ten full-day 
professional development sessions. During the formal school year, CCGP will offer twelve and 
one-half days of professional development (see Attachment 3b). The IM will be responsible for 
supervising and evaluating teachers. A comprehensive evaluation system that is consistent with 
elements found in Education Law § 3012 relating to the Annual Professional Performance 
Review (APPR) will be in place (see III D). The IM will also use Enhancing Professional 
Practice: A Framework for Teaching, Teacher Evaluation to Enhance Professional Practice and 
the Pathwise Framework Observation Program.11 The Carolyn Downey, Walk-Through Process 
will compliment the formal system by “creating a culture of high work performance for the 
entire school.”12 While the IM will provide instructional leadership and give evaluative feedback 
to teachers, a collegial mentoring/coaching model known as the Leadership Model, will also be 
established. CCGP will intentionally design the Leadership Model to advance and celebrate 
experts of teaching and learning; build the capacity of all classroom instructors through 
customized support and enhance efforts to retain highly effective teachers. Support Services: 
Based on the performance of students in BPS we expect that a significant percent will start the 
school year with challenges in the area of English language arts. A review of BPS total high 
school cohort data between the school years of 2002-03 and 2010-11, with a four (4) year 
outcome by gender, reveals the percent of female students dropping out of schools fluctuated 
between 24 and 29 percent.13 During the 2010-11 and 2009-10 school years, the BPS district 
school report card shows respectively, that more than 46% and 44% of fifth grade female 
students as well as more than 51% and 51% of fourth grade female students scored between 
levels one and two on the English Language Arts state assessment.14 CCGP will be designed to 
meet the learning needs and raise students’ achievement levels with a special emphasis on 

                                                        
10 Lisa Quay, “Higher Standards for All: Implications of the Common Core for Equity in 
Education,” A")"%$5*'@$+"BC'D+#+6'A+&*1)'A")"%$5*'A98.(1%/6"'9.'E(85%1+9.':.B9$;+.&'D*%.&", 
April 2010, www.warreninstitute.org (accessed 9 Nov. 2012). 
11 E.*%.5+.&'4$9B"))+9.%6'4$%51+5"2'3'F$%;"?9$G'B9$'H"%5*+.&, (Virginia: ASCD, 2007) by 
Charlotte Danielson focuses on teaching skills, H"%5*"$'E#%68%1+9.'19'E.*%.5"'4$9B"))+9.%6'
4$%51+5"C'(Virginia: ASCD and New Jersey: ETS, 2000) by Charlotte Danielson and Thomas L. 
McGreal provides a blueprint for evaluation and the 4%1*?+)"'F$%;"?9$G'I/)"$#%1+9.'
4$9&$%;C (NJ: ETS, 2004) is based on Charlotte Danielson’s E.*%.5+.&'4$9B"))+9.%6'4$%51+5". 
12 Carolyn Downey offers insight as to how H*"'H*$""JK+.81"'D6%))$99;'Walk-Through 
(California: Corwin Press, 2004) redefines the professional relationship of classroom supervisory 
practice, changes the language of discourse, provides contextual framework that links curricular 
and larger organizational purposes and gives procedures for capturing data to establish trends 
and patterns about teacher instructional practices. 
13 http://www.p12.nysed.gov/irs.press.html 
14 https://reportcards.nysed.gov/files/2010‐11/AOR‐2011‐140600010000.pdf 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underserved student populations. CCGP will be a small learning environment that promotes 
active engagement of female students in rigorous work while employing ways to strengthen and 
maintain connections between teachers, students, their families and the broader community. Sara 
Rimm-Kaufman detailed evidence of how “positive teacher-student relationships draw students 
into the process of learning and promote their desire to learn (given that the content material of 
the class is engaging and age appropriate).”15 Counselors/Case Managers (Counselor/CM) and 
Outreach Assistants will collaborate with instructional staff and will strike a balance between 
supporting students’ academic and social/emotional needs through case management. Staff will 
utilize evidence-based programs to address adolescent behaviors. Programs include the Hillside 
Work Scholarship Connection (a dropout prevention program),16 Safe Measures (an anti-bullying 
program),17 Prep Mee and the Carrera Adolescent Pregnancy Prevention program.18 Enriching 
Program: Enrichment programs will be offered including College Summit, Advance Placement, 
other college-credit bearing courses and a sports program. CCGP will offer dance, computer 
technology, women studies and academy courses. Sports will include field hockey, rowing, 
fencing, squash, ice-skating and cheerleading. Organizational Structure and Capacity: The 
organizational structure is designed to maximize support for students, teachers and 
administrators. The ED will report to the Board of Trustees and will be directed by the Board to 
oversee the school as a whole. An IM and Business/ Operations Manager (BOM) will report to 
the ED. A DCC will report to the IM. Culture: Building a college going culture for staff and 
student will be achieved through consistent practice, a strong set of core values including placing 
a high value on learning time, building good habits and moral responsibility while attending to 
details and the needs of our staff. Our staff will support students on a daily basis by rewarding 
them for positive actions, recognizing them for helping each other, cultivating aspirations about 
college and college level careers, meeting their individual needs and serving as mentors.  
C. ENROLLMENT, RECRUITMENT AND RETENTION: 

Projected Enrollment Table Over the Charter Term 
 

Grades Ages 2014-2015 2015-2016 2016-2017 2017-2018 2018-19 
9th 14 - 15 96 96 96 96 96 
10th 15 – 16  92 92 92 92 
11th 16 - 17   88 88 88 
12th 17 - 18    88 88 

Totals  96 188 276 364 364 
Enrollment Rationale and Growth Strategy: Most high schools in BPS enroll a significantly 
larger number of students and a review of data over the past five years reveals a steady increase 
of female dropouts.19 The enrollment rationale at CCGP is predicated on the goal to successfully 
equip each female student with the requisite knowledge and commitment to graduate high school 
                                                        
15 Sara Rimm‐Kaufman, Improving Students’ Relationships with Teachers to Provide Essential 
Support for Learning, http://eus.sagepub.com/content/41/1/104.abstract (October 2011). 
16 http://www.hillside.com/hwsc.aspx 
17 http://www.msanh.com 
18 http://stopteenpregnancy.childrensaidsociety.org 
19 http://www.p12.nysed.gov/irs.press.html 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and pursue a post-secondary degree. CCGP will be a small learning community, designed to 
create a college going culture that supports students’ preparedness for college. CCGP will begin 
with 9th grade and add one grade level to ultimately include 9th through 12th grades. CCGP will 
have low teacher-student ratios in order to provide a personalized atmosphere and develop 
relationships with students and their families. The enrollment plan will result in an increase in 
learning opportunities for all students, with an emphasis on those who are at risk of academic 
failure. Starting in 9th grade, English classes will have one fully certified teacher for every eight 
students and in the remaining core classes the teacher-student ratio will be one-to-sixteen. Each 
year CCGP will put steps in place for students, who by their senior year, will have grown 
academically and excelled within the school’s culture. Therefore, CCGP will enroll female 
students exclusively at the ninth grade. CCGP has established a base enrollment of 84 students in 
ninth grade and while CCGP will use a variety of procedures to retain and support all students, 
the school projects student attrition may range from 15% to 5%. Therefore the growth plan is 
designed to manage student attrition in a manner similar to one used by the Uncommon Schools. 
For each cohort, CCGP will over-enroll in ninth grade by 15%, with the expectation that the 
attrition rate will decrease to 10% in tenth grade and finally stabilizing at 5% in 11th and 12th 
grades. This growth strategy will provide for sufficient staff and revenue enabling CCGP to offer 
an achievement focused and nurturing college readiness program. A collective bargaining waiver 
will not be needed since we will not enroll more than 250 students during the first two years.  
!"#$%&'%()*+)(!&,-../%&)(0#..(/%%)(1+,2%)3(!3)+4.#3*%$(45()*%(6-+,$(-7(8%2%&)39  

 FRPL ELL SWD 

 Buffalo 
Target 

CCGP 
Projected 

Buffalo 
Target 

CCGP 
Projected 

Buffalo 
Target 

CCGP 
Proj. 

Year 1 (96 total) (87.6%) 77 st. 
(81.0%) 

(15.0%) 9 st. 
(10.0%) 

(20.6%) 14 st. 
(14.7%) 

Year 2 (188 total) (86.8%) 155 st 
(82.2%) 

(12.8%) 17 st 
(9.3%) 

(19.3%) 28 st 
(15.1%) 

Year 3 (276 total) (85.5%) 225 st 
(81.7%) 

(11.5%) 24 st 
(8.7%) 

(18.2%) 40 st 
(14.7%) 

Year 4 (364 total) (83.0%) 289 st 
(79.5%) 

(10.4%) 29 st 
(8.0%) 

(17.5%) 53 st 
14.5% 

Year 5 (364 total) (83.0%) 289 st 
(79.5%) 

(10.4%) 

 

29 st 
(8.0%) 

(17.5%) 53 st 
(14.5%) 

Through our extensive recruitment plan that includes a special emphasis on recruiting and 
serving students from impoverished backgrounds, special education and English language 
learners, CCGP will meet or exceed enrollment and retention targets as compared to BPS. 
Recruitment: Recruitment efforts will include widely publicizing the application and lottery 
process. Informational material will highlight CCGP’s academic program, specialized staffing 
structure, and mutli-layered intervention services. During all recruitment efforts female students 
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residing in Buffalo, who will be entering 9th grade in the 2014-2015 school year, will be apprised 
of their eligibility to apply. While CCGP will recruit female students from across the city of 
Buffalo, a plan will also be in place to reach specific student populations. General recruitment 
methods will be implemented through: 1) A citywide marketing campaign beginning in the 
spring of 2014 as a result of being selected as one of two marketing projects for a Principles and 
Techniques in Advertising course offered at the State University of New York at Buffalo. 2) 
Posting information electronically as well as on the local public media bulletin board. 3) 
Distributing announcements that promote attendance at community meetings wherein the 
upcoming application process will be discussed. 4) Posting flyers at supermarkets, churches, 
community centers and apartment complexes. 5) Advertising in various local newspapers and 
billboards including application information. 6) Meetings at schools and community agencies to 
distribute applications. 7) Distributing applications at local organizations in surrounding 
neighborhoods. Recruitment of FRPL students will involve: 1) Posting recruitment material with 
public assistance providers and food banks. 2) Including recruitment material in mailings from 
the Department of Social Services. 3) Establishing recruitment zones by targeting and 
prioritizing specific zip codes that are high poverty areas as depicted in Zip Data Maps.20 4) 
Engaging volunteers to canvass and distribute recruitment announcements to households in 
impoverished neighborhoods (especially zip codes 14203, 14215, 14201, 14212). 5) Posting 
flyers at supermarkets, churches, community centers, apartment complexes and organizations 
serving populations who may live at or below the poverty line. Recruitment of ELL students will 
involve: 1) Producing recruitment and application materials in multiple languages. 2) Targeting 
communities where English is not the primary language. 3) Involving individuals who speak 
other languages especially when canvassing the Westside of Buffalo, which has a significant 
number of residents for whom English is not the primary language. 4) Engaging volunteers to 
work throughout the city disbursing announcements promoting attendance at informational 
meetings and availability of applications. 5) Making translation services available during 
meetings. 6) Cultivating relationships with ELL Coordinators of all charter and public schools 
with middle level grades. 7) Cultivating a relationship with the International Institute that serves 
immigrants. 8) Advertising in local newspapers, including non-English newspapers. 9) Posting 
flyers at supermarkets, churches, community centers, apartment complexes and organizations 
serving those for whom English is not the primary language. Recruitment of SWD students will 
involve: 1) Posting flyers at organizations serving the disabled. 2) Cultivating relationships with 
special education coordinators of all charter and public schools with middle level grades. 3) 
Meeting with the Committee on Special Education for Buffalo Public Schools to inform them 
about CCGP as well as provide recruitment material and applications. Recruitment of students 
whose families may be less informed about available options will involve: 1) Attending various 
cultural celebrations such as the Juneteenth, Hispanic, Italian and Greek Festivals, Allentown 
Festival and Taste of Buffalo before the upcoming school year to get the word out. 2) Setting up 
recruitment zones in specific zip codes where families that may be less informed reside. 
Retention: During discussions with charter and public school leaders, students, parents and 
members of the community we learned that the biggest drivers of student attrition include: 
students’ struggling to meet academic expectations, misperceptions about behavioral 

                                                        
20 www.zipdatamaps.com 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expectations and concerns about opportunities for extra curricular activities. In response, CCGP 
will establish procedures to address each area of concern and ensure students remain enrolled. It 
is essential that all students feel they will be successful therefore key elements will be built into 
the academically rigorous college preparatory program to promote achievement. The Board 
anticipates that students will need academic, social and emotional support and is committed to 
providing funds for personnel and programs to meet student needs. Establishing a positive school 
culture will begin in July, when all incoming students and families meet with Counselor/CM to 
start relationship building, become exposed to the college-going atmosphere and initiate the 
development of graduation plans. Personnel will be proactive and work collaboratively to 
immediately address any behavior that put students’ learning at risk. As part of our proactive 
approach, we anticipate that there will be a need to have adults in positions to offer emotional 
and social support to our high school female students. CCGP will have two full-time 
Counselor/CMs and Outreach Assts. as well as one full-time Nurse. These adults will provide 
intensive support and monitor students’ progress toward meeting goals in graduation plan, be 
observant for alerts of risky behavior, collaborate to develop and implement customized action 
plans, serve as student advocates and work closely with instructional staff to strengthen student/ 
family relationships. The role of parents, extended family members and grandparents is viewed 
as being critical in helping students maintain their enrollment. CCGP will institute a number of 
measures to increase connections with families. To retain students who are eligible for FRPL, we 
will take steps to do whatever is needed to insure parents are informed about the program. We 
will hold informational sessions at the start of each year and provide assistance to all families to 
make certain all forms are understood and completed correctly. Satisfaction surveys of all 
students and families will be conducted on a regular basis. The governing board and school 
leaders will use the results to inform the strategic planning process. CCGP will implement an 
instructional program designed to provide intense support of a diverse learning community. All 
classes will be designed to meet the needs of students with disabilities. This will include 
mainstreaming students with disabilities into courses with teachers who possess subject area and 
special education certification. Full-time Special Ed. and ELL personnel will offer services to 
students and monitor their progress. On a daily basis all students will participate in an Advisory 
period with Outreach Assts. and teachers to promote a sense of community. CCGP will 
implement the Dignity for All Students Act and students will proactively engage in the discipline 
review board as well as become leaders in the Safe Measures program. To excite students about 
the opportunity to attend CCGP we will offer a variety of engaging, co-curricular activities such 
as Advance Placement and other college credit bearing courses. Dance, cheerleading, ice-skating 
and paid internships will be made available. CCGP will collaborate with Buffalo Seminary to 
offer field hockey, rowing, fencing and squash. Family and Community Support 
Demonstrating a Demand for CCGP:  Members of the Board conducted public outreach 
through focus groups and surveys. Throughout this time a diverse group of stakeholders have 
been engaged in conversations to gain a deeper understanding of the interest in and need for an 
all female high school as well as to learn how CCGP might best address the need (see I E). 
Stakeholders included: students; parents of eligible students; families; elected officials; 
representatives of cultural institutions, higher education and corporations; members of 
community organizations; and school leaders. Over this period of time, public outreach took 
place at churches, community centers, libraries, businesses, social service agencies, after school 
programs, colleges and universities as well as at middle schools. Hundreds of signatures have 
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been received in support of CCGP. All groups have expressed that there is a definite need for 
CCGP and that the plans are very timely. Community outreach will continue. To this point, 
CCGP has not encountered any opposition. Reaching and Maintaining Adequate Enrollment: 
During various community events and meetings over the past two years we have collected 
signatures from parents and students who will be eligible to enroll at CCGP. Those parents and 
students have expressed interest in receiving applications for the 2014-2015 school year. 
Comments from various stakeholders, including parents of eligible students, can be found in 
Attachment 2. CCGP will distribute applications through the recruitment efforts previously 
described in order to ensure adequate enrollment and allow for full accessibility. Students and 
families will have an opportunity to fill out an application for the lottery and submit each during 
informational meetings or at designated locations listed on the form. Details of the enrollment 
policy and procedures, including the random lottery, are in Attachment 1.  
D. COMMUNITY TO BE SERVED: CCGP intends to locate in the city of Buffalo, New York. 
During community outreach meetings parents, students and community members have reiterated 
that the school should be located in the city in order to fill the need for an academically strong 
and gender sensitive high school. Traditional High Schools in the Buffalo Public School 
District: Currently, there are fifteen traditional co-educational schools in the district with 9th – 
12th grades. More than half (8) of the high schools screen students through an admission process. 
During the 2010-11 school year, five of those schools were in good standing and enrolled a total 
of 385 female students. Three of the remaining high schools with admission criteria are shown in 
the following chart with an *. Those schools did not make satisfactory progress toward the goal 
of proficiency for all students. In the district, seven high schools did not have admission 
procedures and had accountability status ranging from advanced restructuring (AR) through 
comprehensive improvement (CI). Those schools enrolled 857 female students. The district also 
enrolled students in special programs or in the alternative academy, which had a dropout rate of 
100% for female students. As depicted in the following chart, a significant portion of female 
students is not being served well by their current high schools. Upon review of data from the 
New York State District and School Report Cards it is evident that academic underperformance 
persists across high schools.21 The total cohort and dropout rate, with a four-year outcome, was 
derived from the Public School District Total Cohort Graduation Rate and Enrollment Outcome 
Summary, 2010-11 School Year.22 

District/ 
School 

2007 
Female 
Cohort-

4yr.outcome 

Avg. 
Attendance 

Rate 

%Scoring at 
Level 4 

Grad
Rate 

Dropout 
Rate 

Target 
groups 
making 
AYP  

AYP 
Status 
under 
NCLB 

Buffalo 
District 

1352 87% Eng. 
18% 

Math 
7% 

55% 24.3% None No 
AYP 

Bennett 124 78% 3% 0% 53% 37.1% None RA 
Burgard* 50 74% 15% 2% 51% 40% <30 RA 

East 92 80% 8% 0% 54% 39.1% None CI 
Grover 58 72% 7% 0% 34% 63.8% None RA 

                                                        
21 The New York State District and School Report Card, Accountability and Overview 
Report, 2010‐11. 
22 www.p12.nysed.gov/…/June11 2012‐schoolenrolloutcomes and diplomas.pdf 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Cl. 
Lafayette 84 76% 4% 1% 31% 40.5% None RA 
McKinle

y* 
138 80% 9% 0% 75% 15.9% None CI 

Perf. 
Arts* 

96 89% 10% 5% 75% 8.3% Eng., 
Math 

CI 

Riverside 97 74% 5% 0% 40% 41.2% None RA 
South Pk  118 77% 7% 3% 53% 28% None RA 

Many who attended community meetings expressed the view that given the lack of achievement 
in BPS, the current system is not equipped to provide success in high school and foster a college 
going culture for all students. The demand for quality high schools is greater than the supply. 
CCGP will be beneficial to families and students in Buffalo by filling a gap in services that is 
otherwise going unaddressed. Charter High School Options for Students in the City of 
Buffalo: CCGP will expand the options currently available for students heading to high school. 
There are six charter schools that enroll high school students. Two of the schools have a k – 12th 
grade configuration. A review of 2010-11 data from New York State Report Cards reveals these 
charter schools enrolled a total of 184 female students.23  

School 2007 Female 
Cohort 

Avg. 
Attend. 

%Scoring 
at Level 4 

Grad. 
Rate 

Dropout 
Rate 

Making 
AYP 

AYP 
Status 

Buffalo 
Sci.Ac. 

30 93% Eng. 
23% 

Math 
0% 

84% 3.3% All Good  

CSAT  53 93% 30% 11% 100% 0% All GS 
Health 
Science 

- - - - - - Eng.& 
Math 

- 

Oracle 39 87% 13% 3% <30 20.5% All GS 
Tapestr

y 
37 94% 16% 3% 93% 5.4% Eng. & 

Grad. 
GS 

WNY 
Mritme 

25 89% 8% 0% 69% 20% Eng. & 
Math 

GS 

These numbers suggest we will not affect enrollment in the charter schools listed above and that 
there will be sufficient numbers of female students who will be eligible to enroll in CCGP.  
Non-Public High Schools in the City of Buffalo: There are three all female non-public 9th - 
12th grade high school including: Nardin, Buffalo Seminary and Holy Angels. Each is tuition-
based with admission testing and each accepts students from across the city and suburbs. There is 
no admission preference for student residents of the city of Buffalo. Proposed Population 
CCGP Would Serve: CCGP will serve grades 9 through 12 in Buffalo, which is the second 
largest city in the state of New York. Using data from the U.S. Census Bureau American 
Community Survey (2009)24, Buffalo, is one of the poorest amongst US cities with populations 
of more than 250,000. An estimated 28.7-29.9% lived below the poverty line. Included in that 
percent were 41.8% female head of households (with no husband present), 51.5% included 
children under 18 and 55.3% had children less than 5 years of age. 73% of female grandparents 
                                                        
23 The New York State School Report Card, Accountability and Overview Report, 2010‐11. 
24 U. S. Census Bureau, LMMNJLMMO'3;"$+5%.'D9;;8.+10'=8$#"0C 
http://factfinder.census.gov/servlet/ADPTable. 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were responsible for their grandchildren under 18 years of age. The census further revealed 
twenty percent (20%) of people, twenty-five years and over who lived in Buffalo were dropouts; 
not enrolled in school and had not finished high school. An October 2011 survey, created by the 
CDC and published by BPS, revealed 15% of middle school students reported being sexually 
active with almost half reporting they had more than three partners and did not use condoms. 
More than half of high school students reported having sex, which is 20% higher that the state 
average.25 Pregnancy among teenagers is increasing in specific zip codes and is concentrated in 
areas where female-headed households and poverty predominate. Zip codes with the highest teen 
pregnancy and poverty levels include: 14203, 14215, 14201 and 14212.26 When comparing zip 
codes, the teen pregnancy rate in 14203 reveals more than 4 out of 5 were from single-parent 
households. Many female students who are heading to BPS high school and those currently 
attending perceive they face limited prospects of success, which contributes to self-destructive 
behaviors. The chart below provides the percent of female students in grades 3 – 8, who scored 
proficient on 2010-11 state assessments in ELA and mathematics in BPS. Of special note are the 
results of 5th grade female students as reported in the New York State School Report Card.27 The 
5th graders will be the incoming 9th graders enrolling at CCGP in 2014-15. A review of the data 
demonstrates the lack of success by BPS in early through middle grades.  

Grade ELA Made AYP Math Made AYP 
3rd 30% None 27% None 
4th 32% None 37% None 
5th 28%  None 31%  None 
6th 39% None 33% None 
7th 29% None 33% None 
8th 27%  None 29%  None 

Significant roadblocks such as poverty, dropping out as well as getting pregnant impact and 
impede academic success of female students. All data, demonstrates that students and families in 
the city of Buffalo would benefit from additional, high quality schooling options. Persistently 
low performance, by BPS, in the early years of school and continuing low performance in 8th 

grade and high school suggests a clear need for schooling options that are designed to enhance 
learning opportunities for all students. CCGP will offer expanded learning experiences for all 
with an emphasis on students who are at-risk of academic failure. Extensive social/emotional 
support will be provided as well. Rationale for Selecting the Community and Capacity to 
Serve: The Board selected the location of Buffalo, New York given their keen awareness of the 
need for a high quality, reliable high school to address the statistics previously cited. The Board 
is committed to!enhancing high school options as well as offering an educational program that 
uses innovative methods as compared to offerings from BPS. The Board will establish a 
comprehensive program in a small, supportive setting focused on preparing female students for 
college while simultaneously dedicating resources that are specifically designed to support their 

                                                        
25 WKBW News, P+&*'="Q'A%1"'%1'@8BB%69'48/6+5'=5*996), 
http://www.wkbw.com/video/High‐Sex‐at Buffalo‐Public‐Schools (accessed 21, Sept. 
2012). 
26 NYSDOH 2006‐2007 County/Zip Code Perinatal data Profile. 
27 The New York State District Report Card, 35598.1%/+6+10'%.('I#"$#+"?'A",9$1, 2010‐11. 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social/ emotional needs (see I B). Board members live or work in the city of Buffalo and possess 
the combined skills that will ensure CCGP meets its mission and establishes a successful high 
school that prepares students for college. Board members bring a unique set of skills including; 
previous school board membership, public and charter school experience, higher education,   
social work, finance, architecture, medical, hospitality, aeronautics and community involvement 
(see III B). 
E. PUBLIC OUTREACH: In 2010 a core group of educators and community members met at 
the headquarters of the Buffalo Prenatal-Perinatal Network CAPC Project to formulate plans 
about submitting a proposal for a much-needed high school for females. The initial group of core 
supporters grew over the next few years as did the number of community members reached. The 
list of community outreach efforts, found below, describe the means used to inform stakeholders 
about CCGP. Informing the Community: The founding board has informed members of the 
community about the proposed charter high school. The means by which the information was 
shared included submissions to: the Buffalo News (the local daily newspaper); ArtVoice, the 
Criterion, and BlackWNY(weekly papers); YNN Television, the Buffalo Community Billboard 
and WBFO/Am 970; New Covenant UCC Bulletin; Elmwood Village Charter School Parent E-
mail; True Bethel E-Newsletter, St. John’s Baptist Church Bulletin; and Flyers at Pratt Willard 
Community Center, First Presbyterian Church (on Westside), Harbour Pointe Association and 
Our Savior Lutheran Church. All notices included information about the intent to submit a 
proposal for and the establishment of CCGP. Additionally, notices provided information about 
upcoming public meetings wherein further details would be provided and comments solicited. 
All community stakeholders were provided reasonable notice. Notices included information 
about the school’s intended location (which will be a private space), the target student 
population, grades to be served and a description of the educational program (see Attachment 2). 
Meetings: Since 2010 meetings have been held with a diverse group of stakeholders. During 
meetings dated agendas, handouts and comment forms were distributed. Agendas and handouts 
also provided information about where the school will be located, target population, grades and 
the program. Participating stakeholders were informed of the need for comments. Material 
included directions regarding how participants could provide comments including an e-mail 
address for further contact (see Attachment 2). Presenters requested that audience members share 
the e-mail address with those who were unable to attend, in order that they might request future 
meetings as well as provide comments. Outreach included: 1) Open public meetings at: True 
Bethel, Our Savior Lutheran Church, St. John’s Baptist Church, Pratt Willard Center, East 
Delevan & Clinton Branch Libraries, the Frank Merriweather Library, First Presbyterian Church 
and New Covenant UCC. 2) Presentations to local education officials, including the interim 
superintendent and Board of Education members of the Buffalo Public Schools. 3) Presentations 
to principals, Boards members, parents & founders of charter schools. 4) Engagement of 
members of the Buffalo Parent Coordinating Council. 5) Presentations to elected officials at the 
City of Buffalo Common Council, Erie County Legislature and State Senate.  6) Outreach to 
local CBO’s, not-for profits and religious organizations. 7) Grassroots outreach included hosting 
tables at community events, distributing handouts and collecting hundreds of signatures of 
support along with comment sheets. 8) Presentations to representatives of colleges and 
universities. 9) Meetings held with CEO’s & Board of Directors of local & national corporations.  
On-going Engagement of Community Stakeholders: Outreach will continue and will focus on 
developing enthusiasm in the community as well as a pool of student applicants. Efforts will 
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include: 1) Holding informational meetings for families and community members at local venues 
especially those that serve impoverished families, families for whom English is not the primary 
language and those with students who are disabled. 2) Holding meetings with guidance 
counselors from middle schools throughout the city to emphasize the need to partner with them 
to recruit students with disabilities, ELL and those eligible for free and reduced meals. 3) 
Holding meetings at the International Institute and Hispanics United to expand awareness of 
CCGP among English language learners. 4) Constructing a website, in multiple languages, to 
provide information about CCGP, the application process and status. 5) Continuing to send flyers 
out with education mailings from the Dept. of Social Services. 6) Engagement of representatives 
from businesses/corporations and universities in the local benchmark identification process. 
Response to Community Input: Among the comments and suggestions we received many 
included strong support for CCGP being an all female high school. The community agrees that a 
well designed high school that is strong academically and also designed to support and meet 
specific needs of the young female student, is timely and greatly desired. See Attachment 2 for 
evidence of solicitation of community input and how comments were responded to and 
addressed. Informing Students and Providing Equal Opportunity to Attend CCGP: Upon 
authorization, CCGP will announcing the approval and the application process by securing 
advertisements in local newspapers and other media venues. CCGP will continue to use 
volunteers in citywide recruitment zones to inform students and families about the school. A 
public lottery will be held to ensure all will have an equal opportunity to attend CCGP.  
F. PROGRAMMATIC AND FISCAL IMPACT: 
Projected Programmatic Impact: The programs that are offered at most of the high schools in 
BPS are traditional, large and co-educational. While students do participate in many programs, 
graduate and successfully enroll in college that is not the case for a significant percentage of 
female students. When compared to BPS, CCGP will be designed to build a college going 
culture in a small, single gender high school. The program will be designed to increase the 
likelihood of academic success and matriculation into college. These unique design elements 
include: a data-driven instructional model28, college readiness curriculum, a later start, multiple 
teachers that plan and teach together, differentiated and intensive student engagement, case 
management and support services (at every grade level) designed to address female adolescent 
behaviors as well as collaborations with parents and the community at-large all leading to the 
fulfillment of graduation plans. We seek to have a positive impact in the city of Buffalo by 
providing a quality option for all students with special emphasis on those members of at-risk 
groups such as low-income, special education and English language learners. On March 28, 2012 
the Buffalo Board of Education held a public hearing regarding College and Career Girls Prep 
Charter High School in the city of Buffalo and the response was favorable. During a meeting, on 
January 31, 2012, the Interim Superintendent of Buffalo Public Schools indicated that she was all 
for offering families choices. CCGP will open the opportunity for school leaders and personnel 
from the district as well as other charter schools to share in professional development, participate 
during scheduled walk though days to capture data about instructional practices and join in on 
panel discussions and conferences hosted by CCGP. Currently, programs at charter high schools 
offer traditional starting times similar to BPS high schools and are co-educational. Data   
presented in the section entitled, Charter High School Option for Students in the City of 

                                                        
28 Bambrick‐Santoyo, 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Buffalo, suggests CCGP will not affect enrollment in charter high schools. The non-public high 
schools include grades nine through twelve and offer single gender learning environments. The 
non-public schools have traditional starting times, staffing structures and instructional delivery 
models with no preference for targeted student populations. Projected Fiscal Impact: The most 
current Fiscal Accountability Supplement attached to the 2010-2011 NYS District Report Card 
lists the proposed 2009-2010 school budget for Buffalo Public Schools was $548,304,969.29 An 
annual increase of 3% was assumed for each year starting with 2010-11 and thereafter. The 
number of students in the first year (2014-15) of the charter will be 96 students and the fiscal 
impact on the Buffalo Public School District will only be 0.002% of the district’s budget. In Year 
5 (2018-19) and thereafter, we expect the maximum enrollment of 364 students will have a fiscal 
impact of 0.007% on the district’s budget. After student enrollment levels off at Year 5, the fiscal 
impact on the host district decreases annually.  

Operatio
nal 
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30 
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d 
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to 
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Distri
ct’s 
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ng) (F 
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2014– 
2015 96 $12,005 $1,152,

480 $196,197 $1,348,67
7 

$635,6
35,734 

0.002
% 

2015- 
2016 188 $12,005 $2,256,

940 $382,186 $2,639,12
6 

$654,7
04,806 

0.004
% 

2016 – 
2017 276 $12,005 $3,313,

380 $561,748 $3,875,12
8 

$674,3
45,950 

0.005
% 

2017– 
2018 364 $12,005 $4,369.

820 $744,270 $5,114.09
0 

$715,4
13,617 

0.007
% 

2018– 
2019 364 $12,005 $4,369,

820 $744,270 $5,114,09
0 

$736,8
876,02

5 

0.007
% 

2019-
2020 364 $12,005 $4,369,

820 $744,270 $5,114,09
0 

$736,8
76,025 

0.006
% 

The fiscal impact of CCGP on non-public schools will be minimal. Of the three all female non-
public high schools in the city all are tuition-based and entrance exams are part of the admissions 

                                                        
29 The New York State District Report Card, F+)5%6'=8,,6";".1C 2010‐11. 
30 Column E contains other district revenue including; special education, Title I and IDEA. 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process. We expect that demand for admittance into CCGP will come from a significant 
percentage of low-income families that will not have the means for tuition-based schools.     

II. EDUCATIONAL PLAN 
A. ACHIEVEMENT GOALS: Academic Subject Measures - Absolute Measure: Each year, 
75% of students in the high school Accountability Cohort (AC) will score at least 65 on the NYS 
Regents exam by the completion of their fourth year in the cohort. This measure applies to all 
four major subjects: English language arts, mathematics, science and social studies. For English 
language arts, students must pass the English Regents exam and for mathematics, one of the 
Regents mathematic exams. In science, students are expected to pass at least one of the state’s 
science Regents exams in Living Environment, Earth Science, Chemistry, or Physics. In social 
studies, students are expected to pass both the US History and Global History Regent exams. AC 
examines all students four years after they entered the 9th grade. Students have until the end of 
the summer of their fourth year to pass the respective Regents exams. Absolute Measure: Each 
year, 75% of students in the high school AC who scored at Level 1 or 2 on their NYS 8th grade 
tests will score at least 65 on the NYS Regents exam by the completion of their fourth year in the 
cohort. This measure applies only to English language arts and mathematics. Absolute Measure: 
Each year, the Performance Index (PI) of students completing their fourth year in the AC will 
meet the AMO set forth in the state’ NCLB accountability system. This measure applies only to 
English language arts and mathematics. The PI for Regents exams is scored on a scale from 0 
to100: 0 to 54 is Level 1, 55 to 64 is Level 2, 65 to 84 is Level 3, and 85 to 100 is Level 4. The 
PI is the sum of the percent of students in an AC at Levels 2, 3 and 4 plus the percent at Levels 3 
and 4. Comparative Measure: Each year, the percent of students, in the high school AC who 
have passed the Regents exam during the previous four year with a score of 65 or above will 
exceed that of the comparable cohort of all students from BPS in English language arts and 
mathematic. Growth Measure: Each year, the group of students in their second year of the high 
school AC who have taken a norm-referenced test for two years will reduce by one-half the 
difference between their previous year’s average NCE and an NCE of 50. Groups that already 
achieved an NCE of 50 in the previous year will show an increase in their average NCE. This 
applies to the Terra Nova to show growth in reading and mathematics in lower grades and 
progress towards graduation. Graduation Measures - Absolute Measure: Each year, 75% of 
students in each Graduation Cohort (GC) will pass their core academic subjects by the end of 
August and be promoted to the next grade. Again, core academic subjects are English language 
arts, mathematics, science and social studies. Absolute Measure: Each year, 75% students in the 
high school GC will score at least 65 in at least three different NYS Regents exams required for 
graduation by the completion of their second year in the cohort. After two years, students will 
have passed exams in three of the following areas: English, mathematics, science, US History or 
Global History. Students have until the end of the summer of their second year to pass the 
Regents. Absolute Measure: Each year, 75% of students in the high school GC will graduate 
after the completion of their fourth year in the cohort. The GC examines students who entered 
the 9th grade four years prior, spent at least five months enrolled in the school, and earned a high 
school diploma on or before August 31st of their senior year. Students are expected to pass five 
Regents exams, one each in English, mathematics, science, US History and Global History in 
order to earn a high school diploma. Absolute Measure: Each year, 95% of students in the GC 
will graduate after the completion of their fifth year in the cohort. College Prep Measure- Each 
year, the average performance of students in the 10th grade will exceed the state average on the 
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PSAT tests in Critical Reading and mathematics. Each year, the average performance of students 
in the 12th grade will exceed the state average on the SAT or the ACT test in reading and 
mathematics. The SAT and ACT serve as an indicator of a student’s preparation to succeed in 
college. For students who take the exams multiple times, the highest score may be used in 
calculating the 12th grade average. NCLB Goal and Measure - Absolute Measure: Under the 
state’s NCLB accountability system, the school’s Accountability Status will be “Good Standing” 
each year. CCGP will make AYP. At-risk Student Population Measures - Absolute Measures: 
All SWD will attain 90% or greater of their annual IEP goals by annual reviews. Absolute 
Measure: 90% of ELL will advance on the NYSESLAT Exams. Additionally, the Board of 
Trustees will use NYSED’s Charter School Performance Framework to inform the strategic 
planning and monitoring process.  
B. SCHOOL SCHEDULE AND CALENDAR: CCGP will have an extended day and year (see 
Attachments 3a & b). The schedule and calendar exceeds the daily number of hours as well as 
the annual number of school days required by Education Law 2852(2)(n). Sample Weekly 
Student Schedule: CCGP will open at 8:00 a.m. to accommodate those students who wish to 
arrive early. The formal instructional day for students will begin later than most traditional high 
schools (see Attachment 3a for ninth and eleventh grade). A later start has been shown to 
improve teenage students’ attendance to school, attentiveness in class and fewer episodes of 
depression.31 Ninth grade students will begin at 9:30 a.m. and eleventh graders will start at 9:15 
with an Advisory/Breakfast period that lasts for twenty minutes. During Advisory students can 
join in a light breakfast while engaging in a range of College Summit32 readiness activities which 
are designed to help them make a smooth transition to high school, make positive choices to 
ensure college success and monitor completion of college forms. There will be thirty-two ninth 
grade students assigned to each period. Ninth graders will be scheduled for one two-hour period 
dedicated to English language arts, four one-hour periods mainly for other core courses with an 
additional forty-five minute period. Starting in eleventh grade there will be twenty-four students 
in each period. Eleventh grade students will have English language arts for one-and one-half 
hours with seven forty-five minutes for remaining core and elective courses. All classes will be 
heterogeneous. During core classes, students will be placed into four to five same ability groups 
in order to receive intensive, differentiated instruction in co-teaching settings. During extended 
instructional periods, students will be involved in active learning at various stations, not lectured 
to, but immersed in work designed to build their knowledge, skills and understandings in order to 
meet college readiness common core standards. Students will receive academic intervention/ 
support from their subject-area teachers during core courses, Fast track math and/or enrichment 
periods. Ninth grade students will be scheduled for seminar courses. On a quarterly basis, each 
seminar course will expose students to an academy on a rotating basis every ten-weeks and result 
in students accumulating a half of a credit each year. By the time students reach eleventh grade, 
they will have completed two seminar courses, accruing one full sequence credit towards   
graduation. Eleventh grade students will be scheduled for the academy they select at the end of 
tenth grade. Upper grade level students’ schedules will include specific course work related to an 
academy and other electives in order to fulfill the remaining requirement of two and a half 

                                                        
31 Wahlstrom, “Changing Times: Findings From the First Longitudinal Study of Later High 
School Start Times.”   
32 www.collegesummit.org 



  18 

credits for sequence courses. Starting in eleventh grade students will be scheduled for a full year 
of Spanish and Health will be scheduled during the first semester with dance being offered 
starting in the second semester. As part of the scheduled Hillside Work Scholarship Program 
(HS) period, all students will be paired with an Outreach Assistant who will serve as a mentor as 
well as a collaborator with the Counselor/CM to ensure students meet goals in graduation plans 
and action plans as required. Students from all grade levels will be scheduled to participate with 
the Dean of Students in the Safe Measures (SM) program, which is a student-led collaborative 
action research process designed to prevent bullying. All students will also be scheduled to 
participate in the Carrera Adolescent Pregnancy Prevention Program33 that has a track record of 
successfully helping young people avoid becoming parents during the second decade of their 
lives. Starting in the second semester of ninth grade, students will be involved in the Prep Mee 
program as directed by the Dean of Students and lead by consultants. Paid internships begin in 
11th grade as part of the Hillside Program. All schedules include time for students to move 
from class to class between each two‐hour block of time. Health & Fitness Activities: 
Students will be scheduled for physical education each year for a half credit to meet the 
requirement of 2 units for graduation. Starting with the first set of eleventh graders, the physical 
education teachers will offer physical education and health during one semester and physical 
education and dance during the next semester. CCGP will partner with Buffalo Seminary (a 
private female high school) to establish extra-curricular activities such as field hockey, rowing, 
fencing and squash. Sample Weekly Teacher Schedule: A ninth grade teacher will be expected 
to report by 9:05 a.m. with a typical day ending at 5:23 p.m. On a weekly basis all teachers will 
be assigned for 6 hours not including lunch (30 minutes), individual planning time (45 minutes) 
and two common planning periods (45 minutes). Ninth grade core subject area teachers will have 
32 students for each period and will be supported by co-teachers. To start the day, teachers who 
are scheduled for the twenty-minute advisory session, will offer students breakfast while they 
complete various activities related to college readiness. During this time, teachers will use the 
College Summit program, which they will receive training on during the summer and throughout 
the year. Teachers will take students through a number of ninth grade Roadmap activities, use 
prompts from Clean Slate34 to promote a smooth transition to high school and help students 
envision high school as a launch pad to college and career success. As outlined in the student 
schedule (see Attachment 3a) during the second block of two hours, students will be scheduled 
for a ten-minute in-class break time. During break time, assigned teachers will provide healthy 
snacks, brain-breaks and coordinate restroom time then proceed with instruction. In accordance 
with our mission and primary objective, the schedule provides for extended amounts of 
instructional time wherein teachers implement differentiated lessons that are designed to prepare 
students for rigorous college coursework. During core courses, teachers will either be assigned as 
lead or co-teacher(s). The lead teacher, with the same subject-area certification as the second co-
teacher, will serve in a mentor capacity. Lead teachers will be responsible for lesson plans and 
will collaborate with the co-teacher, who has similar certification, to develop and implement 
plans using a co-teaching model.35 Teachers from other disciplines and elective courses will be 
scheduled to provide instructional support in core classes. Teachers will implement a college 

                                                        
33 http://stopteenpregnancy.childrensaidsociety.org 
34 www.collegesummit.org 
35 Marilyn Friend, “The Co‐teaching Partnership,” E(85%1+9.%6'!"%("$)*+, 65, no. 5 (2007). 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preparatory curriculum by paying attention to and providing greater student supports especially 
for low-ability students. Lisa Quay revealed the need for more attention to be given to how 
teachers are teaching, the attributes of the type of work being assigned and what students are 
being taught.36 Teachers will focus their attention on the content as well as how they teach it and 
provide multiple   opportunities for students to deepen their understandings through intensive 
practice at teacher-led stations. To ensure continuity in terms of content coverage and how work 
is presented, all core subject-area teachers will provide academic intervention and/or enrichment 
to their students as part of the period or during an additional class. All teachers will have 
individual and common planning time scheduled in order to plan and coordinate well thought-out 
lessons. Teachers will also be scheduled for an after school curriculum/data meeting once a 
week. During these weekly after school meetings, teachers and school leaders will engage in 
ongoing analysis of student assessment data, and teachers will be accountable for making 
appropriate modifications to lesson plans as well as following action steps determined during the 
meeting. During specific weeks in the summer as well as throughout the school year, teachers 
will be scheduled to participate in a variety of professional development offerings including how 
to co-teach, participate in and develop common plans and offer instruction that deepens students’ 
learning (see III E). Additionally, teachers and support staff will be scheduled to receive training 
on a variety of special programs including the Hillside Work Scholarship Connection37 (HS) 
including the use of the Teen Outreach curriculum, Safe Measures38 (SM), Prep Mee and the 
Carrera Adolescent Pregnancy Prevention Program39 in order to ensure fidelity to and complete 
understanding of these special programs. The Nurse will offer Carerra (as noted in Attachment 
3a), Outreach Assts. will use the Teen Outreach Curriculum in their work as mentors and the 
Dean will lead the Hillside Program, Safe Measures and Prep Mee. Summer Programs: In order 
to prepare students for challenging high school coursework a five-week summer program will be 
scheduled for students (excluding the days for assessment). During the first week of July, all 
students will participate in an in-take/assessment process in order to identify students’ needs and 
achievement. Students will be scheduled to report to take assessments during three alternating 
sessions on one of two days during the first week in July. Staff members, from the planning year, 
will be assigned to lead the in-take/assessment procedure. During the weeks of July 7th through 
August 8th 2014, CCGP will offer to students who demonstrate the need for academic support, an 
intensive English and mathematics program (estimate 60 students). The summer program will 
last for four hours and thirteen minutes. Starting in July 2015 and thereafter, the summer 
program will continue to be designed to improve students’ academic skills in non-credit bearing 
work as well as prepare those who are scheduled to retake Regents Exams in August. A five-
week Hillside Employment Training Academy will also begin. After the first summer session, 
staff assignments to the summer program will be rotated by the administration in order to 
mitigate any possible affects of teacher burnout. Proposed First Year Calendar: The proposed 
first year calendar reflects a commitment to enhancing and extending learning time. CCGP will 
establish a calendar that includes instructional time during the summer. The summer program 

                                                        
36 Quay, “Higher Standards for All: Implications of the Common Core for Equity in 
Education.” 
37 http://www.hillside.com/hwsc.aspx 
38 http://www.msanh.com 
39 http://stopteenpregnancy.childrensaidsociety.org 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will be in place from July 7th through August 8thand designed to support students as well as 
address the potential impact of summer learning loss.40 The calendar (see Attachment 3b) 
contains 189 instructional days during the formal year with an additional twenty-five days during 
the summer dedicated to student instruction for a total of 214 days. Twenty-five half-days of 
professional development will be offered from July 7th through to August 8th 2014. All staff will 
be required to report for ten full days of staff development starting August 11, 2014. During the 
school year the calendar provides for an additional twelve and one-half days of professional 
development. The formal school year will be organized into two semesters. The first semester 
will begin on August 25, 2014. First quarter grades will close on October 31, 2014 with student 
academic reports being sent home on November 3, 2014. Second quarter marks begin on 
November 3, 2014 and close on January 30, 2015 (depending on regent exams) and marks will 
be sent home on February 2, 2015. The second semester begins on February 2, 2015 and lasts 
through June 12, 2015. The third quarter begins on February 2, 2015 with grades closing on 
April 10, 2015 and sent home by April 13, 2015. The final quarter begins on April 13, 2015 and 
ends on June 12, 2015 with reports being sent home on June 26, 2015. Snow days are built into 
the school calendar. 
C. CURRICULUM AND INSTRUCTION - Curriculum Development Process: BPS is 
struggling to maintain a significant percentage of female students and have them graduate high 
school in four years. This may be, in part, due to the lack of student interest in the content that is 
offered. Students will be more apt to engage in study of coursework that they have an interest in 
and consider relevant. Members of the Board conducted focus groups with female students from 
across the BPS System and captured information in terms of content and course work they desire 
to study. Analysis of data resulted in the establishment of four academies: art/architecture  
(preservation arts), hospitality (travel/business/hotel management), medical (environmental 
toxicology/pharmacology) and transportation (aeronautics). This information served as the driver 
in building a rigorous and relevant college readiness curriculum based on NYS Learning and 
Common Core Standards that align with the NYS Testing Program. CCGP subscribes to 
designing courses as well as assessments, backward from standards and their particular demands 
(representing the broader core achievement targets) as described by Grant Wiggins. Curriculum 
will be designed to continuously improve student performance and will be organized to move 
toward known performance goals with a back and forth movement between means and ends.41 
Curriculum at CCGP will focus on performance that shows evidence of understanding. The 
curriculum will include aspects of feedback wherein teachers and school leaders will monitor 
certain indicators to determine whether student progress is on or off course. As educational 
researcher and writing teacher, Peter Elbow sums up, the benefits in teaching toward known 
competencies embodied in performance tasks causes more material to be effectively learned by 
all learners. 42       In terms of the curriculum development process at CCGP, the ultimate goal is to 
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Grant 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develop curricula similar to work conducted by the New Jersey Institute of Technology/Center 
for Architecture & Building Science Research. The New Jersey Institute of Science and 
Technology (NJIT) created the only high school preservation arts curriculum, which is currently 
offered at the Williamsburg High School of Architecture and Design (WHSAD) in Brooklyn, 
NY. The standards-based preservation arts curriculum is highly effective43 and interdisciplinary, 
incorporating more than architecture and design. It also includes conservation science, history, 
photography, engineering, urban planning, law and politics. The goal of the Preservation Arts 
and Technology program is to provide students with a meaningful educational experience that is 
geared toward future professional experiences such as architecture, law, city planning and 
conservation. The Preservation Arts sequence of study includes all four years of high school 
academic subjects based on NYS Learning and Common Core Standards, two years of 
Preservation Arts classes in 9th and 10th grades, selective participation in the Preservation Arts 
and Technology Internships Program and in 11th and 12th grades a Preservation Arts and 
Technology Career and Technical education program offered for five days a week. This 
interdisciplinary approach to secondary education is the first in the United States to view 
academic subjects through the lens of historic preservation. It does this by focusing on a specific 
historic structure or artifact through which to study the elements of its creation, preservation and 
interpretation. These structures, objects, artifacts or places serve as the “benchmark” for the 
study of all aspects of a particular period and place. Using this model, teachers work together 
using a common architecture theme as an expression of the period under study through which 
they can integrate their respective disciplines. Teaching academic subjects areas using a 
preservation-based methodology requires one to recognize the interdisciplinary nature and 
application of the subject that is being taught. This methodology of teaching, demonstrates how 
each area relates in its application as composite with other academic areas toward the 
appreciation, valuation and preservation of a “benchmark.” CCGP has been granted access to   
the high school preservation arts curriculum.44 The curriculum development process, from NJIT, 
will serve as a model for curriculum development and course offerings in all subject areas, 
seminars and academies at CCGP. CCGP intends to offer coursework that is designed to 
strengthen student skills in order to meet NYS Learning & Common Core Standards, pass 
Regent exams and attain required credits toward graduation We project that the intensive 
instructional support designed for students in core subjects in 9th and 10th grades will be 
successful and that all students will meet and/or exceed expectations in a variety of courses as 
they advance to upper grades. The following information is based on the NYSED’s Summary of 
Diploma Requirements,50 and provides a listing of credit-bearing courses we plan to offer in core 
subject areas in grades 9 through 12. The course sequence will provide students the opportunity 
to earn college credit through Advanced Placement and/or courses offered by a local college 
(Bryant & Stratton). Depending on the initial assessment of students we may add Pre-Algebra for 
students who need additional support in the area of math. Social Studies/ History: 9th (American 
History), 10th (Global Studies I), 11th (Global Studies II), 12th (Participation in Gov. & 
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The 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Report 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Kate Ottavino, conversation regarding Preservation Arts High School Curriculum, 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2012. 
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Economics). AP US History, Gov. & Politics and World History. English Language Arts: 9th 
(English I), 10th (English II), 11th (English III) 12th (English IV). AP English Language & 
Composition, Research & Writing for college credit.  Mathematics: 9th (Pre-Algebra or 
Integrated Algebra), 10th (Integrated Algebra or Geometry), 11th& 12th (Geometry, Algebra 
II/Trig., Pre-Calculus). AP Calculus and Calculus for college credit. Science: 9th (Earth Science), 
10th (Living Environment), 11th (Chemistry), 12th (Physics). AP Environmental Science, Biology 
and Chemistry. We will offer Regents exams including: 9th (US History/Gov., Integrated Algebra 
and Earth Science), 10th (Integrated Algebra, Geometry and Living Environment), 11th & 12th 
(American History Global History/Geo., Comprehensive English, Geometry, Algebra II/Trig., 
Chemistry & Physics). At the beginning of the 2014 pre-opening period, the ED will bring 
members of the governing board (who possess expertise in an academy) together with 
representatives of NJIT and a curriculum specialist, the IM and DCC to identify relevant 
“benchmarks” for inclusion in the 9th grade curriculum. To expedite the selection process, CCGP 
will consider “benchmarks” that are included in the WHSAD Preservation Arts Curriculum and 
readily compare to sites and landmarks in the Western New York region. Once the 
“benchmarks” are identified representatives from NJIT, a curriculum specialist and CCGP 
personnel will integrate core standards and historical subject matter into an expression of study 
in multiple disciplines. The work will result in the development of curriculum for each 9th grade 
core subject that will establish, with specificity, standards (desired results) and measures 
(evidence of results) then add instructional implications such as: what will be taught, how to 
teach it and in what order to teach it. This involves framing and choosing content knowledge and 
skills in reference to complex performances that embody curricular standards. The curriculum 
template will include: topics or domains, unit titles, a summary of each unit followed by 
information on standards, assessments, knowledge (content standards), work and sequence, that 
will lead to the teaching chronology (lesson plan). Each unit will specify the assessments (tasks, 
prompts and quizzes) and have specific rubrics. Course specific curriculum templates will 
include categories as displayed below: 

Subject Area Course Grade(s) Timeframe 
Topics/Domains  Unit Title Unit Summary  

Content Standards Performance 
Standards 

Overarching Essential 
Questions 

Unit-Specific 
Questions 

Performance Tasks 
& Projects 

Prompts   

Curriculum work will focus on questions such as: What knowledge will equip and enable 
students to do worthy work by the end of courses? and How should we design the work to enable 
us to equip students with apt knowledge and skills while addressing questions, topics and text we 
care about? In this way, students will encounter content as helpful means to known and 
overarching performance ends. Curricular strategies will involve organizing all work and 
chronology around essential questions and standards that inform as well as justify the choice of 
the content. Additionally, focusing inquiry toward final tasks and performance obligations will 
clarify curricular priorities. We will approach the use of essential questions, as the framework for 
the design of instruction and assessment. Essential questions will meet the following standards: 
go to the heart of a discipline; have no one obvious right answer; be higher order in Bloom’s 
sense- (involve matters of analysis, synthesis and evaluative judgment); recur, be raised naturally 
rather than asked throughout one’s learning; be framed to provoke and sustain students interest; 
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and link to other essential questions. Essential questions will go through a development phase 
and then become part of the Topic Modules for use with lesson plans and assessments based on 
NYS Learning and Common Core Standards. Assessments will be aligned to the NYS Testing 
Program, designed to meet standards and include criteria as well as rubrics that point to and 
describe a specific and desirable level of exemplary performance. Assessments will be composed 
of different types of work/evidence such as; responses to exit slips, tasks, prompts, tests and 
quizzes. The goal of this approach is to base important decisions about students competence, 
promotion and graduation on a collection of credible work that is representative of that student’s 
performance with key knowledge and skills in the most important intellectual performance 
genres.45 Core courses will cross subject-area lines therefore the curriculum will be designed to 
allow students to perceive and understand the relationship of parts to a whole. First, as part of the 
curriculum development process, subject specific pacing guides will be developed and based on 
NYS Learning and Common Core Standards similar to the following for Integrated Algebra: 

Week Month CCRS-
Domain 

Unit Title Total No. of 
Days 

Type(s) of 
Assessment 

1-4 8/25-9/19 Seeing 
Structure in 
Expressions 

I -Variable & 
Expression & 

Number 
Theory 

12 Prompts 

5-11 9/22-11/07 Reasoning -
Equations & 
Inequalities 

II - Solving 
Equations 

12 Prompts & 
Tasks 

Subject specific curriculum pacing guides will lead to the creation of cross curriculum pacing 
guides built around and through the lens of significant “benchmarks.” Our process of developing 
cross curriculum will use “benchmarks” to teach NYS Learning and Common Core Standards 
curriculum in Social Studies/History, English, Science, Mathematics and sequence courses 
similar to how the WHSAD Preservation Arts Curriculum. For example, Central Park is a 9th 
grade “benchmark” at WHSAD. The Olmsted Parks System in Buffalo is comparable to Central 
Park. If selected the Olmsted Parks System may be reflected in a cross curriculum guide as:  
Week American History English Int. Alg. Earth Sci. Benchmk 
5-11 Unit II: 

Constitutional 
Foundations for the 

US Democratic 
Republic  

Std.1- Key Idea 3- 
Slavery in America 
& the Abolitionist 

Movement 
(Transcendentalists: 

Literature, 
Architecture 

Unit II: 
RL.9.4, W.9.2, 
SL9.5, L.9.2 
A National 

Literature (1800-
1855)  
The 

Transcendentalists: 
Frederick Law 

Olmsted 
 Ralph Waldo 

Emerson 

Unit II: 
Solving 

Equations 
A.REI.5,6,7 

 

II. Mapping 
the Earth’s 

Surface 
Standard 4 – 

PI 3.1 
Rocks: 

Intro. Rocks 
Classifying 

Rocks 
Rocks: 
Igneous,  
Sedimentary,  

Olmsted 
Parks 

System 

                                                        
45 Wiggins, E(85%1+#"'3))"));".1C'-")+&.+.&'3))"));".1)'19':.B9$;'%.(':;,$9#"'=18(".1'
4"$B9$;%.5", 194‐197. 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Picturesque 
Movement) 

 

Henry David 
Thoreau 

Metamorphic  
The Rock 
Cycle 

Development of cross curriculum pacing guides will take into consideration the amount of 
minutes each course will meet. Guides will be designed to include coverage of standards within 
the extended school year calendar with approximately 38 to 39 weeks of work. This will provide 
some leeway for going further with topical ideas, re-teaching and other factors. The inclusion of 
“benchmark” descriptions, web-based links, topic modules, selected readings (literature, 
informational texts and reports) and other materials will mirror that of WHSAD. Once the entire 
curriculum is complete, student’s course of study will include all four years of NYS CC 
standards-based interdisciplinary high school college readiness academic subjects, two years of 
introductory/ seminar classes in 9th and 10th grades and starting in 11th grade participation in an 
internship program like the Preservation Arts and Technology Internship Program at WHSAD as 
well as specific 11th and 12th grades academy as selected by each student. During the summer 
professional development sessions, teacher will be engaged in work related to curriculum for 
each discipline and measures. Teachers from all disciplines will be supported in understanding 
their roles in teaching standards by focusing on what will be taught, how to teach it and in what 
order to teach it as well as engaging in discussions designed to uncover any gaps in coverage and 
intentional overlap. Through this discovery process teachers will become aware of intentional 
connections across the disciplines. This process is intended to lead teachers to use these 
resources to develop their teaching chronology (lesson plan). School leaders, a curriculum 
specialist and NJIT representatives will continue the process of identifying additional 
“benchmarks” as part of the work for the next grade level standards-based curriculum. After the 
first two years of operation, school leaders will lead the curriculum development process. 
Proposed Core Content Curriculum: One of the hallmarks of the NYS Common Core   
Standards is the specification of content that all students must study in order to be college and 
career ready. Social Studies/History: Social Studies/History curriculum will be designed to help 
students understand their roots, see connections to the past, comprehend their context, recognize 
the commonality of people across time, appreciate the delicate balance of rights and 
responsibilities in an open society, and develop the habits of thoughtful analysis and reflective 
thinking.46 Through the Social Studies/History curriculum students will develop their 
understandings of representative democracy and our nation’s civic culture; be immersed in 
investigations of issues and themes from multiple perspectives and make global connections; 
become knowledgeable and skilled to function as informed and economically literate citizens in 
our society and in the world; and participate as responsible citizens by actively engaging in 
community service programs or out-of-school internships, and in-class, in-school activities that 
involve analysis of public issues. Similar to the WHSAD, we will offer American History 
(History of the United States and New York) starting in 9th grade. Members of CCGP’s Board 
are encouraged that a focus on significant “benchmarks” in the local region and United States 
will bring relevancy and promote interest amongst students. The Global History and Geography 
(Global Studies) curriculum will be offered over two years and will provide students the 
opportunity to explore what is happening in various regions and civilizations at various times. 

                                                        
46 New York State Education Department, !"%$.+.&'=1%.(%$()'%.('D9$"'D8$$+5868;C 
http://www,p12.nysed.gov/ciai/socst/ssrg.html (accessed 9 Dec. 2012). 



  25 

The curriculum for 12th grade social studies will focus on two major areas: Participation in 
Government and Economics. English Language Arts: In English, students will read and 
respond to literary criticism; write essays that range from comparing works to being analytical as 
well as creative; investigate philosophical and literary questions; develop an understanding of 
forms through the use of poetry; closely study major literary works to enhance understandings of 
historical and cultural context as well as prominent themes. Students will be provided 
opportunities to analyze historical and informational text, discuss questions about similarities and 
differences of specific period pieces and make connections with history, art and other subjects. 
Essays, speeches and research papers will include literary analysis, integration of multiple 
sources and perspectives and expressive delivery. The 9th grade English course will consist of an 
overview of literature across major forms and genres (short story, novel, poetry, drama, epic 
poetry and literary nonfiction). By the end of 9th grade, students will be prepared to focus on 
literary study: world literature in 10th, American literature in 11th and European literature in 
12th.47 Mathematics: CCGP is committed to providing support so that all students end their high 
school careers having experienced high-quality mathematical courses, deepen their 
understandings of college and career ready math standards and be prepared for college level 
math courses. A fundamental purpose of high school mathematics is to formalize and extend the 
mathematics that students learned in the middle grades. NYS Common Core Mathematical 
Standards apply in each course and, together with the content standards, prescribe that students 
experience mathematics as a coherent, useful, and logical subject that makes use of their ability 
to make sense of problem situations.48 Science: Science courses will provide students with 
opportunities to meet NYS science learning standards using exemplary science curriculum 
programs emphasizing an inquiry-centered approach to learning science.49 The science 
curriculum will be designed for students to understand and analyze scientific phenomena, engage 
in scientific inquiry and use laboratory and technological equipment to solve problems. If NYS 
adopts the Next Generation Science Standards, CCGP will ensure appropriate inclusion. 
Seminar and Academy Courses: Seminar courses will be offered on a ten-week cycle in 9th & 
10thgrades for a half of credit each year, toward the three and one-half sequence requirement. 
Quarterly coverage will correspond to the four academies including: art/architecture, hospitality, 
medical and transportation designed to expose students to college level professions. In 
Art/Architecture, the preservation arts seminar will provide students with the visual literacy, 
vocabulary, survey and study skills necessary to understand the philosophy and practice of 
historic preservation. During the Hospitality seminar students will be introduced to the growing 
field of tourism, commerce, service and promotion/marketing. Environmental Toxicology, which 

                                                        
47 New York State Education Department, P‐12 Common Core Learning Standards for 
English Language Arts & Literacy, 
http://www.p12.nysed.gov/ciai/common_core_standards/pdfdocs/p12_common_core_lea
rning_standards_ela.pdf and D9;;9.'D9$"'D8$$+5868;'K%,)'+.'E.&6+)*'!%.&8%&"'3$1)'T'
7$%(")'O'T'UL (CA: Jossey‐Bass, 2012). 
48 New York State Education DepartmentC'4JUL'D9;;9.'D9$"'!"%$.+.&'=1%.(%$()'B9$'
K%1*";%1+5)C'
http://www.p12.nysed.gov/cial/common_core_standards/pdfdocs/nysp12cclsmath.pdf 
49 New York State Education Department, !"%$.+.&'=1%.(%$()'%.('D9$"'D8$$+5868;C 
http://www.p12.nysed.gov/ciai/mst/sci/ls.html (accessed 9 Dec. 2012). 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will be offered as part of the Medical seminar, will expose students to the study of the harmful 
effects of various chemicals, biological and physical agents found in the environment and how 
they affect biological systems including human and animals. Additionally, in Pharmacology, 
students will learn the mechanisms by which chemical agents interact with biological systems. 
The Transportation seminar will expose students to piloting, airport management, airplane 
systems (GPS), airplane design, flight planning, air-traffic control and aircraft mechanics. At the 
end of tenth grade, students will select an in-depth two-year program in a specific academy. The 
Art/Architecture academy will focus on Preservation Arts with a goal to inspire and qualify 
students to go into higher education in historic preservation as well as other related professions. 
The Hospitality academy will provide students with a foundation in business and communication 
skills along with specialized training in hospitality operations. In the Medical academy, students 
will develop an understanding of how environmental contaminants pose risk to human health and 
the environment as well as the mechanisms by which drugs are beneficial to treat human 
diseases. Knowledge will be expanded through research of potential interactions of drugs and 
environmental toxins with biological systems. Students in the transportation academy will study 
the field of aeronautics. This academy will have a concentration in math and science and will 
equip students with an academic background that prepares them to successfully enroll in college 
with a concentration on the science, art, theory and practice of designing, building and operating 
aircraft. Electives:   Electives will begin to be offered starting in 11th grade including: Spanish, 
Health, Dance, Computers, Women’s Studies, AP and other college courses. Instruction: 
Maximizing Instructional Time - An instructional organizer will provide the framework so that 
instructional time will be maximized and students will be actively engaged and focused in the 
learning process. During the first 20 -23 days, lead and co-teachers use an instructional organizer 
to introduce differentiated instruction. To start, the lead teacher will explain, model and use 
visuals aides to explain rules for structured group time for approximately 15 minutes at the start 
of each lesson. Co-teachers will assist throughout all phases. Students will be chosen to model 
rules while remaining students observe and later engage in station work along with discussions 
about how work proceeded. Lead teachers will introduce Direct Instruction stations as well as the 
concepts of “Must Do” and “May Do” activities, select groups of students to quickly practice and 
thereafter debrief with the whole class. To illustrate the point we will use English as an example, 
similar procedures will be followed to introduce Writing, Speaking & Listening and Language 
stations. Students will know all rules, teachers’ expectations as well as how to work 
independently. Next the lead teacher will explicitly emphasize the “No Interruption” concept for 
all Direct Instruction stations. Planning Instruction: Grant Wiggins suggests the curriculum 
templates serve as an intelligent tool in design. At CCGP we will use the template to focus the 
curriculum development process on results and assessments that lead to teachers creating lesson 
plans and activities derived from (performance and content) standards from the NYS Learning 
and Common Core Standards as well as the enabling knowledge and proficiency required for the 
tasks – not from the textbook’s table of contents.50 Lessons will be derived from complex tasks 
and ideas to be mastered along with the overarching questions and standards that anchor the 
overall design and each unit. Participation in professional development during the summer and 
school year will equip teachers to create and organize effective lessons around key questions and 

                                                        
50 Wiggins, E(85%1+#"'3))"));".1C'-")+&.+.&'3))"));".1)'19':.B9$;'%.(':;,$9#"'=18(".1'
4"$B9$;%.5", 231 ‐ 232. 
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performance goals. During the year, a formal planning system will be in place where teachers 
will be scheduled, on a daily basis, for individual planning time (see Attachment 3a). There will 
be at least two 9th & 10th grade teachers with discipline specific certification in each core class. 
The lead teacher will be held responsible for lesson plan development and will be expected to 
collaborate with the second co-teacher, who possesses subject-area certification similar to the 
lead teacher. Core subject-area teachers will have three sections of the same class daily providing 
for the use of one daily lesson plan for each. Math will be the exception with one additional plan 
being needed for the Fast track period. Lesson plans will be turned into the IM and DCC as 
assigned. The administrators will provide written comments as well as suggestions and the two 
subject-area teachers will collaborate to make revisions. As school personnel increase and with 
the implementation of the Leadership Model (see Attachment 8a) the formal planning system 
will be revised to include additional Leadership Model (LM) personnel in collegial review of 
lesson plans and offering feedback. Teachers will use their knowledge of the standards and units, 
as represented in their subject specific pacing guides, to inform the discussion during weekly 
common planning time with other grade level subject-area teachers, the IM and DCC.51 The 
Special Education Coordinator and ELL teacher will attend common planning time as well. 
These meetings will result in a review of the “benchmark” as well as agreement about the topic, 
unit, overarching-essential and unit-specific questions and objectives of lessons for upcoming 
weeks. Implementing Instruction: Based on a review of BPS student achievement on NYS 
English Language Arts and math assessments, as depicted in section - Proposed Population 
CCGP Would Serve,52 we anticipate many incoming 9th grade students will require extensive 
academic support. To meet the needs of our students we will offer intensive support in English 
and Mathematics during a summer program and as part of the extended formal school year. To 
support the preparation of students for challenging high school coursework, the IM and DCC 
will use student assessment results on the NWEA (MAP)53 to identify and assign students to the 
summer program. The summer program will focus on strengthening their skills in English and 
Mathematics. Two English teachers will provide direct instruction in reading and writing using 
the Reading Taxonomy by Doug Lemov54 to engage students in relevant literature and texts to 
build their reading comprehension. Teachers of English will use resources such as: Holt 
McDougall, Skill Pointer55 and Learning on Demand56 to strengthen reading and language usage 

                                                        
51 Bambrick‐Santoyo, !"#"$%&"'!"%("$)*+,'(CA: Jossey‐Bass, 2012), 126 provides examples 
of effective weekly and daily lesson planning by conducting face‐to‐face meetings to guide 
lesson planning.  
52 The New York State District Report Card, 35598.1%/+6+10'%.('I#"$#+"?'A",9$1. 
53 http://www.nwea.org/products‐services/assesments/help‐all‐kids‐learn 
54 www.slideshare.net/GNOCommunityInfo/doug‐lemov‐handouts 
55 Skill Pointer, from NWEA, provides teachers with information that pinpoints students’ 
skill gaps, it supports individualized and differentiated instruction by mapping out a course 
of specific topics to work on to get each student at grade level, it works on the web to 
support individualized learning and uses vertical mapping and ongoing assessments to 
uncover the prerequisites skills students may be missing. 
http://www.nwea.org/search/node/skill%20pointer 
56 Learning on Demand, a tool within Skill Pointer, uses the previously mentioned 
information to generate an individual learning plan based on vertically adaptive, skills‐
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and Robert Marzano’s Six Step Process for Building Academic Vocabulary.57 In a similar 
manner, two math teachers will offer direct instruction using On Ramp to Algebra from Pearson 
that uses the classroom Workshop Model,58 designed to keep formerly struggling students 
constantly active and engaged. Students participate in a 15 seconds of structured class animated 
exercise, then ten minutes of direct instruction, followed by station work ending with closing 
with sharing strategies. Essentials for Algebra, from SRA59 will also be available. It is another 
intervention program based on NYS CCRS and designed to strengthen foundational skills for 
Integrated Algebra (or Pre-Algebra). Math teachers will also have Skill Pointer and Success 
Tracker from Prentice-Hall/Pearson (an assessment and remedial program using video, tutorials, 
activities, worksheets, games and audio). Students will receive an extra 30 minutes of extra 
tutoring or special education services and be scheduled to meet with Counselor/CMs to begin 
graduation plans and counseling. During the formal school year (189 days) college preparatory 
course work will be offered through the use of multiple stations. The work at each station will 
focus on similar learning objective that are intended to deepen students’ understandings and 
enhance learning. Teachers will monitor students’ progress by including standard-aligned 
formative assessments in the form of exit slips, guided and independent practice and weekly 
quizzes during station work and immediately use the results to determine the need for 
intervention or advancement. Teachers will design multiple opportunities for independent 
problem solving as they monitor and encourage students’ proximal development. 60. Given the 
need to intensify student support in English language arts, the governing board has made 
provisions for four teachers to co-teach in each two-hour ninth and tenth grade English class. For 
instance, in the area of English, a lead teacher will work with school leaders (at the beginning of 
the school year and throughout) to use student assessment results to create same ability groups 
within heterogeneous classrooms in order to provide intensive, differentiated instruction. During 
instructional time, the lead teacher will introduce reading material (based on CCRS and end-of –
year expectations) to the entire group of 32 students while the other three teachers assist students. 
Next, the lead teacher will proceed by breaking students into pre-assigned groups that rotate to 
four instructional stations with approximately 8 students for 30 minutes each. English stations 
will include: direct instruction (reading), writing, speaking/listening, language and/or Fast-track 
(for academic intervention) or enrichment (for advanced students). The lead English teacher will 
provide direct reading instruction to each group (including those identified as part of special 
student populations), as students rotate throughout the two-hour period. In a study conducted by 
he U.S. Department of Education, direct instruction was found to be most effective when 
compared to other models.61 Direct instruction has also been found to be effective with ELL 

                                                        
based assessments that align with the NYS Testing Program and offers tutorials/practice as 
well as provides real‐time reports, http://www.nwea.org/search/node/skill%20pointer 
57 R. Marzano, @8+6(+.&'@%5G&$98.('V.9?6"(&"'F9$'35%(";+5'35*+"#";".12'A")"%$5*'I.'
R*%1'R9$G)':.'=5*996)C (VA, ASCD, 2004). 
58 Pearson Education, I.'A%;,'19'36&"/$%C 2012, http://www.pearsonschool.com 
59 McGraw Education, E))".1+%6)'B9$'36&"/$%C 
https://www.mheonline.com/program/view/2/16/225/0076197174 
60 S. A. Mcleod, “Zone of Proximal Development ‐ Scaffolding,” Simply Psychology,” 2010, 
http://www.simplypsychology.org/Zone‐of‐Proximal‐Development.html 
61 M. Kozioff, L. LaNunziata, J. Cowardin, and F. Besselliu. “Direct Instruction: Its contribution 
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students and teachers will incorporate Specifically Designed Academic Instruction in English 
(SDAIE) that has been successful with ELL populations and emphasizes direct instruction in 
content material and vocabulary as well as modeling, guided practice, practice and application 
and independent practice.62 While all students will work to meet the same standard, the path to 
that standard will vary according to prior knowledge and needs. Lessons will be differentiated 
for advanced, average and struggling students similar to those found in the Common Core 
Curriculum Maps – English Language Arts.63 Teachers will continue to use guided reading as 
defined in the Reading Taxonomy. Material will include literary works and informational texts 
that have stood the test of time as well as culturally meaningful and contemporary titles. The 
second, fully certified co-teacher of English will facilitate work at the writing station where 
technology will be a critical resource. The remaining two teachers will assist at a speaking/ 
listening station and the alternating language and Fast-track/enrichment stations. Station work 
will include the use of visual aids, manipulatives and structured peer interactions. The Special 
Ed. Coordinator and ELL teacher will support teachers, offer in-class as well as other services to 
students as required. Similar to English, all core ninth grade subject-area teachers will have 
students assigned to the same ability groupings based on assessment results. The two fully 
certified math co-teachers would have one-hour classes. Co-teaching will alternate from one 
teach/one observe to one teach/one assist depending on content and student performance.64 Math 
teachers will use PowerAlgebra.com along with Algebra material by Prentice Hall/Pearson. 
These teachers will also provide intensive support beyond the classroom during Fast-track math 
classes and where appropriate, continue with intervention material from the summer. Math 
teachers will have students grouped according to ability in each Fast-track math section. The 
remaining 9th grade core subjects will follow similar procedures as in the math course except will 
alternate academic intervention/enrichment during forty-five minutes periods. All stations will 
include assignments that students “Must Do” and “May Do” activities as well as exit slips 
(assessments). “May Do” activities become homework assignments for those who do not finish 
during core periods. In addition to material that ties into significant “benchmarks” and what has 
already been mentioned, teachers will be provided resources aligned to NYS Learning and CCS 
including Holt McDougal in English and social studies, Pearson/ Prentice Hall for mathematics 
and science. Write Source from Houghton Mifflin Harcourt will be available and includes 
complete coverage of CCS for writing, listening and speaking, and language standards. Core 
subject-area teachers will implement instruction based on cross curriculum pacing guides that 
identify subject-area units and intentionally reference content and skills that build on one 
another. As noted in How to Use the Common Core Curriculum Maps, efforts will be made to 
ensure standards that fit together are grouped in units in a coherent and logical manner.65 

                                                        
to High School Achievement,” The High School Journal 87, no. 2 (2000), 54-71. 
62 J. Echevarria, M. Vogt, and D. Short. The SIOP Model for Teaching Mathematics to English 
Learners. (MA: Pearson, 2010). 
63 D9;;9.'D9$"'D8$$+5868;'K%,)'+.'E.&6+)*'!%.&8%&"'3$1)'T'7$%(")'O'T'UL (CA: Jossey‐Bass, 
2012). 
64 Friend, “The Co‐teaching Partnership,” E(85%1+9.%6'!"%("$)*+, 65, no. 5 (2007). 
65 D9;;9.'D9$"'D8$$+5868;'K%,)'+.'E.&6+)*'!%.&8%&"'3$1)'T'7$%(")'O'T'UL (CA: Jossey‐Bass, 
2012). 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Subject-area teachers will design and offer lessons that align with units. The following chart 
depicts how English content (offered during weeks 5-11) will be presented at each station by 
using a “benchmark” thorough which to view the subject. The lead English teacher, with support 
from the English co-teacher, will design lessons and assignments that correspond to an 
overarching essential question and unit-specific questions. Assignments will be differentiated to 
cognitively engage all groups in rigorous instruction. 

English 9 Benchmark Unit II. A National 
Literature (1800-

1855)  
 

(1) Essential 
Question 

(2) Unit 
Specific 
Questions 

RL. 9.4, W.9.2, 
SL.9.5, L.9.2 

 

Olmsted Parks System 
(Designer- Frederick 
Law Olmsted and 
author of “A Journey 
in the Slave States-
1856” 

The 
Transcendentalists: 

Frederick Law 
Olmsted and Henry 

Wadsworth 
Longfellow 

 

(1) How does poetry 
reveal what we 
might not otherwise 
recognize? 
(2) What does the 
poem mean? What 
do the words mean? 
Which words evoke 
emotion? Are there 
other meanings? 

Station: Direct 
Instruction 
(Reading) 
“Must Do”- 
Introduction-
Teacher will talk 
about Henry 
Wadsworth 
Longfellow, (a 
friend of F. L. 
Olmsted, both had 
views and wrote 
about slavery). 
Teacher will set the 
tone of a puzzle to 
be solved and a 
situation that will be 
revealed gradually 
by reading   
Longfellow’s poem- 
“The Witnesses.”  
 
The teacher and 
students will reread 

Station: Writing 
“Must Do” - Students 
will reread the poem 
and through guided 
practice begin to 
annotate by 
underlining words that 
evoke some type of 
emotion. During 
guided practice, 
students take notes. 
Next the teacher and 
students will discuss 
explication. The 
teacher will model by 
underlining a few 
words and describing 
their meanings, as 
well as what emotions 
and images are 
evoked. Then 
students, take turns 
explicating the poem 
by choosing other 

Station: Speaking & 
Listening-interactive 
use of computers: 
“Must Do”- Students 
will use LibrVox to 
listen to a recording of 
the poem and view a 
reading on You Tube 
to enhance their 
understandings and 
interests. 
 
Exit Slip 
(assessment)- All 
students will list at 
least three things that 
impressed them about 
the poem. Next day,  
discuss in groups. 
 
 
 
 
 

Station: Language 
“Must Do”- 
Students will 
demonstrate a 
command of 
standard English 
when writing, by 
marking all 
semicolons (and 
perhaps conjunctive 
adverbs) and  
discuss why 
Longfellow used 
them in the way he 
did in the poem.   
 
Exit Slip 
(assessment)- All 
students will give  
the purpose of 
semicolons and 
conjunctive 
adverbs. 
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the poem. Students 
will be lead to 
discuss- What do  
they notice? Who is 
speaking? What are 
the circumstances?  
“May Do” 
Differentiation: 
Advanced- 
Research what 
inspired Longfellow 
to write “The 
Witnesses” and 
present as an online 
poster incorporating 
literary devices. 
Average- Research 
what inspired 
Longfellow to write 
“The Witnesses” 
and discuss findings 
in literary terms or 
elements and 
present to group. 
Struggling- Viewing 
a video recording of 
the poem, being 
read by the 
English co-teacher, 
students will review 
and re-watch as 
needed. Students 
will use sketches or 
other nonlinguistic 
representations to 
help aid 
understanding.   

words.  
 
“May Do” All 
students will use the 
teacher’s model and 
their notes to finish 
explicating the poem. 
(Turn in next day). 
Additional “May Do” 
Differentiation: 
Advanced- Use the 
computer to research 
other poems with 
“witnesses” in the 
title. Write how these 
poems are similar and 
different. (Share with 
the group next day). 
Average- Use the 
computer to research 
other poems with 
“witnesses” in the title 
and write how these 
are similar.  (Share 
with the group). 
Struggling- Students 
will use their notes 
and receive support 
from the teacher as 
they explicate the 
poem based on the 
teacher’s model. 
Ultimately at the end 
of lessons on “The 
Witnesses” all 
students will write a 
paragraph, discussing 
the poem’s theme and 
the way in which the 
poet’s use of poetic 
devices (revealed 
from annotations and 
explicating the poem) 
illuminates the theme. 

 
“May Do” 
Differentiation 
Advanced- Students 
will write how their 
impressions from the 
initial reading of the 
poem is similar or 
different as compared 
to viewing and 
listening through 
multi-media. Turn in 
next day. 
Average- Student will 
write how the use of 
multi-media enhanced 
their overall 
appreciation of the 
poem. Turn in next 
day.    
Struggling- Practice 
reading along with 
LibrVox to aid 
fluency and 
understanding.  

 
“May Do”- All 
students will make 
note of any 
conjunctive adverbs 
and how they are 
used in this poem.  
Turn in.  
 
Additional “May 
Do” Differentiation: 
Advanced- Students 
will write their own 
poem using 
semicolons and 
perhaps conjunctive 
adverbs as well as 
explain how 
Longfellow’s poem 
inspired them to 
write their own. 
Turn in next day. 
Average- Students 
will discuss in 
writing under what 
circumstances they 
would use 
semicolons and 
conjunctive adverbs 
in their own poetry. 
Turn in next day.  
Struggling- 
Students will write 
two sentences, one 
using a semicolon 
and the other using 
a conjunctive 
adverb. Turn in next 
day.  
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During math, history and science teachers will establish direct instruction, writing and exit slip 
stations. For instance, the Olmsted Park System (a possible benchmark) includes many parks and 
the direct instruction station in math will involve students solving equations with slope and line. 
Every aspect of the park system has been carefully created including most fluctuations in grade 
and direction. Assignments will have students use the Park as a place to study various slopes and 
assess the intention and success of the designer. At the writing station students responding to 
prompts such as: What math words did I learn or review today? Teachers will have word walls 
where Regents-approved subject area language will be displayed and referred to during lessons.66      
D. ASSESSMENT SYSTEM:(CCGP will implement an assessment system that readily 
provides information about student achievement in order to determine the progress being made 
towards preparing each female student to be ready for college. Assessments will provide valid 
and reliable information about which students are at, above and below proficiency; inform the   
teaching/learning process and discussions about programmatic, personnel and budgetary matters. 
All assessments will be selected and/or developed based on alignment with the NYS Common 
Core and Learning Standards, the NYS Assessment System and the timely provision of student 
achievement results. Information about students’ achievement will be routinely presented to the 
Board and readily accessible to school personnel since it is vital in terms of governing the 
school, attaining achievement goals and managing the operational program. Diagnostic 
Assessment: Starting in July 2014, the DCC will be assigned by the IM to lead the initial 
assessment process to establish a baseline, determine students’ academic levels and to make 
recommendations for students who are academically at-risk to be assigned to the summer 
program. CCGP will utilize the Northwest Evaluation Association (MAP) system. It is a 
nationally standardized, computerized adaptive assessment in English language arts, reading, 
mathematics and science (for grades 9th & 10th). It is aligned to the NYS CCS and was selected 
based on its adaptive structure, critical reliability and validity as well as the timely manner in 
which data is made available. During the intake/assessment period CCGP will administer the 
Home Language Survey and when appropriate the LAB-R test. Finally, the Counselor/CM will 
work with students and parents to develop graduation plans, assess each student’s preparedness 
for high school level work and determine the need for the development of an action plan.  During 
the first week of the summer instructional program, staff will use the Skill Pointer tool from 
NWEA. Skill Pointer includes brief vertical skill-based assessments that identify missing 
concepts spiraling up and down subject-area curriculum and standards up to ninth grade. The 
results will be used to assign students to goal area groups in English language arts and 
mathematics. Skill Pointer will automatically generate an Individual Learning Plan (ILP) through 
its Learning on Demand tool. The DCC will meet with the IM and teachers to review assessment 
results from Skill Pointer as well as customized learning plans, recommended resources, 
intervention strategies including tutorials and practice activities and then devise a an instructional 
process and schedule for tracking student development. School leaders will ensure teachers have 
resources/materials that are mapped to the NYS CCS including: Holt McDougal in English, On 
Ramp to Algebra from Pearson and Essentials for Algebra, from SRA. At the end of the summer 
program school leaders and staff will use data to determine students’ progress and incorporate 
information from each ILP into each student’s graduation and/or action plan. Formative 
Assessments: During the school year, CCGP will use different types of assessments that are 

                                                        
66 http://www.emsc.nysed.gov/glossary.html 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aligned with NYS Regents exams, Common Core and Learning standards. The various formative 
measures will include exit slips, tasks, prompts, tests and quizzes during station work. The goal 
of this approach is to have evidence from a collection of credible work that is representative of 
each student’s performance and competence regarding key knowledge and skills and use that 
evidence to make important decisions regarding academic intervention and eventually promotion 
and graduation. Under the guidance of the IM, the DCC will guide teachers’ in deepening their 
understandings of the importance of consistency in grading procedures, how to create valid and 
reliable assessments and the parameters for scoring rubrics similar to the process from 
Bambrick-Santoyo. Exam View and Success Tracker systems (from Pearson/Prentice Hall with 
affiliations with Holt McDougal) will also be available for use. Exam View is for all core 
subjects. The DCC will guide teachers in their use of Exam View to create numerous versions of 
customized assessments and worksheets that can be posted online. Success Tracker will also be 
available as an online assessment system that provides instant analysis of student performance 
with built-in chapter level assessments. It also offers a multi-format remedial program using 
video, tutorials, activities, worksheets, games and audio as well as reports that automatically 
prescribe academic intervention. Teachers and school leaders will meet on a weekly basis and 
immediately use the results to determine individual student’s need for intervention or 
advancement. The DCC will collect formative assessments results and work with other school 
leaders to analyze results for each cohort and school as a whole as well as monitor for reliability 
and validity. Interim and Summative Assessments: A variety of interim and summative 
assessments will be administered. The NWEA MAP will be administered two additional times 
(winter and spring) to measure student’s growth. The NWEA assessment coaches will work with 
the DCC to deliver on-site training regarding the timely use of aggregate and disaggregate data 
with a focus on individual student’s growth, specific courses, each cohort and all grade level 
reports that are based on the George Rasch (RIT) scale. The NWEA will be able to provide 
information that will assist CCGP in monitoring the advancement of each student by one 
standard deviation, during each administration, thereby catching them up, accelerating growth 
and supporting students’ readiness for college. The DCC will guide teachers as they create unit 
assessments that define high expectations and align with the Common Core Standards and NYS 
Regents exams as well as develop their skills at analyzing classroom level data and use data to 
pinpoint areas in need of improvement. Teachers will also use unit assessments from Success 
Tracker’s online assessments that are associated with core course text to pinpoint problem areas, 
possible interventions and develop reports. Previously administered NYS assessments will be 
used to provide an additional set of student achievement data. The DCC will report on results 
from various assessments at weekly staff meetings. Grade level and individual student 
achievement by courses will be presented to determine whether patterns are emerging that 
impeded learning and if interventions are needed. The DCC, IM and teachers will collaborate to 
develop short-term intervention steps to address findings. After a defined period of time, the 
DCC will present comparative data to determine if improvement occurred or pinpoint next steps. 
These assessments will provide school leaders with information about learning gaps, if there is a 
need for changes to instructional practices or re-teaching and/or the allocation of instructional 
time. Additionally, results on summative (end-of-year) in-house assessments, Regent exams and 
other school assessments will be analyzed for reliability and validity. The analysis will further 
help leaders create budgetary priorities, curricular focus and determine future staff development. 
Norm-Referenced Assessments: At the end of each school year, during exam week, the Terra 
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Nova Survey from CTB McGraw will be administered. Reading, math, language, science and 
social studies results can be reviewed in the context of 2011 norms, which offers current 
achievement comparisons between student groups. Results will be used to determine program 
effectiveness and implications. College Placement Assessments: The Advanced Placement 
program will followed.   
All students with disabilities will take classroom, school-wide and state assessments with an 
exception being made only when the Individual Education Plan explicitly indicates that such 
students cannot participate. In these instances, the New York State Alternative Assessment 
(NYSAA) will be administered. In addition, CCGP will ensure that all students who have test 
accommodations stipulated on their IEP, receive those accommodations consistently for all 
assessments. The Board, ED, IM, DCC, teachers, students and parents/guardians will have 
student performance data from each assessment cycle. The Board will use NWEA & other valid/ 
reliable student level assessments to monitor students’ academic progress toward meeting annual 
achievement goals, to keep informed of student achievement with a focus on special student 
populations and as part of the evaluation system for administrators and teachers. As part of the 
accountability process each student and parent/guardian will be continuously involved in a 
process designed to assess student’s needs. At the start of school a Counselor, /CM, student and 
parent/guardians will collaborate to establish a graduation plan. Each student will frequently 
meet with their Counselor/CM to review their academic status, participate in reflective dialogue 
about their assessment results and if needed devise an action plan that will lead to improvement. 
At the end of each quarter, parent/guardians will receive academic reports for each student that 
includes results on assessments as well as progress in terms of graduation plans (see II B). 
Further discussions about students’ academic outcomes will take place during school-wide 
parent conferences (see II B.) and individual meetings will be scheduled as requested. Details 
regarding measurement and reporting of the educational performance and progress of cohorts of 
students and the school are addressed in III D. – Using Data to Evaluate the Education 
Program as well as Review and Evaluation of the Board and Executive Director.   
Additionally, as stated in III B. – Roles and Responsibilities of the Board and Its Officers, 
student assessment data will be accessible to Board members and during every board meeting, 
the Board will receive reports on student achievement. The reports will provide valid and reliable 
information in terms of progress of cohorts, courses, targeted populations and the entire school.  
E. PERFORMANCE, PROMOTION AND GRADUATION STANDARDS: The promotion 
and graduation standards that follow offer a portrait of students who meet College and Career 
Ready Standards as presented in the school’s mission, program and assessment system as well as 
the NYS Learning and Common Core Standards and Testing System. In order to be promoted to 
the next grade level, a student must meet anchor standards as outlined in the NYS Learning and 
College Common Core Standards as well as pass three core subjects by maintaining a 70% 
average each school year. All students must meet NYS Regents Diploma requirements to 
graduate from College & Career Girls Prep Charter High School. Curricular areas and required 
credits for a Regents diploma that will lead to graduation follow: English (4 credits), Social 
Studies (4 credits), Math (3 credits*), Science (3 credits*), LOTE/Second Language (1 credit), 
Art - Dance (1 credit), Health (.50 credit), Physical Education (2 credits), Electives (3.5 credits) 
for a total of 22.0 credits. *A commencement-level course in technology education may be used 
as the third unit of credit in science or mathematics, but not both. Students will attain a score of 
65 or above on all required Regents examinations including U.S. History, Earth Science, 
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Algebra, Comprehensive English and Global History. As students advance through the grades 
and master the standards they will exhibit with increasing fullness and regularity the following 
capacities - ELA Exit/Promotion Standards67 include: Students will be able to demonstrate 
independence by: 1) Comprehending and evaluating complex text across a range of types or 
disciplines and construct effective arguments and convey intricate or multifaceted information. 
2) Discerning a speaker’s key points, request clarification and ask relevant questions. 3) Building 
on others’ ideas, articulate their own ideas and confirm they have been understood. 4) 
Demonstrating a command of standard English and acquire and use a wide-ranging vocabulary. 
5) Being self-directed learners, effectively seeking out and using resources to assist them such as 
teachers, peers, and print and digital reference material. Students will build strong content 
knowledge by: 1) Establishing a base of knowledge across a wide range of subject matter by 
engaging with works of quality and substance as well as becoming proficient in new areas 
though research and study. 2) Reading purposefully and listening to gain general knowledge and 
discipline-specific expertise. 3) Refining and sharing their knowledge through writing and 
speaking. Students will respond to varying demands of audiences, tasks, purpose and disciplines 
by: 1) Adapting their communication in relation to audience, task, purpose and discipline. 2) Set 
and adjust purpose for the four strands and show an appreciation for the affect of tone when 
speaking and how connotations affect meaning. 3) Demonstrating different disciplines call for 
different types of evidence. Students will comprehend as well as critique by: 1) Being engaged 
and open-minded readers and listeners. 2) Understanding precisely what an author or speaker is 
saying and question assumptions and premises as well as assess claims and soundness. Students 
will demonstrate value for evidence by: 1) Citing specific evidence when interpreting text. Use 
relevant evidence when supporting their points in writing and speaking as well as constructively 
evaluate others’ use of evidence. Students will use technology and digital media strategically and 
capably by: 1) Employing technology to enhance the use of the four strands. Tailor online 
searches to acquire useful information efficiently and integrate it effectively. Students will 
demonstrate understandings for other perspectives and cultures by: 1) By reading and listening as 
well as communicating effectively with people of varied backgrounds. 2) Evaluating other points 
of view critically and constructively. Read classic and contemporary works of literature 
representative of a variety or periods, cultures and worldviews. Math Exit/Promotion 
Standards68 include: Students will be able to demonstrate mathematical proficiency by: 1) 
Applying mathematical ways of thinking to real world issues and challenges by reasoning 
mathematically. 2) Developing a depth of understanding and an ability to apply mathematics to 
novel situations, as college students regularly do. 3) Using mathematics and statistics to analyze 
empirical situations, fully understand them to make decisions. 4) Using mathematical and 
statistical methods to model quantities and their relationships in physical, economic, public 
policy, social and everyday situations. 5) Expanding mathematical models by using technology 
for varying assumptions, exploring consequences and comparing predictions with data. Social 
Studies Exit/Promotion Standards69 include: Students will be able to: 1) Use a variety of 
intellectual skills to demonstrate understanding of major ideas, eras, themes, developments and 

                                                        
67http://www.p12.nysed.gov/ciai/common_core_standards/pdfdocs/p12_common_core_le
arning_standard_s_ela.pdf 
68 http://www.nylearns.org/module/standards/commoncore.aspx 
69 http://www/p12/nysed.gov/ciai/socst/socstand/home.html 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turning points in the history of the United States and New York. 2) Use a variety of intellectual 
skills to demonstrate their understanding of major ideas, eras, themes, developments and turning 
points in world history and examine the broad sweep of history from a variety of perspectives. 3) 
Use a variety of intellectual skills to demonstrate their understanding of the geography of the 
interdependent world in which we live -local, national and global including the distribution of 
people, places and environments over the Earth’s surface. 4) Use a variety of intellectual skills to 
demonstrate their understanding of how the United States and other societies develop economic 
systems and associated institutions to allocate scarce resources, how major decision-making units 
function in the U.S. and other national economies, and how an economy solves the scarcity 
problem through market and nonmarket mechanisms. 5) Use a variety of intellectual skills to 
demonstrate their understanding of the necessity for establishing governments; the governmental 
system of the U. S. and other nations; the U.S. Constitution; the basic civic values of American 
constitutional democracy; and the roles, rights and responsibilities of citizenship, including 
avenues of participation. As noted in the General Education & Diploma Requirements 
Commencement Level (Grades 9 – 12) January 2011 document,69 students with disabilities will 
meet graduation requirements with appropriate accommodations and curricular modifications as 
determined by their Individual Education Program (IEP). English language learners will meet all 
graduation requirements with needed accommodations. The Board has provided an extensive 
system of support to ensure all students attain rigorous college readiness academic standards and 
address social-emotional factors. CCGP will embed support services to complete the 
comprehensive nature of our program and strengthen students’ investment in completing their 
education as well as enrolling into college. These services include the breakfast/ advisory period, 
College Summit, the Hillside Work-Scholarship Connection, Mentoring, Safe Measures, Prep 
Mee,70 Internships and sports.  
F. SCHOOL CULTURE AND CLIMATE: As stated in Leverage Leadership, if you want a 
culture of excellence, you build it by repeated practice performed both by students and adults.71 
At CCGP leaders will establish a vision for the work environment; use the vision to help drive 
the hiring of the right people; commit time and space to building a strong staff community; and 
engage in in-formal and formal activities (including self-assessments with rubrics) to help 
members become better acquainted. Just as school leaders will cultivate habits that build a strong 
staff community; school leaders and staff will establish procedures to build a strong student 
culture with a focus on college. Students will continual receive the message that nothing is as 
important or as engaging as learning. At CCGP, procedures, expectations and consequences will 
be consistently applied throughout the school and classrooms. Students will be actively involved 
in daily routines that help them to fully engage, feel responsible and rewarded for their actions in 
maintaining a positive culture. The school will have a dress code in place to preserve the   
integrity of the learning environment and minimize distractions. CCGP will cover costs of 
uniforms for families demonstrating need. Teachers and students will establish close ties in small 

                                                        
69 http://www.p12.nysed.gov/ciai/gradreq/2011gradreqdetails.html 
70 Adapted by McMillan Empowerment Enterprise Enrichment Program from – Identity, 
Being A Girl, Body Image, Diversity, Expressing My Individuality, Who Am I, 
Friendships/Relationships, Wise & Well, My Family & Myself, Paths to the Future and 
Mother‐Daughter Circle.  
71 Bambrick‐Santoyo, !"#"$%&"'!"%("$)*+,'(CA: Jossey‐Bass, 2012), 164‐165. 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learning settings and Outreach Assts. will serve as mentors to promote academic success and 
positive behaviors. The Dean of Students will work with students to establish the SafeMeasure 
program to enhance respect, reduce violence and prevent bullying. A comprehensive system of 
support will be in place. In July, a graduation plan will be created and as needed an action plan 
will be put in place with timelines, in-school intervention procedures and in-school support 
personnel. Additional communication between the school and families will take place during 
open houses, parent/teacher meetings and as requested. During the formal school year, all parents 
will receive written reports on a quarterly basis. Parents will be able to be involved in school 
matters and may have their concerns addressed through their elected parent representative, who 
is a member of the governing board. Depending on students’ needs, parents will be involved in 
probation contracts that outline how they can support their student’s learning. A code of behavior 
will require students and adults to engage in behavior that promotes kindness, productivity and 
safety. We believe as students and adults adhere to this maxim, they will establish necessary 
conditions to realize our mission (see Attachment 4). Students, parents and staff will complete 
self-assessments at the end of each semester to gauge satisfaction with the culture and climate.72  
G. SPECIAL STUDENT POPULATIONS AND RELATED SERVICES: We anticipate that 
a significant percentage will be at-risk of academic failure therefore we will establish an 
environment of high expectations that is complimented by a structured support system. The 
program at CCGP will offer all students the opportunity to achieve high academic standards 
regardless of their academic status upon enrollment, special needs or language proficiency. Key 
design levers will be put in place to establish a responsive environment including; data driven 
environment with on-going student assessments, graduation and customized action plans, 
specialized staffing structure, differentiated instruction and extended learning with an intensive 
literacy program all leveraged along with support personnel who will be expected to meet the 
emerging needs of students by using evidenced-based prevention/intervention programs. As part 
of the summer in-take process, all students and parents will be scheduled to meet with a 
Counselor/CM to develop graduation plans.73 Each student’s graduation plan will be designed to 
ensure the provision of meaningful access to the educational program and help track academic 
progress throughout student’s tenure at CCGP. Each plan will outline credits, Regents 
examinations and scores required and attained toward high school graduation. During the initial 
meeting, incoming students’ academic records and results on the in-school assessment will be 
reviewed. Throughout the school year, Counselor/CMs will meet with parents/ guardians to 
review student’s progress toward grade promotion and graduation. At-Risk Students: Starting in 
July 2014, school leaders and staff will review multiple data sources to identify at-risk students 
with the following factors: challenges on our in-take assessments, poor grades in core subjects 
during middle school, low attendance rates, reports of disruptive behavior or disengagement in 
classes and/or a history of failing to be promoted to the next grade (all of which contribute to an 

                                                        
72 Bambrick‐Santoyo, !"#"$%&"'!"%("$)*+,J'D8618$"'H$%5G"$'(CA: Jossey‐Bass, 2012 dvd), 
Chapters 5 & 6. 
73 Similar to the New York City Department of Education’s graduation requirement card 
and Planning for Success: Supporting Transitions through High School to College and 
Career, http://schools.nyc.gov/RulesPolicies/GraduationRequirements/default.htm 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increased probability of dropping out).74 The summer intake process will determine whether 
academic support is needed as well as whether a customized action plan should be developed. If 
an action plan is decided on, a Counselor/ CM will begin the process by employing the Student 
Success Plan,75 which is a systematic, counseling and intervention process that has been proven 
to assist in increasing retention and graduation rates. It involves balancing students’ academic 
and social/emotional needs in a holistic case management approach through the use of   
journaling, early alerts and individual action plans that align with graduation plans. Action plans 
will be used to identify and log potential causes and contributing factors affecting overall 
progress as well as include measurable goals, targeted interventions and time-lines. As the school 
year continues, Counselor/CMs will use the web-based counseling case management system to 
monitor attainment of action plan goals and coordinate interventions with Outreach Assts. Using 
the Hillside Work-scholarship Connection program, Outreach Assts. will serve as mentors to 
students and provide intensive support for those with action plans. These full-time school-based 
student advocates will be paired with students who show signs of risk factors. Outreach Assts.   
will monitor and be responsive to student/family needs helping with housing, making 
arrangements with parents/guardians for additional transportation to ensure students get to school 
and coordinating connections with community agencies to intervene with students’ health 
concerns and/or risky behaviors. Counselor/CMs and Outreach Assts. will be critical in that they 
will collaborate with agencies such as the Buffalo City Mission, the Red Cross, Community 
Action for Prenatal Care, Western New York Planned Parenthood and the Buffalo Family Court 
System to connect students and their families to agencies designed to provide supportive 
services. Weekly meetings will be held wherein school leaders and staff will consider students’ 
assessment results, grades, attendance, discipline records as well as anecdotal reports. Starting 
with the summer of 2015, and depending on a student’s progress: a review will take place, action 
plans will be updates and work will continue throughout summer months and carryover to each 
school year. If a student does not respond to multiple targeted interventions the IM will convene 
a meeting with the DCC, Special Ed. Coordinator and/or ELL teacher and classroom teachers to 
review data and determine if an intensive case study is warranted. The intensive case study will 
serve as the framework for the Response to Intervention (RTI) program and will be put in place 
to determine potential eligibility for IEP status as well as for those who have IEPs or 504 plans. 
The IM will make the final decisions about student assignments to RTI and will oversee 
implementation of all interventions. Parent/guardians will be part of the process to develop 
action plans early on and will be kept informed of progress. When an intensive case study is 
recommended, CCGP will contact parents/ guardians in order to discuss the possibility of 
academic failure, the nature of the study and possible services. The RTI process will include: (1) 
Data Collection- meaningful and relevant information will be gathered to identify areas of 
concern. School leaders and staff will consider data from various sources such as: academic 
assessment data from NYS, school-wide and classrooms, courses grades and teacher records; 

                                                        
74 Louise Kennelly, Maggie Monrad, 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2007, 
http://www.betterhighschools.org/docs/nhsc_approachestodropoutprevention.pdf 
75http://www.studentsuccessplan.org/index.php?option=com_content&view=article&id=4
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Counselor/CMs and Outreach Assts. will capture data by observing in multiple settings and 
through multiple methods by using anecdotal records, student work samples, and interviews with 
the student and family members. Problem Analysis: Information will be analyzed to clearly 
define the discrepancy between a student’s current and desired performance. After analysis, 
observable and measurable goals will be specifically designed and included in each student’s 
action (intervention) plan. (2) Intervention- a course of action will be developed which focuses 
on modifying aspects of the student’s educational setting to create a learning environment to 
better facilitate success. The level of support will be based on continuous analysis of each 
student’s progress. Depending on each student’s response, interventions will be tiered and 
progressively intense. During differentiated instruction in core courses, all teachers will be aware 
of and monitor each identified student to ensure the intervention strategies are in place and that 
they are benefiting from the strategies. For instance during core subject periods, the Special Ed. 
Coordinator and/or ELL teacher may be assigned to work at specific stations with subject area 
co-teachers to support a student or they may work one-on-one with the student. During common 
planning times, teachers will identify who will provide in-class support as well as plan what 
modifications will be included such as: modified text, materials and assignments. As part of 
enrichment periods, identified students will receive support form core teachers as well as 
specialists. Specialists will support students with challenges in terms of decoding, fluency and 
comprehension by using an intensive intervention program such as the Wilson Reading System. 
(3) Decision-Making- at the end of a pre-determined period of time, a report on each student’s 
performance will be made to determine overall effectiveness, whether to continue the action 
(intervention) plan or refer the student to be evaluated for special services. If a student’s 
performance does not show signs of improvement, the IM will convene a meeting with school 
personnel to discuss findings from the case study. Afterwards, the IM will meet with the ED to 
share whether a recommendation for referral will be made. If the referral will move forward, IM 
will contact the student’s parents/ guardians to inform them of the decision to recommend a 
formal evaluation and referral to the local district’s Committee for Special Education (CSE) to 
determine eligibility for special education services. The IM will assign the Special Ed. 
Coordinator to follow up with the local district’s CSE to initiate each student’s evaluation. Once 
an IEP is developed, the Special Ed. Coordinator will work with the local district’s CSE to 
ensure the timely administration of all services included in the IEP. Initial evaluations, re-
evaluations and revisions of IEPs are the responsibility of the student’s school district of 
residence. CCGP will provide substitute coverage so that teachers may attend CSE meetings. 
Students with Disabilities: CCGP will not discriminate in admission and enrollment practices 
on the basis of a student having or suspected of having a disability. CCGP will comply with all 
federal Child Find legislation, which requires the school to have a process for identifying, 
locating and evaluating students with disabilities. CCGP will undertake a referral process that 
involves making referrals to the CSE of BPS. All referrals will state the reasons for the referral, 
include documentation of the general education supports and interventions implemented for the 
student, the outcome of those interventions and describe the extent of parental contact or 
involvement prior to the referral. CCGP will act in accordance with all federal laws including 
IDEA, Section 504 of the Rehabilitation Act and Title II of the ADA by ensuring that students 
with disabilities will be educated in the least restrictive environment with their non-disabled 
peers to the maximum extent appropriate and allowed by each student’s Individual Education 
Plan (IEP) prepared by the local district’s (CSE). Services will be comparable to those services 
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provided in other public schools. Depending on the required service, as listed in each student’s 
IEP, we will provide financing for services directly or arrange to have such service(s) provided 
by the student’s school district of residence or by contracting with a qualified third-party 
provider. CCGP is committed to educating students in an inclusive environment76 therefore it is 
essential that the teaching staff be equipped and knowledgeable in engaging multiple types of 
learners and meetings diverse learning styles. We will employ efforts designed to place teachers 
who possess dual certification in core classrooms. This will be accomplished through general 
recruitment efforts or the school’s incentive program. Teachers will be expected to implement 
differentiated instructional strategies and behavioral interventions that align with each student’s 
individualized learning plan. A Special Ed. Coordinator will provide services to students as well 
as teachers. The Special Ed. Coordinator will provide pre-planned direct services during in-class 
station work and/or during supplementary instruction/ enrichment periods in small group or on a 
one-on-one basis. These services will be designed to address a disabled student’s identified areas 
of deficit and strengthen their skills. The Special Ed. Coordinator will also provide indirect 
services by collaborating with general education teachers to help them adjust the learning 
environment and/or pedagogy to meet the needs of disabled students in their classroom. All 
students with disabilities will participate in assessments as stipulated in II D. To the maximum 
extent appropriate, students with disabilities will participate in and when applicable receive 
credit for, non-academic, extra-curricular and ancillary program and activities with all other 
students and will receive notices concerning school-sponsored programs, activities and services. 
CCGP will follow all applicable requirements and implement regulations of IDEA and FERPA 
related to the confidentiality of student records. The Special Ed. Coordinator will train staff in 
the use of confidential documents that contain personally identifiable information. Every teacher 
and service provider, of a student with a disability, will have access to the student’s IEP. Student 
IEPs will be keep confidential as required by law and will be maintained by the Special Ed. 
Coordinator in a place and in manner that limits access to those individuals who are authorized to 
view such records. The Special Ed. Coordinator will provide access in a designated location. If 
there is a need to make copies available, each individual teacher and provider will sign an 
agreement indicating they will not make additional copies and will return the copy. A teacher, 
who is in possession of a copy of an IEP, will secure the document in a locked file cabinet in 
his/her classroom. Once a teacher returns the copy to the Special Ed. Coordinator, he/she will 
sign-off to designate the return of the document. CCGP will comply with parental/guardian 
requests for access to student records in accordance with FERPA, the New York Freedom of 
Information Law (FOIL) and CCGP’s FOIL policy (to be promulgated pursuant to Public 
Officers Law 87(1) (b), which requires an acknowledgement of the request and an estimate of the 
reasonable time it will take to review, record and comply with the request, all within the time 
frames set fort in Public Officers Law 89. To determine efficacy of the program the ED and IM 
will review disaggregated data from various assessments including social/emotional reports in 
order to determine progress of students with disabilities (SWD). A review of minutes from 
weekly meetings will occur to monitor provision of services and compliance with regulations. 
Teachers will be surveyed each semester to assess satisfaction with in-class support and training. 
Surveys (see III I.) and meetings will take place with parents and students to assess satisfaction 
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70440820661D/0/ContinuumofServices.pdf 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with the RTI and special education programming. CCGP will collect longitudinal data through- 
out students’ matriculation, to determine if there is significant variation in the academic 
achievement of students who were once classified as SWD and non-classified students, as 
measured by standardized assessments and non-standardized assessments. CCGP will track how 
many students are declassified and the number of instructional years it takes for declassification 
to occur. English Language Learners: During the summer in-take process, CCGP will identify 
students eligibility by first administering the Home Language Questionnaire (HLO) to all 
incoming students. If the home language or student’s native language is other than English, the 
Counselor/CMs will set up an informal interview with the assistance of an interpreter from the 
International Institute. CCGP will schedule and administer the LAB-R. A student receiving a 
score below the designated proficient level will be identified as an English language learner 
(ELL) and eligible for services. Once placed into ELL services, each student’s progress will be 
assessed annually with the NYSESLAT to determine proficiency and the possibility of 
discontinuing placement. CCGP will use the NYSED standards document entitled, The Teaching 
of Language Arts to Limited English Proficient/English Language Learners: Learning Standards 
for English as a Second Language77 to guide the establishment of high expectations for ELL 
students. Classroom teachers will use the SDAIE instructional strategies during all coursework. 
The ELL teacher will provide pre-planned direct services during in-class station work or as part 
of the supplementary instruction during enrichment periods in small groups or on a one-on-one 
basis. These services will be designed to address each ELL student’s identified areas of deficit 
and strengthen their skills. The ELL teacher will also provide indirect services by collaborating 
with general education teachers by offering training, assisting them in making adjustments to the 
learning environment and/or pedagogy to meet the needs of their students. Teachers will be 
surveyed each semester to assess satisfaction with in-class support and training. In order to 
ensure that the ELL program is achieving the desired results (i.e. students are making progress in 
the acquisition of the English language and making progress academically), weekly reviews will 
be in place and quarterly as well as annual evaluations will occur. In order to determine if any 
programmatic modifications are necessary, the school will evaluate the progress of ELL students 
in core subjects, on standardized and non-standardized assessments as well as socio-emotional 
status in terms of attainment of goals in action plans against that of non-ELL students. Twice 
during the year (See III I.), parents/guardians and ELL students will complete surveys to assess 
satisfaction with programming and services. CCGP will also track students longitudinally 
throughout their matriculation for variations in academic achievement of students who were once 
classified ELL as compared to non-ELL students, as measured by standardized assessments and 
non-standardized assessments. The school will monitor declassification of ELL students and the 
period of time it takes for this declassification to occur. Students Who Are Academically 
Advanced: Students will be engaged in differentiated instruction involving in-depth and 
increasingly high levels of complex coursework. Identified students will engage in advanced 
station work, advanced Fast-track and enrichment periods. CCGP will offer advanced in-school 
opportunities such as AP and college courses. While all students at CCGP will have the 
opportunity to participate in college level courses, students who demonstrate core competencies 
earlier will be able to participate in a greater number. Program evaluation will be similar to the 
SWD and ELL programs.   
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III. ORGANIZATIONAL AND FISCAL PLAN 
A. APPLICANTS/FOUNDING GROUP CAPACITY: 
Name, Role on 
Founding Group 

Current Employment Relevant 
Experience/Skills  

Proposed Role(s) if 
any 

Dr. Marvel Ross 
Jones, Lead Applicant 
  

Bryant & Stratton 
College 

College Administrator 
Former School Board 
Member- (all girls) 

Board- President 
Presides over 
Executive Committee 

Mrs. Sharon Bradley, 
Co-Applicant 

Consultant with EPIC 
Retired K-12 
Administrator 
 

Educational Eval.Dir. 
Special Education 
Teacher, Consultant 
with EPIC -Parents 

Board- Vice President 
Presides over Student 
Achievement 
Committee 

Ms. Sonia Burgin, 
Founding Member 

Ingram Micro, 
Symantec Licensing 

Over ten years in 
account management 

Board- Treasurer 
Finance Committee 

Dr. Ramelli Choates, 
Founding Member 

Senior Academic 
Advisor for Access to 
College @ SUNY 

Student Advisor, Case 
Manager, social work 
and grant writing 

Board- Secretary  
Parent/Comm. Inv. & 
Finance Committees 

Dr. Catherine Collins, 
Founding Member 

SUNY Empire State 
College 

Former Buffalo Board 
of Education Member, 
Nurse, Women – 
Health/Incarceration  

Board- Finance 
Committee 

Ms. Barbara Davis, 
Founding Member 

Social Worker/Case 
Manager at Univera 
Health, Women & 
Children Hospital 

Work with pregnant 
women, women on 
Medicaid, homeless,  
substance abuse issues  

Board- Parent/ 
Community 
Involvement  
 

Dr. Margarita 
Dubocovich, 
Founding Member 

SUNY @ Buffalo’s 
School of Medicine 
Dean for Inclusion/ 
Cultural Enhancement 

Professor & Chair of 
Pharmacology & 
Toxicology 

Board- Student 
Achievement 
Committee 

Mrs. Elnora Grice, 
Founding Member 

Retired HS English 
Teacher, Former: 
Interim Director of 
the Fruit Belt Comm. 
Charter School, a 
Principal, Buf. State 
College Supervisor of 
Student Tchrs. & 
GED Tchr. 

Certified Admin. and 
Supervisor, Certified 
in Reading & English, 
Formerly- Committee 
on Persons in Need of 
Supervision (PINS) 
 

Board- Student 
Achievement 
Committee 

Ms. Reine Hauser, 
Founding Member 

Executive Director -
The Graycliff 
Conservancy, Inc.  

Strategic planning, 
grant writing, staff & 
financial management 

Board- Student 
Achievement 
Committee 

Dr. Joyce Hwang, 
AIA, Founding 
Member 

Professor/Director  @ 
SUNY Architecture & 
Planning 

Architecture focusing 
on ecological 
conditions  

Board- Student 
Achievement 
Committee 

Darius Pridgen, 
Founding Member 

Common Council of 
the City of Buffalo,  

Former Buffalo Board 
of Education Member 

Board- Parent/ 
Community 
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Senior Pastor of True 
Bethel Baptist Church 

Board, NYS &Federal 
Advisory Council for 
Juvenile Justice  

Involvement 
Committee 

Dr. Beth Tauke, 
Founding Member 

SUNY @ Buffalo’s 
School of Arch. & 
Planning 

Associate Dean – 
Academic Affairs 
Associate Professor  

Board- Student 
Achievement 
Committee  

Mrs. Sylvia Wright, 
Founding Member 

MOOG - aircraft, 
satellites/missiles, 
wind energy medical 
equipment 

Manager of Contract 
Admin.  

Board- Student 
Achievement 
Committee 
 

Michael V. Wright, 
AIA, Founding 
Member 

SUNY @ Buffalo 
Senior Architect 
 

Manager of Project 
Support 

Board- Facility 
Committee 
 

Parent Representative   Board Member 
Dr. Constance M. 
Moss, Co-applicant 

Retired K-12 Admin.  
Certifications – 
Special Education, 
Social Studies, 
Business & K-12, 
Staff Developer, 
Comprehensive 
District/School Ed. 
Planning 

Former Associate 
Superintendent for 
Shared Accountability 
& Chief Info. Officer, 
Assistant Supt. for 
Standards, Research 
& Assessment, High 
School Principal, 
Curriculum Auditor, 

Executive Director 

Capacity: The proposed board members, as a group, have all of the requisite skills, knowledge, 
understandings and expertise to govern and meet the mission of a charter high school. Their 
combined experiences range from previous school board governance, finance, assessment/ 
evaluation, high school and higher education, social work and case management, community 
involvement, expertise related to each academy and facility management. The Board voted 
Constance M. Moss, Ph.D. in as the Executive Director (see Attachment 8a for resume). She is 
uniquely qualified to open, operate and lead a high performing charter high school. Dr. Moss 
brings extensive knowledge of the Buffalo community, the capacity to achieve the mission and 
establish a comprehensive high performing all female high school. She retired from the position 
of Associate Superintendent for Shared Accountability and Chief Information Officer for the 
Buffalo Public Schools. During that time, Dr. Moss successfully collaborated with NYSED and 
other governance entities to ensure compliance with applicable statutory and regulatory 
requirements related to district and school level   accountability. Dr. Moss has extensive 
background in strategic planning, survey development, data management, entitlement programs, 
curriculum and professional development and has successfully engaged members from diverse 
stakeholder groups in implementing policies and programs that lead to improved student 
outcomes. As a former high school administrator she served at three large urban secondary 
schools. She was the lead administrator at the Center for Young Parents, which was designed to 
support female high school students’ attendance and completion. Since retiring she has been 
involved in community outreach, served on school inspection visits and supported multiple 
charter schools as a consultant. Dr. Moss successfully revised and implemented a new 
instructional model at the King Center Charter School that lead to significant improvement in 
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ELA results on state assessments. Dr. Moss has experience as a high school teacher in high 
poverty schools, established a student internship program and has worked with a diverse 
population of students offering special education services as well as core curricular course work.  
Proposal Development: Upon viewing news reports and researching district as well as high 
school report cards for the BPS, Constance M. Moss, Ph.D. initiated the development of an 
application for CCGP.  Dr. Moss visited many charter schools including highly successful 
Uncommon Schools and became inspired to create a similar environment for female students. 
Members of the Board (Dr. Jones, Mrs. Bradley, Dr. Choates, Dr. Collins, Council Member 
Darius Pridgen and Mr. Wright) came together and committed their support and involvement. 
Additional members are professional colleagues and individuals who possess specific skills that 
will strengthen the board’s capacity to govern. Each of these members were contacted and joined 
given their concern about the growing problem with female high school completion rates. 
Members have contributed to the development of the application, participated at public meetings 
and/or assisted with distribution of materials. Dr. Moss was the primary author with Dr. Ross 
Jones, Mrs. Bradley and Dr. Choates contributing to the overall design and development of the 
final application. Each member reviewed and commented on the Letter of Intent and application. 
Members with specific areas of expertise worked on each academy as well as fiscal and facility 
matters. Board members were in contact through weekly meetings, e-mails, conference calls and 
text messages. Each member was involved throughout the development process and contacted at 
least weekly, either through e-mails, text messages or by telephone. Agendas have included   
actions on the mission, board member positions, school leadership, strategic planning, targeted 
groups of students, design/delivering instructional & support programs, hiring personnel that 
have the right fit,78 professional development, facilities and the budget. The New York Charter 
Schools Assoc. (NYSCA) offered Board training and suggestions concerning the application.  
B. BOARD OF TRUSTEES AND GOVERNANCE:  

Trustee Name Voting 
Y/N 

Position on the Board Length of 
Initial term 

Marvel R. Jones Yes President 3  
Sharon M. Bradley Yes Vice President 1 

Sonia Burgin Yes Treasurer 2 
Ramelli Choates Yes Secretary 2 
Catherine Collins Yes Member 2 

Barbara Davis Yes Member 2 
Margarita L. Dubocovich Yes Member 3 

Elnora Grice Yes Member 1 
Reine Hauser Yes Member 1 
Joyce Hwang Yes Member 3 

Darius Pridgen Yes Member 1 
Beth Tauke Yes Member 3 

Sylvia Wright Yes Member 3 
Michael Wright Yes Member 2 

Parent Representative Yes Member 1 
Constance M, Moss No Executive Director 3 
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Jossey‐Bass, 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194. 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Administrative Relationship between Trustees and the Board of Regents: The proposed of 
Board of Trustees will maintain the charter agreement with the Board of Regents. All decisions 
will be based on the approved charter and the Board of Trustees understand prior approval must 
be granted from the Board of Regents before any decision is made that is contrary to any 
provision in the charter. The Board will submit to the Board of Regents an annual report, in 
accordance with Education Law § 2857(2), with academic and fiscal performance. The Board 
understands during periodic intervals, inspection visits will take place by NYSED staff and 
possibly external consultants. CCGP will be accountable to the Board of Regents.  
Roles and Responsibilities of the Board and Its Officers: The proposed Board of Trustees will 
be responsible for ensuring that CCGP operates in compliance with its charter and all applicable 
state and federal laws as well as overseeing progress towards achieving the school’s mission of 
preparing female students for college. Members of the Board will be specifically responsible for: 
keeping the mission and purpose clearly in focus; selecting, supporting and evaluating the ED; 
approving fiscal policies as well as providing fiscal and regulatory oversight; engaging in 
effective strategic planning by providing for an effective budget, engaging in fundraising and 
oversight of resources; developing policies; evaluating programs and services; overseeing 
evaluation of personnel; promoting the school’s public standing; ensuring legal and ethical 
integrity; recruiting and orienting new board members; assessing overall board performance; and 
serving as the final point of accountability in relationship with the Board of Regents as the 
chartering entity. While the Board will hold the charter agreement from the Board of Regents 
and understand it is ultimately responsible and accountable for all aspects of governance and 
policy-making it may charge the ED with implementing specific directives and delegate certain 
day-to day decision-making responsibilities. The Board will use a variety of data to drive   
decision-making. During every board meeting, the Board will receive reports on student 
achievement, finances and other priorities as scheduled (see Attachment 5b- Article XV). 
Attachment 5b: By-Laws offer details pertaining to: officer positions, committees and the initial 
number of Board of Trustees. The By-Laws further provide details regarding the election/ 
appointment of Trustees, procedures for providing public notice of monthly meetings and 
conducting board meetings. Education Law § 2855 provides that any individual or group may 
bring a complaint to a charter school’s Board of Trustees alleging a violation of any law. The 
Board will establish policies and procedures by which these complaints can be handled promptly 
and fairly. The Board will recruit a member from the legal profession (see Attachment 5b). 
Parents will elect a representative from among parent/guardians of enrolled students to serve as a 
Board of Trustees and they, along with members of the community, will be welcome to provide 
comments at all Board meetings. A teacher representative will attend board meetings and be on 
the agenda (see Attachment 4). The Board will continue to develop governance skills through 
NYSCA and the High Bar Association (see Attachment 5b). Further explanation of the 
organizational structure will be provided in III C.  
C. MANAGEMENT AND STAFFING: The ED will report to the Board and will put 
procedures in place to ensure goals in the achievement plan are being met; implement a 
comprehensive college preparatory instructional model; continuously monitor recruitment and 
retention of staff and students; manage the budget and related planning; collaborate with a 
network of supporters, parents, the community at-large and the authorizer; and enhance the 
fundraising/development of the school. The following organizational chart represents an 
effective and efficient system for reporting and accountability. 
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The ED will create a cohesive administrative team and clearly defining roles. The IM and DCC 
complete the school’s administrative team. The IM will report directly to the ED and will 
manage all personnel with instructional responsibilities. The DCC reports to the IM and will 
have data management and curriculum assignments. A Business/ Operations Manager (BOM) 
will be a non-administrative role and report to the ED. The BOM will focus on fiscal and 
operational matters. While the ED will be responsible for hiring and discharging all staff, the ED 
will involve the IM in the process when considering instructional staff. The ED will consider 
recommendations from the IM. Staffing for the First Five Years: When creating the staffing 
structure, the Board considered female high school students’ dropout data in BPS over the past 
five years, comments collected as part of our community outreach with various stakeholders and 
conversations with highly successful leaders of charter schools with similar demographics. As 
referenced in I C, the Board developed a growth plan that reflects the anticipated enrollment 
including recruitment and enrollment of targeted student populations. The Board designed a 
viable staffing plan and budget that provides for an effective program. The staffing chart depicts 
the necessary administrative, instructional and support staff needed to fulfill the mission, meet 
goals as outlined in the achievement plan and proactively address anticipated needs of students.  

Number in Position  
 Year 1 

2014-
2015 

Year 2 
2015-
2016 

Year 3 
2016-
2017 

Year 4 
2017-
2018 

Year 5 
2018-
2019 
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Grade(s) Served: 9 9 & 10 9,10,11 9 - 12 9 - 12 
Enrollment: 96 188 276 364 364 

Positions  
Executive Director 1.0 1.0 1.0 1.0 1.0 
Instructional Manager 1.0 1.0 1.0 1.0 1.0 
Data/Curriculum 
Coordinator 1.0 1.0 1.0 1.0 1.0 

English Teachers 2.0 4.0 5.0 6.0 6.0 
Math Teachers 2.0 4.0 5.0 6.0 6.0 
Social Studies Teachers 2.0 4.0 5.0 6.0 6.0 
Science Teachers 2.0 4.0 5.0 6.0 6.0 
Seminar/Acad. Teacher(s) 1.0  2.0  4.0  4.0  4.0  
Physical Ed/Dance 1.0 1.0 1.5 1.5 1.5 
Special Education Teacher 1.0 1.0 1.0 1.0 1.0 
ELL Teacher 1.0 1.0 1.0 1.0 1.0 
Spanish Teacher   1.0 1.0 1.0 
Assistant (Office) .5 1.0 1.0 1.0 1.0 
Business/Operations 
Manager .5 1.0 1.0 1.0 1.0 

Dean of Students 1.0 1.0 1.0 1.0 1.0 
Counselor/Case Managers 2.0 2.0 3.0 3.0 3.0 
Outreach Assistants 2.0 2.0 2.5 3.0 3.0 
Nurse/Health Coordinator 1.0 1.0 1.0 1.0 1.0 
Technology 1.0 1.0 1.0 1.0 1.0 
Maintenance .5 1.0 1.0 1.0 1.0 
Instructional Assistant   1.0 1.0 1.0 
Administrative Asst.   1.0 1.0 1.0 
Comm. Involvement Coor   1.0 1.0 1.0 
Assistant Data/Curr. Coor.   1.0 1.0 1.0 

Total 23.5 34 47.0 51.5 51.5 
Over the course of the charter, the staffing plan and budget provides for multiple teachers being 
assigned to core subject areas. The staffing structure includes the placement of teachers who 
possess dual certifications with preferred certification being in Special Education and one subject 
area. The Board has also created a realistic incentive program to promote/support the acquisition 
of preferred certification resulting in effective support of general education students (including 
at-risk and advanced), SWD, ELL and students who are eligible for FRPL (see Attachment 8a). 
The number of staff increases as the student population increases. The plan projects an increase 
in the number of instructional staff as well as Counselor/CMs and Outreach Assts. to address 
anticipated social/emotional issues student will face. Staff placements, base salaries and 
increases are included in III K. Based on anticipated needs after the third year of operation, the 
Board will phase-in positions such as an Instructional Assistant, Community Involvement 
Coordinator (CIC), Assistant DCC and an Administrative Assistant. For instance, the CIC will be 
added to assist the ED with fundraising, partnerships as well as obtaining sites for student 
internships. The CIC will manage the student internship program. Attachment 8a includes 
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information about hiring, personnel policies and procedures; qualifications used in the hiring of 
teachers, administrators and other employees; recruitment and retention of teachers and details 
about roles and responsibilities.  
C1. CHARTER MANAGEMENT ORGANIZATION: We do not intend to contract with a 
charter management organization.  
D. EVALUATION: Programmatic Audit: CCGP shall submit an annual report to the New 
York State Board of Regents, in accordance with Education law 2857(2). The annual report will 
include a discussion of the progress made toward the school’s achievement goals. The report will 
include information required by the Commissioner of Education in regulations adopted for this 
purpose, such as graduation rates, dropout rates, performance of students on standardized tests, 
total spending per pupil and administrative spending per pupil. Programmatic audits will also 
include any federal entitlement grants and competitive grants including CSP funds. A copy of the 
school’s financial audit will be included in the annual report. Using Data to Evaluate the 
Education Program: In order to determine whether progress is being made in terms of 
achieving goals, the Board will have access to all achievement and financial information and will 
receive reports on student achievement and finance during every Board meeting and other 
priorities on a routine basis. The Board will designate the ED to continuously monitor student 
achievement to determine program effectiveness. School leaders will engage in long-term 
monitoring of results on standards-based, standardized and state assessments. The ED, IM and 
DCC will form a team that will analyze results between standards-based course specific interim 
assessments, previously administered Regents, end-of -year and/or current Regents exams for 
reliability and validity. For example, if results on an interim assessment, previously administered 
Regents exam and/or an internally developed end-of-year exam do not correlate the next step 
would involve analyzing for internal consistency and criterion validity. Aggregate and   
disaggregated student data analysis will guide programmatic recommendations and decisions for 
resource allocation. Achievement data will also be used to target professional development, 
curriculum revisions and overall program effectiveness. During the school year, school leaders 
will meet with instructional staff and other personnel to review students’ academic progress on a 
weekly, quarterly, semester and annual basis in order to monitor and evaluate the effectiveness of 
the program. On a short-term basis, the team will review student results on standards-based 
informal assessments such as: exit slips, guided and independent practice and teacher-made tests 
(that align with NYS regents exams). Achievement will be monitored to inform discussions 
about instruction, assignments to enrichment/academic intervention periods as well as pinpoint 
areas where re-teaching is needed. At the end of each semester, the ED will survey teachers to 
capture feedback about the program and improvement opportunities. Attachment 8a offers the 
plan and procedures for evaluating teachers, the DCC, IM and ED, which aligns with the State’s 
approach to incorporate student status and growth data in the evaluation and improvement 
process. The process and timeline for collecting, evaluating and publicizing family and student 
satisfaction is discussed in the Family and Community Involvement section III I. Review and 
Evaluation of the Board and ED: At CCGP the role of the Board will be to ensure that the 
academic program is successful, that the school’s program and operations are faithful to the 
terms of the charter, consistent with the mission and that the school is a viable organization. 
They will approve and incorporate measurable long-term organizational outcomes and annual 
board and management level goals as part of a strategic planning process. The Board has 
preliminarily engaged in strategic planning by identifying areas, long-term (three-year) and 
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annual goals with metrics that will ensure attainment of the school’s mission. Annual goals will 
be in place for: core subjects, NYSED Regents exams, graduation, college, NCLB, advancement 
of special student populations, parent/community involvement, recruitment and retention, 
network development and fundraising. Attainment of goals will be monitored in terms of whole 
school, each grade level, courses and disaggregated/special student populations. For instance, 
starting with the first year the Board will establish a goal to recruit teachers with dual 
certification with a preference for one being in special education with the metric being 25% of 
hired teachers are dually certified in the preferred areas, another goal might be student 
enrollment and the metric might be 96 students by 5/30 and finally, teacher retention will be a 
goal and the metric might be 80% of those invited sign & return letters by 5/30. The Board will 
monitor progress in achieving outcomes and goals, routinely assess and annually conduct a 
summative evaluation of the quality of the educational program and services. At the end of the 
year, the Board will conduct a final review of attainment of strategic goals and initiate planning 
for the next year. Details about the plan for evaluating the effectiveness of the Board is provided 
in Attachment 5b By-Laws, Article III section 3.1 (a) under Executive Committee. In addition to 
the Board members evaluation process, survey data from staff and families will be reported on, 
by the ED, during regularly scheduled Board meetings and summarized for use as part of the 
strategic planning process. The Board will also evaluate its policies and procedures in terms of 
the budget by considering sufficient line allocations, plans for cash flow, capacity to meet 
financial obligations and budgetary projections. The ED will present results from these various 
data points and the Board will use the information to establish budgetary, personnel and 
programmatic decisions. During each semester, the Board will assess the ED’s progress in 
meeting achievement goals and other priorities. The first semester review will include student 
assessment results (aggregate and disaggregated by cohort, courses and special populations) on 
standards-based interim course specific assessments, previously administered Regents and when 
appropriate current Regents exams. The process will include a review of progress toward 
attainment of achievement goals with a focus on tracking enrollment and attendance of special 
student populations, students who are eligible for free-and-reduced-price lunch and special 
services. At the end of the year, the Board will conduct a summative evaluation of the ED. It will 
be based on the three elements of the Education Law §3012-c (including state and standardized 
assessments) and achievement of additional responsibilities as listed in III C. Operational 
Effectiveness and Fiscal Soundness: The method and timeline to be used to assess the school’s 
operational effectiveness and fiscal soundness are offered in III J.  
E. PROFESSIONAL DEVELOPMENT: Professional development will be designed around 
three core ideas: establishing a team, in a collegial/supportive environment and encouraging/ 
championing the attainment of high academic results. CCGP will support effective development 
and implementation of the education program as well as meet the needs of administrators and 
teachers by establishing a high quality professional development and training plan as described 
in Leverage Leadership.79 The Living the Learning framework from Leverage Leadership will 
drive professional development and training sessions. The focus will be on: What to teach by 
following the data, How to Teach: Leading the training effectively through active engagement 
and How to make it Stick: Holding those accountable by building systems that guarantee PD 
jumps from paper to practice. Staff training will begin in the summer, during twenty-five half-
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‐ 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days and ten full days. Staff will receive training from the ED, IM, DCC, and external 
consultants as appropriate. Attention will be given to orienting employees to the mission and 
culture, the educational program and personnel procedures. Coverage of the academic program 
will include: NYS Common Core and Learning Standards and Assessments, co-teaching, Special 
Ed. requirements, SDAIE, APPR and the evaluation system, the Leadership Model (LM), 
College Summit and eventually Advanced Placement. Additionally, the curriculum development 
process; NWEA resources; Doug Lemov’s Reading Taxonomy; Robert Marzano’s Six Step 
Process for Building Academic Vocabulary; the instructional organizer; online resources that 
align with materials for courses and academic intervention programs; development of reliable in-
house assessments, rubrics and grading procedures; and evidence-based support programs will be 
covered. In The Irreplaceables, Understanding the Real Retention Crisis in America’s Urban 
School80 data revealed retention rates for highly effective teachers ranged between 6% to 17% as 
compared to 6% to 21% for low performing teachers at the end of each year. CCGP will use 
smart retention strategies that have been documented as helping in the retention of staff 
including: consistent provision of feedback, development, resources, recognition, responsibility 
and advancement.81As noted in Attachment 8a, in the section entitled Recruiting & Retaining 
Effective Teachers, CCGP will establish a professional climate that results in purposeful 
teaching and learning as well as the retention of highly effective instructional staff and a 
structured support system for those identified as ineffective or developing. CCGP will establish a 
structure in which staff will collaborate, support and celebrate development. Teachers will 
collaborate during planning times and will learn from each other. During weekly after school 
meetings, administrators will provide at least thirty minutes and assign teachers to showcase best 
practices that they have received recognition for or engage in a demonstration of what they are 
planning and receive feedback. Weekly meetings will also be when support staff, instructional 
staff and school leaders meet for data review sessions. Generally, this aspect of the after school 
meetings will last for an additional hour and will involve the development of teachers’ skill at 
using student data to drive decision-making. These sessions will involve a review of aggregate 
and disaggregated grade level student achievement data and other information. Data reviews will 
be in terms of total grade levels, courses and assessments. The review will lead to a discussion of 
individual student’s progress, analysis of potential factors impeding learning, the creation and 
implementation of an action and monitoring. The LM, as described in Attachment 8a, will build 
instructional capacity, elevate supportive roles of instructional staff, provide opportunities for 
sharing best practices and build the overall capacity of the organization. Based on our system of 
support at CCGP will subscribe to research and establish a reasonable goal of 75% -80% 
retention of effective teachers over five years.82 Details of how teachers will be supported and 
prepared to address the needs of all students with an emphasis on special student populations are 
provided in Attachment 8a – under Qualifications and Responsibilities of Teachers as well as 
The Evaluation Program (Observation & Support). During the school year twelve and one-half 
days of professional development will entail a combination of topics that involve meeting the 
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emerging needs of students, staff and strengthening our progression toward attaining goals 
included in the strategic plan. For instance, data from mid-year staff surveys may identify a 
safety/disciplinary matter and depending on the issue, will be focused on during after school 
meetings or professional development days. CCGP will provide intensive support to teachers as 
described in Attachment 8a under - Intervention. In a study conducted by the University Council 
for Educational Administration just over 50% of newly hired high school leaders/principals were 
retained for three years and less than 30% remained for five.83 As soon as the IM and DCC are 
hired, the ED will begin offering professional development sessions, which will be designed to 
enhance administrators’ skills, support their efforts to meet the school’s mission and key design 
elements as well as lead to retention. The ED will support administrators by committing time to 
building a cohesive team, cultivating habits that build a strong culture and acclimating 
administrators to the core levers to achieve results as outlined in the strategic plan. 
Administrators will be engaged in the curriculum development process with consultants. The ED 
will offer training on the APPR (as described in Attachment 8a), Enhancing Professional 
Practice: A Framework for Teaching, Teacher Evaluation to Enhance Professional Practice, the 
Pathwise Framework Observation Program and the Walk Through Process. In order to advance 
the reliability of observation process, the IM will receive intensive training in the use of the 
observation guide associated with Teacher Evaluation.83 The ED will conduct training sessions 
using Leverage Leadership material to train administrators in implementing workshops regarding 
data-driven instruction, planning, professional development as well as Living the Learning 
Framework and use of culture trackers. Administrators will also receive training on co-teaching, 
the instructional organizer, data management, support programs including the Leadership Model 
and College Summit. The ED will support and prepare administrators to address the needs of all 
students, particularly those in special student populations by enhancing their skills in terms of 
disaggregating students’ achievement results, monitoring those results and collaborating with 
other staff members to implement action plans to attain desirable student outcomes. Retention of 
teachers and administrators will be enhanced further through the monetary incentive aspect of 
the Leadership Model as described in Attachment 8a. The Board will receive High Bar training 
as described in Attachment 5b, Article III 3.1 including managing meetings, developing agendas 
and recordkeeping. At the end of the summer session staff will rank the offerings on a 1-10 scale 
of 1 – 10 to represent their satisfaction with each offering, whether the offering aligned with 
what they will be held accountable for, how meaningful was each to the day-to-day work they 
are expected to engage in with students and whether they will be able to execute the practices. At 
the end of each semester, staff will complete similar surveys that will be designed to gauge 
satisfaction with the overall program, professional development and training, the school’s 
culture, professional climate as well as solicits suggestions. The ED and other administrators will 
analyze results from surveys to determine appropriateness as well as future topics. The ED will 
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review survey results at public meetings. Lastly, the effectiveness of the LM will be based on an 
analysis of performance evaluations of the Leadership teachers and their assigned colleagues.      
 F. FACILITIES: CCGP has not secured a building but is actively working to be located in 
Buffalo. Options include: 1. BPS is planning to return school buildings to the City of Buffalo. 
Many of these buildings have recently served as “swing” schools during the reconstruction 
period. With most of the reconstruction completed, staff and students are returning to their 
permanent facilities. Multiple buildings will be made available. At this point, there is one 
building in particular that is of interest. The facility was formerly School #86 which is located at 
756 St. Lawrence Avenue, Buffalo, NY. Board members have toured the facility, had 
conversations with members of the Buffalo Board of Education, staff members of the Plant 
Operations Department and Buffalo City Division of Real Estate. Based on those conversations it 
is expected that the facility will be returned to the City early in 2014. Once the facility has been 
returned to the City a RFP process will begin. A private firm, Affinity Realty Partners, is 
working with CCGP and will formally submit a proposal to purchase the building. CCGP will 
then lease the facility from Affinity. Affinity members have also toured the building and found 
that the school is generally in good condition but in need of replacement windows and some 
masonry work. The facility is a single story building with 32,981 total square feet and is 
handicap accessible. It sits on 6.5 acres. The building includes fourteen classrooms each with 
plumbing for possible use as science labs. On average classroom are over 1,000 square feet, two 
bathrooms are off the hallway (approx. 200 sq. ft. each), student lockers are in hallways and the 
building is wired for internet. There is a gymnasium (2,275 sq. ft.), stage (653 sq. ft.) 
administrative/ main offices (ranging between 129-295 sq. ft.), a clinic (290 sq. ft.), teachers’ 
lounge area (265 sq. ft.), one room for the Dean of Students (295 sq. ft.), a room possibly for 
small group instruction (179 sq. ft.), a library (1,500 sq. ft.), a cafeteria (1,160 sq. ft.) with a food 
preparation area (229 sq. ft.) and substantial green and parking space (for future expansion). The 
current facility will comfortably accommodate the student population (188) for the first two 
years. In 2014 - 15, the private owners will begin constructing a single-story addition to 
accommodate the full enrollment of 364 students in 9th -12th grades. In 2016-17 space needs 
include: twenty-five total classrooms with labs. By 2017-18 eleven more classrooms will be 
needed. Extra space for Counselors, Outreach Assts. and staff will be included. The estimated 
lease amount for the first year of operation is  $126,000 per year payable in 12 equal 
installments. The second year estimate is $ 252,000 and by the third year, with the new addition, 
the amount is estimated at $378,000 both payable annually in 12 equal installments. Utilities and 
taxes will be included in the monthly lease costs. Option #1 includes: 

Item Year 1 Year 2 
Students 96 188 
Class Sections 3 6 
Average Class Size 32 32 
Average Classroom Size 1,000 1,000 
# of Classrooms Required 4 8 
Classroom Space 4000 8000 
Administrative Space (4) 797 797 
Dean, Clinic, Lounge, Library 2350 2350 
Café/Bathrms/Gym/Storage 5767 5767 
Approx. Sq. Ft. Usage 12,914 16,914 
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Gross Sq. Ft./Student 135 90 
Lease Costs ($/Sq. Ft./Year) $10 $15 
Estimated Annual Lease Costs $126,000 $252,000 
Lease Costs Per Student $1,313 $1,340 
2. A former facility that served as a “satellite” for the BPS Alternative HS is available for rent. 
Leasing of this space would be on a contingency basis in case the RFP process for the St. 
Lawrence property and the school’s occupancy timeline do not align. The property at 531 
Virginia St. in Buffalo, NY has been toured. The facility would be a temporary location for the 
first year since the second floor space will not efficiently accommodate more than 96 students. 
The total square feet are 5600. There is an elevator, space for food storage/distribution, offices, 
small rooms for group instruction and an area for a clinic. Lease cost would be $6 per sq. foot.  
3. In the event that acquisition of one of the previously mentioned facilities do not occur, we will 
pursue acquiring other “swing” schools being returned to the City of Buffalo as well as any other 
school buildings (former charter, parochial or private) that become available. The Board has 
established a five-year budget that provides for leasing of a former school building in the City of 
Buffalo and has included reasonable estimates in the budget to support various lease options.  
4. The former location of the K-8 grades of Tapestry Charter School is available for lease. It is 
located at 38 North Street, is handicap accessible and is 33,849 square feet. The lease cost would 
be $ 7.70 per sq.ft. Members of the Board have toured the facility with the private owner. This 
property is available on a five-year lease only. The monthly costs are $21,725 for a total of 
$260,700 (excluding utilities, fire insurance = $10,140 and taxes = $39,125 all of which will be 
prorated). The Board would need to reallocate funds. Upon approval all negotiations will begin.  
G. INSURANCE: CCGP will conduct a competitive bidding process on and purchase 
comprehensive insurance policies. CCGP has received quotes from the Lawley Insurance 
Company with experience in school insurance. The quote is available upon request. The 
founding Board has included $18,000 annually in the budget for requisite insurance coverage. At 
minimum, the school’s policy will include general liability insurance with $2 million aggregate 
coverage and $1millon coverage for each occurrence; umbrella liability insurance with at least 
$1million in coverage; Director and Officer insurance with at least $1 million in coverage; 
student accident and medical expense insurance with at least $1 million in coverage; insurance 
for privately owned vehicles using parking lot with $500,000 coverage; and property insurance 
with at least $250,000 in coverage for school furnishings, equipment, etc. 
H. HEALTH, FOOD AND TRANSPORTATION SERVICES: Health: CCGP will provide 
all health services as required by law. Pursuant to section 912 of the New York State Education 
Law, the school will hire a nurse to oversee the health services program and to ensure that the 
school complies withal state health service requirements, including those pertaining to 
immunization and diagnostic testing. The nurse will be responsible for disbursing medications, 
treating students who are ill or injured, maintaining first aid resources, training the staff in first 
aid and CPR as well as maintaining student health records. The nurse will provide training to the 
staff regarding the blood borne diseases, often called “Right to Know”. Services may also 
include: physical examinations upon admittance to the school and an annual scoliosis (spinal) 
screening test for all students up to16 years of age. Additionally, an annual vision and hearing 
screening will take place for all students. Pursuant to section 905 of the New York State 
Education Law, the components of vision testing shall include distance acuity, color perception, 
and near vision. Cumulative student health records shall be held until the student is 27 years old. 
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Immunization records will be held 10 years after the immunizations were administered. 
Students’ health records will be kept secure, in a locked storage area, with limited access by the 
nurse and custodian of records. CCGP will ensure that each student has a certificate of 
immunization at the time of registration or not later than the first day of school. A review of 
student immunizations requirements and the proper supporting documents shall be completed for 
all new students. This review will determine if vaccination requirements are met for Diphtheria, 
Polio, Measles/Mumps/Rubella, Hepatitis B, and Varicella. Before a child can be permitted to 
enter and attend school, parents/guardians must present documentation that their child has 
received all required doses of vaccines or has received at least one dose of each of the required 
vaccines and is in the process of receiving the remainder. Families may waive immunization in 
accordance with Public Health Law and expectations shall be waived if a licensed physician or 
nurse practitioner certifies such immunization may be detrimental to the student’s health or the 
parent/guardian hold beliefs, which may include religious beliefs, contrary to such immunization. 
The school will have as many defibrillators and qualified personnel as required by the New York 
State Education Department’s regulations. Food: CCGP will contract with the BPS’s Food 
Service Commissary. The Commissary will prepare the food off site and provide meals (break- 
fast and lunch). The Commissary is reimbursed directly from the Federal Government for 
students who are fully eligible for FRPL. Students who either qualify for reduced meal subsidies 
or do not qualify for subsidies directly pay their portion for their meals to the Commissary. The 
Commissary provides a staff member to collect applicable payment from students. The staff 
person also distributes meals. The number of food service staff members is determined by the 
total enrollment of the school. The Board will make budgetary provisions for food when BPS is 
not in session and for healthy snacks. Transportation: BPS will provide students attending 
CCGP with transportation services for which they are eligible under 2853(4)(b) and 3635 of 
NYS Education Law in a similar manner as to other Buffalo public school students. Services will 
include NFTA bus passes for public transportation and yellow-bus service where applicable. 
Student with disabilities transportation services will be dictated by their individual education or 
504 plans and will be provided in accordance with all applicable State and Federal laws. During 
public meetings, CCGP will inform all parents/ guardians of the need to request transportation 
from BPS prior to the April 1st transportation deadline. CCGP will have a non-traditional start 
time for students as well as a different calendar from BPS. For those days when BPS is not in 
session, the Board has budgeted for the provision of bus passes for students. Meetings have been 
held with the Executive Director of the NFTA and we have received assurances that students will 
be able to receive metro bus passes for transportation to and from school according to CCGP’s 
calendar. In the event that students are ineligible for transportation services parents/guardians 
will be responsible for providing transportation. Outreach Assts. will work with parent/guardians 
to devise ways by which students can receive transportation on an as needed basis. Services will 
be provided only when parents give written permission for such services which could include but 
are not limited to: transportation to have a licensed staff person disburse medication, picking up 
absent students and/or taking suspended students to locations designated by the parent.    
I. FAMILY AND COMMUNITY INVOLVEMENT: During initial community outreach and 
focus groups members of the community, parents and students have been involved in the process 
of developing the application. CCGP requested input and used that feedback to design many 
aspects of the school including: identifying the four areas that make up the school’s academies. 
CCGP will continue to engage stakeholders in ongoing community outreach events. Many 
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community leaders have participated in meetings and have committed their ongoing support for 
the school (see Attachment 2). To further enhance community involvement, at the start of the 
first year of operation and thereafter, the community will be invited to two open house events. At 
the beginning of each school year, an open house and reception will be held. The school program 
will be introduced and attendees will receive surveys that will be collected and results reported 
on by the ED at public Board meetings and during other school events. At the end of the year, a 
second open house will be held and a follow-up survey will be administered and reported on at 
public meetings. The community will have further involvement thorough each representative 
Board member who possesses expertise in an academy. These Board members have committed 
to working with the ED to develop a network of community supporters from each area. The 
network of supporters will be formalized by the third year of operation to cultivate and provide 
locations for student internships. The Board will publicize and hold public meetings throughout 
the school year and the community will be welcome to attend and provide comments. These 
meetings, in accordance with the school’s Open Meeting policy, will be scheduled and made 
public through various means (see Attachment 5b). CCGP will achieve and maintain parent/ 
guardian involvement early during the first summer session. School personnel will have the 
responsibility to establish and maintain connections with parent/guardians and family members 
as part of the supportive services we will have in place for all students. Throughout the year, 
parents will be involved in three key areas: governance, student achievement and behavior as 
well as school accountability. With respect to governance, parents of enrolled students will elect 
a parent to serve as a full voting member of the Board. The school will regularly inform parents 
of the academic and behavioral progress of their student by sending student academic reports 
home and any request for follow-up meetings will be welcomed. Results on the NWEA MAP 
testing and other assessments will be provided to parents. Parents will be informed immediately 
upon any assignment of detention or violation of the student discipline code. Counselor/CMs and 
Outreach Assts. will establish relationships with parents/guardians to better enable the school to 
improve academic achievement and achieve behavioral expectations. Their involvement in 
weekly meetings will facilitate communication between teachers, students and families as well as 
monitor students’ progress and if warranted collaborate to develop action plans in a timely 
fashion. Within the context of data and accountability it is important to ensure the school is 
formally capturing views of parents and students to primarily assess the educational and 
emotional support systems that are in place but also to guide and influence school governance 
and policies. Parent and student surveys will be distributed during the previously mentioned open 
house/parent meetings in September and June. The initial event will be a meet and greet where 
CCGP will introduce the program and host a reception for parents, students and the community. 
During the next two parent-teacher meetings, students and parents will be invited to two College 
Night programs to review the College Summit program and meet with teachers to discuss    
achievement and behavior (see Attachment 3b). The first survey will focus on the program and 
satisfaction with an end-of-year survey including additional questions concerning areas in need 
of improvement in terms of the academic and non-academic program. Surveys will use a scale 
score of 1-5, so the school can establish quantitative measures of satisfaction and will be 
categorized according to grades, subjects and administration. The ED will share results during 
parent-teacher and Board meetings with results being used in annual strategic planning.   
J. FINANCIAL MANAGEMENT: The Board will put methods in place to assess operational 
effectiveness and fiscal soundness in order to ensure proper internal controls and use of the 
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school’s resources. The Board will develop a comprehensive strategic plan that includes 
financial management to ensure each member and designated staff will uphold their fiduciary 
responsibilities. The plan will include a timetable for goals and metrics. The Board has 
established a budget with Charter School Program (CSP) grant funds to support start-up work. 
The Board will establish a Finance Committee that will work closely with the ED, Bus/Op. 
Manager (BOM) and outsourced accountants/CFO (Kirisits & Associates, CPAS, PLLC) to 
monitor finances and report on fiscal matters including a review of actual expenses as compared 
to the budget at every Finance Committee meeting. The ED and BOM will highlight any 
projected overruns or cash shortfalls so the Board will take action to resolve the issues in a 
timely manner. The ED will ultimately be responsible for the protection of financial records, will 
ensure that a strong system of internal controls exists, that duties are separated (to the extent 
possible) to limit potential mismanagement of funds and that any internal control weaknesses 
identified by external auditors are resolved quickly. Payroll and payroll taxes will be the 
responsibility of the BOM, under the direction of the ED with oversight from Kirisits & 
Associates, CPAS, PLLC. The BOM will be responsible to process payroll during each payroll 
cycle and maintain personnel files. The ED, will be responsible for reviewing and signing off on 
the payroll (showing employees paid each cycle) for accuracy. The BOM will serve as a liaison 
to the accountants/CFO, which will perform all bookkeeping functions; process A/P invoices; 
ensure the accuracy of the information; prepare checks, facilitate bank transfers and 
reconciliations as needed. The ED will approve all vendor invoices for payment and along with 
the Treasurer (or other authorized Board member) sign all checks. Checks processed for payment 
will include a copy of the vendor invoice for reference purposes. All check signers are to be 
trained in order to understand their fiduciary responsibility in serving as an authorized check 
signatory on the school’s bank accounts. A summary of outgoing transfers and disbursements 
will be sent to the ED and The Treasurer of the Board on a monthly basis as part of the monthly 
“Treasurer’s Report”. The outsourced accountants/CFOs (Kirisits & Associates, CPAS, PLLC) 
will prepare bank reconciliations, which will be reviewed by the Treasurer of the Board on a 
monthly basis. The ED and BOM will ensure that all school assets are safeguarded and monies 
deposited into a FDIC-insured financial depository. All original books, records/files are the 
property of CCGP. The outsourced accountants/CFO (Kirisits & Associates, CPAS, PLLC) will 
prepare financial statements in accordance with generally accepted accounting principles on a 
monthly basis. Financial statements will include a comparison of actual results to the budget and 
will be delivered to the ED and reviewed at Board of Trustees meetings. A narrative that 
addresses significant financial variances will accompany the financial statements and will be 
provided to the ED and finance committee. While student achievement and finances will be 
discussed at every Board meeting, at the end of the first semester the Board will begin an in-
depth analysis of data about progress related to achievement goals (aggregated & disaggregated), 
stakeholder satisfaction and additional Board priorities. The Board will direct the ED to engage 
in an on-going review of the overall educational program and develop recommendations for the 
next budget. Management will assess student achievement, various financial indicators and 
budgeted expenditures regularly to determine which programs have had the greatest to least 
impact on student achievement and growth. The ED will present findings and budgetary 
recommendations for review by the Board of Trustees. Management and the Board will evaluate 
historical financial trends and financial indicators to make decisions about operational methods, 
to achieve goals and to assist in developing the annual school budget. The Board will develop 
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and approve an annual budget by May 15th of each year. This will allow the hiring of staff, 
incorporation of programs for students and other annual expenditures to be undertaken before the 
next school begins. The ED will be directed to have a student management system in place 
within five years. The Board will hire an external independent CPA to conduct an annual fiscal 
audit of all financial records including the balance sheet, cash flow statement and income 
statement, pursuant to Education Law 2854(1) (c). Additionally, the independent CPA will audit 
the school’s journal entries, payroll and record/receipt filing systems in accordance with auditing 
standards generally accepted in the US and Government Auditing Standards. The fiscal year will 
be from July 1 to June 30 and the first annual audit will include the start up period through to the 
end of the fiscal year. Attachment 8a designates personnel who will manage and be responsible 
for the protection of student and financial records; recordkeeping and reporting; tracking 
enrollment, attendance eligibility, and eligibility of special populations. 
K. BUDGET AND CASH FLOW: The Board has designed the five-year budget to support the 
school mission, proportionally increase as the schools’ population increases and intentionally 
phases-in incentives to immerse students and staff in a college going culture. Throughout the 
initial charter term, the budget conservatively maintains the per-pupil revenue amount of $12,005 
for each year. For the pre-opening and first two years of operation we included start-up funds 
from the Charter School Program totaling $625,000 and a $15,000 donation from Bryant & 
Stratton College. The pre-opening budget includes $230,000 of the CSP grant along with the 
initial donation. Since we intend to vigorously recruit students who are eligible for FRPL, SWD 
and ELL, we anticipate receiving the additional total of $125,000 for meeting one or more of the 
enrollment targets, by the October BEDS reporting date, for underserved student populations. 
Therefore, in the first year of operation we included the balance of $270,000 from the CSP grant 
and $62,500 after the submission of BEDS data. Finally, during the second year of operation the 
balance of $62,500 for underserved student populations was included. Projections for FRPL, 
SWD and ELL students are based on the NYSED Enrollment Targets calculator. Amounts of 
revenue for students with disabilities is based on the formula - Approved Operating Expense per 
Total Aidable Pupil Units multiplied by .828 excess cost ratio times the number of special 
education students times .9. The remaining per pupil disbursements were provided by 
administrators from other charter schools including per pupil estimates for IDEA at $1267 and 
Title One at $1466. The ED will be responsible for fundraising and will be expected to 
aggressively seek private and public funding from foundations and individuals. In the pre-
opening period expenditures for independent contractors include the ED, IM, DCC, BOM for 
initial implementation activities and consultants for curriculum development. Additional 
expenditures include professional development (PD)/training, school equipment, a data 
management system and student technology for assessments. In years 4 & 5 PD will be based on 
staff needs. The Board has developed a realistic management and staffing structure including 
administrative and instructional staff for general education students (including at-risk and 
advanced), SWD, ELL and students who are eligible for FRPL (see Staffing Chart III C.). For 
budgeting purposes, salaries for administrators and teachers were based on the mid to upper 
range of BPS salary schedules which have been frozen for the last nine years.84 The Secondary 
Principal Class 7 schedule was used for the ED, the Director schedule was used for the IM and 

                                                        
84 Buffalo Public Schools, Human Resources – Salary & Retirement Information, 
http://www.buffaloschools.org/hr.cfm?subpage=1560 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the salary schedule for BPS Project Administrator/Supervisors was used for the DCC and all 
includes an annual increase of 3.5%. The BPS teachers’ salary schedule was used for teachers 
CCGP is offering an annual increase of 3.5%. In addition, a salary schedule for various support 
personnel in Buffalo NY was used for all other positions.85 CCGP will provide insurance for 
medical and dental expenses as well as a 403b retirement plan similar to other charter schools. 
The budget includes a number of instructional staff being funded through the Americorp 
program, which covers personnel benefits, payroll taxes and other benefits (see Attachment 9- 
Tab 6 -Lines #67, 68,71 & 73). In the event Americorp personnel are unavailable in Year 1, as a 
contingency we will consider using available amounts from net income and request CSP funds 
(that are listed as part of Year 2) to cover Year 1 operational expenses therefore staff cost will be 
covered by the school budget. This approach will be in place for each year we project hiring 
Americorp personnel. Additionally, we may consider adjusting the amount for lead teachers, 
Leadership Model candidates, highly effective teachers (not in LM) and the number of tuition 
assistance awards given out for teachers to attain preferred certification (see Attachment 9- Lines 
#121 & # 122). The budget supports on-going development of Board members through High Bar 
training. Line items cover phones, insurance, furniture, technology, supplies/materials and the 
College Summit Program. The budget also provides for bus passes, assistance for student 
uniforms, translation services, open houses, food/snacks, computers for online assessments and 
paid internships during Year 3. For Year 1, expenditures for the initial summer program will 
include hourly costs for staff and professional development (PD) as well as student bus passes, 
material and assessments. After the first year, the five-week summer program will be for student 
instruction with staff PD being offered as part of their contracted time in August and during the 
year. The budget includes incentives for both administrators and teachers being involved in the 
LM program. The budget includes the proposed lease amounts over the initial charter. The 
landlord will cover utilities, taxes and maintenance costs (a written estimate is available upon 
request). In Year 3, the Board has provided for the addition of a CIC to assist with fund- raising 
and student internships as well as an Instructional Assistant to support the IM, an Assistant DCC 
and an Administrative Assistant. We will continuously compare the hiring of personnel with 
preferred certifications with student enrollment data to determine the needed to hire more Special 
Education teachers to provide in-class support. For Year 1, the Board made assumptions 
regarding school operations and allocated a percentage to the Special Ed. column using the 
percent of 14.7% from the NYSED target calculator with the balance being allocated to the 
regular education column. Once the charter is granted, the external accounting firm (that 
specializes in charter schools) will develop an accounting system to manage allocations.  
L. PRE-OPENING PLAN:  

Action Responsible Party When 
Elect officers, ratify By-Laws, 
Code of Ethics, form 
committees & hire ED 

Board of Trustees (BOT) Jan. 2014 - At first Board 
meeting. ED - Jan 2014. 

Obtain insurance, file IRS 
Forms, get unemployment no.  

BOT Jan. 2014 

Adopt policies Fin. & FOIL BOT Jan. – August 2014 

                                                        
85 http://www.ihireschooladmiistrators.com/t‐School‐Administration‐s‐New‐York‐c‐
Buffalo‐salary.html 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Refine strategic plan BOT Jan. - Ongoing 
Identify areas/ recruit BOTs BOT Ongoing 
Approve facility, get insurance BOT Jan. - March 2014 
Develop admission applic. 
Send to Regents for approval   

BOT Jan. – Feb. 2014 

Hire IM, DCC & BOM ED & BOT BOM (Jan.2014 part-time) 
Conduct administrator training ED, consultants as appropriate Jan. – July 2014 
Finalize first year budget 
(adjust by adding Sp. Ed tchrs. 
based on dual certifications)  

ED & BOT April – June 2014 

Pursue public &private funds  ED & BOT On-going 
Apply for Consolidated Title I  ED & (BOM) July 2013 
Implement student recruitment  ED & IM Jan. – April 2014 
Establish bank acct. & 501c3  Bd. Treasurer & ED Jan. 2014 
Finalize employee benefit pkg.  BOT Jan. – Feb. 2014 
Contract for audit/fin. services  Bd. Treasurer & ED Jan. 2014 
Start internal financial control- 
payroll, billing, disbursements 

Bd. Treasurer, ED, BOM, 
External Service Provider 

Jan. 2014 

Recruit/hire instructional/other 
staff. Provide calendar, pers. 
policy. Select summer staff 

ED (IM) Jan. - June 2014. Background 
checks/ fingerprinting 
complete    

Setup BOCES contract-SIS  ED Jan. – June 2014 
Acquire furniture, equipment, 
technology, instruc. materials 

ED, IM & BOM Jan. - June 2014 

Conduct student lottery ED April 2014 
Send acceptance packets re: 
intake; uniforms; calendar, 
release forms for records, etc.     

ED & IM April 2014 – On-going 

Secure student records (IEPS) ED, IM, BOM April 2014 - Ongoing 
Give tchrs.class roster/schdles  ED, IM, BOM June -August 2014, 2014 – 15  
Set up summer bus passes  BOM June 2014 
Implement intake/summer prg.  ED, IM, DCC July –August 2014 
See BPS - food and bus passes BOP July – August 2014 
Do phone & internet accts.  ED June – July 2014 
Set up AED/CPR training BOM July – August 2014 
Select benchmarks (NJIT) ED, IM, DCC Jan. – Feb. 2014 
Do backward mapping- Curr. 
Templates, units, tests/rubrics  

ED, IM, DCC (with NJIT & 
Curriculum Specialist) 

Jan. – August 2014 

Acquire/create assessments, 
surveys, data report calendar 

BOT, ED, IM, DCC Jan. - Ongoing 

Offer PD i.e., Safety Plan ED, IM, DCC & consultants  July 2014 – June 2015 
Finalize Sp. Ed. policies/ proc. 
(Contract for related services  

ED, IM, Spec. Ed. Coor. July – August 2014 

M. DISSOLUTION PLAN: Details are provided in Attachment 5b – Article XIV.  
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Attachment 1: Admissions Policy and Procedures  
 
College and Career Girls Prep Charter High School shall not discriminate in its admissions 
against any student based on race, ethnicity, national origin, gender or disability or for any other 
basis that would be unlawful for a public school. The school shall be open to any female child 
who is eligible under the laws of New York State for admission to a public school, and the 
school shall ensure compliance with all applicable antidiscrimination laws governing public 
schools, including Title VI of the Civil Rights Act and 2854 (2) of the New York Education 
Law. New students will be admitted each year without regard to prior measures of achievement 
or aptitude, athletic ability, disability, handicapped condition, ethnicity, race, creed, gender, 
national origin, religion, or ancestry.      
 
Each year, the school will hold information sessions to inform families and community members 
about the admission process (translator services will be used). These informational sessions will 
be held at the school and other community-based locations. The informational sessions will be 
widely publicized through means such as flyers, billboards, local schools, community 
organizations, social media, television, print media, local businesses as well as canvassing area 
neighborhoods. All material will be in multiple languages.  
 
For the most part, students will receive NFTA bus passes. However, all parents will receive 
notification that they must formally request transportation from the BPS district prior to the April 
1st transportation deadline. Families will be encouraged to visit the school to meet the faculty and 
when operational to visit classes in action and meet currently enrolled students. 
 
The Application 
 
Each year, CCPG will conduct recruitment activities. All recruitment activities and publications 
will provide information regarding how applications can be obtained and returned. Applications 
will also be made available during the school’s information sessions as well as at an identified 
facility. Applications will be uniform and available n English and Spanish. Families interested in 
enrolling students at CCGP are required to submit a completed application form. There are no 
application fees associated with the filing of an application. There are no tuition charges for 
attending the school. 
 
Enrollment Period 
CCGP will advertise open registration and families, if they chose, will meet with staff and 
review the expectations of CCGP. Interested families will submit completed applications to 
CCGP until the established deadline, which is April 1st. CCGP will enroll eligible students who 
submit a timely application unless the number of applications exceeds allotted spaces. 
  
Procedures for Lottery 
 
In the event that CCGP receives more applications above the total allotted spaces a public lottery 
will be held. In such cases, students will be accepted from among the applicants by a random 
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selection process. In the event of a need for a lottery, admission preference shall be granted to 
applicants in the following manner: 
 
In the School’s First Year  
 

 First preference is given to students who reside in Buffalo, New York; and  
 Once available spaces are filled (by students whose names were drawn) the remaining 

applicants are placed on a waiting list in the order in which their names were drawn. 
 
This lottery will be conducted in a transparent and equitable manner. The lottery will be 
publicized in a manner consistent with the requirements of section one hundred four of the public 
officers law and will be open to the public. The public lottery process will be audited by a 
disinterested independent organization. All applicants will be notified of the time and the place 
of the lottery and will be invited to attend. 
 
In Subsequent Years 
 

 First preference is given to students who attended the school the previous year and are 
returning to the school; 

 Second preference is given to sisters of students enrolled in the school; 
 Third preference is given to all students who reside in Buffalo, New York; and 
 Once available spaces are filled by: returning students, siblings who are selected for 

enrollment and those residents whose names are drawn, the remaining applicants are 
placed on a waiting list in the order in which their names were drawn. 

 
Place of Residence 
 
A student’s address is the address at which her parent or current guardian resides. A parent or 
guardian is defined as: 
 

 Parent, by birth or adoption; 
 Step-parent; or 
 Legally appointed guardian or foster parent (including a foster agency). 

 
Person in “parental relation” 
 
A person in parental relation refers to a person who has assumed the care of a child because the 
child’s parents or guardians are not available, whether due to, among other things, death, 
imprisonment, mental illness, abandonment of a child, or living outside of the state. A person 
may only qualify as a person of parental relation if no other eligible person applies as parent or 
guardian. Any determination as to who constitutes a person in parental relation must be based on 
the individual circumstances surrounding guardianship and custodial care of the particular child. 
This shall include consultation with the Executive Director. A person who may provide 
temporary care (i.e., babysitter) for a child or children does not qualify as a person in parental 
relation. 
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Families are required to provide documentation to serve as proof and verification of the student’s 
home address. The following documents will be accepted: 
 
 
 

ACCEPTED DOCUMENTS 
 
VALID DATE FOR DOCUMENTATION 

Drivers license Not expired 
Cable bill One year from application deadline 
Documentation from federal, state, or city 
agency which states the home address 

 
One year from application deadline 

 
Gas, electric or water bill 

 
One year from application deadline 

Deed to house or lease agreement  
Any date 

Document from a housing authority or 
Human Resources Administration that 
includes home address 
Medical or Insurance card with home 
address  

One year from application deadline 
 
 
One year from application deadline  

 
If documentation is not received by CCGP by the application deadline, the student shall not be 
eligible for preference in the lottery for admission. CCGP reserves the right to request additional 
documentation to establish proof of residency. In addition, CCGP reserves the right to dismiss 
any student if false documents were submitted.   
 
As a courtesy, CCGP will add untimely application submissions to the bottom of the waiting list 
for a given class based on the date and time the completed application is received. Untimely 
applications received from siblings of students at CCGP will also be added to the bottom of the 
waiting list based on the date and time the completed application was received; these completed 
applications will not be added to the beginning of the waiting list. 
 
The waiting list will be used for one month after the start of the school year. The waiting list will 
be the only official, legal list pending acceptance for the subsequent year, or in the event 
unexpected attrition occurs. 
 
Monitoring Progress Toward Meeting Targets 
 
In accordance with the Charter Schools Act, CCGP aims to attract a student population that is 
similar in demographics to that of the Buffalo Public Schools in which the school will be located. 
Through extensive outreach, CCGP will put forth good faith efforts to attract and retain a 
comparable or greater enrollment of students who reflect the demographics of students of the 
Buffalo Public School District, including students with disabilities, English language learners 
and students who are eligible for the free and reduced price lunch program. CCGP will establish 
preliminary enrollment targets for that align with targets established by the Board of Regents. 
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CCGP will develop an application that will contain optional questions concerning membership in 
a target group. The information will be collected and used by the Executive Director to conduct 
an analysis of the school’s progress toward meeting preliminary enrollment targets, continuously 
monitor and employ additional recruitment efforts as warranted.  
 
Enrollment and Eligibility 
 
All students who are accepted for enrollment will receive notification by a phone call and letter. 
The school’s enrollment forms must be completed by the date required on the forms to secure 
provisional enrollment.  Students may forfeit their right to enroll if the forms required are not 
returned by the designated dates. All new students must take the school’s baseline standardized 
tests.  Parents/guardians and students are encouraged to attend information sessions and 
orientations. They will be expected to sign the Enrollment Form and agree to fulfill their 
obligations to CCGP including adherence to the Code of Conduct. 
 
Existing students will be considered reenrolled for the following school year unless parents 
notify the school otherwise by the end of the current school year. 
 
Vacancies 
 
Barring an unexpectedly high rate if attrition, CCGP does not plan to accept students after ninth 
grade. The random lottery used for student admission also serves to place students in preferential 
order on these waiting lists. CCGP reserves the right to fill a vacancy when unexpected attrition 
occurs. If the school chooses to fill a vacancy, the school will contact the parent or guardian of 
the next student on the appropriate waiting list.   
 
Reasonable attempts will be made to contact the family or guardians of the first student on the 
waiting list to determine whether the student remains interested in enrolling at the school before 
proceeding to the next name on the list. If attempts to contact the student’s parents/guardians are 
unsuccessful, the school may remove that student from the waiting list. The school will maintain 
documentation of attempts made to contact parents/guardians of any student who might be 
removed from the waiting list. 
 
Withdrawal from the School 
 
CCGP is a school of choice. As such, circumstances may arise in which a parent/guardian wishes 
to transfer their child to a different school. Parents or guardians may withdraw students in 
writing. Students who miss five or more consecutive days of school without notifying the school 
are subject to being un-enrolled. A student who attends another school is subject to being un-
enrolled from CCGP. The school ensures the timely transfer of any necessary school records to 
the student’s new school. 
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Attachment 3b: Proposed First Year Calendar  
     

Proposed 2014 – 2015 SCHOOL YEAR CALENDAR 
 

July 1, 2014 Select Staff Orientation re: 
In-Take Process - Staff 
Report 

 

July 2 & 3, 2014  
 

Student In-Take/Assessment   

July 7 – August 8, 2014 
 

Selected Students will be 
offered –  
Fast-Track Program @ a.m. 
Select Staff @ a.m. 
Orientation/Professional 
Development @ p.m. (all 
staff) 

 

August 11– 22, 2014 Professional Development – 
Staff Report (all 
staff/full/day) 

August 11th- First full day 
staff report 

August 25, 2014 Start of School for all 
Students 

August – 5 instructional 
days 

September 1, 2014 Labor Day – School Closed  
September 19, 2013 Half Day for Students – Staff 

Professional Development 
September – 21 
Instructional days 
Open House/Parent 
Meeting 

October 9, 2014 Columbus Day – School 
Closed 

October – 22 
Instructional Days 

November 11, 2014 Veteran’s Day – School 
Closed  

Parent Meeting 

November 27-28, 2014 Thanksgiving recess – 
School Closed 

November – 17 
Instructional Days 

December 24– January 2, 
2014 

Holiday Recess – School 
Closed 

December – 18 
Instructional Days 

January 5, 2015 School resumes  
January 19, 2015 MLK Day – School Closed  
January 20, 2015 Professional Development -

School Closed 
January – 19 
Instructional Days 

February 16 – 17, 2015 President’s Day – School 
Closed 

Parent Meeting 

February 17, 2015 
 
 
 

Professional Development – 
Staff Report 

February – 18 
Instructional Days 

  March – 22 Instructional 
Days 

April 20 – 24, 2015 Spring Break – School April – 17 Instructional 
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Closed Days 
May 25, 2015 Memorial Day – School 

Closed 
May – 20 Instructional 
Days 

June 12, 2015 
 

Last Day of School for 
Students 

June - 10 Instructional 
Days 

June 15 – 26, 2015 Students - Regents exams, 
Extra support classes. 
Staff – 
Orientation/Professional 
Development 

Open House  
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Attachment 4: Student Discipline Policy 
    CONDUCT AND BEHAVIOR 
THE OVERRIDING CODE OF CONDUCT AND BEHAVIOR ASKS ALL STUDENTS AND 
ADULTS AT COLLEGE AND CAREER GIRLS PREP CHARTER HIGH SCHOOL TO BE 
SAFE, KIND AND PRODUCTIVE. THE CCGP COMMUNITY BELIEVES THAT IF THE 
STUDENTS AND THE ADULTS ADHERE TO THIS MAXIM, THEY WILL ESTABLISH 

NECESSARY CONDITIONS TO REALIZE THE MISSION OF THE SCHOOL 
The Dignity For All Students Act 

College & Career Girls Prep Charter High School will keep all students safe and free from harm. 
The governing body will create policies that align with the Dignity For All Students Act and will 
prohibit discrimination and/or harassment of students on school property and at school functions 
by students and/or employees. Harassment can include, among other things, the use, both on and 
off school property, of information technology, including, but not limited to, email, instant 
messaging, blogs, chat rooms, pagers, cell phones, gaming systems an social media websites, to 
deliberately harass or threaten others. This type of harassment is generally referred to as cyber-
bullying. CCGP will be proactive in efforts to establish a safe and orderly environment by 
engaging students as leaders in SafeMeasures and anti-bullying and anti-violence program.     
Teachers are primarily responsible for the day-to-day carrying out of discipline in their 
classrooms. During the summer professional development, personnel will work together to create 
expectations for school-wide on-task behavior that will be consistently applied throughout the 
school. At the start of the school year teachers and students will also collaborate to establish 
expectations for classroom on-task behaviors that align with expectations for school-wide on-
task behaviors. Classrooms will be arranged to maximize student involvement, time-on-task and 
minimize interruptions. Staff will proceed through various levels, as listed below, to address 
inappropriate behaviors:  
LEVEL 1: TEACHER/IN CLASSROOM 
Disciplinary options available to the teacher in the classroom include; 

 In class warning;  
 After- school detention; 
 Parent-teacher communication; 
 Counseling referral; and 
 Discipline referral to the Instructional Manager/Dean of Students. 

LEVEL 2: DETENTIONS -  (Directed by the Dean of Students) 
School Detention: These detentions are held every day except Friday. During the detention 
period, students are to sit quietly. No activity such as listening to music, sleeping, etc. will be 
permitted.  Students will be given assignments to complete during detention. 
Homework Completion: Homework Completion help sessions will be held everyday. A student 
will receive a referral to Homework Completion when homework has not been completed for 
any class. Sessions will be 30 minutes in duration. 
No Shows Detention and Guided Study 

 Parents will receive a phone call upon the first no show to school detention; and 
 If a student does not show to a school detention, her time be doubled and she will have to 

serve detention the next day.  
 If a student does not report to a homework completion session, she will receive detention 

for the following day and her time will be doubled. 
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LEVEL 2: SUSPENSIONS AND EXCLUSIONS 
In-School Suspension: Upon the 2nd no show to school detention or homework completion 
sessions, the student is considered in defiance of school rules and will receive an in-school 
suspension. In-school suspension is intended to remove the student from peers and the class 
environment. This separation provides the student with time to reflect on behavior and a possible 
pattern of behavior that will be more positive. A student serving an in-school suspension reports 
to school at the regular time in full uniform. Each teacher will provide the student with work 
assignments that she must complete under the direct supervision of an assigned teacher. The 
student will not attend any classes. The student will eat lunch in the assigned room. After three 
suspensions in a semester, a student and her parent/guardian must appear before the Discipline 
Review Board. 
Discipline Review Board: College and Career Girls Prep Charter High School will establish a 
Discipline Review Board. The board will be an advisory committee to the Instructional Manager. 
The advisory committee will meet on a monthly basis (date and time to be determined at the 
beginning of each school year) as well as when violations need review. The Instructional 
Manager appoints members to the Discipline Board, which must include the Dean of Students 
and a representative member from: 

 The Counselor/Case Managers’ department (1) 
 The student’s grade level teacher (1) 
 The student’s classmate (1) 
 Members of the faculty-at-large (2) (One will regularly attend Board of Trustee meetings)  

The Discipline Board convenes when a student commits a serious violation of the discipline 
code. These infractions include but are not limited to: 

 Possession or use any weapons or firearms on school premises or at school sponsored 
events;  

 Providing or selling narcotics of any kind in any quantity (immediate expulsion); 
 Inflicting or causing bodily injury or harm to any person on campus; 
 Assault or battery or both, or any threat of force or violence toward anyone; 
 Fighting; 
 Harassment and/or bullying; 
 Theft of, tampering with or unauthorized handling of a teacher’s grade book, textbook, 

handbook, keys, briefcase or other personal items; 
 Tampering with fire alarms or extinguishers; 
 Habitual truancy; and  
 Any infraction considered sufficiently serious by the Instructional Manager. 

The Board will offer recommendations to the Instructional Manager. Recommendations may 
include: disciplinary action, terms of probation and suspension duration. At least one 
parent/guardian and the student must be present. Additionally, during hearings, the Discipline 
Review Board will ask participants to complete an assessment about school culture and the 
results will be shared with school leaders to make improvements. 
Exclusion from Social/Extra-Curricular Activities: Any student can be excluded from social 
activities for academic or behavioral reasons. A student may be excluded from a field trip for the 
following reasons: 

 Receiving a referral within five days of a field trip or social activity; and  
 Receiving a suspension within fifteen days of a field trip or social activity. 
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Disciplinary Probation: Disciplinary probation refers to a period of time, determined by the 
Instructional Manager and based upon recommendations from the Discipline Review Board, 
when a student’s behavior is monitored and evaluated to determine the student’s right to actively 
participate in CCGP activities. The disciplinary probation period is a positive attempt to help the 
student realize that choices carry consequences. Therefore, this period is designed to help the 
student correct her behavior. In cases where disciplinary problems are repeated, the 
parent/guardian, student and Instructional Manager will sign a probation contract. The probation 
contract will indicate how the each party will support the student’s learning efforts and positive 
behavior. The contract will include a growth plan and will be incorporated into an action plan 
that Outreach Assistants monitor as part of graduation plans. 
Probationary Term 

 The Disciplinary probation term will officially begin with the issuance of the probation 
notice and the development of a re-entry plan for the student. The length of probation 
will be determined by the Instructional Manager and may be extended for any violation 
listed under conduct and behavior. 

 Violations of the probationary conditions will result in a nine-week extension of 
probation. 

Out-of-School Suspension: A student may be suspended from CCGP for any of the following 
major violations or for repeating any violations listed under suspension. Length of a suspension 
is determined by the Discipline Review Board, in accordance with the federal Gun Free Schools 
Act, 20 U.S.C.57151 and at the time of the act in question. 

 Brandishing a knife at another person, or possession or use of any weapon(s) or 
firearms on school premises or at school-sponsored events; 

 Possession of an explosive; 
 Unlawfully selling a controlled substance including providing or selling narcotics of 

any kind (immediate expulsion); 
 Inflicting or causing bodily harm to any person on campus; 
 Committing or attempting to commit a sexual assault or committing a sexual battery; 
 Assault or battery, or any threat of force or violence directed toward anyone; 
 Fighting; 
 Theft of, tampering with, or unauthorized handling of a teacher’s grade book, textbook, 

handbook, keys, briefcase, or other personal items; 
 Tampering with fire alarms or extinguishers; and  
 Any infraction considered sufficiently serious by the Instructional Manager (multiple 

suspensions, consistent defiance, etc.). 
Due Process: A student may not be suspended for any misconduct unless that act is related to 
school activity or school attendance occurring within the school and under the jurisdiction of the 
Instructional Manager or occurring within any other school district and that act occurs at any 
time, including, but not limited to; 

 While on the school grounds; 
 While going to or coming from the school; or 
 During or while going to or coming from a school-sponsored activity. 

Parents/guardians and students have due process rights with regards to suspensions. Parents and 
guardians are immediately notified about suspensions proceedings. Notification includes a 
written notice outlining the student’s violations and the suspension process. A hearing with the   
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Instructional Manager and Dean of Students will be held as soon as can be practically scheduled 
whereby the parent/guardian, student and a representative (if the parent/guardian so chooses) 
may be present to be heard. The hearing may also include the Discipline Review Board. 
Parents/guardians are notified in writing of the final determination. Parents have the right to 
appeal suspensions to CCGP’s Board of Trustees. 
Appeals: A parent or guardian must submit an appeal, within 30 days of being informed of a  
suspension, to the Board of Trustees at which time the Board will meet with the Instructional 
manager and the Discipline Review Board. Additionally, parents/guardians can appeal a 
suspension by immediately informing the Instructional Manager of their desire to appeal. A 
meeting will occur as soon as practically possible between the Executive Director, Instructional 
Manager, the parents/guardians and other representatives from the Board of Trustees.                                                          
The suspension will not occur until the appeal has been heard and ruled upon by the Board of 
Trustees. If for some reason the Board of Trustees believes a member is bias, that person will not 
participate in that particular appeal hearing. Instead, a member of the community or a parent will 
be appointed by the Board of Trustees to serve on the committee. CCGP charter will collect 
suspension data, which will be available for District review.  
In the case of a special education student, or a student who receives 504 accommodations CCGP 
will ensure that it makes the appropriate adjustment as necessary to comply with the mandates of 
IDEA and Special Education Laws. Students for whom the Individual Education Plan (IEP) 
includes specific disciplinary guidelines (a Behavioral Intervention Plan or goals and objectives 
related to student behavior) will be disciplined in accordance with those guidelines. If the 
disciplinary guidelines appear not to be effective or if there is a concern for the health and safety 
of the student or others, the matter will be immediately referred to the local district’s Committee 
on Special Education (CSE) to conduct due process hearings. The local district’s CSE will 
determine whether the misconduct was a manifestation of the student’s disability; if placement 
was appropriately and whether appropriate services were received at the time of the misconduct; 
and/or whether behavior intervention strategies were in effect and consistent with the student’s 
IEP and placement. If a connection is found, no penalty will be imposed, and CCGP will work 
with the CSE to consider a possible program modification. If it is determined that the student’s 
misconduct was not a manifestation of her disability and that the student was appropriately 
placed, and the IEP appropriately set forth the necessary behavior goals or interventions, the 
matter will be returned disciplinary review committee. A student identified as having a disability 
will not be suspended for a total of more than ten days during the school year without the 
specific involvement of the district’s CSE prior to the eleventh day of suspension/removal. 
Alternative Instruction: In all cases of suspension, alternative instruction will be provided within 
24 hours of such suspension and shall consist of actual instruction as well as all assignments for 
the duration of the suspension. Two hours of alternative instruction will be provided per day. 
Record Keeping and Transfer: All suspension will be documented in writing including student 
name, description of incident, and disciplinary action taken. As charter schools are subject to the 
federal Family Education Rights and Privacy Act of 1975 (FERPA) which requires a school to 
protect a student’s privacy, CCGP will not disclose any personally identifying information from 
the student’s permanent records except as authorized pursuant to FERPA, or in response to a 
subpoena, as required by law, including FOIL. The parent/guardian of a student under eighteen 
years of age, or students 18 years of age or older, is entitled to access the student’s records by 
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submitting a written request to the Instructional Manager. Further information concerning the 
disclosure of student information and limitations on such disclosure may be found in FERPA.  
CCGP will comply with PART F--GUN POSSESSION- ``SEC. 14601. GUN-FREE 
REQUIREMENTS.``(a) Short Title.--This section may be cited as the `Gun-Free Schools Act 
of 1994'.``(b) Requirements.--``(1) In general.--Except as provided in paragraph (3), each State 
receiving Federal funds under this Act shall have in effect a State law requiring local educational 
agencies to expel from school for a period of not less than one year a student who is determined 
to have brought a weapon to a school under the jurisdiction of local educational agencies in that 
State, except that such State law shall allow the chief administering officer of such local 
educational agency to modify such expulsion requirement for a student on a case-by-case 
basis.``(2) Construction.--Nothing in this title shall be construed to prevent a State from allowing 
a local educational agency that has expelled a student from such a student's regular school setting 
from providing educational services to such student in an alternative setting.``(3) Special rule.--
``(A) Any State that has a law in effect prior to the date of enactment of the Improving America's 
Schools Act of 1994 which is in conflict with the not less than one year expulsion requirement 
described in paragraph (1) shall have the period of time described in subparagraph (B) to comply 
with such requirement.``(B) The period of time shall be the period beginning on the date of 
enactment of the Improving America's Schools Act and ending one year after such date.``(4) 
Definition.--For the purpose of this section, the term `weapon' means a firearm as such term is 
defined in section 921 of title 18, United States Code.`(c) Special Rule.--The provisions of this 
section shall be construed in a manner consistent with the Individuals with Disabilities Education 
Act.``(d) Report to State.--Each local educational agency requesting assistance from the State 
educational agency that is to be provided from funds made available to the State under this Act 
shall provide to the State, in the application requesting such ?assistance--``(1) an assurance that 
such local educational agency is in compliance with the State law required by subsection (b); 
and``(2) a description of the circumstances surrounding any expulsions imposed under the State 
law required by subsection (b), including--``(A) the name of the school concerned;``(B) the 
number of students expelled from such school; and``(C) the type of weapons concerned.``(e) 
Reporting.--Each State shall report the information described in subsection (c) to the Secretary 
on an annual basis.``(f) Report to Congress.--Two years after the date of enactment of the 
Improving America's Schools Act of 1994, the Secretary shall report to Congress if any State is 
not in compliance with the requirements of this title.  
Search and Seizure : The following rules apply to the search of school property assigned to a 
specific student and the seizure of illegal items found therein: (1) School authorities will make an 
individual search of a student’s book bag, desk, lockers, cubbies, and person only when there 
exists reasonable suspicion to believe that a student is in the possession of an item which is 
prohibited on school property or which may be used to disrupt or interfere with the educational 
process; and (2) Searches will be conducted under the authorization of the Instructional Manager 
and/or Dean of Students. Items which are prohibited on school property, or which may be used to 
disrupt or interfere with the educational process, may be removed from student’s desks, book 
bags, lockers, cubbies and person by school authorities. 
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Attachment 5b: By-Laws 
 
 
BY-LAWS of College and Career Girls Prep Charter School (CCGP) 
 
Article I MEMBERS 
 
1.1 The Founding Group and Initial Board of Trustees at CCGP shall be comprised of 

the same members. 
 
Article II TRUSTEES 
 
2.1 Powers.    CCGP shall be managed by the Board of Trustees (“Trustees”). Trustees shall act 

only through the Board of Trustees, and shall have no power as individual trustees. 
2.2 Qualifications. Each trustee shall be at least 18 years of age. Trustees shall have such other 

qualifications as may be prescribed by the Certificate of Incorporation of these Bylaws. 
2.3 Number. 
2.3.1. Voting Trustees. The number of voting Trustees on the Board of Trustees shall not be less 

than five and not more than 25. Any newly created Trustee positions will be filled in 
accordance with section 2.7 below. If the Board of Trustees votes to decrease the number of 
Trustees, such a decrease shall not affect the term of any incumbent Trustee. If new Trustee 
positions are created, the Board of Trustees shall determine the class(es) of the additional 
Trustee (s) in accordance with the principles of section 2.5. 

2.4 Initial Trustees; Nomenclature. The fifteen members of the initial Board of Trustees 
(“Initial Trustees”), and their respective Board positions, shall be designated by majority vote 
of the founders.   

2.5 Terms. At the first Annual Meeting, the Trustees shall be divided into three equal classes to 
serve one, two and three –year terms respectively (“Classification Terms”) so that thereafter, 
one-third of the Trustees’ terms shall expire at the time of the Annual Meeting over the 
subsequent three years. Each Trustee elected after the expiration of a Classification Term 
shall hold office for a term of three years. Each Trustee may be elected to a successive term. 

2.6 Election of Trustees. After the expiration of the Classification Terms of an initial Trustee 
(or as of the first Annual Meeting following the earlier death, resignation or removal of an 
Initial Trustee), such Trustee Board position shall be considered open. No special 
qualification, residence or affiliation requirements are imposed by these by-laws in respect of 
such seats. Candidates for open Board positions shall be nominated as follows: a Nominating 
Committee designated by the Board and composed of Trustees whose terms are not expiring 
shall nominate one or more candidates for each open seat. At each Annual Meeting, the 
Trustees shall, by a majority of votes cast, elect Trustees (to the extent there are open Board 
positions) and elect officers of the school for the ensuing year; the Trustees shall transact 
such other business as may properly come before the meeting. In the event that no candidate 
receiving a majority of votes cast, the two candidates receiving the highest number of votes 
shall participate in a run-off until one candidate receives a majority of the votes cast. Blank 
votes or abstentions shall not be counted in the number of votes cast. Any Trustee duly 
elected at an Annual Meeting shall hold office until the expiration of his or her term and until 
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his or her successor is elected and qualifies (or until his or her earlier death, resignation or 
removal). The parent member will be elected by a majority vote of parents. The Board of 
Trustees will make arrangements for parental participation in the voting process.  

2.7 Newly Created Trusteeships and Vacancies.  Both newly created Trusteeships resulting 
from an increase in the number of Trustees and vacancies among the Trustees for any reason 
including, without limitation, the removal of a Trustee, may be filled by a vote at any 
meeting of the Board of Trustees of a majority of the Trustees then in office. A Trustee 
elected pursuant to this section of these by-laws shall hold office until the next Annual 
Meeting of the Board of Trustees at which the election of Trustees is in the regular order of 
business and until his/her successor shall be elected and shall qualify, or until such Trustee’s 
earlier death, removal or resignation. 

2.8 Removal of Trustees. Trustees and officers of charter schools may only be removed in 
accordance with the notice and voting procedures in Education Law § 226(8), as opposed to 
“with or without cause.” As used in these by-laws, “entire Board of Trustees” means the total 
number of Trustees entitled to vote which the school would have if there were no vacancies 
on the Board of Trustees. 

2.9 Annual Meeting. The Annual meeting of the Board of Trustees shall be held in the month of    
December of each year at the main facility of the school, or at such other place and at such 
time as shall be determined by the Board of Trustees or the Chairperson and designated in the 
notice or waivers of notice of the meeting.                        

2.10 Annual Financial Report. At each Annual Meeting of the Board of Trustees, the 
Chairperson and Treasurer shall present an annual financial report showing in appropriate 
detail the following; 

 the assets and liabilities of the school as of the end of the fiscal year; 
 the principal changes in assets and liabilities during such fiscal year; 
 the revenue or receipts of the school, both unrestricted and restricted to 

particular purposes during such fiscal year; and 
 the expenses or disbursements of the school, for both general and restricted 

purposes, during such fiscal year. 
This annual financial report is a requirement separate from that of the filing of an annual 
report with the charter entity and the Board of Regents in accordance with Section 2.11 or 
from any other financial reporting requirements the Board of Trustees may have. 

2.11Annual Report. In accordance with the New York Charter School Act, an annual report 
shall be submitted to the to the Board of Regents (the “charter entity”). This annual report 
shall be in the form and contain information as prescribed by the New York Charter School 
Act, and shall include a copy of the most recent independent fiscal audit of the school, which 
will be monitored and compiled by the Finance Committee. 

2.12 Regular and Special Meetings. Regular or any special meetings of the Board of Trustees 
may be held in Buffalo, New York. Regular meetings of the Board of Trustees may be 
held at such times as may be fixed from time to time by resolution of the Board of 
Trustees. Special meetings of the Board of Trustees may be called at any time by the 
President on the request of any two Trustees, or may be called as otherwise determined by 
the Board of Trustees. The Board of Trustees will meet twice every month, although it 
recognizes that in the early years it may need to meet more to ensure a smooth opening. 
The board of trustees will have a committee structure (Article III, section 3.1) in key 
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functional areas such as executive, student achievement, finance, parent/community 
involvement and facility. Substantive work will occur in committee meetings, which will 
take place when the full board is not scheduled to meet. 

2.13 Quorum. A majority of the entire Board of Trustees shall constitute a quorum for the 
transaction of business or of any specified item of business, but a majority of the Trustees 
present, whether or not a quorum is present, may adjourn any meeting to another time and 
place. 

2.14 Notice or Waiver of Notice of Meetings. Trustees shall be notified of annual, regular and 
special meetings of the Board of Trustees. Notice of any adjournment of a meeting of the 
Board of Trustees to another time or place shall be given to the Trustees who were not 
present at the time of the adjournment and, unless such time and place are announced at the 
meeting, to the Trustees who were present. Notices shall state the time and place of the 
meeting and shall indicate that they are being issued by or at the direction of the person 
calling the meeting. Notice of each meeting of the Board of Trustees shall be given to each 
Trustee not later than noon, New York time, on the seventh day prior to the meeting. 
Notices are deemed to have been given: by mail when deposited with the first class postage 
thereon prepaid, at a post office or official depository under the exclusive care and custody 
of the United States Postal Service; by telegram at the time of filing; by messenger at the 
time of delivery; by electronic mail at the time of transmission; and by facsimile at the time 
of confirmation of transmission, mechanical or otherwise. Notices by mail, telegram, 
messenger, electronic mail or facsimile shall be sent to each Trustee at the address, 
electronic mail address, or facsimile number designated by him/her for that purpose or, if 
none has been so designated, at his/her last known address. Notice of any meeting of the 
Board of Trustees need not be given to any Trustee who submits a signed Waiver of 
Notice, whether before or after the meeting, or who attends the meeting without protesting, 
prior thereto or at the commencement thereof, the lack of notice to him/her. If the purpose 
of a meeting of the Board of Trustees is the removal of any director, the notice of waiver of 
notice of such meeting shall so state. 

2.15 Open Meetings. Notwithstanding any other provisions of these By-laws, CCGP shall 
comply with the New York Open Meetings Law. All board and committee meetings will be 
publicized in local print press (the ArtVoice, Buffalo News, Challenger and Criterion 
newspapers); through public media services and social media; and in public areas in the 
school at least two weeks in advance. Minutes will be taken at all board and committee 
meetings. Minutes will be created within two weeks of the meeting and one week for 
executive sessions consisting of any vote matters and recordation.   

2.16 Executive Session To the extent permitted by the New York Open Meetings Law, regular 
or special meetings of the Board of Trustees may be conducted in Executive Session. 
Topics for an executive session will be limited to those few confidential matters identified 
in the New York Open Meetings Law. 

Action by the Board of Trustees 
(a) Except otherwise provided in Sections 2.18 and 2.19 of these By-laws, any reference in 

these by-laws to action to be taken by the Board of Trustees shall mean such action at a 
meeting of the Board of Trustees except as otherwise expressly required by law or by 
these by-laws, the vote of a majority of the Trustees present at the time of the vote, if a 
quorum is present at such time, shall be the act of the Board of Trustees. In any case in 
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which a Trustee is entitled to vote, he/she shall have no more than or no less than, one 
vote. 

(b) Pursuant to the Education Law, if any Trustee shall fail to attend three consecutive 
meetings without excuse accepted by the Board of Trustees, the Trustee shall be deemed 
to have resigned, and the vacancy shall be filled. 

 
ARTICLE III  EXECUTIVE AND OTHER COMMITTEES 
 
3.1 Executive and other Committees of Trustees.  

(a) The Board of Trustees, by resolution adopted by a majority of the entire Board of 
Trustees, may designate from among its members an Executive Committee, consisting of 
five, and other standing committees (student achievement, finance, parent/community 
involvement and facility), each consisting of three or more Trustees, and each of which, to 
the extent provided in the resolution, shall have all the authority of the Board of Trustees, 
except that no such committee shall have authority as to the following matters: 
 filling of vacancies in the Board of Trustees or in any committee; 
 fixing of compensation for Trustees for serving on the Board of Trustees or on any 

committee; 
 amendments or repeals of the by-laws or the adoption of new by-laws; and 
 amendments or repeals of any resolution of the Board of Trustees, which, by its terms, 

shall not be so amendable or repeatable.   
The committees are: 

• Executive Committee (EC) - will be chaired by the President. It will be comprised of 
board members who serve as chairs of standing committees. The EC will facilitate all 
governance and decision-making of the board by serving as a communication link 
with other board members to set the policy agenda and plan agendas for board 
meetings. The EC will also engage in Board of Trustee recruitment, nominations, 
orientation, training as well as an annual self-assessment and evaluation. In terms of 
training, self-assessment and evaluation, the Founding Board will be involved with 
the High Bar79 organization to ensure the Board has a shared understanding of 
governance and management as well as the capacity to effectively lead CCGP. The 
Founding Board will employ the High Bar process to leverage results in terms of 
academic excellence, organizational sustainability and outstanding results for all 
students. At CCGP, the Board’s primary responsibility is to ensure that all students 
get a great education that prepares them for college. This will be accomplished by 
combining knowledge and action to achieve excellence. The Board will be keenly 
aware of the key charter promises and as part of the High Bar process know how to 
measure and evaluate the attainment of those promises while engaging in the High 
Bar standards-based appraisal system. The Board will consistently tackle significant 
strategic issues that directly impact educational results for current students and those 
in the future. This will be accomplished by ensuring the use of reliable data to make 
decisions, measure organizational improvement and continuously improve. For 
instance, the Board’s accountability will include monitoring the educational 

                                                
79 www.reachthehighbar.com 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performance and progress of students with a focus on the aggregate as well as 
disaggregated perspectives including cohort and targeted student populations. 
Therefore student achievement and other substantive issues will be addressed at the 
committee level and serve to guide the decision-making process of the full Board. 
Work of each committee will be evaluated to ensure alignment with the overall 
mission and direction of the organization. The results from self-assessments and 
evaluations will be analyzed annually by the EC and used for development and 
training purposes to ensure continuous improvement and effectiveness.      

• The Student Achievement Committee - will be chaired by the Vice President. It’s 
main role will be to assure that academic excellence is defined and that the board 
approves annual goals to attain academic excellence. The committee will assume the 
primary responsibility for working with the Executive Director to define academic 
excellence, ensure that all board members know the charter promises that were made 
to the community and the authorizer and to devise clear and consistent measures to 
monitor attainment of these goals.     

• The Finance Committee - will be chaired by the Treasurer. It will be responsible for 
working with the Executive Director and Business Manager to create the upcoming 
fiscal year budget; presenting budget recommendations to the Board of Trustees; 
monitoring implementation of the approved budget on a regular basis and 
recommending proposed budget revisions; and recommending to the Board 
appropriate policies for the management of school assets.     

• The Parent/Involvement Committee - It will be responsible for developing and 
strengthening ties to a broad and diverse community from which the school will draw 
students. The committee will primarily be responsible for promoting involvement 
with the school as well as designing fundraising events.  

• The Facility Committee – It will be responsible for ensuring the building and 
surrounding areas are designed to meet the growing needs of the school by providing 
for updated technological services, space for sports and community events as well as 
parking. The committee will engage the surrounding community, teachers, students 
and families in the overall design.     

 (b) The Board of Trustees may designate one or more Trustees as alternate members of any 
such committee, who may replace any absent member or members at any meeting of such 
committee. 
(c) The Board of Trustees may create such special ad hoc committees, as it may deem 
desirable.  Special ad hoc committees shall have only the powers specifically delegated to 
them by the Board of Trustees and in no case shall have powers which are not authorized for 
standing committees.   
(d) All committees of the Board of Trustees shall serve at the pleasure of the Board of 
Trustees. Members of committees who are designated by the Board of Trustees shall serve at 
the pleasure of the Board of Trustees. 

 (e) The Executive Committee shall include a Parent Seat agreed upon by a majority vote of 
the entire Board. 
(f) The Finance Committee, created and operating under the guidelines relating to 
committees as set forth in these by-laws, shall have and may exercise the authority, without 
limitation, to: 
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 recommend the annual appointment of the school’s auditors; 
 review with the school’s auditors the scope of the audit ad non-audit assignments and 

related fees, accounting principles the school shall use in financial reporting, internal 
auditing procedures ad the adequacy of the school’s internal control procedures; 

 take all actions necessary and appropriate in light of and in order to comply with, all 
applicable statutes, rules and regulations of regulatory agencies and bodies; and 

 perform such other matters as the Board may assign from time to time. 
3.2 Organization, Meetings of Committees. The President of the Board of Trustees shall be the 

chairperson of the Executive Committee, and the Secretary of the Board of Trustees shall act 
as secretary thereof. All committees may adopt rules governing the time of, the method of 
calling, or the method of holding their meetings, and the conduct of their affairs. All 
committees shall keep a record of their acts and proceedings in accordance with the New 
York Open Meetings Law and shall report thereon to the Board of Trustees. 

3.3 Quorum and Manner of Acting. A majority of the members of a committee shall constitute 
a quorum for the transaction of business, and the act of a majority of those present at a 
meeting at which a quorum is present shall be the act of the committee, the members of a 
committee shall act only as a committee. 

 
ARTICLE IV  OFFICERS 
 
4.1 Officers. At each annual meeting, the Board of Trustees shall elect, by plurality of the votes 

cast for each office, a President, a Vice President, a Secretary, a Treasurer and such other 
officers or assistant officers as it may determine. Any two or more offices may be held by the 
same person, except the offices of President and Secretary or the offices corresponding 
thereto. 

4.2 President. The President shall be elected from among the members of the Board of Trustees. 
He/She shall be the senior volunteer leader of CCGP who shall preside at all meetings of the 
Board of Trustees and the Executive Committee. The President shall be an ex officio member 
of all committees. The President shall oversee implementation of board and school policies 
and ensures that appropriate administrative practices are established and maintained. Unless 
otherwise provided by these By-laws or in a resolution of the Board of Trustees by creating 
or modifying a special/ ad hoc committee, he/she shall appoint the members and chairpersons 
of all special committees. The President shall perform such other duties as may from time to 
time be assigned to him/her by the Board of Trustees. No Trustee may serve concurrently on 
the Board of Trustees as President. 

4.3 Vice President The Vice President shall be the secondary volunteer leader and support the 
activities of the President. The Vice President shall be elected from among the members of 
the Board. If the President is absent or if there is a vacancy in the office of the President, then 
the Vice President shall perform all the duties of the Chairperson and in so acting shall have 
all the powers of and be subject to all the restrictions upon the President. The Vice President 
shall perform such duties as may from time to time be assigned to such Vice President by the 
Board of Trustees or the President. 

4.4 Treasurer. The Treasurer shall provide direction for the financial management and facilitate 
the meeting financial oversight responsibilities. The Treasurer shall be responsible for 
preparing the annual budget of projected Board expenses, which upon approval by the Board, 
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shall be submitted to the school Business Manager. The Treasurer shall also ensure that all 
Board expenditures follow policies established by the Board. Additionally, the Treasurer 
shall be responsible for the review and acceptance of all interim unedited Financial 
Statements prepared by the school Business Office that are presented at Board Meetings. The 
review of Financial Statements will include all school bank account reconciliations for the 
corresponding financial reporting period.  

4.5 Secretary. The Secretary shall provide direction for the keeping of legal documents 
including minutes of all meetings of the Board of Trustees. The Secretary shall act as 
secretary of all meetings of the Board of Trustees and of the Executive Committee, and shall 
keep the minutes thereof in a proper recording method. The Secretary shall see that the 
school gives out notices as required. The Secretary shall have charge of the books, records, 
and papers of the school. The Secretary shall see that the reports, statements, and other 
documents as required by law are properly kept and filed. The Secretary shall perform such 
other duties as may from time to time be assigned to the Secretary by the Board of Trustees 
or by the President. No Trustee may serve concurrently on the Board of Trustees as 
Secretary. 

4.6 Term. Each officer shall hold office until death, resignation, removal or until the next annual 
meeting of the Board of Trustees and until his/her successor shall be elected and shall 
qualify, whichever first occurs. Trustees and officers of charter schools may only be removed 
in accordance with the notice and voting procedures in Education Law § 226(8). 

4.7 Resignations. Any officer may resign at any time, in writing, by notifying the Board of 
Trustees. Such resignation shall take effect at the time therein specified and, unless otherwise 
specified therein, the acceptance of such resignation shall not be necessary to make it 
effective. 

4.8 Vacancies. A vacancy in the office of any officer caused by death, resignation,  
removal or other cause shall be filed for the unexpired portion of the term by a majority of 
the votes cast by the Trustees at any regular or special meeting. In the case that no candidate 
receives a majority of the votes cast, the two candidates receiving the highest number of 
votes shall participate in a run-off, until one candidate receives a majority of the votes cast. 
Blank votes or abstentions shall not be counted in the number of votes cast. 

 
ARTICLE V  CONTRACTS, LOANS AND GRANTS 
 
5.1 Contracts. Except as otherwise provided by law, the Board of Trustees may, prospectively 

or retroactively, authorize the Secretary or, prospectively, authorize any other officer(s) or 
agent(s) of the School, in the name and on behalf of the School, to enter into any contract.  
Any such authority may be general or confined to specific instances.  

5.2 Loans. The Board of Trustees may prospectively authorize the Treasurer or any other 
officer(s) or agent(s) of the school to effect loans and advances at any time for the school 
from any bank, trust company or other institution, or from any firm, corporation or 
individual, and for such loans and advances to make, execute and deliver promissory notes, 
bonds or other certificates or evidences of indebtedness of the school, and when authorized to 
do so to pledge and hypothecate or transfer, to the extent permitted by law, any securities or 
other property of the school as security for any such loans or advances.  Such authority 
conferred by the Board of Trustees may be general or confined to specific instances.  
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5.3 Grants. The Board of Trustees, on the basis of written recommendations from individual 
Trustees, officers and employees of the school, may, prospectively or retroactively, authorize 
the President, on behalf of the school, to make grants and other contributions. 

 
ARTICLE VI  COMPENSATION OF TRUSTEES 
6.1 Compensation of Trustees. No compensation shall be paid by the school to any Trustee for 

services as such. Trustees and officers may be reimbursed or advanced reasonable expenses 
relating to the execution of their duties as Trustees or officers in any manner prescribed by 
the Board of Trustees. Such a Trustee or officer shall not, for purposes of Section 720-a of 
the New York Not-for-Profit Corporation Law, be considered compensated solely by reason 
of reimbursement or being advanced his or her actual expenses incurred in attending 
meetings or otherwise in the execution of such office. 

 
ARTICLE VII  INDEMNIFICATION; INSURANCE 
 
7.1 Indemnification of Trustees and Officers. In accordance with Section 721 of the  

New York Not-for-profit Corporation Law, the School shall, to the fullest extent permitted, 
and in the manner prescribed, by Sections 721, 722, 723 and 725 of the New York Not-for-
Profit Corporation Law, as amended from time to time, indemnify any person who is or was 
made, or threatened to be made, a party to any action or proceeding, whether civil or 
criminal, whether involving any actual or alleged breach of duty, neglect or error, any 
accountability, or any actual or alleged misstatement, misleading statement or other act or 
omission and whether brought or threatened in any court or administrative or legislative body 
or agency, including an action by or in the right of the School to procure a judgment in its 
favor and an action by or in the right of any other corporation of any type of kind, domestic 
of foreign, or any partnership, joint venture, trust, employee benefit plan or other enterprise, 
which any Trustee or officer of the school is serving or served in any capacity at the request 
of the school, by reason of the fact that he, his testator or intestate, is or was a Trustee or 
officer of the school, or is serving or served such other corporation, partnership, joint 
venture, trust, employee benefit plan or other enterprise in any capacity, against judgments, 
fines, amounts paid in settlement, and expenses (including, without limitation, attorneys’ 
fees, costs and charges) incurred as a result of such action or proceeding, or appeal therein. 
The school shall reimburse or advance to any person referred to in this section the funds 
necessary for the payment of expenses (including, without limitation, attorneys’ fees, costs 
and charges) incurred in connection with any action or proceeding referred to in this section 
to the fullest extent permitted by New York Not-for-Profit Corporation Law Sections 721, 
722, 723 and 725. 

7.2 Insurance.  In accordance with Section 726 of the New York Not-for-Profit Corporation 
Law, the school shall prescribe and maintain insurance to indemnify Trustees and officers of 
the school, on any terms and conditions set forth in a resolution of the Board of Trustees. 

 
ARTICLE VIII BOOKS AND RECORDS 
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8.1 Where Books Are To Be Kept. Correct and complete books and records of account and 
minutes of the proceedings of the Board of Trustees and the Executive Committee shall be 
kept at the school. 

 
ARTICLE IX  FISCAL YEAR 
 
9.1 Fiscal Year. The fiscal year of the School shall begin on July 1 and shall end on June 30 in 

each year. 
ARTICLE X  CORPORATE SEAL 
10.1 Corporate Seal. The Board of Trustees may adopt a Corporate Seal and authorize it to be 

used by causing a facsimile to be affixed or impressed or reproduced in any other manner. 
 
ARTICLE XI  OFFICE 
11.1 Office. The office of the school shall be located in Buffalo, New York at such address as 

may from time to time be fixed by the Board of Trustees. 
 
ARTICLE XII AMENDMENTS 
12.1 Amendments. These By-laws or any one or more of the provisions thereof may, at any 

annual, regular of special meeting of the Board of Trustees, be amended by changing, 
altering, suspending, supplementing or repealing the same; provided, however, that no By-
laws by which any specified action by the Board of Trustees shall be amended, changed, 
altered, suspended, supplemented or repealed by a smaller vote than that required for action 
there under. Material amendments to by-laws are not effective without the approval of the 
Board of Regents and may require formal revision of the school’s charter.  

 
ARTICLE XIII OTHER TRUSTEE POWERS 
13.1 Appointment of an Executive Director. The Board of Trustees may appoint and remove 

by majority vote of the entire Board, and in accordance with the terms and conditions of 
employment of an Executive Director whose responsibilities include education-related 
matters. This section 13.1 is subject to the terms of any other contracts entered into by the 
school. 

13.2 Removal of Employees other than the Executive Director. The employees of CCGP, 
other than the Executive Director, shall report to the Executive Director, as determined from 
time to time by the Board of Trustees. The Board of Trustees shall have the power to 
remove teachers and other staff members by vote of the Trustees then in office, subject to 
the provisions of any applicable collective bargaining agreement or other contracts entered 
into by the school. 

13.3 No Limitation. The enumeration of certain miscellaneous powers in this Article XIII shall 
not be construed as a limitation of any powers of the Board of Trustees. 

 
Article XIV  DISSOLUTION PLAN 
14.1 Dissolution. CCGP will establish an escrow account of no less than $75,000.00 to pay for 
legal and audit expenses associated with dissolution should it occur. In the event of the 
dissolution of CCGP, the Board of Trustees will delegate to the Executive Director the 
responsibility to manage the dissolution process. If the dissolution process extends beyond the 
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time in which the Executive Director is employed, the Secretary of the Board of Trustees will be 
responsible for completing the dissolution process. The Secretary will also be responsible for 
retaining necessary financial and operational records. The school will follow all procedures as 
directed by the New York State Education Department (NYSED) in conformance with the 
charter and all applicable provisions of the Education Law. In the event of closure, the Board’s 
preference will be to transfer fixed assets (if any, after the payment of all debts) to another 
charter high school within the school district. As soon as a decision has been reached to close, 
the Executive Director will notify families of enrolled students in writing of the decision to 
dissolve the school and of the process for enrolling their student in another public school. 
Additionally, the school will immediately hold informational meetings with families of enrolled 
students to inform them of the decision, the enrollment process and options. CCGP will comply 
with any procedures required by NYSED Education Law §§ 219 and 220 and any Closing 
Procedures specified by NYSED. In accordance with a timetable set by NYSED but no later than 
July 1, whichever is earlier, the school will transfer all student records to the student’s school 
district of residence as well as make available a copy of such records to each student’s parent or 
legal guardian.  
 
Article XV   DESIGNATED PRIORITIES 
  
The Board will establish a reporting schedule for the following designated priorities: academic 
progress of students with a special focus on those facing academic challenges and targeted 
student populations, attendance/ discipline, staff/student recruitment and retention, evaluation of 
teachers, parent involvement, collaborative efforts with supporters and fundraising. 
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Attachment 5c: Code of Ethics 
 
Code of Ethics 

 
 
All Trustees, officers and employees of College and Career Girls Charter High School (CCGP) 
are expected to behave at the highest level of professional standards and ethics. The Code of 
Ethics is meant to provide guidance and standards of conduct expected of all trustees, officers 
and employees. The following Code applies to Trustees, officers or employees as specified: 
 

 The Board of Trustees (the “Board”), officers and employees shall conduct its affairs 
subject to the Charter Schools Act, applicable provisions of the Education law, as well as 
the school’s charter and by-laws and other applicable provisions of law and regulations. 
The Board may delegate aspects of the management of the activities of the school to 
others, so long as the affairs of the school are managed and its powers are exercised, 
under the board’s ultimate jurisdiction. 

 
 Trustees shall avoid at all times engaging in activities that would appear to be unduly 

influenced by other persons who have a special interests in matters under consideration 
by the Board. If a Trustee inadvertently engages in such activities, such Trustee shall 
promptly notify the Board in writing of such activities and shall disclose all known facts 
prior to participating in a Board discussion of these matters. 

 
• Trustees, officers and employees shall make full disclosures wherever there may be a 

conflict of interest with respect to a matter under discussion or consideration by the 
Board. This includes but is not limited to: holding of investments in conflict with official 
duties, private employment in conflict with official duties, future employment and other 
standards relating to the conduct of officers and employees as may be deemed advisable. 

 
 Trustees, officers and employees shall not acquire or receive any gift for their personal 

use from someone doing business with the school. This includes directly or indirectly, 
soliciting any gift, or accepting or receiving any gift having a value of seventy-five 
dollars of more, whether in the form of money, service, loans, travel, entertainment, 
hospitality, things or promises, or in any other form, under circumstances in which it 
could reasonably be inferred that the gift was intended to influence or could reasonable 
be expected to influence an individual in the performance of official duties or was 
intended as a reward for any official action. 

 
 Trustees, officers and employees may work on political campaigns on non-school time. 

However, Trustees, officers or employees may never ask a subordinate, a student or a 
parent/guardian of a student to work on or give to any political campaign. 

 
 Trustees, officers and employees owe their loyalty to the school. Therefore, they may not 

communicate with the school on behalf of a person or a firm unless such communication 
is part of their official duties for the school. They will not disclose confidential 
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information acquired in the course of official duties or use such information to further 
personal interests.  

 
 Trustees, officers and employees may not use confidential school information for a non-

school purpose or disclose it to a person or a firm for non-school purposes. 
 

 Trustees, officers and employees may not have a financial relationship with supervisors 
or subordinates outside of their employment relationship with the school and the Board. 
They may not receive, enter into any agreement, express or implied, for compensation for 
services to be rendered in relation to any matter before any municipal agency over which 
they have jurisdiction or to which he has the power to appoint any member, officer or 
employee. Further, they may not receive, or enter into any agreement, express or implied, 
for compensation for services to be rendered in relation to any matter before any agency 
in the individual’s municipality, whereby compensation is to be dependent or contingent 
upon any action by such agency with respect to such matter, provided that this paragraph 
shall not prohibit the fixing at any time of fees based upon the reasonable value of the 
services rendered.  

 
 Trustees, officers and employees shall not have an interest in any for-profit contract with 

the school. 
 

 Contracts with not-for-profit entities, such as charter management organizations, partners 
and funding organizations must be disclosed but are not prohibited. 

 
 Any officer or employee who has, will have, or later acquires an interest in – or whose 

spouse has, will have, or later acquires an interest in-any actual or proposed contract, 
purchase agreement, lease agreement or other agreement, including oral agreements, with 
the municipality of which they are an officer or employee, shall publicly disclose the 
nature and extent of such interest in writing to their immediate supervisor and to the 
governing body thereof as soon as they become knowledgeable of such actual or 
prospective interest. Such written disclosure shall be made part of and set forth in the 
official record of the proceedings of such body.  

 
  

 Trustees, officers and employees may not act in connection with any lawsuit or 
administrative hearing as a lawyer or an expert for a private interest if the school interest 
is involved. 

 
 Any such trustee, officer or employee who shall knowingly and intentionally violate any 

of the provisions in this code may be suspended or removed from office. 
 

 The Board, or a board of ethics, which it may establish, shall render advisory opinions to 
Trustees, officers and employees with respect to the Code of Ethics. 

 
 



  116 

This Code of Ethics will be distributed to all employees upon their hire by the school and to all 
officers and Trustees upon their appointment to the Board, and each person will be required to 
abide by this Code. If amendments are made to the Code of Ethics, all employees, officers and 
Trustees shall receive an updated copy. Time will be allotted at an appropriate Board and staff 
meeting to explain the Code. The Executive Director shall serve as the compliance officer to 
ensure compliance with the Code of Ethics; one Trustee shall be appointed to oversee the 
Executive Director in this role. 
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Attachment 8a: Hiring and Personnel Policies and Procedures 
Personnel and employment policies and procedures of the Board of Trustees of CCGP are set 
forth herein. The policies and procedures are not intended to create or constitute a contract 
between this organization and its employees or to change the nature of the employment 
relationship between the organization and its employees, which is generally “at will,” with the 
exception of those employees which the Board or Executive Director establish a contract with. 
Personnel Policies and Procedures: The Board, faculty and staff of CCGP will be made aware 
of and acknowledge the following federal statutes prohibiting discrimination: Titles VI and VII 
of the Civil Rights Act of 1964, the Rehabilitation Act of 1973, the Age Discrimination in 
Employment Act of 1967, and Title IX of the Education Amendments of 1972 (20 U.S.C. - 
1641) in compliance with 34 C.F.R. 106.9. Further, the Board is an equal opportunity employer 
and acknowledges that it is unlawful to discriminate because of race, color, national origin, 
religion, sex, sexual orientation, age, physical disability, marital status, economic status, political 
affiliation, domicile, membership in an employee organization, participation in the activities of 
an employee organization and union affiliation. This policy applies to hiring, assignments, 
training, promotion, demotion, transfer lay-off and termination, compensation, benefits, 
discipline and other terms of employment. If employees have any questions about any type of 
discrimination or harassment, the issue should be brought to the attention of the supervisor or 
Executive Director. All employees will receive training about discrimination and harassment as 
well as their rights and responsibilities as they relate to employment.       
Hiring Procedures: The Executive Director will be hired and evaluated by the Board. The 
Executive Director will report directly to the Board of Trustees. The Board of Trustees will 
establish an evaluation system for the Executive Director that is consistent with the three 
elements of Education Law §3012-c. The continued employment of the Executive Director will 
be based on attainment of the school’s mission, accountability goals and Board priorities as 
outlined in the strategic plan. The Board of Trustees will delegate authority to the Executive 
Director to recommend personnel for hire and/or termination. The Executive Director will also 
supervise, evaluate and discipline employees of CCGP in accordance with all applicable laws 
and appropriate policies of the Board.  
The Executive Director will employ the following steps to recruit and hire personnel: 

 Recruit a diverse pool of qualified candidates (administrative, instructional and 
operational) through community events, advertisements in national educational journals, 
notices in other national and local publications as well as recommendations; 

 Receive and maintain confidential applicant files including letters of interest and resumes 
and other information. Screen material to determine eligibility; 

 Select at least three candidates to interview for each position; 
 Conduct an interview (with the Instructional Manager for instructional staff); 
 Observe (instructional staff) classroom demonstrations along with the Instructional 

Manager (these will be taped) for future review; 
 Review additional teaching artifacts such as portfolios, curriculum and lesson plans (for 

instructional staff);  
 Contact references; 
 Conduct an advisory conference with the Instructional Manager, as appropriate, to inform 

decision;  
 Make recommendations for employment to the Board of Trustees; and  
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 Contact each candidate with decision by telephone and an official letter. 
All new employees, including part-time, substitutes, and contract employees, will be required to 
be fingerprinted for a criminal background check. CCGP will provide notification to the State 
Education Department of the name and position of all employees hired (upon commencement of 
employment), or terminated (annually).  
Recruitment and hiring of administrators will begin in 2014, the planning period. Starting with 
the first year of operation, salaries will be comparable to the BPS administrator schedule.1  
Teachers and other staff will be recruited starting in the spring of 2014 (see III C for position 
chart). Teachers possessing certificates in special education and high school subject area(s) will 
receive higher salaries and preferential hiring status. For those individual teachers with preferred 
dual certifications the base salary is targeted at $39,000, which is well above the base starting 
teacher salary in the BPS schedule ($32,897). The Board of Trustees will establish an incentive 
program to support core subject area teachers’ acquisition of preferred certifications. The Board 
of Trustees anticipate approximately 25% of core subject area teachers hired will be dually 
certified therefore, the Executive Director will be designated to negotiate and offer salaries that 
are below the target (but comparable to the BPS teacher’s salary schedule) in response to 
variations in candidates’ credentials, disciplines, workload, experience, etc. During ninth and 
tenth grades, two fully certified subject area teachers will be assigned to co-teach in each of their 
core subject periods. One teacher will be fully funded by the school’s budget and will serve as 
the lead teacher. The second teacher will be the co-teacher and will be funded through 
AmeriCorps ($18,000) with CCGP contributing $6,000. AmeriCorps provides benefits, 
childcare, professional development as well as an education stipend. Salaries for all other staff 
will be comparable to the local area.2 On an annual basis average salary increases will be 2.5% 
but variations will be dependent on certification, assignments and workload. Starting with the 
2014 - 2015 school year and thereafter the Executive Director, in consultation with other 
administrators, will identify staffing needs and develop budget recommendations that align with 
those needs.   
Qualifications and Responsibilities of School Administrators, Teachers and Other 
Employees: All administrators will meet the following qualifications:  

• Possess administrative credentials along with a preference for special education teaching 
certification; 

• Experience with diverse, urban student populations with a preference for experience with 
female high school students; 

• Ability to create and maintain a safe, disciplined and supportive learning environment; 
• Experience with Response to Intervention; 
• Considers the whole student as well as relates to and respects all students; 
• Promotes student leadership opportunities; 
• Hold high expectations for all students; 
• Values professional development; and  
• Uses community resources and promotes a student centered-family driven approach. 

                                                        
1 http://www.buffaloschools.org/hr.cfm?subpage=1560 
2 http://www.ihireschool administrators.com/t‐School‐Administration‐s‐New York‐c‐
Buffalo‐salary.html 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The Executive Director will be the chief executive of CCGP and be held accountable by the 
Board for the success of the school. The Executive Director will be responsible for regularly 
reporting to the Board on attainment of targets in student academics (i.e., student accountability 
goals), finance (including entitlement programs), recruitment, enrollment, attendance and 
retention; serve as the main liaison with parents, community members and the authorizer; 
establish and manage a network of collaborating supporters (i.e., initiating curriculum work with 
NJIT); develop facility plans; lead professional development and fundraising. The Executive 
Director will use student achievement results to lead discussions with the Board during strategic 
planning (including the budget) and establish a student data management system within the first 
five years. The Executive Director will assess the leadership and management actions of the 
Instructional Manager and participate in weekly after school meetings to discuss the progress of 
students and school related matters. The Executive Director will be responsible for programs for 
special student populations including the Title One program and will ensure accurate 
maintenance and securing of data, timely reporting and will work with the Bus/Op. Manager to 
ensure reimbursement for services. Qualifications include dedication to achieving the school’s 
mission; a doctorate, district and school administrative certificates and teaching certifications 
including special education; experience in meeting the needs of special student populations; 
experience in leadership positions in urban schools and settings with a focus on females; 
experience in establishing student internship programs; an understanding of expectations of 
regulatory entities and entitlement programs; and experience in capturing various types of 
reliable and valid data (including survey development) as well as engaging in data driven 
decision-making and strategic planning. The Executive Director will be qualified to multi-task 
and manage a diverse staff and student population; highly organized and effective in time 
management; experienced with Common Core and NYS Learning and Assessment Standards; 
experienced as a curriculum developer/auditor and facilitator of professional development 
sessions; possess experience as a teacher in high poverty schools; and experience as a successful 
collaborator, negotiator and communicator. Additional qualifications include being able to serve 
as the lead ambassador for CCGP cultivating support for extracurricular activities and other 
opportunities as well as experience on facility design teams and budgets.  
The Instructional Manager will report to the Executive Director. The Instructional Manager will 
supervise and evaluate the Data/Curriculum Coordinator, Dean of Students, all teachers, 
Counselor/Case Managers, Outreach Assistants and nurse. The Instructional Manager’s main 
responsibilities will include: managing all aspects of instruction and student support in order to 
achieve the mission, creating a program that promotes teacher excellence and collaboration 
through the Leadership Model (LM), ensuring compliance with regulations and the provision of 
services for all SWD and ELL students and establishing a strong culture for student and staff. 
He/she will put procedures in place that establishes a college going culture by consistently 
reinforcing and recognizing attainment of high academic results and positive actions by students 
and staff. The Instructional Manager will participate in the development of cross curriculum 
guides, which will be based on rigorous Common Core and NYS Learning Standards. The 
Instructional Manager will be responsible for leading teachers and providing guidance in all 
aspects of instruction with a focus on meeting the needs of special student populations. The 
Instructional Manager will ensure the availability of various types of reliable and valid data for 
use when making decisions about instruction. On a daily basis, the Instructional Manager will 
capture data while conducting walk-throughs, reviewing classroom artifacts, engaging in 



  120 

debriefing/reflective dialogue sessions that lead to the formal evaluation process. The 
Instructional Manager will participate in common planning sessions and will lead work with the 
Data/Curriculum Coordinator in reviewing teacher lesson plans and offering feedback. As the 
Instructional Manager implements the Leadership Model (LM) he/she will also involve LM 
teachers in the process of reviewing of lesson plans and supporting teachers. The Instructional 
Manager will review student achievement data, which will be provided by the Data/Curriculum 
Coordinator, to determine overall and disaggregated student progress (with a focus on services 
being provided Special Ed. and ELL students), whether re-teaching is warranted as well as future 
curricular needs. On a weekly basis, the Instructional Manager will lead an after school meeting 
where all administrators, teachers and staff go over students’ progress and determine whether 
there is a need to update graduation and/or action plans. The Instructional Manager will review 
students cases with classroom teachers, the Special Education Coordinator, ELL teacher, 
Counselor/Case Managers, Outreach Assistants, Dean of Students and nurse to determine 
progress and whether additional interventions are warranted. The Instructional Manager will 
regularly provide the Executive Director with scheduled reports to be used as part of the Boards’ 
strategic planning process. During Year 3, an Instructional Assistant will be added to assist with 
supporting, supervising and evaluating teaching staff. Qualifications of the Instructional Manager 
include being committed to achieving the school’s mission; a masters degree, school 
administrator and teaching certifications including special education; experience in supervising 
high school instructional staff; success as a high school classroom teacher and a mentor of 
teachers; skills in implementing the Common Core, NYS Learning and Assessment Standards in 
a college preparatory environment; experience with scheduling and time management; a history 
of working with diverse stakeholders including students who are eligible for FRPL, SWD and 
ELL; capacity to engage students and parents; effective problem-solver; possess a commitment 
to action planning based on being driven by data; and a commitment to growth through 
professional development.    
The Data/Curriculum Coordinator will report to the Instructional Manager. The 
Data/Curriculum Coordinator’s role will be to support the curriculum development process, 
manage all aspects of assessment including administration, data collection, analysis and 
reporting; and provide student achievement data to assist in the establishment of goals for 
students, staff, the organization as well as prioritize professional development and work on 
curriculum revisions. The Data/Curriculum Coordinator will collaborate with representatives 
from NJIT and others to develop cross curriculum guides. The Data/Curriculum Coordinator will 
be responsible for working with other school administrators and representatives from NJIT to 
identify local historically significant  “benchmarks” for inclusion in the curriculum that is based 
on the Common Core and NYS Learning Standards and be involved in integrating common 
“benchmarks” (a structure, object or place) as an expression of study in multiple disciplinary 
curriculum/pacing guides. Upon completion of the initial curriculum work the Data/Curriculum 
will manage curriculum development. The Data/Curriculum Coordinator will be responsible for 
managing the administration of all assessments, data collection, analysis and reporting. Under 
the direction of the Instructional Manager, the Data/Curriculum Coordinator will work with staff 
to develop standards-based in-house assessments and provide the Instructional Manager with 
student achievement data reports, which will be used by the Executive Director during strategic 
planning to establish of goals for staff as well as the organization. He/she will provide student 
data to be used in establishing goals to be included in student graduation plans and action plans, 
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make data readily available to prioritize professional development and use data to revise 
curriculum/pacing guides. Under the direction of the Instructional Manager, the Data/Curriculum 
Coordinator will collect assessment results and work closely with school leaders and teachers to 
analyze results from formal and informal assessments to ensure reliability and validity, 
customize instruction, assign students to Fast-track courses and academic intervention/ 
enrichment periods as well as revise curriculum. The Data/Curriculum Coordinator will review 
lesson plans to support the Instructional Manager. The Data/Curriculum Coordinator will 
collaborate with Counselor/Case Managers, Outreach Assistants and Dean of Students to create 
tools to track students’ progress and assess their responses to the school’s culture as well as 
analyze their social/emotional progress.3 The Data/Curriculum Coordinator will participate in 
common planning sessions and weekly after school meetings with other administrators, teachers 
and staff to go review students’ overall progress with special attention to targeted students’ 
progress. In Year 3, an Assistant Data/Curriculum support staff person will be added. Past 
practices at successful charter schools demonstrate one full-time staff member can effectively 
manage data and curriculum for up to 230 students. Qualifications for the Data/Curriculum 
Coordinator include being committed to achieving the school’s mission; a masters degree, school 
administrator and teaching certifications, experience in assessment and data management 
including; scheduling, administration, securing, analyzing, reporting (with an emphasis on 
disaggregation) and developing school action plans; selection and/or creation of reliable and 
valid assessments that align with the NYS assessment system and provides for timely results; 
experience with the Common Core and NYS Learning Standards; familiarity with curriculum 
development, design and planning; and dedication to growth through professional development.       
The Dean of Students will report to the Instructional Manager and support procedures designed 
to build a positive school culture and implement the discipline policy. The Dean will be 
responsible for working to resolve discipline issues, meeting with students and parents regularly, 
ensuring a safe and orderly environment where students take responsibility for their behavior, 
leading the school’s detention program, training staff on compliance with the Dignity for All 
Students Act and supporting the establishment of a Discipline Review Board (see Attachment 4). 
He/She will lead students in the implementation of SafeMeasures (an anti-bullying program), 
Hillside (a drop out prevention program) and work with others to offer Prep Mee and the Carerra 
programs. The Dean will attend all after school weekly meetings. Qualifications include being 
committed to the school’s mission, capacity to ensure a safe and orderly environment, 
demonstrated experience of implementing strategies that result in high morale among staff and 
students, model effective practices to redirect inappropriate behavior, experience with a diverse 
population of students, parents and families (including those eligible for FRPL, SWD and ELL) 
and a commitment to growth through professional development.   
Counselor/Case Managers will report to the Instructional Manager. They will be responsible for   
and assigned to support students academically and social/emotionally through case management 
as well as provide on-going support through the college application process. Counselors/Case 
Managers will establish connections with students and their families at the beginning of each 
school year as well as throughout to develop, monitor progress, update graduation and when 
appropriate become involved in the development of customized action plans. They will address 
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emergency situations by providing group sessions due to grief or stress and when appropriate 
will connect Outreach Assistants, students and families to attain more comprehensive support. 
The second counselor will be funded through AmeriCorps. They will attend weekly after school 
meetings. Qualifications include being dedicated to the mission, experience with counseling and 
case management, understanding the post-secondary process especially for first-generation 
college going backgrounds, demonstrated ability to work with a diverse population of students, 
parents and families (including those eligible for FRPL, SWD and ELL) and a commitment to 
growth through professional development. 
Outreach Assistants will report to the Instructional Manager. They will be responsible for and be 
assigned to serve as mentors to students as part of the Hillside Work-Scholarship Connection. 
They will work closely with the Counselor/Case Manager. When appropriate they will monitor 
attainment of goals in action plans; monitor and report on attendance; support teacher-student 
relationship building; develop relationships with families; and work with agencies such as the 
Buffalo City Mission, the Red Cross, Community Action for Prenatal Care, Western New York 
Planned Parenthood and the Buffalo Family Court System to connect students and their families 
to agencies designed to offer comprehensive services. They will attend weekly after school 
meetings. Qualifications include commitment to the mission; demonstrated success at working 
with staff and a diverse population of students, parents, families and community agencies; 
expertise in community outreach; and a commitment to growth through professional 
development.  
Teachers will be committed to achieving CCGP’s mission by establishing high expectations for 
all students, work collaboratively with colleagues to address factors that may impede learning 
and implement differentiated instructional strategies to support students’ attainment of the NYS 
Common Core Readiness Standards and preparation for college. Teachers will be responsible for 
demonstrating solid knowledge and understanding of their content, be able to work in a co-
teaching environment, plan collaboratively, offer rigorous lessons that align with the CCS and 
NYS learning standards, provide students opportunities for constructing meaning and develop 
understandings of new concepts, use the instructional organizer to offer direct instruction and 
engaging station work and provide additional support to advance all students with an emphasis 
on special student populations. Teachers will consistently engage students in activities designed 
to establish the understanding that they will go to and be successful in college. Teachers will be 
expected to continuously assess their students through formal and informal methods and use the 
results to implement activities designed to strengthen achievement. Teachers will be responsible 
for maintaining contact with parents, enlisting the help of Outreach Assistants to enhance 
relationships with students and families as well as attend CSE meetings as assigned. All teachers 
will protect time that is dedicated to instruction; be respectful to students and maintain a 
professional yet caring demeanor at all times; and promote a supportive, safe and orderly 
environment. They will attend weekly after school meetings. Throughout the school year and 
summer, teachers will participate in professional development sessions. When assigned teachers 
will work on curriculum, teach in the summer program and support the performance-based 
Leadership Model. Teachers meeting the following qualifications will be considered “preferred” 

• Dual NYS teaching certifications in high school subject area(s) with a preference in 
special education; and 

• Experience with Response to Intervention. 
Further qualifications include a commitment to the mission, a belief that all students can learn 
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and be successful, demonstrated understanding of the CCS and NYS standards and mastery of 
subject area(s), knowledgeable of co-teaching, effective in the use of classroom management 
strategies and a commitment to growth through professional development.    
The Special Education Coordinator will role will be to ensure special education students are 
provided full access to academic content through a supportive and differentiated instructional 
model, support teachers to ensure effectiveness and make certain there is compliance with 
appropriate policies regarding special education services and the implementation of IDEA. The 
Coordinator will be responsible for providing in-class support to identified students; conduct on-
going training of instructional staff as directed by the Instructional Manager in terms of inclusive 
education, instructional modifications and Response to Intervention; model teaching strategies 
and techniques for colleagues, ensure students receive testing accommodations in accordance 
with each IEP and assist with program evaluation strategies by monitoring and reporting on 
special education students’ achievement. The Coordinator will also be the liaison with the district 
of residence special education personnel; possess organizational skills; be responsible for all 
aspects related to each student’s IEP with an emphasis on maintaining, securing and submitting 
all reports on students and services; attend IEP meetings; and support parents of special need 
students. The Coordinator will attend weekly after school meetings. Qualifications include a 
commitment to the mission, certification in Special Education, knowledge of special education 
laws and requirements, classroom experience involving accommodating different learning styles 
and knowledge of inclusion programs, demonstrated understanding of curriculum and instruction 
design and delivery systems for core curriculum and knowledge of collaborative/team building 
techniques and a commitment to growth through professional development. (Hiring of additional 
Special Education teachers will be dependent on the number of dually certified core subject area 
teachers hired. If dually certified subject area teachers are not readily available the Founding 
Board will plan to allocate funds to the school budget and/or pursue placement of additional 
Special Ed. teachers through AmeriCorps). 
The ELL Teacher will ensure ELL students receive high-quality in-class instruction and support 
as part of the differentiated instructional model, support teachers to ensure provision of 
appropriate and effective strategies and make certain ELL students are receiving all appropriate 
services. The ELL Teacher will be responsible for coordinating the ELL program, primarily 
providing students direct in-class instruction as well as indirect support (as a secondary method) 
on a pull out basis. The ELL Teacher will ensure the Home Language Survey, LAB-R and 
NYSEALAT are administered, develop protocols for the effective use of the Sheltered 
Instruction Observation Protocol (SIOP) in classrooms and maintain privacy of student records. 
The ELL Teacher will offer training to classroom teachers related to incorporating SIOP 
techniques and modifying materials for use during station work. The ELL Teacher will also 
attend weekly after school meetings. Qualifications include a commitment to the school’s 
mission, appropriate certification, bilingual skills (English/Spanish preferred), classroom 
experience, knowledge of instructional techniques and strategies for different levels of language 
acquisition for ELL including the SIOP model and the ability to accommodate different learning 
styles and modalities. The ELL Teacher will have experience with various assessments, skills to 
participate in evaluating progress of students and the program as well as be able to effectively 
communicate with student, parents, colleagues and the community.  
The Nurse/Health Coordinator will report to the Instructional Manager. The role of the 
Nurse/Health Coordinator will be to provide health services to students. The Nurse/Health 
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Coordinator will be responsible for serving as a team member in providing preventive services, 
ensuring compliance with all state health service regulations including those pertaining to 
immunization and diagnostic testing, early identification of problems, interventions and referrals 
to foster health and educational success. The Nurse/Health Coordinator will facilitate positive 
student responses to normal development; promote health and safety; conduct screening 
examinations, intervene with actual and potential health problems; provide case management 
services (in conjunction with Counselor/Case Managers and Outreach Assistants); and actively 
collaborate with others to build student and family capacity for adaptation, self-management, 
self-advocacy and learning.4 At CCGP the Nurse/Health Coordinator will offer the Carrera 
Adolescent Pregnancy Prevention Program. Qualifications include possess a bachelor’s degree, 
completed at least six hours of professional education courses, hold a nursing license in the state 
of New York and participated in child abuse identification and school violence prevention 
workshops.    
Business/Operations Manager will report to the Executive Director. The Business/Operations 
Manager (BOM) will work with the Executive Director to ensure fiscal integrity and compliance 
with all regulations. The BOM will be responsible for managing school operations and 
maintaining records concerning attendance and enrollment, food services, transportation, payroll, 
paperwork for new hires and terminations, benefit packages and the facility. The BOM will work 
closely with the Executive Director on the Title One program and other programs for special 
student populations. Under the direction of the Executive Director and with assistance from the 
Office Assistant, the BOM will track enrollment and attendance, maintain records regarding 
student eligibility for FRPL and other programs and manage information for billing and 
reimbursements. The BOM will be responsible for processing payroll during each payroll cycle, 
maintaining personnel files and serving as a liaison to the outsourced accountants/CFO (CPA 
Firm). The ED and BOM will ensure that all school assets are safeguarded and monies deposited 
into a FDIC-insured financial depository. The BOM will be the school’s liaison with vendors and 
suppliers to ensure all employees are provided necessary supplies and materials. Under the 
direction of the ED, the BOM will work with the financial firm of Kirisits & Assoc., CPA and 
the Board’s Finance Committee to address operational improvements and recommendations as 
part of the annual audit. The BOM will collaborate with the ED to evaluate the office assistant 
(who will provide support such as tracking enrollment and attendance as well as student 
eligibility for FRPL and other data to assist with billing and reimbursements), the technology 
person (who will manage technology resources) and maintenance staff (who will maintain a 
clean environment). Qualifications include commitment to the mission; background in operations 
and finance or a closely related field; knowledge of Education Codes; and related laws and 
regulations particularly covering school operations and finance. The BOM will possess the 
ability to effectively communicate with the ED, other administrators, teachers, parents, students, 
vendors and community groups; and have knowledge of school facilities.     
Evaluation: All employees serve at the will of the Board of Trustees, and the authority to 
terminate an employee is vested with the Board of Trustees on the recommendation of the 
Executive Director. Evaluation Process: The evaluation process will serve to ensure the 
attainment of the school’s mission, accountability goals and improve the quality of educational 
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practice at CCGP. It is a formative process in which professional goals are linked to classroom 
practice and student outcomes. The goal of the process is to “ensure that we have an effective 
teachers in every classroom and an effective leader in every school.”5. CCGP will follow all 
requirements and updates to the rules for evaluating educators as recommended by the Board of 
Regents. Each educator will annually participate in an annual professional performance review 
(APPR) resulting in a single composite effectiveness score that includes a rating of highly 
effective (91-100), effective (75-90), developing (65-74) or ineffective (0-64).  
At CCGP, the composite score will be determined as follows:  

(1)  20% will be based on student growth on state assessments or comparable measures 
(NWEA) where state assessments are not available (increases to 25% upon 
implementation of a value-added growth model); 

(2) 20% will be based on state tests or for grades without state assessments a third party 
assessments (NWEA) that has SED approval (decrease to 15% upon implementation 
of a value-added growth model); and 

(3) 60% will be based on structured feedback on professional practice.   
Teachers’ Annual Review 

By September of each school year, the Instructional Manager, who is responsible for 
teacher evaluation, will meet with each teacher to initiate the evaluation system and 
discuss the process.  

Required Elements of the Observation Process 
 There will be two formal/structured observations each year. One of the formal 

observations will: 
o Be scheduled in advance during a pre-observation conference. 

 The second formal/structured observation will be unannounced; 
 The Instructional Manager will review lesson plans that will be readily available 

during each observation; and 
 A post-observation conference will take place no later than five (5) days after the 

observation occurs; 
 Informal observations will be conducted using the Walk Through Process; and  
 Teachers and administrator will work together to pinpoint areas of concentration 

that align with their grade level, courses and overall school accountability goals.  
Final Review 

By June of each year, the teacher and the Instructional Manager shall jointly review the 
evidence collected throughout the year (formal observations, informal data from 
walkthroughs, information from debriefing/reflective sessions, student outcomes on 
multiple measures, information from students’ action/graduation plans, teacher artifacts 
and when applicable improvement plans). The Instructional Manager will assess the 
teacher’s progress towards meeting expectations.  

Recruiting and Retaining Effective Teachers: CCGP will implement procedures to recruit and 
hire the most qualified candidates available and provide intensive support to ensure professional 
growth and retention of staff. A National Commission Report on Teaching and America’s Future 
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revealed serious findings about the state of teaching in No Dream Denied, 2003.6 Those findings 
revealed the real problem with school staffing is teacher retention. There appears to be an 
inability to support high quality teaching in many schools that is driven not by too few teachers 
entering but by too many leaving. That same report revealed the cost of replacing a teacher is 
25%-35% of the annual salary and benefit costs. To attract and retain effective teachers CCGP 
will establish an effective system of support, recognize teachers for positive student outcomes, 
promote leadership opportunities, offer incentives for attainment of special education 
certification and continuation of high levels of student achievement. The system will include 
Carolyn Downey’s Walk-Through Process,7 Charlotte Danielson’s A Framework for Teaching8 
and Teacher Evaluation to Enhance Professional Practice9 as well as the Pathwise Framework 
Induction Program.10 All of the procedures will be incorporated into Charlotte Danielson’s 
Teacher Evaluation to Enhance Professional Practice system.  
The Evaluation Program (Observations and Supports): The Instructional Manager will 
implement a structured framework that is part of Danielson’s Teacher Evaluation program.11 The 
Teacher Evaluation Program has specific standards for effective teaching including: classroom 
environment, preparation and planning, instruction, assessment and communication as well as 
professional responsibilities. The program will serve as the organizational framework for Track I 
– The Beginning Teacher Program Track, Track II – The Professional Development Track and 
Track III – The Teacher Assistance Track. All teachers will use a common language about 
teaching; a set of scales that describe teaching practice at different levels; and become familiar 
with procedures of capturing of evidence/data about teaching practices through Walk-Throughs, 
forms tied to Danielson’s components of professional practice, as well as informal and formal 
observations. Teachers and the Instructional Manager will engage in reflective dialogue with a 
focus on teaching in relation to students’ attainment of Common Core and NYS Learning 
Standards. Teachers with less than four years of teaching experience will be in Track I, which 
will last for three years. Each year, the Instructional Manager will conduct two structured 
classroom observations. Prior to the first observation the Instructional Manager and novice 
teacher will have a pre-conference and use an observation guide that aligns with components in 
the Danielson’s program. The guide will be used to facilitate the conversation and pinpoint a 
specific set of teaching standards to focus on. Each party will have copies of the completed 
guide, which will serve to advance the reliability of the observation process by focusing the 
attention of the observer and reminding the teacher of what is expected. During the post 
conference, the conversation will focus on a review of comments on the observation guide. Post 
conferences will be a time for reflection, review, constructive feedback and reinforcement. The 
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second formal observation will be unannounced and will also involve a post conference. A 
summative conference will be held prior to the end of the year. During the second year, 
observations and conferences of teachers in Track I will focus on components covered in year 
one with additional components included. In the third year, observations of Track I teachers will 
be on all components. In addition to the structured observations, other forms of observations 
such as walk-throughs will be conducted and provide the opportunity to extend observations and 
gather more information about teacher’s ability to link days and display a range of instructional 
and assessment strategies. A review of student artifacts will be conducted to ascertain the kind of 
decisions that novice teachers are making when they plan and implement instruction. A set of 
guidelines/rubric will be used to conduct an analysis of students’ work from a full unit of 
instruction.12 The review will be a formative experience for the teacher. It will provide insight 
about teacher’s decisions with a range of students and offer some evidence as to the teacher’s 
attentiveness to equity issues. CCGP will include a mentoring component in the evaluation 
program. CCGP will place an emphasis on supporting novice/beginning teachers through 
mentoring using the induction process. At CCGP we will subscribe to the definition of mentoring 
that is part of the Pathwise program. Mentoring is defined as an action. It is what mentors do. A 
mentor is a single person whose basic function is to help a new teacher. Induction is also defined 
as a comprehensive, coherent and sustained professional development process that is organized 
by a school to train, support and retain new teachers and seamlessly progress them into lifelong 
learning. The Instructional Manager will use key components of the Pathwise program that 
include: the research-based definition of good teaching, a developmental structure and 
curriculum, action research, formative assessment and reflection to familiarize teachers with the 
mentoring process. Results from a study of the Pathwise Framework Induction Program, which 
was conducted by ETS,13 demonstrates that teachers with high levels of exposure to the 
Beginning Teacher Support and Assessment (BTSA) programs were: 

• Better at instructional planning and implementation; 
• More likely to ask their students higher level questions; and  
• More likely to provide substantive specific, feedback that students could learn from. 

Additionally, ETS researchers indicated that, “ high quality induction can lead to improved 
teaching and students achievement. When students have teachers with high levels of 
engagement, who are also supportive and utilize an assessment based systems such as ETS it 
appears those students outscore students of teachers with low engagement. The Keys for 
establishing a successful system of support includes: 

• People – beginning teachers, mentors and other support staff; 
• Process- procedures and policies 
• Program- how to do it 

The Instructional Manger will provide intensive support to novice/beginning instructional staff 
through the Pathwise Framework Induction Program. The Instructional Manager will subscribe 
to two goals of quality induction associated with the Pathwise program. Those goals are: 

• Professional learning for the beginning teacher (with a bonus – Professional 
 Learning for the Mentor); and  
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• Retention of the Beginning teacher. 
Throughout the fist year, the Instructional Manager will analyze the performance of teachers and 
recognize those with high levels of student performance using results on course specific interim 
assessments and mock Regents exams. The Data/Curriculum Coordinator will lead the 
development and administration of standards-based course specific assessments to ensure 
alignment with NYS Regents exams and continuously monitor for reliability. At the close of the 
school year, the Instructional Manager will analyze and compare results on course specific, mock 
exams, end of year and/or state assessments to identify highly effective teachers. Highly 
effective teachers will be defined as teachers who have at least 75 % of students scoring 65 or 
higher on NYS Regents exams or in-house course specific assessments. CCGP will intentionally 
design the Leadership Model to advance and celebrate experts of teaching and learning, build the 
capacity of all classroom instructors and strengthen efforts to retain highly effective teachers. 
The Instructional Manager will use student assessment data to drive decisions and identify 
teacher candidates for the Leadership Model (LM). Once teachers are selected they will receive 
training from the Instructional Manager. At CCGP, the Instructional Manager (along with 
teachers assigned to be in the Leadership Model) will be:   

• Committed to the role of mentoring; 
• Accepting of the beginning teacher; 
• Skilled at providing instructional support; 
• Effective in different interpersonal situations; 
• A model of a continuous learner; and 
• A communicator of hope and optimism. 

Those teachers will be invited to become the first group to join the Leadership Model and the 
process will continue each year thereafter. Invited teachers will receive training starting in the 
summer. Under the direction of the Instructional Manager, teachers will be assigned to provide 
collegial support and serve as mentors to assigned instructional staff. LM teachers will be 
assigned to focus on specific areas identified through the Pathwise Program and provide 
differentiated support to identified colleagues. As part of their roles as mentor, LM teachers may 
have assigned teachers observe them as they model specific practices (i.e. transition time, 
instructional organizer or hallway procedures). LM teachers may have teachers observe them as 
they cover certain content area knowledge with their students and then engage in practice during 
the teacher’s common planning time. LM teachers will conduct peer observations and engage 
teachers in debriefing sessions using reflective dialogue. LM teachers and their assigned teachers 
will engage in investigations of teaching topics, review student artifacts, focus teachers on 
identifying strengths and weaknesses and reflect on teacher practices in a collaborative, non-
evaluative environment. Continuation of teacher candidates will be based on high levels of 
student achievement and on-going improvement of students on in-house and state assessments. 
As part of the Leadership Model, the Instructional Manager will be eligible to receive an 
incentive ($1,000) for maintaining a group of highly successful LM teachers. A group of 
successful LM teachers will be defined as each LM teacher maintaining high levels of student 
achievement while serving as mentors in the Leadership Model. LM teachers will be eligible to 
receive an incentive ($500) based on an annual analysis review of the success of all teachers in 
their mentor group. Success will be defined as an annual demonstration of a high level of student 
achievement on school-wide and state assessments. All classroom teachers, whether they are 
assigned to a mentor program or not, will also be eligible for annual incentives based on 
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achieving high levels of student achievement using school-wide and state assessments. 
Additionally, the budget will allow for the provision of an education incentive for highly 
effective instructional staff members to pursue dual teaching certificates. 
Teachers with four or more years of teaching experience will be assigned to Track II, the 
professional growth track. “The purpose of the professional growth track is to provide a 
structured, supportive and collaborative environment to promote professional learning that will 
further the mission and enhance student learning.14 The process for Track II teachers is similar to 
procedures in Track I including: one announced and one unannounced observation, pre and post 
conferences, standard forms and multiple walk-throughs. In Track II teachers will also complete 
a self-assessment to identify areas on which the teacher may want to focus on, the creation of a 
professional development plan and the annual review of a portfolio that contains documentation 
of the teacher’s performance. Each teacher will conduct a self-assessment,15 consult with the 
Instructional Manager to select suitable goals for focus then develop and implement a growth 
plan.16 Each plan will have aspects that align with the school mission, address student attainment 
of NYS CCS, link to Danielson’s Standards for Teaching and focus on teaching and learning. 
Plans will contain what steps will be taken, resources needed, required documentation and a 
timeline with deadlines. Possible activities might involve enhancing existing work in: curriculum 
development, instructional strategies, extending the Leadership Model to Track II and III as well 
as expanding the manner in which portfolios are shared (with peers/community). Annual 
portfolios will consist of evidence of teacher practice including: the Instructional Unit form with 
and artifacts, the Family Contact log and the Professional Development/School and Community 
Contributions Log.17 Track III is defined as the teacher assistance track. Teachers assigned to this 
track are ineffective on student performance based objective assessments and are often identified 
as experiencing difficulty meeting one or more of the standards for effective teaching. The goal 
of Track III is to provide support so teachers achieve success and go back to Track II. Danielson 
suggests that around 2 to 5 percent of personnel may be involved with an assistance program.              
Intervention: Teachers who are consistently found not to be achieving their goals and who have 
yet to demonstrate proficiency in instruction will be given additional support from the 
Instructional Manager. In all cases, the Instructional Manager will provide additional support to 
struggling teachers. There will be different levels of intervention (see below) and teachers will be 
notified of each level and their responsibility for working with the Instructional Manager on 
developing an improvement plan outlining what actions or steps the teacher and Instructional 
Manager will take to improve instruction. If it is determined that the teacher is not consistently 
meeting the agreed upon terms the Instructional Manager, in consultation with the Executive 
Director, has cause for dismissal. 
Level I 
(Expected time for evidence of improvement to emerge = 3 months) 

 Initial notification made to the teacher that expectations are not being met. 
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 The teacher and Instructional Manager create an improvement plan to address identified 
areas.  

 Improvement plan contains specific dates and deliverables against stated expectations. 
 Instructional Manager increase classroom visits, examine submitted teacher’s work and 

gives written feedback regarding progress. 
Level 2 
(Expected time for evidence of improvement to emerge = an additional 3 months) 

 If the teacher has not made improvements, intervention is escalated to Level 2. 
 Initial notification made to the teacher indicating the improvement plan has not produced 

intended results. 
 The teacher and Instructional Manager review deliverables, adapt supports and modify 

timeline in improvement plan to maximize the teacher’s chances of success. 
 Instructional Manager enlists additional support from other administrators (i.e., Executive 

Director).  
 Instructional Manager and others visit classroom regularly, examine submitted teacher’s 

work and gives written feedback regarding progress. 
If a teacher fails to improve – teacher does not master recommended practices and student 
outcomes in teacher’s sections do not improve – within the six-month period in which the 
improvement plan is created, the Instructional Manager may take steps to dismiss teacher. 
Administrative Review: Each administrator shall participate in an Annual Professional 
Performance Review that is based on the elements of Education Law §3012-c including the NYS 
approved Marzano School Administrator Rubric. The Instructional Manger will be evaluated by 
the Executive Director and will establish goals for the year that align with and support the 
achievement of the school’s mission and accountability goals. The Instructional Manager will 
proceed in a similar fashion and evaluate the Data/Curriculum Coordinator. The administrative 
evaluation shall mirror the process used for teachers and will be reviewed annually. 
Review of Other Employees: The Executive Director will evaluate the Business/Operations 
Manager by establishing goals that align with the school’s mission and ensure financial viability. 
Evaluations will be conducted in accordance with applicable state laws and school procedures. 
The Executive Director will train the Business/Operations Manager to conduct bi-annual 
evaluations of the office aide, technology and maintenance staff. The Instructional Manager will 
proceed in a similar fashion with the Dean of Students, Counselor/Case Managers, Outreach 
Assistant and Nurse/Health Coordinator.   
“At Will”: Employees of CCGP are considered “at will” with the exception of employees with 
which the Board or Executive Director enters into a contract with. Being “at will” employee will 
mean either the employee or CCGP may terminate the employment relationship with or without 
cause.  Disciplinary action or termination depending on the severity of violation, will be 
recommended by the Executive Director for violation of any of the following:   

 Breach of trust or dishonesty; 
 Conviction of a felony; 
 Willful violation of an established policy or rule (including but not limited to the Dignity 

Act); 
 Falsification of school records; 
 Gross negligence; 
 Insubordination; 
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 Subversion; Preparing statements or material detrimental to the well-being of the school; 
 Violation of sexual harassment policy; 
 Time and/or attendance violations; 
 Disclosure or misuse of confidential information; 
 Undue and unauthorized absence from duty during regularly scheduled work hours; 
 Non-performance of work; 
 Theft,, Larceny or unauthorized possession of, or the use of, property belonging to any 

co-worker or visitor of the school; 
 Possession of dangerous weapons on the premises; 
 Unauthorized posting or removal of notices from bulletin boards; 
 Marring, defacing or other willful destruction of any supplies, equipment or property of 

the school; 
 Continued failure to call or directly contact the Instructional Manager or designee when 

you will be late or absent from work; 
 Fighting or serious breach of acceptable behavior; or 
 Unauthorized use and/or possession of controlled substances and/or illegal drugs. 

The terminated employee may be eligible for unemployment compensation; however employees 
will not earn any additional benefits, right or privileges beyond the last day worked. This applies 
to al employees regardless of the date of hire.   
Layoffs: Layoffs may occur due to programmatic changes or reduction in funds. In most 
circumstances, notice of layoffs for the subsequent year will be determined by June 1st. If a 
layoff takes place the following criteria will be used: 

 Legal requirements and qualifications 
 Satisfactory evaluation 
 Expertise and relevant experience 
 In absence of substantial distinguishing differences in the above criteria, length of service 

at the site shall be the determining factor. 
Work Year and Hours of Employment: Employees at the CCGP will be professionals 
committed to the success of all students as evidenced by the ongoing and measurable 
improvement of individual student outcomes. The following description of the work year and 
workday outline the school’s expectations: Work Year:  Teachers and staff will work 189 days. 
Designated staff will work during the months of July and August, this will be offered on a 
rotational basis and with additional compensation. Work Day:  The professional workday shall 
include the student day, staff meetings, and planning time. Employees will receive a professional 
development calendar that lays out the days and times of all sessions at the beginning of each 
school year. Employees will have a duty free lunch. Duties will be assigned to staff to fulfill the 
school’s mission.   
Safety Conditions: Every employee shall be responsible to report, in writing to his immediate 
supervisor any unsafe, hazardous, unhealthy, or potentially dangerous working condition. A 
response will be provided to the employee within a time frame that reflects the urgency of the 
concern, but in any event, no later than one week. The Board shall designate the Executive 
Director to assume the responsibility of investigating all conditions that are reported to be 
unsafe, hazardous, unhealthy, or potentially dangerous and shall take necessary steps to have the 
conditions remedied. The board shall institute such emergency safety precautions as deemed 
necessary. 
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Constance M. Moss, Ph.D. 

 
Permanent Certifications 

New York State School District Administrator 
New York State School Administrator/Supervisor 

Special Education, Kindergarten - 6, Social Studies 7-12 and Business 7-12 
Education 

State University of New York at Buffalo, NY   Ph.D. Educational Leadership/Policy 
Long Island University, Greenvale, NY                        M.S. Education Administration 
C. W. Post & Southampton Colleges, Long Island, NY        M.S. Special Education 
C. W. Post College, Greenvale, NY   BA Economics, minor in History 

Employment 
Buffalo Public Schools 

Retired Associate Superintendent   Office of Shared Accountability 
District-wide Chief Information Officer 

Comprehensive district assessment/compliance program 
Assistant Superintendent Office of Standards, Research & Assessment 

Comprehensive District Educational Strategic Plan 
Gap Analysis Project (focused on literacy) 

Student assessment, data collection, analysis and reporting 
The Walk-Through Observation Process 

Parent Involvement Plan 
Principal       Niagara Falls High School 

 Assistant Principal              Bennett and McKinley High Schools 
Education Specialist             Ferry Pupil Service Center 

      Assessed students, from various schools, for review by the CSE 
Primary Self-Contained/Resource Room Teacher at 

ECC #12 & Center Moriches JHS 
Provided direct instruction to special education students  

in mixed age/grade level settings 
Social Studies Teacher                         Center Moriches High School 
Director Career Internships                    Center Moriches HS &  

          Business Alliance 
Special Education Teacher       Greenport High School 

 Adult Basic Ed. Teacher               Riverhead/Westhampton Beach  
BOCES 

Charter Schools 
The Charter School Institute    The Research Foundation of SUNY 
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Independent Contractor involved in school visitations and peer review 
Reviewed applications for new charters and grant funding 

Aloma D. Johnson Community Charter School Michigan Ave, Buffalo NY 
Served as a member of the peer review team/screening committee 

King Center Charter School    Genesee St. Buffalo, NY 
Instructional Coordinator 

Designed and implemented a successful school improvement model with a focus on 
literacy. Provided training, coaching and supervision for all instructional staff. 
Enhanced the capacity of school leaders and classroom teachers to establish a 

data-driven approach to improve instruction by differentiating the learning 
environment while ensuring attainment of core standards 

Other Related Experience 
Curriculum Coordinator    Niagara Falls School District 
 Survey Developer                  Niagara Falls School District 

  College Summit                             Independent Contractor 
Curriculum Auditor           Curriculum Audit Management 
Supervised the Grants Department      Buffalo Public School District 
School Evaluation Team Member  Middle States Accreditation 
School Registration Review Team Member    NYS Education Department 
Chairperson - Committee on Special Education   Center Moriches School District 
Chairperson of Anti-Vandalism Project     Center Moriches School District 

Volunteer Work 
New York State Assessment Panel      Albany, NY 

Appointed by the NYS Commissioner of Education 
New York State Grades 3 - 8 
Assessment Implementation Committee     Albany, NY 

Served on an advisory committee for the New York State Education Department 
New York State Safety Net Panel      Albany, NY 

Served in an advisory capacity primarily focusing on assessment of students 
with disabilities 

Women for Human Rights and Dignity, Inc.     Buffalo, NY 
As a member of the Board of Directors developed protocols for hiring and 

evaluating staff. Offered training to classroom level staff in after school program 
as well as residential and homeless personnel. Conducted informational forums 

for parents and children entering a residential program for the homeless. 
Served families struggling with economic hardships during Project Joy 
YWCA Racial Justice Committee     Buffalo, NY 

Member of the Board of Directors 
St. Philip’s Community Center     Buffalo, NY 

Served as the Executive Director of the summer program for 3rd -8th grades 
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Social Justice & Human Rights Initiative      Buffalo, NY 
Serve as Chairperson for various community projects 

_________________________________________________________________________________ 
Presentations/Publications 

Using the Cross-Functional Structure to Enhance Leadership, Establish  
A New Culture and Improve Student Achievement 

Three Minutes to a More Rigorous Curriculum – Using the Downey Walk- 
Walk-Through Process to Build Capacity for Moving Students Up the  

Ladder of Bloom’s Taxonomy 
Walk-Through Supervision and Reflective Dialogue 

Comprehensive District Educational Strategic Planning Ensuring Student  
Success 

 Classroom Teacher’s Use of Performance-Based Assessments and  
Instructional Implications 

Alternative Instructional & Assessment Approaches 
Diagnosis of Learning Disorders – Formal and Informal Student  

Evaluations 
References 

Dr. Catherine Collins           
Mrs. Sharon Bradley           
Reverend Darius Pridgen          
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