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Summary: Our primary objective is to replicate the Growing Up Green Charter School model,
opening a school in the same community serving the same student body to meet the
overwhelming documented demand. Like the original school, GUGCS Il will give preference to
students residing in Community School District (CSD) 30 with a focus on serving the Queens
communities of Long Island City, Sunnyside, Jackson Heights, Woodside, and Astoria.

Growing up Green's progressive, interdisciplinary approach to education combines and
balances hands-on, project-based learning with rigorous direct instruction and a focus on the
teaching of arts and sciences throughout the school day. The new school will adopt the original
school model, the key components of which are:

* Green Education: Green principles inform the curriculum, instruction and culture of our
schools. A segment of each day at GUGCS is known as Explore and Discover (ED) Time,
where many of our green themes emerge as students work on interdisciplinary social
studies projects that incorporate skills from all other subjects.

* Hands-On Learning in the Local Environment: Our model uses a multi-sensory approach
that is enhanced by weekly visits to the school’s Science Lab and regular field trips.

* Actionable Assessment System: Growing Up Green uses internally developed “Looking
Forward, Looking Back” assessments to guide curriculum development and instructional
planning, evaluate programs, focus professional development and hold teachers
accountable.

¢ Deliberate School Culture: At Growing Up Green, sustainability refers not only to
resources, but to relationships as well. We use the Responsive Classroom approach
school-wide to build social skills and foster a positive learning environment.

* Professional Environment: Growing Up Green expects teachers to be active learners and
models of lifelong learning for students.

* Intervention and Support Systems: At Growing Up Green, we utilize many internal data
systems, which quickly identify struggling students so that we can immediately apply
supports and interventions to ensure each student makes continued progress.

Experienced Leadership: GUGCS Il will share an administrative team led by the founder of the
original Growing Up Green and supported by experienced leaders in curriculum, assessment,
special education, counseling, operations and finance. The school itself will have a strong leader
supported by curriculum and instructional staff as well as a dedicated operations and finance
team.

Strong Governance: The new school will be governed by the board of the original GUGCS,
comprised of five voting members and a non-voting parent representative from each school.
This is a tested board that has already seen Growing Up Green through renewal, expansion to a
middle school, and development of multiple private facilities. Its members have a broad set of
skills with which to govern the school, including deep knowledge of education, finance, and law.

Evidence of Success: GUGCS students have demonstrated impressive growth, exceeding the
50" percentile in four accountability metrics and putting them on track to college and career
readiness. The school has also demonstrated strong satisfaction among its families and has an
enrollment waiting list of almost 1000 students.
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MISSION, KEY DESIGN ELEMENTS, ENROLLMENT, AND COMMUNITY

Mission Statement and Objectives

Mission Statement:

The Growing Up Green Charter School empowers children to be conscious,
contributing members of their community through a rigorous curriculum and an
engaging green culture. Graduates of GUGCS will be prepared to attend high-
performing schools where their interdisciplinary academic foundation,
knowledge of sustainability, and strong sense of self sets them apart as leaders
of the future.

Objectives: Our primary objective is to replicate the success of the original Growing Up Green
Charter School and expand educational opportunities in our community. Rooted in a
comprehensive vision of healthy development for children, families, and staff, GUGCS has
signified five standards from which our academic and non-academic expectations and goals are
derived:

1.

High Academic Attainment and Improvement: GUGCS wishes to provide not only
another school option, but one that provides an excellent education for all students,
including those at-risk and with limited opportunities for academic attainment.

Rigorous & Responsive Educational Program: GUGCS aligns curriculum with New York
State Common Core Standards, and enables students to develop the skills necessary to
build a sustainable world in which to live.

Responsible Governance and Management: GUGCS creates a professional environment
where adults are accountable for student success. The school’s Board of Trustees
actively monitors the school and responds to the concerns and interests of staff, parents
and the larger community.

Solid Foundation & Infrastructure: GUGCS depends on a thoughtful and purposeful
organization that makes decisions designed specifically to further the school’s mission.
The school manages its resources, including taxpayers’ funds, human capital and real
estate, in an ecologically and ethically sound manner.

Strong Culture and Supportive Relationships: GUGCS creates an environment in which
students, staff and parents feel welcome, safe and encouraged to take risks in order to
learn and grow. At GUGCS all students feel supported by caring adults and parents have
access to their children’s teachers and school leadership on a daily basis. In return,
students and parents support the school’s code of conduct and contribute to the health
of the community.

It should be noted that these standards align directly with the benchmarks of the Regent’s
Performance Framework, putting GUGCS on track to meeting SED’s renewal expectations.

Furthering the Law’s Objectives: Growing Up Green Charter School (GUGCS) is deliberately
designed to improve student achievement and increase learning opportunities for at-risk
students. The original GUGCS school recruited and serves a diverse student body that benefits
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from the positive peer effects generated by bringing together students from different races,
ethnicities, income levels, nationalities and religions. The proposed new charter school will
serve the same population and in so doing expand choices for families and students typically
limited to their zoned elementary schools. GUGCS’s extensive waiting list is evidence that
families want this choice. In addition, the autonomy provided to charter schools allows GUGCS
to offer different and innovative teaching methods and create new professional opportunities
for all staff members. In particular, GUGCS features an integrated sustainability curriculum,
inquiry-based pedagogy, a green school culture, a collaborative work environment with ample
professional support and opportunities for growth, and a proven assessment system and
intervention program. Together all of these elements have led to demonstrable student
growth, which is the ultimate purpose of the charter school law.

Key Design Elements

This is a proposal to replicate the Growing Up Green Charter School model, opening a school in
the same community serving the same student body to meet overwhelming documented
demand. Like the original school, GUGCS Il will give preference to students residing in
Community School District (CSD) 30 with a focus on serving the Queens communities of Long
Island City, Sunnyside, Jackson Heights, Woodside, and Astoria. Growing up Green's
progressive, interdisciplinary approach to education combines and balances hands-on, project-
based learning with rigorous direct instruction and a focus on the teaching of arts and sciences
throughout the school day. This approach has proven successful for children and very sought
after by families in our community. The key components of our program are:

* Dedication to Academic Rigor: Our curricular team works to ensure that teachers are
delivering both the direct instruction and collaborative components of our academic
program with specific intention and rigor based on both Common Core State Standards
and student data stemming from internal and external assessments. Our mathematical
model incorporates direct instruction supported by enVision Math and TERC, enhanced
by the constructive problem-solving strategies developed through Math in the City’s
inquiry-based program. In Literacy, students are involved in a specific mini-lesson daily
followed by individualized strategy groups, guided reading groups, as well as
differentiated rotations composed of word study and independent practice.
Intervention teachers, co-teachers and associate teachers support classroom teachers in
each core academic subject, providing rigorous differentiation for both students who
are struggling with content as well as students in need of more challenging enrichment
opportunities. Science instruction is provided twice weekly by both Science Lab
teachers and classroom teachers, giving students the opportunity at least once per week
for hands-on laboratory experiments. The Social Studies curriculum is guided by New
York State Standards and incorporates elements from all other core academic areas to
amplify the rigor level within each unit and lesson.

* Expansive Support Services: At Growing Up Green, the Support Services Department
works closely as a collaborative team to provide specialized support and instruction for
at-risk students, English Language Learners, as well as students receiving special
education services.

Page 2 of 63



o

Growing Up Green Charter School Il Application

Integrated Co-Teaching (ICT) and Special Education Teacher Support Services
(SETSS): Growing Up Green provides at least one Integrated Co-Teaching (ICT) class
per grade, in which the general education teacher and special education teacher use
a variety of co-teaching models in order to best provide instruction to a wide range
of learners in a highly inclusive environment. Additionally we have 4 learning
specialists within the department who are able to support students within the ICT
classrooms, as well as provide push-in and pull-out Special Education Teacher
Support Services (SETSS) for students mandated for small group academic support.
Regular opportunities are provided for learning specialists and classroom teachers to
meet, observe one another, and discuss strategies for curriculum differentiation.

Intervention: We have 3 intervention teachers at Growing Up Green who are able to
provide support both in and out of the classroom for at-risk, struggling students who
are identified by data or teacher referral. We implement the Response to
Intervention (Rtl) model through the use of our “Successful Students Committee”
(SSC), a team comprised of Learning Specialists, Intervention Teachers, School
Counselors, ELL Specialists, Directors of Instruction, and the Director of Support
Services that meets on a weekly basis. Using a case-study approach, SSC serves as a
forum for teachers and staff members to collaborate, share strategies for
differentiation, and or design a targeted intervention plan. Intervention services run
on 6-week cycles, ensuring that student progress is monitored regularly and that
students who require more intensive support are quickly identified. This also allows
for an intervention to be redesigned if necessary, to best support a student’s
particular learning needs. The primary goal of SSC is to ensure that a variety of
strategies and consistent supports have been set in place prior to a student referral
for special education services.

ELL: Growing Up Green employs the Sheltered Instruction Observation Protocol
(SIOP) Model, in support of ELL students in the classroom or in small group
instruction outside of the classroom. The SIOP Model is a research-based and
validated instructional model for lesson design and delivery. We have an ELL
coordinator and 2 ELL teachers who are experts in English as a Second Language and
provide in and out of classroom support to ELL students at various levels of
proficiency to develop their literacy skills.

Counseling: At Growing Up Green we believe in addition to providing high quality
academic instruction we must also provide support for our students' social,
emotional, and behavioral needs. One of the ways we support social and emotional
growth in our students is by providing counseling services. We have several school
counselors on staff who are available to provide individual and group counseling
services. School Counselors are also available to create and implement classroom
workshops around relevant social and emotional topics. Additionally, students are
encouraged to reach out to school counselors if they are experiencing challenges or
stressors that are impacting them in a negative way. School counselors provide
emotional guidance to our students, help students process emotions that may be
inhibiting their academic focus, encourage our students to implement healthy
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coping strategies into their daily lives, and provide behavioral management
strategies. We provide a nurturing and supportive environment for our students
and we value the social and emotional growth of our students equally as much as we
value their academic learning.

Hands-On Learning in the Local Environment: Our model uses a multi-sensory approach
that is enhanced by weekly visits to the school’s Science Lab and regular field trips.
These experiential activities engage students, promote retention of knowledge and
develop critical thinking skills. Students gain first-hand understanding and appreciation
of our community through neighborhood walks, community observations, resident
interviews, guest speakers, and developmentally appropriate research.

Actionable Assessment System: Growing Up Green uses internally developed “Looking
Forward, Looking Back” assessments to guide curriculum development and instructional
planning, evaluate programs, focus professional development and hold teachers
accountable. Aligned to Common Core State Standards and administered every six
weeks, these assessments provide actionable data that teachers use to refine their
lessons and identify student’s needs as well as content areas needing support. These
assessments have been effective predictors of student performance on state tests,
allowing school leaders and faculty to identify areas for growth and make progress
towards meeting our goals and achieving our mission.

Green Education: Green principles inform the curriculum, instruction and culture of our
schools. Green principles are those guided by sustainably creating a lifestyle or
community that does not exceed usage of anything for which we cannot be responsible.
Green lessons infuse our meals, code of conduct, instructional materials, recycling
practices, and facility design and choices. Green topics are integrated throughout the
curriculum. Each grade level takes part in our “Green Ambassadors” program in which
each grade level spearheads a particular aspect of sustainable practices, e.g.,
appreciation of nature, composting, energy reduction, and water conservation. This unit
of study is enhanced by weekly Green Living classes co-led by general classroom
teachers and the Science teaching team throughout the year. In addition, a segment of
each day at GUGCS is known as Explore and Discover (ED) Time, where many of our
green themes emerge as students work on interdisciplinary social studies projects that
incorporate skills from all other subjects. This thematic approach engages students and
develops a more complex understanding of skills and concepts. In addition, our Science
department designs projects that meet NYS and Common Core State Standards while
still incorporating themes of sustainability both in the Science Lab and across
classrooms.

Deliberate School Culture: At Growing Up Green, sustainability refers not only to
resources, but to relationships as well. We have a built a collaborative school culture
that sustains students, staff and families alike. As a result, there has been limited faculty
and staff turnover and virtually no leadership turnover. Since inception, we have used
the Responsive Classroom approach school-wide to build social skills and foster a
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positive learning environment, which has resulted in a positive school culture with
limited discipline issues and no expulsions ever.

* Professional Environment: Growing Up Green expects teachers to be active learners
and models of lifelong learning for students. Formal training opportunities occur during
the summer and regular half-day Professional Development (PD) sessions throughout
the school year. Five PD opportunities during the school year are dedicated to the
analysis of data from our Looking Forward, Looking Back interim assessments and action
planning for standards that need to be readdressed in future units and lessons. Science
and Social Studies leaders at GUGCS collaborate with classroom teachers to plan
professional developments addressing the question “What does it mean to be green?”
and “How can we as a staff implement principles of sustainability into our classrooms?”
In addition to guiding curricular development, the ED Time coordinators push into
classrooms during ED Time. Finally, Growing Up Green has a robust team of academic
leaders, including a Director of Curriculum, Director of Instruction for Kindergarten-znd
Grade, Director of Instruction for 3"-5" Grade, Lower and Upper School Math and
Literacy Coordinators, Director of Special Education and Intervention, Director of
Assessment, Director of Counseling, Dean of Students, and ED Time and Specials
Coordinator, all of whom collectively provide teachers with support ranging from
planning to classroom observations and feedback to formal evaluations.

Research Base: GUGCS design principles align with those of Environment as an Integrating
Context (EIC). This model was developed by SEER (State Education and Environment

Roundtable) in 1997 and is based on research and contributions from its 12 member state
departments of education. The EIC Model utilizes six effective and inter-related practices:

o Integrated interdisciplinary instruction

o Collaborative instruction connecting teachers, students, and the community in shared
learning experiences

o Community-based investigations offering hands-on experiences relevant to students’
lives

o Learner-centered, constructivist approaches building on students’ interest, needs,
knowledge and experience

o Use of local natural and community surroundings as the context for instruction

o Cooperative and independent learning promoting collaboration among students yet
motivating individual students to maximize their potential

In 1998, SEER published its research about the academic and behavioral benefits of using this
model (Lieberman & Hoody, 1998). This report, entitled “Closing the Achievement Gap: Using
the Environment as an Integrating context for Learning,” examined 40 schools that had been
using the EIC model for teaching Science, History, English Language Arts (ELA), and Math. Data
came from site visits to all 40 schools, four different teacher surveys, and extensive interviews
with over 400 students and 250 teachers and administrators, indicating:

o Higher test scores on standardized measures of academic achievement in all academic
subject areas;
o Reduced discipline and classroom management problems;
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o Increased student engagement and motivation for learning; and
o Greater pride and ownership in students’ accomplishments.

Since SEER’s original research published in 1998, there have been a variety of follow-up studies,
and projects that have confirmed the results. In a 2005 study on the effects of environment-
based education on student achievement (California Student Assessment Project, Phase Two:
The Effects of Environment-based Education on Student Achievement. Poway, CA), students in
environment-based programs outperformed their traditionally educated peers as evidenced by
year-to-year standardized test data in the four core-subject areas.

o In100% of reading assessments, EIC students scored as well as, or better than,
traditionally educated peers.

o In92.5% of math assessments, EIC students scored as well as, or significantly higher
than, traditionally educated peers.

o In95% of the language assessments, EIC students scored as well as, or significantly
higher than, traditionally educated peers.

Evidence of Success: While an ample research base exists for this model and a number of other
successful schools employ similar practices, the more important proof are the outcomes
generated by Growing Up Green Charter School. Last year on the Mathematics State Test, the
school outperformed the city, state, and district in all grades. In the ELA, the school
outperformed the city and state in all grades and even outperformed the district in two of the
four testing grades.
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Mathematics State Test Results
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Growing Up Green Charter School Growth on State Exams

The charts below show the growth GUGCS students have made since 2013, when the state introduced
Common Core-aligned assessments, to last year.

ELA State Exam Proficiency by Grade - 2013 &
2015
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* 3rd grade ELA proficiency increased by 7% from 2013 to 2015.
* 4th grade ELA proficiency increased by 7% from 2013 to 2015.
* 5th grade ELA proficiency increased by 7% from 2014 to 2015.
* In 2015, 6th graders had a 5% increase in ELA proficiency from 2014 (4th grade).

Math State Exam Proficiency by Grade - 2013 & 2015
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* 3rd grade Math proficiency increased by 23% from 2013 to 2015.
* 4th grade Math proficiency increased by 16% from 2013 to 2015.
* 5th grade Math proficiency increased by 10% from 2014 to 2015.

Finally, GUGCS has been open since 2009 and for every year of operation, it has achieved a
State Accountability Designation of “Good Standing,” been in compliance with local, state, and
federal laws as well as its charter contract, and has received clean audits from an independent
accounting firm each year. This does not mean GUGCS (like all successful schools) did not have
growing pains; the continuous addition of a grade each year has had its challenges as the school
developed new curriculum, added staff and expanded into an additional facility. Nevertheless,
the results are clear: the school has overcome all obstacles to become a school with strong
academic results, high demand, inviting facilities, sound finances, and a committed community.

Enrollment, Recruitment, and Retention

Projected Enroliment Table Over the Charter Term

Grades Ages 2016-2017 | 2017-2018 | 2018-2019 | 2019-2020 | 2020-2021

K 4-6 83 83 84 84 84

1 5-7 83 83 84 84 84

2 6-8 83 84 84 84

3 7-9 84 84 84

4 8-10 84 84

5 9-11 84
Totals 166 249 336 420 504

Rationale: GUGCS Il will model its enrollment on the original school’s growth plan in order to
create a small school with an intimate sense of community while maintaining a size that is
financially viable with limited dependence on funding outside of per pupil revenues and
entitlements. We believe in providing our students with a foundation on which their future
education, careers and life can rest solidly. Thus, Growing Up Green focuses on the earliest
grades, with the hope of eventually growing into a K-8 school as was done at the original
school. GUGCS Il will have three class sections per grade and open with Kindergarten and 1*
grade, adding a grade each year until becoming a K-5 elementary school in 2020. This allows for
a reasonable and responsible development of school culture and expanded time for hiring
quality staff and developing suitable facilities. Class sizes (in grades K-5) will be approximately
26-28 students with a lead and associate or co-teaching model in each class, resulting in a
teacher to student ratio of approximately 13:1, not including instructional support staff.

Admissions: Growing Up Green uses a random lottery to enroll all students, giving preferences
to students from CSD 30 and siblings of admitted and enrolled students. Applications, which are
available from the school in English and Spanish, are due April 1 of each year, and may be
submitted electronically, by mail, or in person. They may also be submitted via the NYC Charter
School Center’s Common Charter School Application, which translates into English, Spanish,
French, Arabic, Haitian Creole, Chinese, Urdu, Bengali, Korean and Russian. For each grade,
students are selected from the applicant pool until all seats are filled, and remaining students
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are then drawn from the pool and placed on our waitlist in the order drawn. Any applications
submitted after April 1 are then placed on the waiting list in the order received. Given the
overwhelming demand for seats in our school, GUGCS Il will backfill all empty seats in each
grade throughout the year.

GUGCS uses a multi-pronged recruitment strategy. Many of our current students have siblings
or other relatives who will be eligible to attend, so we will disseminate information about the
new school to our existing families. The current school also has a waiting list of almost 1000
students interested in attending, and information about the new school option will be sent to
those parents as well. Finally, GUGCS has relationships with an extensive list of individuals,
organizations and agencies in the community that connect with families of elementary age
children. These include the Boys and Girls Club of Queens and the Jacob Riis Community Center
of Long Island City. The GUGCS website will be expanded to include the new school and
provide information in English and Spanish. That fact that we received over 1,500 applications
for 100 seats last year suggests our recruitment strategies are effective.

Enroliment and Retention Targets: GUGCS Il will make a good faith effort to meet the
enrollment and retention targets set for it by the state. It will use similar strategies to those
that have been effective at the original Growing Up Green School and yielded large numbers of
applicants, a lengthy waiting list, and a diverse student body. Growing Up Green already has a
positive presence in the community through partnerships and service learning activities. It has
built over time a network of like-minded individuals, organizations and agencies, many of which
work directly with at-risk youth and their families. Furthermore, the “green” aspects of the
school are clearly described in marketing materials, presentations, and discussions with
interested families. For students with disabilities, the school website and recruitment materials
clearly describe the school’s inclusion model, special education services and staffing as well as
counseling supports. Furthermore, our Director of Support Services participates in recruitment
activities. In order to recruit English Language Learners, our materials are translated, our ELL
program is described, and our ELL Coordinator and teachers assist with recruitment. We also
have bilingual staff to help families with the application process. The majority of our students
are eligible for free and reduced lunch and, having built a positive reputation in the community,
word of mouth is particularly effective in attracting this population of students to our school.
We make it clear that our school is free and provides support services and extra-curricular
opportunities to all students, regardless of need and income. Should the results of the random
lottery not yield sufficient numbers to meet enrollment targets, the school’s board will consider
adding at-risk preferences to its admissions policy with the permission of its authorizer.

Regarding retention, GUGCS has a track record of strong student retention; any student leaving
the school is primarily due to family relocation. We have achieved this success by developing a
close, supportive community among students, staff and families through regular
communication and events such as orientations, family workshops, conferences, celebrations
and performances. Moreover, the school retains students classified with disabilities through the
scope of services it offers to serve a variety of student needs. For example, GUGCS provides an
ICT class on each grade and special education services, such as speech and language therapy,
occupational therapy, hearing services, counseling, and physical therapy. Our ELL Coordinator
and ELL teachers support limited English proficient students through immersion techniques
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direct instruction, and the use of the SIOP model. GUGCS is a school where students and their
families are known well by the faculty and staff and students do not fall through the cracks. We
also work closely with community organizations to ensure families have the supports they need
so their children can succeed.

. Community to be Served

Community Description: GUGCS Il intends to serve students from Long Island City (LIC),
Woodside, Sunnyside, and Astoria in the borough of Queens. LIC is bounded on the north by
Astoria; on the west by the East River; on the east by Hazen Street, 31st Street, and New
Calvary Cemetery; and on the south by Newtown Creek, which separates Queens from
Greenpoint, Brooklyn. Astoria is also bounded by the East River as well as Long Island City,
Northern Boulevard and 50" Street. This is a very racially and economically diverse community.

Races in Long Island City in Astoria, NY

White alone
Black alone
Other
x Two races
Asian alone
Some other
race alone Hispanic
et

LIC currently has one of the highest concentrations of art galleries, institutions and studio
spaces in New York City, and is easily accessible to Manhattan via the Queensboro Bridge and
multiple bus and subway routes. This community has drawn residents from around the world,
45% of whom are foreign born. While 38% have a bachelors degree or higher, 34% have less
than a high school diploma. We originally selected this community specifically with the goal of
replicating its diversity within our school walls, which has notable benefits for all students
involved.

Student Population: CSD 30 enrolled 15,753 students in grades K-5 in 2013-14 with the
following demographics:

Characteristics District
Male 49.3
Female 50.7
Asian 22.3
Black 7.1
Hispanic 53.7
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White 15.6

Other 1.1

Students with Disabilities 13.3
English Language Learners 19.0
Eligible for Free or Reduced Lunches 84.5

Regarding performance, in 2014-15 only about one-third of 5" grade students in CSD 30 schools
were proficient in ELA at the end of their elementary school career. In Math, less than half of
students were proficient. Consequently, there is demand for higher performing elementary
schools in this community. The needs of the students vary, but common barriers to learning
include arriving to kindergarten with few pre-literacy skills and being limited English proficient.
Growing Up Green designed its program with this in mind, using effective foundational
curriculum for literacy development and providing co-taught classes to allow for targeted
instruction and intervention. The school has refined an effective assessment system that
identifies needs and readily implements interventions. In addition, the school has a robust
student support team to address the myriad social emotional issues often faced by low-income
or otherwise at-risk students.

Community Support and Demand: In CSD 30, Growing up Green is a school in high demand
which is a primary reason why the board of trustees, and school leadership believe the timing is
right to open up a second school. Evidence to support our belief is based on the following
application numbers: In the first five years, Growing Up Green Charter School has received on
average over 1,500 applications for approximately 100 seats. Last year, Growing up Green
received close to 2,000 applications for 150 slots. In addition to Growing up Green being a
school in high demand, our research shows that families are seeking out charter schools for
their children: there were 3,564 applicants for 434 charter seats in CSD 30 and 8,172 applicants
for 1,291 seats in Queens charter schools overall last year. This demonstrates strong demand
for a charter school option in general and our school model in particular.

Public Outreach

Outreach Activities: Our decision to open a second school in district 30 was informed by the
following:

1. A high demand for seats at Growing up Green since opening up in 2009
2. The clear need for educational alternatives in CSD 30
3. Numerous unsolicited requests by parents to serve more students.

Growing Up Green already has a strong presence in the community and has been encouraged
by the positive response from parents and community leaders. The school announced its plans
to open a second school via a letter sent home to all GUGCS families, which was also posted on
our website and discussed at our public board meetings. School leaders have held numerous
meetings about the plan to open a second school, and discussed the proposal with politicians,
local community- and faith-based organizations, and other community stakeholders who have
provided strong support to this effort.

Sample of Outreach
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* Assemblywoman Cathy Nolan

¢ State Senator Michael Gianaris

* Council Member Jimmy Van Bramer

* Assemblywoman Marge Markey

* Brooklyn/Queens Catholic Diocese

* Queens Dutchkills Community
Organization

* East River Development Organization and

Brooklyn Grange

Boys and Girls Club of Astoria

Astoria Blue Feather Head Start
Ravenswood Community Center (Open
House)

Queens Public Library (Open House)
Jacob Riis Community Center
Materials for the Arts

leader, Bishop Taylor * Tours at GUGCS

Last spring, meetings were held at the Blue Feather Head Start, the Queens Public Library,
Ravenswood Community Center, and at our Elementary School.

Feedback and Impact on Proposal: As a replication, most people with whom we talked about
the plan were familiar with the model, but their feedback still reiterated certain salient features
that we will ensure are maintained in the new school. For example, parents asked the following
guestions at our public meetings (and our responses follow):

Is there a tuition fee? We informed parents that charter schools are free public schools
open to all families in the District 30 community, and beyond.

Does the school have students with IEPs? We informed parents that GUGCS serves
students with IEPs in many ways: at least one integrated co-teaching (ICT) class per
grade, push-in and pull-out academic SETSS support, and school-based related services
including speech and language therapy, occupational therapy, and counseling.

What is your class size? We let parents know that GUGCS class size in K-1 is 28 students
with two full time teachers; in grades 2-5, class size is either 28 students with one
teacher or an ICT class with 28 students, one general education and one special
education teacher.

Is there busing? GUGCS Il will offer free busing to students who qualify.

Is there a sibling preference? We informed parents that there is a sibling preference.

Below is a sample of comments from parents interested in our school:

“We heard great things about Growing Up Green. Parents say excellent things about
the school on charter school message boards and online discussions. The distance made
the commute a little too far for us. This area needs more charter school options in
different locations.”

“Different children learn differently. My youngest needs discipline and structure. Other
children need more family collaboration. It is good to have different school options that
have different cultures so everyone can find what they need.”

“I like schools that include art and music. It’s just as important.”

“I'like schools that have uniforms. It provides a sense of structure.”

Page 7 of 63




F.

Growing Up Green Charter School Il Application

* “Transportation is important.

People would travel long distances to attend good

schools, but good transportation options makes it so much easier.”

Continuing Outreach: Growing Up Green was conceived and realized as a community
embedded school and the replication school will continue that tradition. It will have an open
door policy for parents and community members to share their ideas and concerns with school
leaders and teachers. Parents will be invited to visit and volunteer and participate in school
events and field trips. Board meetings will continue to be open and welcoming of public input.

Programmatic and Fiscal Impact

Local Schools:

Public Elementary Schools

Private Schools

P.S. 11 Kathryn Phelan School

El-Ber Islamic School

P.S. 111 Jacob Blackwell School

Ideal Islamic School

P.S. 112 Dutch Kills School

Immaculate Conception School

P.S. 122 Maime Fay School

Corpus Christi School

P.S. 127 Aerospace Science Magnet School

Les Enfants Montessori School

P.S. 148 Our Lady of Mt. Carmel School
P.S. 149 Christa Mcauliffe School St. Catherine & St. George
P.S. 150 St. Demetrios School

P.S. 151 Mary D. Carter School

St. Francis of Assisi School

P.S. 152 Gwendoline N. Alleyne School

St. John’s Preparatory School

P.S. 166 Henry Gradstein School

Evangel Christian School

P.S. 17 Henry David Thoreau School

Lagcc Early Childhood Learning

P.S. 171 Peter G. Van Alst School

Most Precious Blood School

P.S. 2 Alfred Zimberg School

Queen of Angels Elementary School

P.S. 212 Queens Lutheran School
P.S. 228-Early Childhood Magnet School for St. Joseph Elementary School
the Arts
P.S. 69 Jackson Heights School St. Raphael School
P.S. 70 Lexington School for the Deaf
P.S. 76 William Hallett School Blessed Sacrament School
P.S.78 St. Joan of Arc Elementary School

P.S. 84 Steinway School

Greater New York Academy

P.S. 85 Judge Charles Vallone

Razi School

P.S. 92 Harry T. Stewart Sr.

St. Sebastian School

P.S. 234 Our Lady of Fatima School
P.S. 222 Fire Fighter Christopher A. Santora St. Gabriel School

School

P.S. 280

P.S. 329 East EImhurst Community School

Renaissance Charter School

Our World Neighborhood Charter School
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Academy of the City

VOICE Charter School

Programmatic Impact: Growing Up Green has excellent relationships with its neighboring
schools, businesses and organizations and anticipates nothing but positive impact from the new
school. In fact, CSD 30 district schools are notoriously overcrowded, and GUGCS Il should
alleviate some of that pressure for seats. For example, CSD 30 elementary schools are operating
at 107.3% of capacity. Class sizes in grades K-3 have increased by 21.5% since 2007 and are now
far above the Contract for Excellence goals. Moreover, last spring CSD 30 had eight schools with
families on waiting lists for kindergarten.

Fiscal Impact: At full capacity we expect our budget revenue to be on the order of
approximately 0.025% of the New York City Department of Education Operating Budget.
Consequently we do not believe our second school will have a significant fiscal impact on the
DOE or even CSD 30. The current GUGCS enrolls students from numerous neighborhoods within
CSD 30 as well as other neighborhoods outside the district, including District 24 (Corona,
Glendale, Ridgewood, EImhurst, Maspeth and Middle Village), District 25 (Flushing/College
Point Area), and District 28 (Forest Hills/Rego Park Area and South Jamaica). As a result, it is
unlikely the new school will have a disproportionate impact on the enrollment and finances of
any one school in the area. The new school may attract families who otherwise would have sent
their children to parochial or other private schools, but given the range of options for that type
of school in this community, it is again unlikely that GUGCS Il will impact any one private school
in a significant manner.

Il. EDUCATIONAL PLAN

. Achievement Goals

Growing Up Green’s achievement goals align to the five standards described in Section I.A.

Standard #1: High Academic Attainment and Improvement
Expectation: Students’ academic performance meets or exceeds local, state and national standards.

1. GUGCS will meet the indicators for Benchmark 1: Student Performance in the Board of
Regents Charter School Performance Framework, including growth and attainment for
all tested subjects.

2. Each year, 75% of all students (Grades 1-5) who were enrolled at GUGCS for at least two
consecutive BEDS dates, will perform at or above grade level on the NWEA MAP Reading
test.

3. Each year, 75% of all tested students (Grades K-5) who have been enrolled in GUGCS for
at least two consecutive BEDS dates will perform at or above grade level on the Fountas
and Pinnell Benchmark Assessment System.

4. Each grade level of students (K-5) who remained in the school for the entire year will
show at least 3 levels of growth on the Fountas & Pinnell Benchmark Assessment
System between September and June of each school year.
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5. Each year, the school will make Adequate Yearly Progress (AYP) in Math, ELA and
Science and will be deemed in “Good Standing” on its NYSED Report Card.

Standard #2  Rigorous and Responsive Educational Program/Environment
Expectation: A quality educational program enables all students to achieve academically and
socially, assuring high levels of rigorous curriculum delivery to all.

1. Each year, the school will have an average daily student attendance rate of at least 93%.

2. Each year, 95% of all students enrolled on the last day of the school year will return the
following school year.

Standard #3  Responsible Governance and Management
Expectation: Leadership furthers the school’s mission, program and goals and is strategic to ensure
adequacy, alignment and coherence of actions.

1. Each year, the school will comply will all applicable laws, rules, regulations and contract
terms, including but not limited to, the New York Charter Schools Act, the New York
Freedom of Information Law, the New York Open Meetings Law, the Individuals with
Disabilities Education Act and the Family Educational Rights and Privacy Act.

2. Per the 2010 amendment to the Charter Schools Act, the school shall demonstrate good
faith efforts to attract, retain, and meet or exceed enrollment and retention targets for
students with disabilities, English language learners, and students who are eligible for
the free and reduced price lunch program.

Standard #4  Solid Foundation and Infrastructure
Expectation: Resources are available and allocated towards delivering high level curricular content
and achieving high levels of outcomes for all students

1. Each year student enrollment will be at or within 15% below full enroliment as
delineated in the charter. This will be measured each year by an analysis of student
enrollment figures in ATS.

2. Each year, the school will undergo an independent financial audit that will result in an
unqualified opinion and no major findings.

3. Each year, the school will operate on a balanced budget and maintain a stable cash flow.

Standard #5  Strong Culture and Supportive Relationships

Expectation: Believing that children develop in the context of their families, culture and
communities, the school will offer services that are family-centered and community-
based to develop high social trust among the school community and culture of
excellence.

1. Each year, parents will express satisfaction with the school’s program, based on the
NYCDOE Learning Environment Survey in which the school will receive scores of 7.5 or
higher in each of the four survey domains: Academic Expectations, Communication,
Engagement, and Safety and Respect. The school will only have met this goal if 50% or
more of the parents participate in the survey.
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2. Each year, teachers will express satisfaction with school leadership and professional
development opportunities as determined by the teacher section of the NYCDOE
Learning Environment Survey in which the school will receive scores of 7.5 or higher in
each of the four survey domains: Academic Expectations, Communication, Engagement,
and Safety and Respect. The school will only have met this goal if 50% or more of the
teachers participate in the survey.

3. Each year, 85% of teachers whose contract was renewed at the end of the previous
school year will return to teach at GUGCS II.

B. School Schedule and Calendar

Schedule: See Attachment 3a. GUGCS Il will follow the schedule of the original school with the
school day running from 7:55 am to 3:15 pm. Breakfast will be available to all students
beginning at 7:15 am, followed by a transition to classrooms and a daily morning meeting.
Students will study literacy and mathematics every day, participate in a twice-weekly science
lab, and have specials classes, such as Art, PE, Music and Spanish, throughout the week.

Calendar: See Attachment 3b. GUGCS operates with a slightly adjusted calendar from that of
the Department of Education. The school year usually begins the week before Labor Day and
runs through mid-June, providing students with 180 days of instruction. Teachers and
administrators work together for ten days in August prior to the start of the school year. In
addition, during the school year GUGCS Il will have six early release days for students so that
teachers can interpret data from recent Looking Forward, Looking Back (LFLB) internal
assessments. The year is broken into trimester terms (marking periods ending in November,
March and June) and report cards and narrative comments are provided to parents at the
conclusion of each term.

C. Curriculum and Instruction

Curriculum: GUGCS Il will use the curriculum developed, tested and refined at the original
school, which has led to demonstrable student growth. Our curriculum provides a new
perspective on themes and topics through “Explore and Discover” projects where students gain
a broader and deeper understanding of subjects by exploring them in different ways. All of the
learning experiences throughout the curriculum are designed to encourage the growth of
creativity and reflection. In addition, communications technology and new media are infused
throughout the curriculum to add flexibility in representing knowledge and objects of learning.

* Literacy: GUGCS uses a combination of direct skills instruction and exploration-based
projects to help students achieve their highest scholastic potential. For direct phonics
instruction, GUGCS uses Sounds in Motion (Kindergarten), Wilson Fundations, and
Words Their Way in Kindergarten through 5t grade. This phonics instruction equips
readers with the fundamental tools to be successful. Children learn how to notice and
use the letters and sound patterns they already know in order to decode and spell new
words. Taking advantage of teachable phonics moments during other components of
balanced literacy, teachers reinforce skills during shared reading and interactive writing.
In the classroom, reading, writing and phonics are intertwined processes. Using a multi-
sensory approach to teach phonics through letter-sounds and language rules, the goal of
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direct phonics instruction is to teach students that most of the English language is
predictable and logical if one understands the phonetic basis of the language and its
spelling rules. In the early grades, students learn the sounds of the letters and various
combinations of letters and vowel sounds using picture cues and repetition. The picture
cues are used every day to practice writing and reciting letters and patterns to further
familiarize students with the sight, sound, and form of the English language. As students
compose sentences to practice using sounds, spelling rules and punctuation, students
are taught the standard approach for handwriting strokes. Handwriting practice is
reinforced throughout the lessons when writing letters, words, and sentences. Using
multiple modalities to experience print, including multi-sensory approaches and
investigations, students explore sounds and spelling patterns by searching around the
room, collecting words, sorting words, and transferring words to a comprehensive word
wall. By synthesizing direct and contextual experiences with print, the curriculum offers
students a variety of ways to learn sounds and spelling patterns, thereby building their
literacy skills in a differentiated manner.

These skills are put to great use within the reading curriculum, as it exposes students to
a multitude of text genres, both fiction and non-fiction. GUGCS’s reading curriculum is
built on the premise that when students are reading at their appropriate reading level,
they can best practice and master critical comprehension strategies. As comprehension
skills strengthen and readers become more confident, they graduate to the next reading
level, and are thereby continually challenged. A strong foundation in writing is a
necessary companion for this strong foundation in reading. GUGCS utilizes a
combination of Teachers College and LitLife programs to build a workshop-based
balanced curriculum to teach students how to tell their stories, articulate their opinions,
and present unbiased points-of-view with a clear and sincere voice.

Math: For math instruction, GUGCS uses a combination of TERC investigations and the
enVision math program, supplementing with resources from Math in the City: Contexts
for Learning. Teachers support students’ growing confidence and capabilities essential
to becoming true problem solvers and mathematical thinkers. At GUGCS, mathematics—
and the ability to articulate the reasoning behind it—is valued as an essential part of
everyday life. Students investigate mathematical problems within meaningful “real life”
contexts while learning to critically think, problem-solve and explain their thinking and
strategies through symbolic representation and mathematical language. Students also
frequently practice basic skills with the use of manipulatives, games, and paper and
pencil practice. The goal of the mathematics program is to develop strong mathematical
thinkers who are skilled in evaluating mathematical situations and solutions while
confidently communicating their mathematical thinking.

Science: Science is a powerful discipline and is as important as reading, writing and
math at GUGCS. The Director of Curriculum oversees the planning and delivery of the
science curriculum by dedicated K-5 science teachers. Science instruction includes both
hands-on labs and classroom instructional Science. Classroom Science instruction
follows a traditional model, but is done in tandem with at least weekly class visits to the
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Science Lab. Additionally, each class has one period of “Green Living” instruction in their
classroom per week. During this period, students continue their studies from their
Green Ambassadors unit by planning and carrying out long-term projects to benefit the
school and greater community. Science and classroom teachers collaborate to plan for
this integrated learning time. In the Science Lab students learn through their
experiences; they witness the very phenomenon being focused on in class. Science
instruction emphasizes vocabulary and fluent usage of scientific language in keeping
with the CCSS expectations of literacy across content areas.

* Explore and Discover (ED) Time: ED Time uses in an interdisciplinary, project-based
curriculum, which provides rich context for skills learned in traditional lessons. During
ED Time, students work on projects that incorporate skills from all subjects, while
meeting NYS Social Studies standards. In keeping with the expectations of CCLS to infuse
literacy standards across the curriculum, students utilize their reading, writing and
conceptual math skills throughout the completion of the ED Time unit-based projects.
ED Time is unique to GUGCS and is where many of the school’s “green” themes emerge.
At GUGCS, being green means more than a respect for the environment and conscious
conservationism—green principles are those of sustainability, of creating a lifestyle or
community that does not exceed usage of anything it cannot be responsible for. Part of
the role of the GUGCS’ ED Time Coordinator is to ensure that ED Time demonstrates the
importance of community with small groups, class and school-wide shares, and projects
built around NYS Social Studies Standards. With the understanding that children learn
and succeed through multiple modalities, Social Studies standards delivered through ED
Time instruction utilize an array of multi-media while SMART Boards and computers in
all classrooms enhance the learning process by adding other methods of viewing
curriculum materials.

* Technology: Technology Standards, including Engineering Design are integrated through
Science, ELA, Math, Language, and ED Time, and are demonstrated through a process of
performance indicators, each appropriately implemented by grade level. To ensure that
students grasp each standard, teaching and learning are done through individual and
group activities. Individual assignments and projects are used to gauge student
understanding, and are reinforced through group applications.

Below are the major curricula programs used at GUGCS that would also be used at the new
school:

Content Area Name of Curriculum Skills Addressed
Wilson Fundations, Words Their Way,
Literacy Sounds in Motion Phonics
Teacher's College Reading and Writing
Literacy Workshop, Lit Life, Read180 Reading and Writing
Fountas and Pinnell, Reading A to Z,
Literacy Raz Kids Supplement Specific Skills
Math enVision Mathematics, TERC All math skills
Math Math in the City- Contexts for Learning Supplement Specific Skills
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Math Marilyn Burns Library Supplement Specific Skills
Science FOSS Science Explorations Science Experiments
Science Scott Foresman Science Content Knowledge

Social Studies Scott Foresman Social Studies Content Knowledge
Social Studies Pearson Maps, Graphs, and Charts

GUGCS Il teachers will have access to all pacing calendars, units and lessons developed at the
original school and will participate in shared, common professional development around
curriculum planning.

Pedagogy: The GUGCS pedagogy has two dimensions: direct instruction and exploration. Math,
literacy, and science skills are delivered through standard, rigorous curricula by classroom
teachers. The “Explore and Discover” time is used to execute more open-ended student
projects that emphasize discovery and interdisciplinary connections.

The instructional culture at GUGCS is a constructivist, holistic, child-centered one. In both the
academic blocks and project-based explorations, expectations are developmentally appropriate
for grade levels. Academic work blocks are led by classroom teachers mainly through mini-
lessons followed by differentiated practice time and conferencing in small groups or
individually. Through these constructivist methods, teachers encourage students to make
connections on their own and avoid rote responses thereby fostering higher order thinking
skills.

GUGCS teachers differentiate ED Time instruction by offering many hands-on, multi-sensory
activities within each topic and lesson. Students at all levels have access to the expectations,
language, and academic demands of each lesson. For example, in grades K-1, the social studies
curriculum centers on the study of the family, neighborhood, school, and community. To
differentiate learning, students are expected to express their knowledge of the subject matter
through cooking activities related to students’ family and culture, field trips to local businesses
in the neighborhood, and experiential interactions with members and workers in the
surrounding community. Along with the technology, field trips, and project-based curricula,
students read, write, and complete math units that can be integrated with the ED Time
curriculum. For upper grades, students with different strengths and challenges are successful in
ED Time because the materials used are consistently hands-on and visual.

Assessment System

The primary assessment tool at GUGCS is our six week assessment system that we named
“Looking Forward, Looking Back.” Every six weeks all students at GUGCS take a LFLB
assessment, for a total of five times throughout the year. These school-developed tests are
developmentally appropriate to specific grade level exit standards. Tests follow a format
similar to a NYS standardized test in grades 2-5, using multiple choice, short answer, and
extended response. This familiarizes students with state test formats and develops their
confidence and stamina for such tests. In kindergarten and 1* Grade, tests involve other means
of developmentally appropriate expression, such as using math manipulatives, written
responses, and interview based questions. All grades and subjects test at the exact same time
to promote the importance of the assessments and to emphasize school-wide high premium on
academic rigor. In grades 3-5 testing takes place over two days. One day is dedicated for
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English Language Arts, while the other for Mathematics. The data collected from these tests is
analyzed quickly so results can be implemented thoughtfully and immediately into classrooms,
addressing both specific needs of individual children and larger trends throughout a class or
grade.

The LFLB assessments are written by the Assessment Department, with oversight from the
Director of Curriculum, Math Coordinators, Directors of Upper School and Lower School
Instruction and input from grade teams. The assessments are distributed to instructional staff
six weeks prior to implementation and planned using the backwards design model; first by
taking grade-specific NYS common core standards and plotting them on a pacing calendar for
the school year. The pacing calendar serves to generate the order of skills tested on each of the
five six-week assessments. It is important to note that the skills tested are dictated by NYS
grade level exit standards and not by the curricular scope and sequence. Through data analysis
of LFLB results, GUGCS staff is able to see which skills the curricula are addressing and which
ones need to be supplemented. Appropriate changes and decisions about re-teaching and
small group instruction are made immediately so that the data collected is tangibly useful for
both the teachers and the students.

Following each LFLB assessment administration is a prescheduled professional development
opportunity for staff. Grade teams use this PD time to break down data to see what standards
need to be re-taught, and together with administrators look at LFLB data, determining what
standards are being addressed by the curriculum and which ones the students are failing to
meet. From the data, grade teams can immediately choose which skills to re-teach and how to
appropriately group students for enrichment. In addition, school academic leaders review the
results of each LFLB cycle to identify strengths and weaknesses across individual classes and
grades and target specific support to teachers and refine professional development plans to
meet their needs. The data is also disaggregated by student characteristic, such as IEP and ELL
status, to see how those subgroups performed and to aide in evaluating our programs for at-
risk students.

GUGCS designates 75% proficiency as mastery, which applies to both classes and individual
students. If less than 75% of a class does not meet a skill standard, then that skill must be re-
taught.

A teacher can determine mastery through both formal assessments and daily informal
assessments such as observations or class work. In the event that the class achieves beyond
the mastery average of 75% but a particular student fails to meet the standard, the teacher re-
teaches the necessary skills during workshop times and small group instruction. Teachers
revise their current units, pull small groups, focus guided reading and/or math groups on a re-
teaching topic, and use flex days between units to ensure that all necessary areas have been
brought to mastery before proceeding.

Students who fail to achieve mastery on a consistent basis -- even after individual re-teaching --
are discussed at Successful Student Committee (SSC) meetings with special education team
members to develop further instructional strategies. Additionally, GUGCS ascertains the
validity and reliability of LFLB data by comparison with other student progress metrics in place
(i.e. performance on annual National Norm assessments and New York State Exams)
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GUGCS ascertains the validity and reliability of the LFLB process through student progress and
achievement on other standardized assessments. For example, students in kindergarten
through 5™ grade also take an annual national norm standards-based assessment and students
in 3™ grade and up take state tests. The LFLB assessments have proven to be excellent
predictors of student performance on state tests.

GUGCS uses curricular indicators as well as the LFLB assessments to monitor student
achievement. Grades K-5 have regular unit assessments through EnVision, and TERC and
Running Record reading level evaluations through Fountas & Pinnell Benchmark Assessments.
Running Record evaluations are completed every 6 weeks in Kindergarten through 2" grade.
Reading and Writing portfolios are developed in all six grades, with periodic evaluation of
student work using rubrics, as well as daily shares, and frequent celebrations of projects, such
as publishing parties and science fairs.

The final component of the GUGCS assessment plan is a student portfolio. Each year students
are responsible for the cultivation of a personal portfolio of work that includes samples from all
academic areas. The contents of each grade’s portfolio are specific to the developmentally
appropriate progress planned from the start of a given year to its completion. Students have a
list, shared with families, of pieces required in their portfolio. Students with consistent
attendance and participation in class will complete their portfolio as part of their class work.
Students who fall behind due to insufficient attendance, however, must dedicate extra time,
either at home or at school, to fulfill their grade specific requirements. The first and last parent
conference of each year will serve as an introduction and reflection of the student’s portfolio.

Table of Assessments

Assessment Name Grades Description

Curricular Unit Assessments, based on the scope and

Unit A t Kto 5
nit Assessments © sequence of each GUGCS purchased curriculum.

Grade specific assessments based on NYS exit standards

Six Week Assessments Kto5 | foreach year. Also serve as predictors for performance
on the NYS ELA and Math tests.

NYS ELA and Math 3t05 NYS administered state wide exam. Given one time per

Assessments year.

NYS Science 4 NYS administered state wide exam. Given one time per

Assessments year.

Running record style reading assessment and growth
measure. In grades K and 1, students are assessed every

Fountas and Pinnell Kto5 g
6 weeks while in grades 2-5 students are assessed
formally three times a year.
A computer adaptive test administered each spring to
National Norm determine each student’s levels in English Language
. Kto5 . .
Assessment (FastBridge) Arts, and Mathematics. It also measures grade wide and
school growth from year to year.
. Summative collection of student work through the year.
Student Portfolios Kto5 8 ¥

Requirements are developmentally appropriate by grade
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level. This is a 'soft' assessment and is graded pass/fail
at the end of each school year.

GUGCS will also administer all assessments that are required by New York State, including

* New York State ELA and Math tests for all students in grades 3-5

* New York State Science tests for all students in grade 4

* New York State Alternate Assessment for eligible students

* New York State Identification Test for English Language Learners (NYSITELL) for potential
LEP students identified by home language survey

* New York English as a Second Language Achievement Test (NYSESLAT) for all designated
ELL students

Student data will be stored in OnCourse for teachers and administrators to review and each
child’s profile will be updated on a monthly basis. Administrators use this data to identify
academic and behavior trends and map out strategies to address them, including resource
allocation, professional development, and coaching. In addition to the use of assessment data
by administrators and teachers described above, the board will also receive performance data
regularly to ensure the school is on track. They receive aggregate results from all of our testing
in reports presented by school leadership at board meetings. This allows them to see whether
the school is on track to meeting its goals based on performance on state tests.

E. Performance, Promotion, and Graduation Standards

Promotion Policy: Below is a list of requirements that determine promotion criteria for
students to advance to the next grade level. If a student is at risk of retention, families will
receive a “Promotion in Doubt” letter at Family Conferences in November and/or March:

Kindergarten First Grade Second Grade
Reading Level of D or above Reading Level of J or above Reading Level of N or above
Meets GUGCS’ curriculum grade | Meets GUGCS' curriculum grade | Meets GUGCS’ curriculum grade
level standards in class work level standards in class work level standards in class work
. and as determined by the and as determined by the and as determined by the
Academic: . . .
results of the six-week results of the six-week results of the six-week
assessments in Literacy and assessments in Literacy and assessments in Literacy and
Math with a benchmark of 75% | Math with a benchmark of 75% | Math with a benchmark of 75%
on both tests and proficient on both tests and proficient on both tests and proficient
classwork in ED Time. classwork in ED Time. classwork in ED Time.
Meets social development Meets social development Meets social development
standards as determined by standards as determined by standards as determined by
teacher anecdotal records: teacher anecdotal records: teacher anecdotal records:
Social/ eFollows classroom and school eFollows classroom and school eFollows classroom and school

Emotional: rules appropriately. rules appropriately. rules appropriately.
e Makes age appropriate * Makes age appropriate e Makes age appropriate
decisions. decisions. decisions.
e Forms age appropriate e Forms age appropriate e Forms age appropriate
relationships. relationships. relationships.

Attendance: | Maintains 90% or higher Maintains 90% or higher Maintains 90% or higher
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attendance (please note, this is | attendance (please note, thisis | attendance (please note, this is
the minimum criteria for the minimum criteria for the minimum criteria for
promotion purposes, the promotion purposes, the promotion purposes, the
school expects a minimum 95% | school expects a minimum 95% | school expects a minimum 95%
attendance rate.) attendance rate.) attendance rate.)

All at-risk students have been brought to Successful Student Committee and appropriate interventions

Ssc and strategies have been attempted.

Grades 3-5

e 3"Grade: Reading Level of Q or above

o 4" Grade: Reading Level of T or above

e 5" Grade: Reading Level of V or above

Academic: ¢ Student must pass all End-of-Grade assessments in Reading and Math, including NYS Exams (see
below).

* Meets GUGCS’ curriculum grade level standards in class work and as determined by the results of
the six-week assessments in Literacy and Math with a benchmark of 75% in all three tests.

Meets social development standards as determined by teacher anecdotal records:
Social/ * Follows classroom and school rules appropriately.

Emotional: * Makes age appropriate decisions.

* Forms age appropriate relationships.

Maintains 90% or higher attendance (please note, this is the minimum criteria for promotion

Attendance: e
purposes, the school expects a minimum 95% attendance rate.)

All at-risk students have been brought to Successful Student Committee and appropriate interventions

Ssc and strategies have been attempted.

The school leader makes final decisions on all promotions and retentions, and can, in specific
situations, make exceptions to the protocol above if s/he deems fit. A student is considered
Promotion in Doubt if he or she is not meeting at least 2 out of the 3 following criteria: GUGCS’
curriculum grade level standards (determined by formal and informal assessments, classwork,
and homework), maintaining 90% or higher attendance, and appropriate social development
standards as determined by teacher anecdotal records. Teachers will meet with the family to
discuss the student’s lack of academic progress within interventions and discuss further
supports. Families of students performing below grade-level and receiving support and
interventions shall receive an update of the child’s level of achievement. At this time, the
referral process for Special Education Services may be discussed.

At the end of the school year, parents may voice their preference about their child’s promotion;
however, students may not be retained or promoted by request of the parent, and may not be
retained more than once. All final decisions regarding promotion are made by the
administration, in consultation with the child’s teacher. A final decision will be made about a
child’s promotion by mid-June. GUGCS will not evaluate children at the end of the summer in
order to determine promotion.

Sample Promotion/Exit Standards:

English Language Arts:

2" Grade 5" Grade
* Ask and answer such questions as who, what, * Quote accurately from a text when explaining what
where, when, why, and how to demonstrate the text says explicitly and when drawing
understanding of key details in a text. inferences from the text.

Page 18 of 63




Growing Up Green Charter School Il Application

Recount stories, including fables and folktales from
diverse cultures, and determine their central
message, lesson, or moral.

Describe how characters in a story respond to
major events and challenges.

Describe the overall structure of a story, including
describing how the beginning introduces the story
and the ending concludes the action.

Compare and contrast two or more versions of the
same story by different authors or from different
cultures.

Make connections between self, text, and the
world around them (text, media, social interaction).
Know and use various text features (e.g., captions,
bold print, subheadings, glossaries, indexes,
electronic menus, icons) to locate key facts or
information in a text efficiently.

Identify the main purpose of a text, including what
the author wants to answer, explain, or describe.

Read grade-level text with purpose and
understanding.

Write informative/explanatory texts in which they
introduce a topic, use facts and definitions to
develop points, and provide a concluding
statement or section.

Write narratives in which they recount a well-
elaborated event or short sequence of events,
include details to describe actions, thoughts, and
feelings, use temporal words to signal event order,
and provide a sense of closure.

Ask and answer questions about what a speaker
says in order to clarify comprehension, gather
additional information, or deepen understanding of
a topic or issue.

Determine a theme of a story, drama, or poem
from details in the text, including how characters in
a story or drama respond to challenges or how the
speaker in a poem reflects upon a topic; summarize
the text.

Compare and contrast two or more characters,
settings, or events in a story or drama, drawing on
specific details in the text (e.g., how characters
interact).

Determine the meaning of words and phrases as
they are used in a text, including figurative
language such as metaphors and similes.

Recognize and describe how an author’s
background and culture affect his or her
perspective.

Explain the relationships or interactions between
two or more individuals, events, ideas, or concepts
in a historical, scientific, or technical text based on
specific information in the text.

Explain how an author uses reasons and evidence
to support particular points in a text, identifying
which reasons and evidence support which
point(s).

Produce clear and coherent writing in which the
development and organization are appropriate to
task, purpose, and audience.

Conduct short research projects that use several
sources to build knowledge through investigation
of different aspects of a topic.

Report on a topic or text or present an opinion,
sequencing ideas logically and using appropriate
facts and relevant, descriptive details to support
main ideas or themes; speak clearly at an
understandable pace.

Mathematics:

2" Grade

5" Grade

Students extend their understanding of the base-
ten system. This includes ideas of counting in fives,
tens, and multiples of hundreds, tens, and ones, as
well as number relationships involving these units,
including comparing. Students understand multi-
digit numbers (up to 1000) written in base-ten
notation, recognizing that the digits in each place
represent amounts of thousands, hundreds, tens,
or ones (e.g., 853 is 8 hundreds + 5 tens + 3 ones).
Students use their understanding of addition to
develop fluency with addition and subtraction
within 100. They solve problems within 1000 by
applying their understanding of models for addition

Students apply their understanding of fractions and
fraction models to represent the addition and
subtraction of fractions with unlike denominators
as equivalent calculations with like denominators.
They develop fluency in calculating sums and
differences of fractions, and make reasonable
estimates of them. Students also use the meaning
of fractions, of multiplication and division, and the
relationship between multiplication and division to
understand and explain why the procedures for
multiplying and dividing fractions make sense.
(Note: this is limited to the case of dividing unit
fractions by whole numbers and whole numbers by
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and subtraction, and they develop, discuss, and use
efficient, accurate, and generalizable methods to
compute sums and differences of whole numbers
in base-ten notation, using their understanding of
place value and the properties of operations. They
select and accurately apply methods that are
appropriate for the context and the numbers
involved to mentally calculate sums and differences
for numbers with only tens or only hundreds.
Students recognize the need for standard units of
measure (centimeter and inch) and they use rulers
and other measurement tools with the
understanding that linear measure involves an
iteration of units. They recognize that the smaller
the unit, the more iterations they need to cover a
given length.

Students describe and analyze shapes by examining
their sides and angles. Students investigate,
describe, and reason about decomposing and
combining shapes to make other shapes. Through
building, drawing, and analyzing two- and three-
dimensional shapes, students develop a foundation
for understanding area, volume, congruence,
similarity, and symmetry in later grades.

unit fractions.)

Students develop understanding of why division
procedures work based on the meaning of base-ten
numerals and properties of operations. They
finalize fluency with multi-digit addition,
subtraction, multiplication, and division. They apply
their understandings of models for decimals,
decimal notation, and properties of operations to
add and subtract decimals to hundredths. They
develop fluency in these computations, and make
reasonable estimates of their results. Students use
the relationship between decimals and fractions, as
well as the relationship between finite decimals
and whole numbers (i.e., a finite decimal multiplied
by an appropriate power of 10 is a whole number),
to understand and explain why the procedures for
multiplying and dividing finite decimals make
sense. They compute products and quotients of
decimals to hundredths efficiently and accurately.
Students recognize volume as an attribute of three-
dimensional space. They understand that volume
can be measured by finding the total number of
same-size units of volume required to fill the space
without gaps or overlaps. They understand that a 1-
unit by 1-unit by 1-unit cube is the standard unit for
measuring volume. They select appropriate units,
strategies, and tools for solving problems that
involve estimating and measuring volume. They
decompose three-dimensional shapes and find
volumes of right rectangular prisms by viewing
them as decomposed into layers of arrays of cubes.
They measure necessary attributes of shapes in
order to determine volumes to solve real world and
mathematical problems.

Scie

nce:

2" Grade

5" Grade

Observe and describe properties of materials, using
appropriate tools.

Describe chemical and physical changes, including
changes in states of matter.

Describe the relationship among air, water, and
land on Earth.

Describe the characteristics of and variations
between living and nonliving things.

Describe how the structures of plants and animals
complement the environment of the plant or
animal

Describe the major stages in the life cycles of
selected plants and animals.

Describe the factors that help promote good health
and growth in humans.

Describe a variety of forms of energy (e.g., heat,
chemical, light) and the changes that occur in
objects when they interact with those forms of
energy.

Describe patterns of daily, monthly, and seasonal
changes in their environment.

Describe the effects of common forces (pushes and
pulls) of objects, such as those caused by gravity,
magnetism, and mechanical forces.

Recognize that traits of living things are both
inherited and acquired or learned.

Describe evidence of growth, repair, and
maintenance, such as nails, hair, and bone, and the
healing of cuts and bruises

Describe the relationship of the Sun as an energy
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* Describe how plants and animals, including source for living and nonliving cycles.
humans, depend upon each other and the nonliving
environment

F. School Culture and Climate

GUGCS is proud of the safe, warm and inclusive school culture it has created and plans to
replicate this environment at the second school.

Green Principles: As our school name suggests, promoting a green culture and an
understanding of sustainability are important components of our school’s mission. First and
foremost, “green” is a mindset. It is an internalization of sustainability, where people are
responsible for what they consume and the waste produced. It is an awareness of where goods
and products come from, with an emphasis on local, organic production.

Our school incorporates components of Green Living throughout our academic curriculum and
school practices. Read-alouds and writing projects often focus on tenants of responsibility
within a community. In classrooms, resources and supplies are shared so that students learn
empathy and the value of working in groups. Individual needs are stressed, because in order to
be a contributing member of a community, students need to first take care of themselves. In
addition, morning meeting, snack, class meetings, school wide functions, and ED time all
demonstrate a holistically “green” approach to living and this approach is seen in practice in
many other ways at our school:

* Greenery (plants, gardens);

* Composting in every classroom;

* Reusing household objects for classroom use.

* Non-toxic paints for student use and on walls;

* Recycled student materials (crayons, paper, pencils, etc.)

* Organic cotton student uniforms;

* Recycled and re-used classroom furniture;

* Recycled office supplies

* Toner-less copy machine

* Energy efficient lighting and appliances;

* Low energy behaviors (turning off lights, computers, etc.);

* Responsible school waste policy (recycling, composting, etc.);

* Offering a GREEN Room where families can donate recyclable materials to be
repurposed and reused in classrooms.

As students and staff internalize these values and develop a green approach to living and
learning, they carry green practices into their homes and neighborhoods.

These principles guide the social curriculum of GUGCS. Morning meeting, snack, class meetings,
school wide functions, Science, ED Time and Social Studies all embody a “green” and holistic
approach to living. There are also many physical aspects of GUGCS that are “green” — from
reusable materials used in art class to shared reusable snack materials and student water
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bottles. Teachers are well versed and aware of sustainability principles and often use them to
guide class discussions.

School Culture: In addition to fostering a school culture that promotes green principles, GUGCS
teaches students character development through the acronym GREEN:

* Giving Back (Giving back to others and our community),
* Respect (Respect adults, friends and the community),

* Embrace (Embrace differences of those around you),

* Empower (Empower yourself to make good choices),

* Nurture (Nurture those around you with kindness).

These principles guide the social curriculum of Growing Up Green Charter School and teachers
are well versed in these character traits. We believe in the importance of highlighting GREEN
behavior within our school and encouraging our students to aspire to meet the core GREEN
values every day. Throughout the school grades focus on their core value by developing and
implementing classroom and grade-wide projects around these core values. We teach how
these core values can be applied to a student’s actions towards the school, friends, adults,
community, and the environment.

The GREEN core behaviors are encouraged within our school community and celebrated.
GREEN Leaves are used to recognize classes who are exemplifying our behavior expectations. A
class can receive a GREEN Leaf at any point in the day from any adult in the building. The Leaf
acknowledges the behavior the class demonstrated and is recorded on a GREEN Leaf for the
class to display on their class tree in the hallway. Classes that receive GREEN Leaves are
acknowledged every morning during school-wide morning announcements.

GUGCS further enriches our school culture by having each grade host a monthly schoolwide
assembly throughout the year. Classes are able to work together to create an assembly that
highlights activities or projects they are working on in their classrooms around their core value.
We strengthen our school community through these assemblies and provide an opportunity for
our students to learn from each other.

Social Emotional Development: Responsive Classroom is a fundamental and centralizing force
within our school community, and all students and staff are immersed in and purport its tenets
during all aspects of the school day. At the core of Responsive Classroom is the belief that
children learn best when attention is paid to building their social and emotional competencies.
GUGCS’ school-wide Responsive Classroom approach in the elementary school has established
both the framework for creating an environment that supports our children’s social and
emotional growth and empowers them to be active participants in their own learning and the
learning of their peers as well as a common language used by all adults in the school
community. It accomplishes this reliably positive environment by creating a classroom and
school-wide culture grounded in routines and universal expectations. For example, the day
always begins with a Morning Meeting in all classrooms which uses a community-building tool
aligned with the Responsive Classroom principles. The four components of Morning Meeting
are greeting, activity, share, and news/announcements. Morning meeting is an excellent way to
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build community in classrooms and school-wide, to informally assess skills in student games
and activities, and to gauge the emotional state of the class before the academic day begins.

Staffing: GUGCS Il will have a Dean of Students and a full-time school counselor beginning in
Year 1 of operation; they will both report to the Director of Counseling. Beginning in Year 3
another Dean of Students and school counselor will join the staff to focus on grades 3-5. The
Dean of Students will work with faculty on implementing Responsive Classroom behavior
management and handle discipline issues that require removing students temporarily from
classrooms to reflect on behaviors. The school counselors will provide counseling mandated by
IEPs and support other students with social emotional issues, including referrals for them and
their families to external mental health resources.

Discipline Policy: All Growing Up Green Students are expected to follow school rules and
expectations. We have supports in place for students who may have difficulty following
expectations and we layer interventions to help students take responsibility for their own
actions. We enforce logical consequences in place for students who are unable to follow school
rules and expectations. Logical consequences for actions may include students being asked to
clean up a mess they made, fix something they broke, write an apology note to a classmate or
teacher, etc. Teachers use effective positive strategies such as Take a Break or Take a Break in a
Buddy Classroom as the first layer of support if a child is not able to follow directions in the
classroom. If Take a Break or a Take a Break in a Buddy Classroom are unsuccessful positive
interventions for helping a student fix behavior or reflect on their actions, then students are
given a Pink Slip. Pink Slips are given automatically if a student is acting unsafe or in a harmful
way. Teachers fill out pink slips by checking off the behavior or incident that occurred and
sending the student with the pink slip to the Dean of Student’s office. The pink slips have a list
of yellow and red offenses, based on severity. Students are asked to fill out a reflection sheet
and answer questions such as, “What happened?”, “How were you feeling at the time?”, and
“What choice could you make differently next time?”. Developmentally appropriate reflection
sheets have been created for upper-level and lower-level students.

For yellow offenses, students discuss their choices with the Dean of Students and complete
their logical consequence tied to their offense. Logical consequences for each offense are
consistent across all grades. When the students are calm and ready to learn again they are sent
back to class. The teacher or staff member who completed the student’s pink slip will call home
to notify the student’s parents of the pink slip and logical consequences for actions. If a child
receives more than five pink slips for yellow offenses then the Dean of Students will contact the
student’s parents and arrange for a parent meeting to discuss the child’s behavior in more
detail.

Red offenses are considered more serious offenses. A child will still complete a reflection sheet
for red offenses; however, the Dean of Students will contact the student’s parents immediately
and a parent meeting will have to be set-up to discuss the student’s actions and logical
consequence. If a child receives three or more Pink Slips for red offenses the Dean of Students
will consult with Counseling Department to develop and implement appropriate behavioral
interventions and supports for the student.
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Depending on the severity or frequency of the Pink Slips, students may have reflection time
during recess, may be excluded from field trips or special events, or may receive in-school or
out-of-school suspensions. Our goal is always to keep children safe and learning to the best of
their ability. Pink slips are sent home to families with the expectation that they will review it
with their child. We believe family school communication is essential to the success of our
students. At any time during the year families may request a conference call or meeting with
the Dean of Students, School Leader, or other GUGCS staff and administrators.

. Special Student Populations and Support Services

GUGCS was developed to recruit and serve a diverse student population, including students
academically at risk, and has been notably effective in educating a range of learners. For
example, GUGCS currently has a special education population of approximately 17% of its
student body, which is just above our district target enrollment of 13%. Students receiving
English Language Learners (ELL) support is approximately 16% of the student body and
continues to climb. There has been success in recruiting and retaining students with disabilities
as well as students speaking a home language other than English due to comprehensive
programming that meets their needs both within the classroom and given additional out of
classroom support. Our retention for students with disabilities is currently at 80% while our
retention for English Language Learners exceeds 90%.

Special Education Programming: At GUGCS, we believe strongly in inclusive education and aim,
to the extent possible, to meet the needs of our students within the general education
classroom. In this way, students are encouraged to recognize and embrace each other’s
differences as well as participate in cooperative learning opportunities where they can use their
own strengths and learn from one another. GUGCS has developed a range of special education
programming that provides a variety of support levels for students, including one Integrated
Co-Teaching (ICT) class per grade in our elementary school. In these classes, students with IEPs
learn alongside their general education peers given the support of both a general education
teacher and special education teacher, which allows for greater small group work and
individualized attention. Additionally, GUGCS currently employs four learning specialists who
provide Special Education Teacher Support Services (SETSS) for students who are mandated for
intensive small group instruction on key foundational skills in ELA and math by a certified
special education teacher. These programmatic elements will be replicated at the new school
when it reaches capacity (and assuming similar student demographics, which may require
fewer or more support staff).

Collaboration is key in order to support our struggling learners, particularly between the
members of the Support Services Department. GUGCS provides opportunities for peer
collaboration within support services, such as structured monthly peer observation and
debriefs, allowing teachers to reflect on their practices and share ideas with one another. Peer
observations are also encouraged between learning specialists and ICT teachers, so that
instruction can be aligned and reinforced between the classroom and out of classroom
settings.
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* Director of Support Services: ensures the delivery of high-quality special education
services and compliance with special education regulations for all students with IEPs and
coordinates with the Committee on Special Education (CSE) to facilitate IEP meetings
while also providing instructional coaching to a team of learning specialists and
intervention teachers

* |EP Coordinator: works closely with the Director of Support Services to support the IEP
development process, provide instructional coaching and ongoing professional
development, and facilitate the Rtl process through the implementation of the
Successful Student Committee (SSC).

* Learning Specialists: certified special education teachers who provide intensive
instruction in small groups for students mandated for SETSS in ELA and/or math and
collaborate with classroom teachers to differentiate instruction and monitor student
progress. GUGCS Il will open with at least one learning specialist, growing as needed in
order to meet the needs of the student population.

* Intervention Teachers: highly experienced teachers who provide targeted support to
struggling students through the execution of individualized intervention plans, which
include specific goals and progress monitoring.

* School Counselors: licensed school counselors who provide counseling services to
mandated and at-risk students to help address social, emotional, and behavioral needs.

* ELL Teachers: experts in English as a Second Language who help ELL students at various
levels of proficiency to develop their literacy skills. GUGCS Il will employ one ELL Teacher
in Years 1 and 2, adding additional ELL teachers as needed.

Specialized Curricula: The support services department utilizes a variety of research-based
reading programs, including: Wilson Reading System, Fundations, F&P Leveled Literacy
Intervention, and Lindamood Bell Visualizing & Verbalizing as well as Seeing Stars. Students
requiring math support may receive instruction using the principles of Stern Mathematics to
build their foundational skills and number sense. Additionally, GUG has begun implementation
of Read 180 in 4" — 7" grade for select students who need additional support in the areas of
reading comprehension, vocabulary, and basic writing skills. When designing their lesson plans,
learning specialists and intervention teachers have the flexibility to adapt these and additional
programs to best meet the needs of their specific learners. During department meetings, staff
members are able to share best practices with one another and turn-key information from
recently attended workshops in order to stay current in the field of special education and
establish a climate of life-long learning among our educators.

Related Services: GUGCS works with various agencies and therapists in order to provide
students with related services including speech and language therapy, occupational therapy,
physical therapy, and hearing & audiology services. The Director of Support Services and IEP
Coordinator work closely with these therapists to ensure they are working towards student
goals, communicating with classroom teachers, and sharing student progress with families on a
regular basis.
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Response to Intervention (Rtl): Through the use of regular formal assessments, GUGCS collects
data on students school-wide, which is one way we quickly identify children who are falling
behind and may require additional learning support. GUGCS has intervention teachers who are
able to provide small group instruction to these at-risk students within 6-week intervention
cycles.

Additionally, the “Successful Student Committee” (SSC), comprised of the Director of Support
Services, IEP Coordinator, Directors of Instruction, Intervention Teachers, Learning Specialists,
ELL Specialists, and Counseling staff, works to carry out the Rtl model through a case-study
approach. Teachers are able to refer students of concern to SSC, then the team convenes to
discuss the particular students’ needs, identify a targeted learning goal, and brainstorm a
variety of differentiation strategies or interventions. SSC provides struggling learners with
interventions at increasing levels of intensity and closely monitors and documents progress to
assess the students’ rate of academic growth. The process uses a multi-tiered approach:

* Tier 1: Students receive differentiated instruction and extra support within the
classroom environment, where progress is monitored weekly by their classroom
teachers.

* Tier 2: Students receive small group instructional support (push-in or pull-out) from an
intervention teacher, where progress is documented on a weekly basis.

* Tier 3: Students receive small group or individualized support from a special-education
certified learning specialist on an at-risk basis. Students who continue to require this
level of support over a period of time may be considered for an evaluation for special
education services.

At the initial Tier 1 SSC meeting, the classroom teacher reviews the student referral in order to
describe a student’s current academic functioning across subject areas, as well as their
classroom work habits and social-emotional functioning. Then, following a structured meeting
protocol, all team members have an opportunity to ask a clarifying or probing question in order
to gain more information about the student’s performance or what strategies may already have
been attempted in the classroom. Lastly, all team members are responsible for sharing at least
one strategy or suggestion that may be implemented in the classroom. The plan, including one
or more learning goals, is documented and shared with the team. Classroom teachers are
responsible for documenting weekly progress notes based on the strategies they will be
implementing. For students requiring social-emotional support, the counseling team may
provide behavioral strategies for classroom implementation. If the student does not
demonstrate progress within Tier | after 4-6 weeks, SSC will reconvene for a Tier 2 meeting.

At a Tier 2 SSC meeting, the team will reconvene to review student progress and determine
whether the student is eligible to receive “formal” intervention support. The intervention
teachers will discuss an appropriate intervention group and may revise the student’s learning
goals along with the classroom teacher. The team will also establish the method, frequency,
and duration of intervention (push-in or pull-out, number of times per week, number of weeks
per intervention cycle), outline the instructional plan, and design baseline and final
assessments.
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Finally, a follow up SSC meeting is scheduled in order to evaluate the effectiveness of the
student intervention and determine next steps. At this meeting, the team analyzes collected
data, observations, and work samples to determine whether to terminate the intervention,
continue and/or modify the existing intervention, or whether the student requires more
intensive/specialized instruction —a step that may be simultaneous with a referral for a special
education evaluation (Tier Ill). Students are only referred for an evaluation to determine
eligibility for special education services after interventions have been tried and documented,
and when there is sufficient clear and measurable data showing the student has proved “un-
responsive” to research-based interventions or continues to require long-term instructional
support beyond what can be provided within the classroom.

Teacher referrals to SSC are made in advance and shared with the team so that members have
an opportunity to review data and observe the child before the meeting. SSC intervention plans
are also shared with the team electronically so that multiple teachers are able to access and
add information about student progress. Lastly, any student considered “promotion in doubt”
at GUGCS must be referred to SSC in advance so that the school has a plan in place for that
struggling student. Parents are also informed throughout the SSC process and are provided with
information outlining their child’s learning goals, along with strategies that they may be able to
try at home to support their learning.

Special Education Referrals: If a student is being considered for special education services,
GUGCS recognizes that the Committee on Special Education (CSE) has the sole authority to
determine whether a student will be classified with a disability, will be eligible for special
education services, and to create an individualized education program (IEP) for that student.
GUGCS has a strong relationship with the local CSE, which has a solid understanding of the
programmatic opportunities and resources available at GUGCS. The Special Education team
works closely with the CSE to review and modify IEPs so students can fully participate in the
least restrictive environment suitable to their needs.

Special Education Staffing: The Director of Support Services will oversee special education
programming at both GUGCS schools. In year one, GUGCS Il will employ an IEP Coordinator,
who will manage the daily special education needs at the school, as well as one Learning
Specialist, certified in special education, who will deliver SETSS instruction. In each subsequent
year, an additional Learning Specialist will be added to the staff in order to meet the needs of
students mandated for academic support, until a maximum of four learning specialists is
reached in K-5 (assuming similar demographic needs).

English Language Learners: Teachers at GUGCS employ sheltered instruction, also referred to
as SDAIE (Specially Designed Academic Instruction in English), in support of ELL students in the
classroom or in small group instruction outside of the classroom. Sheltered instruction is a
teaching style founded on the concept of providing meaningful instruction in the content areas
for transitioning ELLs towards higher academic achievement while they reach English fluency.
Sheltered instruction is a strategy that is effective within a variety of program models, including
team-teaching and pull-out. Content instruction is provided in English with sheltered English
instructional methods to make content comprehensible. ESL program research indicates
successful performance on ELA assessments is based on the development of both oral
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proficiency and cognitive academic language proficiency, which includes the language skills
required for literacy and complex thinking, such as reading comprehension, writing mechanics,
critical thinking skills, study skills, and academic vocabulary. We expect that general education
teachers will incorporate sheltered instructional techniques into their own instruction to
further differentiate instruction not just for ELLs but also for other students who are also
struggling with language development. GUGCS expects that as ELLs progress in the elementary
school, they will achieve the required proficiency in English to be declassified from ELL status by
the time they begin middle school.

In order to ensure that the ELL program is achieving the desired results (students are both
making progress in the acquisition of the English language and making progress academically),
an annual evaluation will occur. In order to determine if any programmatic modification are
necessary, the School will evaluate the progress of its ELL students on standardized
assessments and non-standardized assessments against that of the non-ELL students. The
School also will track students longitudinally throughout their matriculation to determine if
there is significant variation in the academic achievement of students who were once classified
ELL and non-ELL students as measured by standardized assessments and non-standardized
assessments. The school will also track how many students are declassified as ELL and the
number of instructional years it takes for this declassification to occur.

Academically Advanced or Gifted: The way GUGCS has organized its academic program
provides advanced students with opportunities for learning and enrichment within the core
program, i.e., GUGCS does not offer separate “talented and gifted” classes. Effective
differentiation within the general education classroom provides opportunities for students to
engage with text at their reading level, appropriate pacing to maintain challenge and
engagement, and extension activities that further their conceptual understanding. ED Time is
the primary place students get to explore their interests and participate in hand-on projects
that allow their various skills to be used. GUGCS promotes authentic projects that allow
students to demonstrate mastery in many ways, giving advanced students frequent
opportunities to research and present their knowledge and understanding.

lll. ORGANIZATIONAL AND FISCAL PLAN

A. Applicant(s)/Founding Group Capacity

Having considered carefully the capacity of the board and staff as well as the resources
necessary to replicate, the current GUGCS board green lighted the development of this
proposal for Growing Up Green Charter School Il and plans to serve as the governing body of
the new school. Many members of the current Growing Up Green Charter School instructional
leadership, operations and finance teams have been involved in the planning process and
community outreach. In addition, because the current school is authorized by the New York City
Department of the Education, the applicant group retained a consultant, Simeon Stolzberg, to
assist in drafting this application in line with the State Education Department’s requirements.

Please see board and management sections below for more detailed information regarding the
background and experience of the school leaders and board members who comprise our
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applicant group. Most of the applicant group has been involved with GUGCS since its inception
and will support the start-up and ongoing operation of the new school.

B. Board of Trustees and Governance-

Board of Trustees and Governance

One Board, Multiple Schools: GUGCS is currently governed by a Board of Trustees (the
“Board”) with five (5) voting members (the “Trustees”) and a non-voting parent representative.
This is an experienced, tested board that has seen the original GUGCS school through renewal,
expansion to a middle school, and development of multiple private facilities. The Trustees have
a broad set of skills with which to govern the school, including deep knowledge of education,
finance, and law.

Jeff Mueller (Chair): Jeff began his professional career as a New York City prosecutor,
where he investigated and prosecuted crimes involving fraud, corruption, narcotics,
violence, murder and others. Following this, he was the Chief Operating Officer of an
international investigative firm, before founding Granite Intelligence. Jeff frequently
speaks and writes on topics including corporate fraud, complex litigation investigations,
international due diligence and others. In addition, Jeff has served as an adjunct
professor at John Jay College of Criminal Justice, teaching “Courtroom Communication,”
a curriculum involving the use of strategic planning and persuasive presentation in the
law. Jeff is a graduate of Denison University and received his Juris Doctorate from Case
Western Reserve University School of Law.

Kurt Shuman (Secretary): Kurt current owns and operates a CrossFit Gym, CrossFit Ex
Novo, in Princeton, NJ. Prior to this Kurt worked for a small consultancy firm, Strang
Hayes Consulting, as a finance manager before joining HSBC’s investment banking
analyst program in 2002. At the conclusion of the analyst program, Kurt joined
Macquarie Capital and worked there for over 10 years, reaching the position of Senior
Vice President. Kurt graduated from the Pennsylvania State University in 1997 with a
Bachelor’s of Science degree in Finance and International Business. In 2000, Kurt
graduated from Oxford University with a Master’s of Science degree in Management &
Industrial Relations.

Reid Chase (Treasurer): Reid is an entrepreneur who has owned and operated his own
business for over 20 years. He is currently the President/Owner of Cane Simple Liquid
Sugar. Reid has a Bachelors degree in Business administration from The George
Washington University.

Kate Hooker (Member): Kate Hooker is a lawyer and writer. She started out as a
litigator at Cadwalader, Wickersham & Taft, but has most recently practiced in-house
corporate law at Bloomberg LP. She holds an undergraduate degree in English from
Duke University and a J.D