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APPLICATION SUMMARY 

 

Charter School Name
1
 Community First Academy Charter School 

Applicant Name(s) Jack A. Brown, III 

Media Contact Name Jack A. Brown, III 

Media Contact Email Address jbrown@cfsnyc.org 

Media Contact Telephone Number (718) 801- 8050 

District of Location District 35; CSD 13 

Opening Date September 2013 

Proposed Charter Term
2
  

Proposed Management Company or 

Partners 
N/A 

Projected Enrollment and Grade 

Span During Charter Term 
 

Projected Maximum Enrollment and 

Grade Span  
 

Mission Statement 

The proposed Community First Academy Charter 

School’s mission is to develop socially responsible 

citizens to transform communities and positively impact 

society through service, economic development and 

leadership. 

 

 

 

 

 

 

                                                 
1 N.Y. Education Law § 2851(2)(k) 
2 N.Y. Education Law § 2851(2)(p). Typically, the charter term requested should be from the date of the issuance of the charter through June 30, 
2018.  
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The proposed Community First Academy Charter School (CFACS) believes that all students 

need to develop academic, social and emotional competencies that will prepare them to be 

productive members of society, while contributing to the community. CFACS will create a safe, 

nurturing yet challenging learning community.  The proposed Community First Academy 

Charter School’s mission is to develop high academic achievers who will transform communities 

and positively impact society through service and leadership.   

Located in Brooklyn’s CSD 13, the proposed Community First Academy Charter School will 

enroll 66 students in Kindergarten, 66 in first grade, and 66 in sixth grades. Ultimately, CFACS 

will enroll 198 pupils and expand to a maximum of 726 (825 taking into account possible 

attrition), by its fifth year.    

Our instructional program will focus on the development of higher-order thinking skills and 

problem solving.  Through educational and community partnerships, CFACS will provide 

learning opportunities through explorations of real-world problems and challenges.  Graduates of 

CFACS will gain a deep knowledge of the core academic subjects, the problem-solving and 

critical thinking skills to succeed in high school, college, and within the workforce.   

The proposed Community First Academy Charter School will implement a rigorous academic 

curriculum that will be taught by highly qualified teachers in an inclusive, supportive learning 

environment.  The proposed Community First Academy Charter School includes a differentiated 

instructional approach to support all students and in particular English Language Learners and 

students with special needs. Thus the CFACS curriculum will align to the Common Core, 

emphasizing English Language Development, Mathematics, Social Studies, Science and The 

Arts. Physical Education/Nutrition Education will be an integral part of the daily regimen in our 

fight against childhood obesity – a prevalent issue in today’s society.   
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CERTIFICATION AND ASSURANCES STATEMENT 

 

Proposed Charter School Name:   Community First Academy Charter School 

Proposed School Location (District):  District 35; CSD 13  

I hereby certify that the founding group/prospective Board of Trustees have all read Article 56 of the New York 

State Education Law, and understand the relationship between a charter school and the authorized chartering entity 

as defined in that statute.  By submitting a charter school application to the Board of Regents, the founding 

group/prospective Board of Trustees understands that the Board of Regents is the authorized chartering entity with 

the authority to approve our application to establish the proposed charter school and enter into a charter agreement 

setting forth the terms and conditions under which the Board of Trustees will operate the charter school. The 

applicant founding group/prospective Board of Trustees also understands that this charter school application serves 

as the first component of an application for a federal Charter Schools Program (CSP) Planning and Implementation 

Grant.  We understand that if the charter application is approved and the Board of Regents issues a charter, the 

school is qualified to receive a CSP grant, pending available funding and final approval of additional materials – 

including budget materials - by NYSED and by the New York State Office of the Comptroller.  We agree to 

complete all required budget information and assurances according to forthcoming instructions and a revised 

timeframe to be issued by NYSED. 

I hereby certify that the information submitted in this application is true to the best of my knowledge and belief; and 

further I understand that, if awarded a charter, the proposed school shall be open to all students on a space available 

basis, and shall not discriminate or limit the admission of any student on any unlawful basis, including on the basis 

of ethnicity, race, creed, national origin or ancestry, gender, sexual orientation, disability, intellectual ability, 

measures of achievement or aptitude, athletic ability, age, religion, proficiency in the English language or a foreign 

language, or academic achievement. I understand that the Charter Schools Act allows, to the extent consistent with 

Federal law, “the establishment of a single-sex charter school or a charter school designed to provide expanded 

learning opportunities for students at-risk of academic failure or students with disabilities and English language 

learners.”
3   

The applicant(s) also make(s) the following assurances pursuant to Section 5203(b)(3) of Elementary and Secondary 

Education Act (ESEA) and the Consolidated Appropriations Act, which will be incorporated into, and made a part 

of, the Charter School’s charter, if granted, and be binding on the Charter School itself:  

 An assurance that the charter school will annually provide the Secretary of the U.S. Department of 

Education and the State Education Department such information as may be required to determine if the 

charter school is making satisfactory progress toward achieving the objectives described in this application 
4
 

 An assurance that the charter school will cooperate with the Secretary of the U.S. Department of Education 

and the State Education Department in evaluating the program assisted under this subpart;
5
 and, 

 That the charter school will provide such other information and assurances as the Secretary of the U.S. 

Department of Education and the State Education Department may require.
6
 

 

  

                                                 
3  N.Y.  Education Law § 2854(2)(a) 
4  ESEA § 5203(b)(3)(J)  
5 ESEA § 5203(b)(3)(K)  
6 ESEA § 5203(b)(3)(N)  
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I.  MISSION, KEY DESIGN ELEMENTS, ENROLLMENT, AND COMMUNITY 

 

A. Mission Statement and Objectives 

 

The proposed Community First Academy Charter School’s mission is to develop high academic 

achievers who will transform communities and positively impact society through service and 

leadership.   

The proposed Community First Academy Charter School (CFACS) believes that all students 

need to develop academic, social and emotional competencies that will prepare them to be 

productive members of society and contributors to the community. CFACS will create a safe, 

nurturing yet challenging learning community.    

The instructional program will focus on the development of higher-order thinking skills and 

problem solving.  Through educational and community partnerships including Medgar Evers 

College, Long Island University and Pratt University, CFACS will provide learning 

opportunities through explorations of real-world problems and challenges.  Graduates of CFACS 

will gain a deep knowledge of the core academic subjects, the problem-solving and critical 

thinking skills to succeed in high school, college, and within the workforce. 

 

B. Key Design Elements 

 

The proposed Community First Academy Charter School will implement a rigorous academic 

curriculum that will be taught by highly qualified teachers in an inclusive, supportive learning 

environment.  The proposed Community First Academy Charter School includes a differentiated 

instructional approach to support all students and in particular English Language Learners and 

students with special needs. Thus, the school will implement a rigorous curriculum aligned to the 

Common Core, emphasizing English Language Development, Mathematics, Social Studies, 

Science and The Arts. Physical Education/Nutrition Education will be an integral part of the 

daily regimen in our fight against childhood obesity – a prevalent issue in today’s society.   

Technology Infusion: The proposed Community First Academy Charter School will enhance 

instruction through the use of technology.   Electronic boards will facilitate and extend learning 

across all grades and content areas. Students will have opportunities to participate in school and 

community–based service projects whose focus will be the development of student awareness of 

social and economic issues and the relevance of these issues to their lives, their families and their 

community.  We aspire to develop leaders through opportunities and experiences.  CFACS will 

utilize the range of technological tools available – from Smart boards to iPads to educational 

software - to prepare students to construct their knowledge base. Students will learn how this 

iterative process is supported by proper data management, mathematical analysis, and technical 

writing.  Students will create digital artifacts that can be used to model, problem solve, and 

create experiential tasks. Acquired skills will include organizing sets of data and primary 

documentation, creating visual representations of data, analyzing this data through queries, and 

writing coherent presentations that synthesize these findings.  Students will use technology to 
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become producers of information rather than simply consumers. These practices will be used as a 

means to promote visual, media, informational, and technological literacy in order to prepare 

students for inclusion in the technological world. CFACS has adapted a technology competency 

framework from the International Society for Technology in Education that will infuse our 

curriculum and will ensure that our graduates are prepared for the technological rigors of high 

school, college and work in  

Data Driven Climate: CFACS will be a data-driven, decision-making school where a variety of 

data are regularly collected, analyzed, and used every four –five weeks to increase student 

achievement, analyze instructional efficacy, and maintain a respectful, trusting school climate 

and culture.  Assessment will consist of diagnostic, formative, and summative assessments, and 

comprehensive performance assessments that require the integration of content knowledge and 

skills, and critical and creative thinking in an authentic task.   

Serving Students with Special Needs: CFACS will ensure that ELL students and those with 

Individual Educational Plans (IEPs) have the additional resources they need to thrive in the most 

academically challenging and least restrictive classes possible.  We will ensure that students 

receive all mandated accommodations to enable them to meet and exceed State standards.  

The instructional staff will receive ongoing support driven by a strategic comprehensive 

professional development program.   Professional development will be an outgrowth of self-

assessment and reflection that promote collaboration and collegiality. The school will create a 

culture that supports teachers in fulfilling their goals by providing them with meaningful 

training, leadership opportunities, and experiences in innovative educational practices and 

strategies. 

Community Orientation.  CFACS grew out of the recognition that CSD 13 students had 

academic, social and emotional needs that were not being effectively met by the educational 

alternatives currently available.  For this reason, CFACS has planned for extensive community 

involvement in the implementation and operation of the school, including the development of a 

Community Advisory Board and a rigorous evaluation process that will utilize both hard data 

and formative evaluation techniques like focus groups and key informant interviews to better 

understand stakeholder needs, the extent to which community expectations are being met, and 

student, faculty, parent, and other stakeholder satisfaction.  As noted above, these views will be 

incorporated into CFACS’ continuous quality improvement efforts, while the Community 

Advisory Board will maintain direct access to both the administration and Board of Directors. 
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C. Enrollment, Recruitment, and Retention 

 

The proposed Community First Academy Charter School (CFACS) will conduct a thorough 

recruitment process that demonstrates to parents our commitment to serving students with 

disabilities, English Language Learners and low-income students. CFACS strategic recruitment 

plan will include Vanguard mailings, MTA banners, community centers, churches, daycare 

centers and neighborhood schools.  Marketing materials will describe our special education and 

ELL programs as well as our approach to individualizing instruction so all students can succeed. 

Ultimately, the proposed CFACS enrollment targets are based on NYSED standards and will 

ensure that school admission is accessible to low-income students.  The CFACS admissions 

policy will include a preference for students qualified for free lunch. 

Projected Enrollment Table Over the Charter Term
7
 

Grades Ages 2012-2013 2013-2014 2014-2015 2015-2016 2017-2018 

K 4-5 66 66 66 66 66 

1
st 

5-6 66 66 66 66 66 

2
nd 

6-7 0 66 66 66 66 

3
rd 

7-8 0 0 66 66 66 

4
th 

8-9 0 0 0 66 66 

5
th 

9-10 0 0 0 0 66 

6
th

 10-11 66 66 66 66 66 

7
th 

11-12 0 66 66 66 66 

8
th 

12-13 0 0 66 66 66 

9
th 

13-14 0 0 0 66 66 

10
th 

14-15 0 0 0 0 66 

11
th 

15-16 0 0 0 0 0 

12
th 

16-17 0 0 0 0 0 

Ungraded       

Totals  198 330 462 594 726 

 

The proposed Community First Academy Charter School will begin with 198 pupils and expand 

to a maximum of 726 (825 taking into account possible attrition), by its fifth year. This will 

permit the intense individualization of the educational model and support improved student 

achievement by providing more control over the academic program and staff development than 

in a large school, and by permitting the school leaders to closely monitor and support the 

educational change process.  The school will give preference to siblings and to students from the 

local school district and attempt to maintain a balance of the number of children with IEPs and 

English Language Learners in each class to ensure that the percentages are appropriate for the 

education of all the children.    

For its first year of operation, the CFACS will enroll 66 students in Kindergarten, 66 in first 

grade and 66 in sixth grade.  The presumption is that these students will re-enroll in the 

                                                 
7 N.Y. Education Law § 2851(2)(p)  
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following grades each subsequent year with a 5-7% attrition rate per year. The school will accept 

approximately 10% more students to allow for attrition.  Each year after the first year, the school 

will enroll 66 new students in Kindergarten and Sixth grades and sufficient new students in 1
st
, 

2nd and 6
th

 grades to compensate for any attrition. The school will enroll only a small number of 

new students in 4th and 5th grade, since acclimating them to the CFACS routine requires time 

and diverts attention from students who have come up through the school.   

There is a high probability that the CFACS will meet these enrollment projections. First, most 

parents of children who are approaching 5 years of age are likely to seek enrollment for their 

child in an elementary school. This is so both for children attending a daycare center and for 

children who are still at home, since Kindergarten is the grade when most children start formal 

schooling.  In addition, those parents who have never enrolled their child in kindergarten, which 

is not mandatory, are likely to seek to enroll them in first grade, which is mandatory. Parents 

seeking middle school options for students entering 6
th

 grade or siblings of primary grade 

students will see CFACS as a viable option. Therefore, enrollment in Kindergarten and first 

grade offers the CFACS the largest pool of potential students with a demand for enrollment. 

CFACS recognizes that its ability to enroll and retain students with disabilities, English language 

learners and students who are eligible applicants for the free and reduced price lunch program 

depends both on student progress and on the perception of families on how well the school’s 

program is meeting their needs and the needs of their children.  The founding Board of Trustees 

is committed to a robust strengths- and standards-based evaluation process across all aspects of 

program performance, including student enrollment and retention.  CFACS plans to work with 

an independent evaluator, Maria Messina, Ph.D., whose team will be tasked with evaluating: 1) 

Academic performance (including report card data, Statewide Test Program results, progress 

toward academic goals (on both the school-wide program and individual student levels), growth 

to assessment standards, and progress toward meeting academic renewal standards; 2) 

organizational environment and operational progress, teacher quality and training, needs for 

additional teacher and staff training; and 3) adherence of CFACS to its mission and charter, 

including an evaluation of student, family, staff, and community grievances, feedback obtained 

from those sources via the Community Advisory Board (see Section I.E.) and community 

leaders.  CFACS’s evaluator will design, implement, monitor the progress of an evaluation plan 

for the school program that encompasses both formative and summative evaluation techniques 

designed to provide continuous quality improvement feedback via designated performance 

indicators. The evaluator is a multi-lingual researcher, Fulbright Scholar and program evaluator 

and ethnographer, with specialized experience in academic and public health program 

evaluation. 

The Threshold Gating Approach as described by Kim, Crutchfield, Williams and Hepler (1994) 

permits participation by non-evaluation staff which complements the participatory nature of the 

proposed evaluation. Dr. Messina (the proposed evaluator) will work with the teachers and 

relevant staff to make sure that relevant information is collected, implemented acording to 

guidelines and that data are accurately reported in compliance with professional reporting 

standards.  Dr. Messina will also meet with the school’s administrators to inform the QA process 

and complete semi-annual reports.  Finally, the on-site evaluator will be available to interpret the 

thresholds’ reports for the Board of Directors and Community Advisory Board as needed. 
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The Threshold Gating Approach assumes that an educational program cannot be effective until 

all major components of the program are successfully completed.  The evaluation team will 

specify the thresholds (e.g., milestones, benchmarks and intermediate outcomes) which must be 

achieved to meet the proposed objectives. Each threshold will be evaluated for its successful 

completion and contribution to the overall success of the project. For each outcome, a threshold 

is set a priori, that is before the implementation, based on standards or prior scientific findings or 

accepted standards of practice.  Accepted evaluation methodologies (i.e., extracting data from 

individual student records) will then be selected to measure each threshold.  The evaluator will 

utilize these methodologies to determine whether each threshold has been met and if the project 

is having the intended impact on educational achievement and student, parent and community 

satisfaction. Results of the evaluation will be used to inform CFACS’ continuous quality 

improvement. 

 

The use of evaluation results to monitor progress and assure continuous quality improvement is 

integral to the Threshold Gating Approach, the evaluation model described in greater detail 

above. The evaluation report generated by the Threshold Gating Model will be used as a 

management tool to inform and monitor the CQI process for academic achievement, the 

organizational environment and operational progress in program implementation, and program 

fidelity to CFACS’ mission/charter and will be employed on an ongoing basis.  The evaluator 

updates the thresholds continuously as data become available and sends copies of the updated 

reports to the school administration and the CQI Committee for review and action. Updated 

thresholds reports will be available for meetings of the Board of Directors and Community 

Advisory Board. The Theshold Gating Model will track the quality, intensity and duration of 

instruction, counseling and student support services,  and student level data will be analyzed with 

factors to include attendance, academic performance (grades and standardized test results) and 

stakeholder satisfaction understand those factors that contribute to educational effectiveness as 

well as disparities in access, program utilization and outcomes across subpopulations using 

CLAS standards.  Some process data will be included in the records that are naturally generated 

as part of School implementation and operation (i.e., attendance, grades, etc.). In addition to 

making use of the results of NYS test results, school grades and reports, the evaluation team will 

conduct a series of focus groups, key informant interviews, and stakeholder/consumer 

satisfaction surveys throughout the year.  These groups/interviews will engage parents, 

community leaders, neighbors and students in discussions to elicit feedback on the CFACS’ 

success in meeting academic goals, maintaining fidelity to its mission/charter, as well as student, 

parent and community satisfaction with the academic program and the academic progress of 

students.  These results will be incorporated into the model’s assessment of School 

achievements, unmet needs, barriers and problems encountered in the implementation of the 

proposed charter school.  At the end of each school year, the evaluator will prepare a final report 

that describes CFACS’ successes and challenges during the year, and discusses the impact of 

both successes and barriers on the outcomes-to-date, outline achievements in process and 

outcome measures, and recommendations on how improvements can, and should, be made. 

Formative (process) evaluation.  Data will be collected on a regular basis as it becomes available 

to determine the progress toward objectives and whether thresholds and proposed outcomes are 

accomplished. To minimize intrusion of the evaluation into School operations, the evaluator will 

extract information from documents that are produced during School start-up and operation. 

Qualitative analyses will be used to analyze process evaluation data. Care will be taken to protect 



COMMUNITY FIRST ACADEMY CHARTER SCHOOL   

New York State Education Department January 2012 RFP |  12 

the confidentiality of the data. All reports will give summary information; no individual level 

data will be made available in reports.  The Threshold Gating Model will track the quality, 

intensity and duration of student services and student level data will be analyzed with factors to 

include recruitment, attendance, grade completion and stakeholder (student, parent, community 

and staff) satisfaction to investigate factors that contribute to academic and program 

effectiveness as well as changes made to address disparities in access, utilization and outcomes 

across subpopulations, and the extent to which services comport with CLAS standards. 

Utilization data will be derived from attendance and service utilization rates (modality, type, 

intensity, duration) as well as educational and supportive service program delivery (by students, 

parents, school staff, and administrators), context (organization, community), and cost (facilities, 

personnel dollars). The model will include financial analysis by a certified public accountant, in 

order to provide a complete picture of successes, include unexpected resources, and barriers and 

their solutions, if any. 

 

Outcome Evaluation. The outcome evaluation design will permit the evaluation team to 

participate in the activities evaluation of other charter schools and provide any information 

required by a multi-site evaluation, should the State undertake one. The evaluator will use the 

State’s evaluation and monitoring program to inform the local outcome evaluation as well as 

analyze the data produced for the local outcome evaluation, to determine whether or not the 

project has brought about the improvements in academic and social performance that constitute 

the mission of the CFACS. Outcome questions will focus on academic progress for students, 

standardized test performance, social and moral development, family participation, including 

family and social relationships, living arrangements, and legal status in the context of individual 

factors such as race, ethnicity, and socioeconomic status. 

The entire evaluation process will drive ongoing CQI efforts to ensure that enrollment efforts, 

recruitment, and student retention meet or exceed the high standards established by the State and 

CFACS, by providing the highest possible quality education and supportive services to students 

and their families. 
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D. Community to be Served 

 

Community First Academy will be located in Brooklyn’s CSD 13, which offers a wide range of 

cultural, educational, and professional resources that will supplement the school’s extra-

curricular and enrichment programs and offer internship and mentorship opportunities for its 

students. The district’s student population of approximately 21,000 is diverse: 61% Black, 16% 

Asian, 15% Hispanic, and 8% White.  The founding team will implement a comprehensive 

outreach plan to attract a student population that mirrors these demographics.  According to the 

Annual State Report, 73% of students in the district are eligible for free or reduced price lunch.  

Therefore, the founding group intends to establish a lottery preference for CSD 13 students 

reserving 73% of the Kindergarten, First and sixth grade seats for students eligible for free or 

reduced price lunch. To the extent possible, similar preferences will be established for students 

with disabilities and English Language Learners (ELLs). Data from the district and from middle 

and high schools in the area suggest that students with disabilities will make up approximately 6-

10% of the population and ELLs will make up 4-5%. 

According to Eric Jensen (Teaching With Poverty in Mind), people living in poverty are exposed 

to many more acute stressors than their more affluent counterparts, and these stressors affect 

children in ways that put them at risk for academic failure. They can lead to social and emotional 

deficits such as inadequate impulse control, acting out behaviors and lack of empathy, which 

disrupt the classroom and adversely affect learning.  They can also lead parents to give their 

children less cognitive stimulation, which means they lack basic cognitive skills on entering 

school. Since the children entering the CFACS have a background of poverty, their needs can be 

summarized as: to acquire the social skills necessary for them to learn and to acquire the 

intellectual skills necessary to perform well academically. The CFACS's mission aligns with 

these general needs of the target population. It recognizes the need to cultivate social skills as 

well as the intellectual skills of critical thinking and problem solving that are essential to the 

successful pursuit of learning and high academic achievement. 

E. Public Outreach 

 

CFS went to great length to reach out to the community, solicit their input for the proposed 

charter school, and incorporate that feedback in the CFACS planning process.  The public 

outreach efforts specific to the proposed Community First Academy Charter School included a 

diverse mix of web, social media, events, advertising, public relations and media, neighborhood 

as well as direct outreach and marketing.  

CFS conducted two open public forums which were well-publicized events in which the 

planning staff for the CFACS engaged community residents in direct dialog and question-and-

answer about the proposed charter school.  In order to ensure that the community was informed 

about the CFACS Public Forums and that they were accessible to all interested community 

members, the Public Forums were held at opposite ends of Community School District (CSD) 

13:  One was held at the New York Public Library in Clinton Hill and the other was held at the 

New York Public Library in Bedford-Stuyvesant.  CFS advertised the date, time and program on 

its website, facebook page, twitter feed, in community lists/blogs, and by posting flyers 

throughout CSD 13 and 16.  CFS received interesting feedback at these forums, most of which 
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was positive, which led to the decision to change the name from Community First Charter 

School to Community First Academy. 

In an effort to obtain additional community input, CFS organized street outreach teams that went 

door-to-door throughout CSD 13, handing out hundreds of informational flyers to community 

residents.  Each flyer incorporated a response card, which provided instructions to community 

residents on how to provide feedback or opinions to CFS about the proposed charter school.  

Residents were invited (and the invitation is still open) to send an email, post comments on 

Facebook, call the Community First Academy telephone line, or send the postage-paid response 

card back to CFS after writing down their comments, suggestions, and/or recommendations for 

the academic and social programming of the proposed Charter School.  More than 150 such 

responses have been received to date, not including the feedback and suggestions received 

through one-on-one meetings requested by individual community residents.   

CFACS leadership also met with Charter School Leaders, residents and community officials, 

business owners as well as Community Board members within CSD 13.  Additionally, ads 

requesting public comment have been published in the local media - Our Time Press, Brooklyn 

Family and the NY Daily News and neighborhood blogs: Ft. Greene Kids Blog, Bed-Stuy Patch 

Blog, New York Non-Profit Press.  Outreach also involved notifications to School and Elected 

Officials including the Honorable Assemblyman Hakeem Jeffries, Assembly District 57, The 

Honorable Councilman Albert Vann District 36-NYC Council, Superintendent Evelyn Santiago 

New York City School District #16, Community Education Council, Ben Greene, President, 

Council District #13, Community Education Council, Pegye Johnson, President, Council District 

#16, The Honorable Councilwoman, Letitia James, District 35 (CSD 13 and 16), Brooklyn 

Borough President, Marty Markowitz, The Honorable Assemblywoman, Annette Robinson, 

Assembly District-56 (CSD 13), The Honorable Senator, Velmanette Montgomery (CSD   13 

and 16), Superintendent James Machen, New York City School District #13, Superintendent 

Barbara Freeman, Council District #13, Precious Jones-Walker, Family Advocate, Council 

District #13, and Tikeshia Pierre, Council District #16. 

 

To this point, support and discussions of collaboration have been overwhelmingly positive, along 

with some to-be-expected negative comments regarding the funding.  

Among the recommendations/suggestions made that have been incorporated into the planning 

and implementation of the CFACS are: 

 Additional planning for instruction in mathematics and critical thinking 

 Lessons about community responsibility and good citizenship, which have been 

incorporated into the planned community service components of CFACS’ program; 

 Planning for local government internships, so that students in Grades 10-12 develop first-

hand experience in how government works; 

 Review of proposed class size and proposed textbooks (a number of respondents asked 

for “better textbooks” without specifying a particular book or series; 

 Additional planning for after-school programming; 

 Additional support groups for students have been incorporated into the school’s program, 

including specialized groups for special-needs children and motivational groups for all 

students; 

 Improving study and test-taking skills; 
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 Consideration of a foreign language proficiency requirement (still under consideration); 

 Integrated arts programming; and 

 Increased emphasis on building parental involvement in the school via increased 

communication, and supporting parental efforts to provide homework assistance and 

support for their children’s academic endeavors. 

The responses received from parents and community members also reinforced CFS’ plans for the 

following components of the proposed CFACS program and curriculum: 

 Smaller class sizes achieved through a higher teacher to student ratios; 

 Plans for an extensive after-school program that runs until parents return from work 

(especially for the younger students); 

 An emphasis on computer instruction (on computer use for schoolwork as well as to play 

games); 

 Classes and after-school activities that teach practical business skills; and 

 Some parents wanted CFS to survey students on their preferences for after-school 

programming.  

And finally, given the limited resources that face every New York City school, there were 

suggestions that CFS would like to incorporate, but will need to find additional resources in 

order to make them a reality: 

 Incorporating culturally-appropriate music and dance into the daytime curriculum;  

 Incorporating daily living skills into the daytime curriculum (i.e., cooking); and 

 Increasing the amount and level of computer training. 

Among the most common themes that respondents incorporated into their suggestions were: 1) 

Lower class sizes; 2) greater integration of culturally-relevant music, art and dance into the 

curriculum; 3) greater exposure to computers and more computer instruction; and 4) enriched 

and longer after-school activities.  Following one suggestion, CFACS changed the name of the 

proposed charter school to the Community First Academy Charter School. 

In addition to soliciting feedback and comments from the public, CFS sought letters of support, 

attached in Appendix __, from community-based organizations with knowledge and experience 

in supporting educational services and/or working directly with children, especially  those that 

provide supportive services for the students and their families.  Letters have been obtained to 

date from: 

 The 73
rd

 Precinct Council—advisory to the NYC Police Department; 

 John Flatteau, Ph.D., Professor Emeritus and former Business School Dean at Medgar 

Evers College (and an expert in educational standards and evaluation);  

 BUILD—Brooklyn United for Innovative Local Development, an organization dedicated 

to creating sustainable development of people and economic growth in Brooklyn; 

 [add others received to date] 

CFACS believes that its commitment to its community does not end with the opening of the 

charter school proper.  As described in Section I.C. (above), CFACS anticipates and extensive 

evaluation process that will include community members in the CQI process.  Specifically, 

CFACS will constitute a Community Advisory Board (CAB), whose membership will include 
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parents, community leaders, neighbors, and other local stakeholders.  The CAB will initially 

meet monthly to gather feedback and review CFACS’ progress in meeting academic and 

implementation targets.  The CAB will have access to the Evaluation Team’s reports and data, 

and will utilize that information and their own experience in their deliberations.  The CFACS 

principal and Evaluator will serve as an ex officio members of the CAB in order to ensure that 

their input is communicated directly to the school administration, and then to the faculty. During 

the first year of operation, the CAB will meet at least quarterly with the Board of Directors, in 

order to ensure that community input (and concerns) is communicated directly to the governing 

body.   The activities and effectiveness of the CAB will be evaluated like all other aspects of the 

charter school, and its role may be adjusted or evolve in future years to best meet the needs of the 

CFACS and community. 

The proposed Community First Academy Charter School will continue aggressively developing 

outreach strategies already undertaken and create new opportunities for the local stakeholders to 

be informed and to comment on the proposed charter school. Translation services will be used to 

ensure equal access to information. 

 

F. Programmatic and Fiscal Impact 

 

The proposed Community First Academy Charter School will offer an educational program, 

which will not only be unique within the area, but also fulfill a very specialized purpose. It is for 

these reasons that CFACS will be viewed as collaborative, not competitive. CFACS leadership 

has already begun laying the foundation for strong relationships with the neighboring public 

schools, local businesses and daycare centers. Currently there are neighboring elementary and 

middle schools including Arts and Letters, an elementary and middle level parochial school in 

the district, but no other private schools on record. CFACS will also reach out to local daycares 

and schools to assist in providing seamless educational options for families.   

Fiscal impact upon the local schools will not be significant due to the enrollment anticipated as 

well as the program focus on at-risk students. The local school district is currently outsourcing 

educational services for their behavioral/social disorder students as CFACS is anticipated to be 

more cost-efficient for these services by hiring faculty and staff to service the various needs of 

the at-risk student population. 
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II. EDUCATIONAL PLAN 

A. Achievement Goals 

 

In accordance with this mission, the CFACS’s education plan addresses the following goals:  

State Mandated Educational Goals  

 Each year, (beginning in 2013-2014), the school will earn a score sufficient to place it at 

or above the 75th percentile of all schools on the “Performance” section of the citywide 

Progress Report.  

 

 Each year, at least 75 percent of 3
rd

 to 10
th 

grade that have been enrolled at the school on 

BEDS day for at least two consecutive years will perform at or above Level 3 on the New 

York State ELA and math exams.   

 

 Each year, at least 75 percent of 4th graders who have been enrolled at the school on 

BEDS day for at least two consecutive years will perform at or above Level 3 on the New 

York State Science exam.   

 

Additional School-based Educational Goals   

 At least 90% of students in 3
rd

 to 10
th

 grade will perform at or above level three on a 

school designed rubric, which measures autonomy and self-direction in the fulfillment of 

their Individual Work Plans.   

 

 At least 90% of students in 3
rd

 to 10
th

 grade will perform at or above level three in a 

school designed rubric measuring critical thinking and problem solving in their end-of 

unit products and work in their portfolios.  

 

 All students will know how to access information and use technology to learn and 

communicate as evidenced by the successful completion, in grade 5, of a technology 

project that demonstrates comprehension of the material, visual literacy, technological 

literacy and media literacy at level 3 according to a school-designed rubric. 

 

 At least 80% (targets are above Citywide participation rates) of Parents, Teachers and 

Students will participate in NYCDOE Annual School Surveys. 

 

 At least 80% of Parents and 90% of Teachers will participate in ARIS, NYC DOE’s new, 

internet-based “Achievement Reporting and Innovation System.” 

 

 CFACS will establish several partnerships and collaborations with community 

organizations, educational agencies, service providers and philanthropic groups to 

support, underwrite and enhance teaching and learning outcomes; and to increase parent, 

community and stakeholder engagement in the educational process.  
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B. School Schedule and Calendar 

  

CFACS has designed a balanced and innovative school schedule that will maximize student-

learning time while also supporting student and teacher needs. We will have five terms with a 

total of 190 instructional days. Each school day, our students will receive the benefit of 65 

additional minutes of in-school time in comparison to students attending other NYC public 

schools. Over the course of one year, CFACS students will have had 274 additional school hours, 

which is equivalent to nearly 40 additional DOE school days per year. We will also work with 

our partner CBOs to arrange additional after-school and weekend tutoring programs for students 

who require extra remediation.   

Student Work Day/Week Assumptions:   

 Student school day will be from 7:45 a.m. –  4:00 p.m. with a voluntary after school 

program, which will run from 4:00 p.m. – 6:00 p.m. Our assumption is that a majority of 

our students will participate in the after school program.  

 

 Students are expected to arrive at school with enough time to eat breakfast (beginning at 

7:30 AM), and be ready for class, prepared to settle into the morning routine by 8:00 a.m.   

 

 Students will eat breakfast, lunch and healthy snacks at school.  

 

 Students will have 90-120 minutes of Literacy instruction daily and 60 minutes of math 

daily. 

 

 Students will have Science and/or Social Studies lessons 4 days a week as part of the 

classroom curriculum for an average of 90 minutes each per week.     

 

 Students will have arts lessons twice weekly with a specialist teacher for 50 minutes each 

(100 minutes per week)     

 

 Students will have physical education two/three times a week with a specialist teacher 

(which will include Health studies) for 50 minutes each (100-150 minutes per week) 

 

 Students will have recess and/or structured play period daily for 30 minutes (150 minutes 

per week)     
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Teacher Work Day/Week Assumptions:   

 Teacher school day will be from 7:45 a.m. - 4:00 p.m. daily. Teachers may have 

responsibilities after student dismissal at 4:00 p.m., which may include tutoring,     

professional development, family meetings, grade-level planning, or other meetings.   

 

 Teachers will have a planning period daily while students are in specialist classes. 

 

 Teachers will have an uninterrupted lunch period daily.  

 

 Teachers will have a staff meeting on Fridays after early dismissal at 3:00 p.m.     

 

In the after school program, read aloud time will reinforce literacy and stimulate in reading in a 

way parents may not be providing at home. Special activities in the arts and physical education 

will supplement what students do during the morning. Each day, students will have unstructured 

play time without direct adult intervention; this is invaluable for acquiring life skills: making 

friends, proposing projects, leading, following, and negotiating with others. Students will 

strengthen their ties to American culture through traditional children’s games, and those whose 

families come from a different culture will share their traditional games. Finally, students who 

need extra help with core academic subjects will receive supplementary instruction. 

6
th

 Grade Sample  

On a weekly basis, CFACS students will receive the following minimum time allotments for the core 

academic subjects of mathematics, ELA, social studies, and science:  

SUBJECT WEEKLY TIME ALLOTMENT 

Math   6.5 hours per week 

Reading/ELA    6.5 hours per week 

Social Studies/History   6.5 hours per week 

Science    6.5 hours per week 

 

The length of the school day will be as follows:   

DAY LENGTH OF SCHOOLD AY 

Monday through Thursday 7:25 AM to 5:00 PM (9.41 hours a day) 

Fridays 7:25 AM to 3:00 PM (7.5 hours) 

Two Saturdays a month 9:00 AM to 1:00 PM (4 hours) 

Summer School 
8:00 AM to 2:00 PM (6 hours a day for 3 

weeks) 
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C. Curriculum and Instruction 

 

To achieve its mission and fulfill these goals, the CFACS aligns its curriculum with the Common 

Core Standards in all areas. Student performance will be evaluated in accordance with the goals 

indicated above and the Common Core Standards. To illustrate, there follows a description of 

sample exit standards for English language arts and mathematics in two non-consecutive grades: 

First and Sixth grades.     

NYS Standard # 1 for English Language Arts: Students will read, write, listen, and speak for 

information and understanding.  

Sample exit standards for 2nd and 5th grade:   

 To exit from grade 2, a student will be able to read grade-level texts with DRA scores in 

comprehension, speed, accuracy and expression at level 20.  

 

 To exit from grade 5, a student will be able to read grade-level texts with DRA scores in 

comprehension, speed, accuracy and expression at level 44.  

 

NYS Standard #3 for Mathematics: Students will “become problem solvers by using appropriate 

tools and strategies.”  

Sample exit standards for 2nd and 5th grade (process strand of problem solving and content 

strand of number sense and operations):   

 To exit from grade 2, a student will perform at or above level 3 in the use of the grade 

appropriate strategies of modeling with manipulatives or drawings, and informal 

counting, to solve problems arising from everyday situations, according to a school-

designed, mathematics assessment.   

 

 To exit from grade 5, a student will perform at or above level 3 in the use of the grade-

appropriate strategies of modeling with drawings/ diagrams, and translating to a number 

or symbolic expression, to solve problems, according to the New York State mathematics 

examination. 

 

Rigorous and Engaging Academic Program - In the first charter term we will provide a rigorous 

academic program that will prepare students for success on the state exams in English Language 

Arts (ELA), math and science while we build our interdisciplinary sustainability curriculum with 

a stable core faculty.  The curriculum will incorporate a project-oriented approach that will tie 

together elements from the four core subjects in a real-world, inquiry-based fashion.  A project-

oriented approach is particularly well suited to the middle school child, as well as to English 

Language Learners (ELL) and students with certain learning disabilities.   
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As students move through middle school, their curiosity and interest in the larger community and 

social issues increases dramatically. They begin to seek role models beyond their families as they 

develop their sense of self and an understanding of how they relate to and affect the world 

around them. The CFACS curriculum will foster collaboration and provide strong examples and 

models of expected performance. It will provide a developmentally appropriate learning 

environment that supports the intellectual and social growth of young adolescents. Students will 

also develop a sense of their rights and responsibilities as citizens, and gain the skills necessary 

for citizenship in the 21st century.  

Differentiated Instruction.  Differentiated instruction, integral to the individualized learning has 

been shown to increase academic success and student satisfaction in school. The Individual 

Work Plans described below and the presence of two educators in each classroom are the key 

elements that support the differentiation of instruction to attend to the individual needs of 

students in the CFACS.  The Individual Work Plans allow students to work independently and 

assign them different amounts of time, according to their needs, to achieve mastery of tasks.  

With two educators in the classroom, one works with small groups to provide lessons at different 

skill levels, while the other makes the rounds of the students who are working independently to 

assess their ongoing needs and give them individual instruction. This instruction is data driven 

and professional training specifically prepares teachers to gather qualitative data on children’s 

ongoing work through careful observation. Teachers pay particular attention to students’ errors, 

omissions and explanations of what they are doing, since these data allow them to pinpoint the 

specific concepts or steps in procedures that need attention, either through on-the-spot teacher 

intervention and immediate feedback or through mini-lessons, re-teaching, reinforcing, new 

assignments or pair work.   

Individual Work Plans.  For each student, the teacher creates an Individual Work Plan that 

delineates the work he/she is expected to complete during the course of the week. In these plans, 

assignments vary in complexity in accordance with students’ differing ability levels and/or 

learning styles, and students create end products of varying complexity. Students have freedom 

to choose when to work on each task, and whether to work individually, with another child or in 

a group. As the students carry out the tasks in their Individual Work Plans, the teachers supervise 

them closely, monitor their work and hold the students accountable.  

The Work Plans also include scheduled individual and small group instruction with teacher(s). 

These plans cover all subjects in a step-by-step fashion according to the individualized path the 

teacher has worked out for each child. When creating these Work Plans teachers take into 

account information from the instructional team - other teachers at the same level, special 

education service providers, specialist teachers, and administrators.  The Work Plans also serve 

as a means for record keeping of student work and as an ongoing assessment, since the student 

and his/her teacher indicate completed work, and the plans include the student’s self-assessment, 

as well as a teacher’s assessment, of the quality of work completed during the week. The Work 

Plans reflect the interim goals established for each student each week, and those of Special 

Education students reflect the goals set out in their IEPs.    

Time and practice to achieve mastery:  The amount of repetition and the time needed for 

processing information and skills vary according to the child, the skill, and the topic. In order for 

successful learning to occur and for students to meet achievement goals every opportunity is 
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given for them to have sufficient time to master skills and reach understanding of a concept or 

topic. A daily schedule with long blocks of time for students to work independently on their 

Work Plans using the sequenced classroom materials allows for increased time-on-task and leads 

to enhanced skills and greater opportunities for applying knowledge. Long blocks of time also 

help students to learn how to concentrate, develop patience and perseverance, and experience 

success more often.    

Peer modeling and teacher scaffolding: Peer modeling and teacher scaffolding are important and 

effective instructional strategies. In the CFACS classrooms, peer modeling occurs frequently, 

since students are free to work together and encouraged to help one another. This also supports 

the development of a friendly classroom climate where students feel accepted and valued. 

Teacher scaffolding is also inherent in the CFACS approach, since most of the specially 

designed CFACS materials are carefully sequenced, allowing for gradual reduction of support, 

and students are gradually given more and more autonomy in making decisions on how they will 

approach learning tasks.    

Content-related instructional strategies:  The teachers use the Curriculum and Assessment 

Handbooks as a guide to prepare their yearly plan in all areas. Their weekly plans are informed 

by the yearly plan and the results of ongoing assessments, as are the students’ weekly Individual 

Work Plans.   

Assessment:  The foregoing instructional methods and strategies depend heavily on the teacher 

obtaining accurate and timely data so that he/she can adapt instruction to meet the continuously 

changing needs of each individual student.  For this reason, the CFACS's assessment program 

provides tools for obtaining appropriate data for formative assessment on a daily and weekly 

basis, and for summative assessment at regular times throughout the school year to determine if 

students have reached interim and final goals. Active engagement by teachers, parents and 

administrators with NYC DOE’s ARIS system, will also enhance the assessment and continuous 

improvement of learning process (ARIS gives on line access to NYSED, NYCDOE et.al. test 

scores, assessment data etc. at the individual student, class and school levels etc.). 

Math.  The approach to math is systematic and process oriented. It emphasizes instruction in 

number sense and operations, algebra, geometry, problem solving, communication, 

measurement, statistics and probability.  To teach core concepts and procedures, teachers follow 

a carefully planned sequence of lessons and materials that integrates process (problem solving, 

reasoning and proof, communication, connections, and representation) and content (number 

sense and operations, algebra, geometry, measurement, and statistics and probability). Teaching 

progresses in a logical way from one level of difficulty to the next, giving students time to 

achieve mastery of each level. This ensures that all students have all the previous knowledge 

necessary to progress successfully to the next topic.   

Students work with manipulative materials designed to provide them with the conceptual 

understanding of math concepts, and to give them practice with operations to develop procedural 

fluency. Interim assessments and ongoing teacher observation and assessment of errors, 

omissions and students’ explanations, indicate if a student has difficulty in mastering a concept 

or skill and lead to on-the spot interventions, re-teaching with a different approach or more time 

assigned for practice.  Finally, students receive many opportunities to apply their knowledge in 
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problem solving and projects; these enhance their learning and serve as authentic performance 

assessments.      

English Language Arts. Students acquire all the skills of language arts - reading, writing, 

speaking, and listening – in a language-rich environment. They receive direct instruction in 

phonics, grammar, vocabulary, fluency, and comprehension skills as well as in expository and 

creative writing.  The   interrelatedness of reading and writing is stressed in an integrated 

approach where reading and writing occur across the curriculum in thematic units, literature 

circles, and project work.  Ongoing assessments of reading indicate the changing needs of all 

students, and form the basis for creating small groups for direct reading instruction and guided 

reading instruction.  The teacher models cognitive strategies for processing and understanding 

texts, and gives students the opportunity to practice using these strategies with a variety of 

increasingly challenging texts. The students’ progress is continuously monitored to ensure the 

assignment of appropriate texts and reading levels are on target.   

CFACS places great emphasis on written and oral communication and presentation skills. 

Students receive direct instruction on aspects of writing such as purpose, audience, idea 

organization, voice, word choice, figurative language, and text conventions. They receive direct 

instruction on story structure and expository text structure, and the use of cognitive strategies for 

text planning and editing. Continuous qualitative assessment of their work ensures that teachers 

introduce appropriate new lessons, either individually or in small groups.  

Students write throughout the day: they record their work in journals, collaborate to produce 

written reports for projects and create “publications” such as books and newsletters.  They meet 

with teachers frequently to discuss what they have written in light of the assessment criteria, and 

share their writing with their peers. This stimulates the development of very advanced writing 

and communication skills.  

Students develop oral skills though conversations with their peers, small and large group 

discussions and presentations, and the many opportunities that they have to discuss and defend 

their ideas with their peers and their teachers. Students of all ages give oral presentations, and 

presentations of research projects form an important part of the summative assessments. 

Science.  The starting point for science teaching in the CFACS is the NYS Core Curriculum in 

Science. Learning science is a process of acculturation and therefore, students are taught the 

language and the activities of the world of science. Graphs are constructed and interpreted, as are 

diagrams and tables. The importance of measurement and counting is emphasized. Teachers lead 

students to formulate hypotheses, examine influential variables, propose controls and articulate 

other elements of the scientific  

method in hands-on experiences, which support careful observation and experimentation and 

provide opportunities for follow-up with individual experimental projects. In these projects, 

research skills such as hypothesis formation, hypothesis testing, experimental design, control of 

variables, data gathering, organization and graphing, and report writing are taught at different 

levels of complexity according to the ages of the students.  Projects and experiments are selected 

to ensure a continued enthusiasm for learning science.   
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History, Social Studies, and Geography.  The social studies curriculum is aligned with the NYS 

Core Curriculum in Social Studies,  and organized around several big ideas or essential themes: 

Time, Migration, and Fundamental Human Needs.  These themes provide a structure for 

interdisciplinary group projects. In a similar way to the content area of science, research skills 

are taught at different levels of complexity according to the ages of the students.    

The Arts.  The visual and performing arts are an integral part of the curriculum at the CFACS. 

Both provide significant opportunities for expression and creativity, and for understanding that 

the world can be looked at from many different perspectives. Meaningful arts experiences are 

integrated into every classroom as activities of choice and exploration during independent 

learning, and through special projects with classroom teachers. Learning in this area is further 

enriched through specific instruction and projects twice a week with arts specialists. 

 

D. Assessment System 

 

The collection and analysis of student achievement data is a critical component of CFACS‘ 

program. Research points strongly to the importance of an intentionally designed and 

comprehensive assessment system, one which balances multiple types of assessments—

formative, diagnostic, summative—and ensures that all stakeholders have appropriate access to 

the results. Furthermore, demands of the 21st-century workforce require students to master 

higher-order thinking skills and see the relationships between seemingly diverse concepts. Skills 

such as recall, analysis, comparison, inference, and evaluation will be the skills of a 21st century 

global citizen. Thus, the essence of assessing 21
st
 century skills requires an emphasis on testing 

what students can do with knowledge, rather than what units of knowledge they have. CFACS‘ 

assessment program will be centered on comprehensive performance assessments that require 

not only the retention of content knowledge but also the application of it in an authentic task.   

Assessment 

Description Timing 

Purpose Student 

Population 

Description Timing Purpose 
Student 

Population 

Fountas and Pinnell 

Benchmark 

Assessment  

Reading 

accuracy and 

comprehension 

assessment 

based on 

leveled readers 

Fall, 

Winter 

and 

Spring 

Student grouping, 

instructional planning 

and growth analysis 

  All students 

Critical Thinking 

Essay Responses 

 

 

Based on the 

types of critical 

thinking tasks 

found on the 

State Tests 

 

Quarterly To evaluate writing 

and critical thinking 

skills for Student 

grouping, 

instructional planning 

and growth analysis. 

  All students 

NYC State Exams Norm-

referenced  

TBD Determine annual 

yearly progress 

  All students  
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Standardized 

tests 

Language 

Assessment Battery-

Revised 

Criterion based 

state 

examination of 

English 

Language 

Proficiency  

September The LAB-R test 

identifies students 

who are entitled to a 

bilingual program for 

English Language 

Learners 

Students who are 

potentially 

eligible for ELL 

status 

Practice State Exams Practice state 

exams derived 

from prior ELA 

and Math state 

exams CMP2, 

EfS, and 

TCRWWW  

 

November 

and 

December 

 

To ensure 

preparedness for the 

state exams and to 

reevaluate individual  

student plans and 

school- wide needs 

plan.  

 

All students 

NYSESLAT Norm-

referenced  

standardized 

tests  

 

TBD Determine annual 

yearly progress for 

eligible ELL 

students. 

 

 ELL students  

meeting state  

requirements to 

take the 

NYSELAT 

 

In addition to these formal assessments CFACS will employ curriculum-based assessments and 

progress- monitoring tests.  This will include but not be limited to: quizzes and unit tests from 

the curriculum, critical-thinking essay responses similar to those found on state ELA exam to be 

included in all units, and project based performance tasks, which require the application of 

learned knowledge and skills in real life contexts.  The assessment coordinator will assist the 

faculty in developing these assessments and insuring their alignment with the state standards.  

The goal of CFACS is to graduate students who are prepared for rigorous high school programs 

and equipped to make positive contributions to their communities.  To do this, we will 

continuously evaluate assessment data to improve student mastery and assess the effectiveness of 

CFACS curriculum and programs, functioning as a positive feedback loop that begins at the 

administrative level and cycles down to the classroom level, then back up to the administrative 

level.  

The Board of Trustees will use achievement data to support and evaluate school leaders in their 

roles (with the Principal and ED, performing self-evaluations twice a year). School leaders will 

also use this data to support and evaluate teachers and the school‘s programs (curriculums, 

assessments, methods and materials). The data will be discussed during monthly team meetings 

between school leaders and teachers; and teachers will refine school programs annually during 

the summer based on student performance data.    

The school will analyze student data, using the integrated analysis approach, on multiple levels 

and from multiple sources.  Data will be analyzed at the aggregate, the accountability group and 

student level for both criterion achievement (are students reaching grade level standards) and 

growth.  CFACS data analysis begins before the first day of school with an analysis of prior 
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scores on the state exams.  This data is integrated with beginning-of-the-year assessments to 

develop transition plans for incoming students and a baseline for growth analysis.   

The data is also used to place students in the intensive instruction programs for core academic 

areas.  Additionally, it will be used to develop a school-wide academic needs evaluation to so 

that particular needs can be identified and addressed through instructional planning.  We will use 

ongoing assessments to evaluate progress on student plans and the school-wide needs plan.  It is 

important to note that student growth will be an important metric for all students, not just those 

below grade level, so that we can ensure adequate growth for all students.  We will use practice 

state exams given in November and December to reevaluate student plans and modify instruction 

to ensure that students are prepared for the state exams and that the school will meet its annual 

yearly progress targets.    

To make this possible the Assessment Coordinator with work closely with the Principal, the 

Special Education Coordinator and the teaching staff to ensure that the data is used to maximize 

student success. Unit tests and interim progress monitoring (Fountas and Pinnell), curriculum 

based assessments (quizzes, projects, presentations, etc.) and critical thinking essays will be 

analyzed at a minimum of every six to eight weeks to see what if anything needs to be re-taught 

and to identify students who need specific remediation.  Re-teaching will be accomplished in the 

classroom setting as well as during the Academic Intervention period. 

 

E. Performance, Promotion, and Graduation Standards 

 

Families will receive three written reports on the students’ progress, in time for individual 

parent-teacher conferences held three times a year, with fall conferences geared toward sharing 

expectations for the year, mid-year conferences to review the student’s progress and make joint 

plans if needed to support the learning process, and spring conferences to review progress and 

plan for summer supports.  

In order to move successfully from grade to grade, students must demonstrate proficiency in the 

core subjects. Though many children find the demands of school to be challenging, in the 

CFACS, the highly structured environment, individualized instruction, the system of continuous 

ongoing assessment and timely intervention, extra time and supports are all designed to ensure 

that all students have the opportunity to acquire grade level skills. For this reason, the CFACS 

expects that all of its students will achieve academic success each year. 

Promotion will be based on students meeting grade-level knowledge and content standards, and 

will be determined by assessment information, teacher recommendation, and principal approval. 

The school reserves the right to make a decision for promotion even when standardized test 

scores do not match previous student achievement as seen through year-long classroom 

assessments or when a child demonstrates potential for continued progress with additional 

supports. 

Although there is published research that indicates that student retention is closely related to 

future academic failure, in the extreme case of a student who the school considers may be 

incapable of dealing with the demands of the next grade, there will be an initial conversation 

with the family in January, and a second conversation in March about the possibility of retention. 
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All students who are candidates for retention will have a Learning Plan.  The school will provide 

additional academic support, and will monitor the student’s progress closely.  If a student must 

be retained, then the classroom teacher, Principal, and family will meet to discuss how the 

upcoming year will offer the student different and sufficient supports to ensure the student’s 

success. 

 

F. School Culture/Climate 

 

School-Wide Discipline and Behavioral Supports 

CFACS will take a positive approach to student discipline, where students will be recognized for 

good behavior and accomplishments, while also there will be clear, consistent consequences for 

off-task behavior. This policy will be applied to all students, at the school site and off 

site(including buses and trips). The school‘s discipline policy for minor infractions will be 

detailed in the school‘s Student and Family Handbook and distributed to families (in English and 

Spanish) before the start of the school year. Families will be given the handbook at the time of 

registration when the Executive Director, Principal or other personnel can highlight major 

policies and practices.   

We will also involve families in the school as often as possible, so that the students‘ parents and 

guardians have the opportunity to interact with school staff in positive ways, which will help us 

create a strong sense of community focused around the students and the school.  This will 

strengthen the students‘ ties to the school and increase engagement.  In conjunction with a 

―Back to School Night we will plan a New Family Orientation in September to focus on issues 

of school climate and culture. Additionally, we will hold semi-annual meetings for families to 

keep them updated on happenings at the school, as well as multiple opportunities for community 

gatherings and social events.  The school garden and related projects will also create a focal 

point for parent involvement and volunteering.  

A safe, supportive, and structured learning environment is critical to adolescent learning. To 

support school culture and nurture positive behavior, we will allocate resources for professional 

development that addresses school climate, behavior, and discipline. We will develop and 

streamline school-wide discipline and behavioral supports and interventions using a Positive 

Behavior Intervention and Support (PBIS) framework. PBIS is a decision-making framework 

that guides selection, integration, and implementation of the best evidence-based academic and 

behavioral practices for improving important academic and behavior outcomes for all students. 

Educators for Social Responsibility (ESR) will provide professional development in PBIS. 

NYCDOE Annual School Surveys giving feedback from Teachers, Students and Parents on 

School climate and School safety issues will also provide regular feedback and benchmarks for 

monitoring, fostering and improving a positive school culture and climate.   
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School Disciplinary Policy 

CFACS will utilize a discipline policy that is adapted from the NYCDOE Discipline Code that 

provides a coherent and highly structured range of appropriate disciplinary responses that can be 

used for each infraction.  Due process will be followed for all disciplinary actions consistent with 

federal case law pursuant to Goss v. Lopez (419 U.S. 565). Ultimately, final responsibility for 

setting and enforcing the school discipline policy and creating a positive school climate rests on 

the ED.   

In our second year we will hire a Dean of Students, who will be responsible for administering the 

day-to-day discipline program of the school and will be delegated the authority to determine the 

consequences for all misbehaviors that do not warrant an out-of-school suspension.  In the first 

year, the responsibilities for overseeing the discipline program at the school will fall on the 

Principal.  

In the event that the Dean of Students or Principal, in consultation with the ED, determines that 

an infraction warrants an out-of-school suspension, the student will have the opportunity to 

present his/her version of events to the ED in person. Before imposing a short-term suspension, 

the ED will immediately notify the parents or guardian in writing that the student may be 

suspended from school. This notice will be in their dominant language and provide a description 

of the incident(s) for which suspension is proposed.   It will inform the parents or guardian of 

their right to request an immediate informal conference with the ED. The parents or guardian of 

the student and the student will have the opportunity to present the student‘s version of the 

incident and to ask questions of the complaining witnesses indirectly through the teacher or the 

Principal. The Executive Director‘s decision to impose a short-term suspension may be 

challenged by the parent(s) or guardian in accordance with the school‘s complaint process. 

Before any expulsion, the Principal will consult the Board and immediately notify the student's 

parent(s) or guardian(s) in writing, in their dominant language.  Long-term suspensions or 

expulsions will only be imposed after the student has been found guilty at a formal hearing. The 

hearing will include the ED, staff members involved in the incident, and the student with his/her 

parent(s) or guardian(s).  The student will have the right to be represented by counsel, question 

witnesses, and present evidence. Appeals of any decisions will be made to the Board of Trustees, 

who will convene an ad hoc Disciplinary Committee comprised of not less than three trustees, 

for the purpose of hearing the appeal in a prompt and equitable fashion.  

Federal and State law require the expulsion from School for a period of not less than one year of 

a student who is determined to have brought a firearm to the school, or to have possessed a 

firearm at School. The Principal may modify such expulsion requirement for a student on a case-

by-case basis, if such modification is in writing, in accordance with the Federal Gun-Free 

Schools Act of 1994 (as amended). “Weapon” as used in this law means a "firearm," as defined 

by 18 USC§8921, and includes firearms and explosives. (New York Education Law §3214(3)(d) 

effectuates this federal law.) The Principal will refer a student under the age of 16 who has 
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brought a weapon or firearm to school to a presentment agency for a juvenile delinquency 

proceeding consistent with Article 3 of the Family Court Act.   

Discipline Provisions for Students with Disabilities   

If a special education student violates the school‘s Disciplinary Code and is being considered for 

a suspension or removal, the school will ensure due process protections in accordance with 

Sections 300.530-300.537 of the Code of Federal Regulations (CFR). The school will make the 

provisions described below for students with special needs who engage in extreme behaviors 

meriting suspension or expulsion.  Furthermore, a student who has engaged in behavior that 

violated the school‘s Disciplinary Code who has not been determined to be eligible for special 

education services but qualifies under CFR 300.534 as a student suspected of having a disability 

may request to be disciplined in accordance with these provisions, as outlined below.    

The school will work closely with the CSE to establish clear guidelines for communication and 

decision-making on disciplinary matters.  The school will maintain written records of all 

suspensions and expulsions of general education students and special education students. These 

records will include the name of the student, a description of the behavior, the disciplinary action 

taken, the names of staff members involved in the incident, and the number of days a student has 

been suspended or removed for disciplinary reasons. Student records will be stored in locked 

cabinets and a record access log will be maintained listing all persons who reviewed the 

information and when such information was reviewed.   

Alternative educational services: CFACS will ensure the provision of alternative educational 

services to any student who has been suspended or expelled, to the extent required by applicable 

law. Instruction for suspended students will be sufficient to enable them to make adequate 

academic progress and will provide them with opportunities to complete assignments, learn the 

curriculum, and participate in assessments, and it will take place in a suitable site. For a student 

who has been expelled, the school will provide alternative instruction to the extent required by 

applicable law for suspended students, until the student enrolls in another school or until the end 

of the school year, whichever comes first. 

To ensure the effective application of CFACS‘ behavior management and discipline policy, all 

teachers will participate in introductory and advanced-level workshops on the use of the PBIS 

approach, and the application of all phases of the discipline policy with general education 

students and students with disabilities. In addition, administrators will receive professional 

development in areas related to discipline, school climate, legal requirements, and effective 

leadership.  The ED, in conjunction with the Principal, Assessment Coordinator, and Dean of 

Students, will maintain and analyze data regarding discipline patterns at the school and will 

monitor it regularly to ensure that discipline is applied in an equitable, non-discriminatory 

fashion.  

Towards the end of the school year, the school will administer the state mandated tests in ELA 
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and math to third, fourth and fifth grade students and in science to fourth grade students. 

Similarly, it will administer the Stanford Achievement Test in ELA and math (SAT 10) in order 

to obtain nationally normed data for grades K-5. The data from these tests will measure 

individual student achievement, track individual progress from one year to the next.  The school 

will also administer the DRA to all grades to drive decisions on who needs remediation and 

support. Finally, the school will use all summative assessment data to evaluate instructional 

effectiveness, teacher development plan, and progress towards the schools goals.     

G. Special Student Populations and Related Services 

 

A significant portion of the student population, which we will serve are socioeconomically 

disadvantaged. They will attend CFACS needing a range of services including speech-language 

pathology, audiology services, psychological services, physical therapy, occupational therapy, 

counseling services, including rehabilitation counseling services, orientation and mobility 

services, medical services, school health services, school social work, assistive technology 

services.  The district will also be asked to provide direct and/or consultative services to students 

requiring the services of a teacher certified in specialized areas for families where little has been 

expected from them.  The quality of instruction in many of the schools they attended was often 

poor, and the schools were often not physically or psychologically safe places to learn.  This 

means our students will come to us not only with significant skill deficits, but poor work habits 

and learning attitudes.  Many of these students may have been passed along year after year 

without ever having done homework or completed a single book.   

We will be prepared to serve all students who choose to enroll, places permitting, regardless of 

their special education or English language needs. However, we are expecting our applicants to 

be representative of the district as a whole, where we understand about 12% will have IEP’s 

which will lend themselves to an inclusion plan, like ours. We will be outsourcing from the 

district any more significant special education services, and so those needing such services may 

not choose to apply to our school. As for ELL students, this area is mostly African-American, 

and so our expectation is that we will attract few ELL students. 

Students with Disabilities 

All special education programs and services at CFACS shall be provided in accordance with 

Education Law § 2851(2)(s) and § 2853(4)(a) and all applicable federal laws and regulations.  

Disabled students including students with physical disabilities will be accepted into the school 

through the regular admissions process.  CFACS will not discriminate in admission and 

enrollment practices on the basis of the student having, or being suspected of having, a disability. 

CFACS will educate students with disabilities in the least restrictive environment, with their 

non-disabled peers, to the extent appropriate and allowed by the student’s Individualized 

Education Plan (IEP) prepared by the Committee on Special Education (“CSE”) of the students’ 

school district of residence.  These students will be expected to participate in all school activities 
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and in the character education components of the CFACS program.  CFACS will provide the 

required special education services according to each student’s IEP using a properly certified 

provider through one or more of the following methods: 

 CFACS will hire special education teacher(s) to service students needing Special 

Education Teacher Support Services and/or self-contained class placements.  

 CFACS will also hire any paraprofessionals required by a student’s IEP. 

 The district will be asked to provide the following related direct and/or consultative and 

Hearing Impaired and/or Blind and Partially Sighted. 

 

If services cannot be arranged through the district, or if CFACS chooses to provide some or all of 

the services listed in (b), above, then CFACS will hire the necessary certified staff or will 

contract for the required services through a third party provider. 

At the time of the submission of this Application, it is unclear precisely what special education 

services will be necessary to meet the needs of students that will attend the CFACS, since the 

student population has not yet enrolled.  Nonetheless, CFACS will ensure that the special 

education programs and services as indicated on each student’s IEP, will be provided directly to 

the student during school hours.  We currently plan to hire an appropriately certified special 

education teacher and to provide services to the greatest practical extent using this resource.  

This teacher will work with classroom teachers in the school to ensure that they will be 

knowledgeable about the needs of students with disabilities; will be informed of their 

responsibilities for particular students; will receive the support they may require to implement a 

student’s program; and will implement any modifications or accommodations in their classes in 

accordance with the students’ IEPs. 

Once the application has been approved and the students selected, the Executive Director or 

his/her designee will contact the CSE chairperson in the appropriate region (and in any other 

Region in which students reside) to determine which students have IEPs and to begin the process 

of coordinating the delivery of special education services.  The amount and nature of the services 

CFACS will need from the district and/or from third-party providers will be determined upon 

receipt of the IEPs for enrolled students. 

If CFACS is unable to directly provide services to the extent necessary, we will rely on the 

school district of the student’s residence to provide services.  If necessary, the school shall 

contract with appropriately certified or licensed individuals to provide services under our 

direction.  The services to be provided may include, but are not limited to the following: 

Interaction with student’s district of residence 

The Executive Director or his/her designee will be responsible for initiating and ensuring regular 

contact with the Committee on Special Education.  S/he will meet with the Chairperson of the 

Region CSE prior to the beginning of the school year to identify any special education students 
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enrolled and to clarify roles and responsibilities, timelines, methods of documentation, and 

communication.  Wherever possible, CFACS shall use forms and procedures consistent with 

those used by the New York City Public Schools.  The Executive Director will delegate 

responsibility for day-to-day contact to the special education staff. 

Interaction with CSE 

CFACS will be responsible for assisting the CSE by ensuring that any student suspected of 

having a disability is referred to the CSE in an appropriate manner.  Student progress will be 

closely monitored by faculty and through the Discovery Group process.  Students who are 

struggling will be identified and provided additional support. 

Students who are suspected of having a disability will be referred in writing to the chairperson of 

the Region 5 CSE for an individual evaluation and determination of eligibility for special 

education programs and services.  Student referrals may be made by any professional staff 

member of the school.  Such referrals will (1) state the reasons for the referral and include test 

results, records or reports upon which the referral is based, if any; (2) describe any attempts to 

remediate the student’s performance prior to the referral, including supplementary aids or 

support services provided for this purpose, if any, and (3) describe the extent of parental contact 

or involvement prior to the referral.  Notice of such referral along with the procedural safeguards 

notice described in 34 CFR § 300.504 will be sent to the student’s parents by the Committee on 

Special Education.  CFACS will maintain a copy of the procedural notice at the school for 

review. 

Re-Evaluation 

The CFACS will also ensure that any student in need of a re-evaluation, including triennial 

reevaluations, is appropriately referred to the CSE and that the student’s special education 

teacher and a regular education teacher are available and participate in conferences as members 

of the review team, either in person or via telephone conferencing. 

Initial evaluations, reevaluations, and revisions of IEPs, and the procedures relating thereto, are 

the responsibility of the CSE in the student’s district of residence (see 34 CFR §§ 300.22, 

300.312 and 300.340 et al).  CFACS will implement the IEP developed by the CSE of the 

student’s district of residence for each student with a disability, and will cooperate with the 

student’s district of residence to ensure that all services as recommended in that IEP are provided 

to the student.   

If the nature and severity of the disability of a student enrolled in the CFACS is such that the 

education of the student in the general education classes of the school cannot be achieved 

satisfactorily, the CSE must recommend a special class or other appropriate placement whether 

or not such special class or placement is available at CFACS.  As is the case with a student 

attending any other public school of the school district, if the CSE recommends services that 
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cannot reasonably be provided by CFACS, the school will discharge the student to a placement 

recommended by the CSE of the student’s district of residence unless the student’s parent 

commences due process proceedings to challenge the CSE recommendation and the school 

program becomes the student’s current educational placement during the pending of those 

proceedings.  However, once any due process is completed, the final determination is binding on 

the parents as well as CFACS and the school district. 

Every teacher of a student with a disability will be provided a copy of the student’s IEP.  The 

special education teacher will review the contents of the IEP and the need for adaptations and 

modifications in materials or methods with the teachers, as needed, to ensure their understanding 

of the student’s needs and their responsibilities related to the student’s IEP. 

Coverage will be provided, as needed, so that the student’s special education teacher and a 

general education teacher are available to participate as members of the review team for all 

necessary conferences either in person or via telephone.  The CSE will ensure that CFACS 

receives copies of any new evaluations prior to any scheduled conference. 

CFACS has budgeted funding for professional development, including training in special 

education services for all faculty members.  Professional training and development for staff 

involved with the education of students with disabilities will include the following: the referral 

process to the CSE, development of a student’s IEP, implementation of a student’s IEP, 

evaluation of a student’s progress toward meeting IEP goals and objectives, meeting reporting 

requirements to parents and CSEs, and discipline of students with disabilities.  Training will be 

provided by the special education staff and by consultants with a track record of service in this 

area where needed.  

The special education teacher will provide copies of progress reports and the student’s report 

cards will be sent to the CSE of the student’s district of residence.  In addition parents will 

participate in family seminars with their students as part of the school’s family education 

program.  These seminars provide a unique opportunity to explore issues in depth and encourage 

the student and his/her parent(s) to evaluate the degree to which each of them is “on-track” 

towards meeting their goals. 

All students with disabilities at CFACS will participate in all required State and City assessments 

except for cases in which the IEP developed by the CSE of the student’s district of residence 

states that such students cannot participate in regular state assessments.  In these instances, the 

State Alternate Assessment (NYSAA) will be administered as required by law.  The results of 

any State or City assessment will be provided to the student’s parent(s) and to the CSE in the 

student’s district of residence. 
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Students with Limited English Proficiency 

The CFACS will not discriminate in admission and enrollment practices on the basis of the 

student having Limited English Proficiency (“LEP”).  English Language Learner (“ELL”) 

students will be accepted into the school through the regular admissions process.  The school 

shall serve any and all students with LEP using a structured English language immersion 

approach so that they achieve proficiency in the English language as quickly as possible.  The 

HLCS- Brooklyn shall comply with all applicable laws including Title VI of the federal Civil 

Rights Act of 1964 (as amended) and the federal Equal Educational Opportunities Act of 1974. 

The CFACS will ensure that ELL students will not be excluded from curricular and extra-

curricular activities based on an inability to speak and understand the language of instruction, 

and also that ELL students will not be assigned to special education because of their lack of 

English proficiency.  Parents whose English proficiency is limited will receive notices and 

information from the school in their native language to encourage participation in the school by 

all members of the school community.  They will participate in the family education components 

of the program on the same basis as other parents.  The school will ensure that Spanish-speaking 

parents will participate in family seminars led (or co-led) by a fluent Spanish speaker.  Speakers 

of other languages will be accommodated through the use of interpreters familiar with the Hyde 

Process and the purpose of the seminars. 

Student identification process 

Process for identifying students whose first language is not English and the method for 

determining which of these students may need assistance. The CFACS will use the State 

Education Department’s process for identifying students who are English Language Learners as 

follows:   

 The same Home Language Identification survey currently used by the New York City 

Public Schools will be used to screen all new enrollees and the parents for potential LEP. 

 

 The Home Language Survey will be administered during the admissions interview by a 

person fluent in the parent’s native language.  

 

 If the survey indicates that the student speaks a language other than English, the school 

will administer LAB-R, a standardized language assessment for the student.  A score 

below the designated cut score for the child shall determine eligibility for services.  The 

assessment shall be administered only once to each incoming student.  The results of the 

survey will be used to determine which parents need to be in a Spanish speaking family 

seminar or need an interpreter in order to participate fully in the family education 

component. 
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Special language instruction program 

The Special language instruction program to be provided to ELL’s that is designed to teach 

English as well as other subject areas. CFACS believes that a structured English immersion 

program will be most helpful to ELL students in improving their abilities to master the language.  

The school will hire a certified English as a Second Language teacher who will work both 

directly and indirectly with ELL students.  This teacher will provide direct instruction in English 

as a Second Language to small groups of students, and will work with teachers in all subjects to 

help them modify lessons and content for their ELL students.  Teacher aides proficient in the 

necessary language(s) will be hired to support students in classroom activities. 

Students of limited English proficiency will receive the same academic content as those students 

who are native English speakers.  All instruction will be in English.  However, the level of 

English used for instruction—both oral and written—will be modified appropriately for each 

ELL student.  Within the school’s extended day schedule, there is ample time that can be used 

for additional intensive English language instruction.  Parents of ELL students will be kept 

abreast of their child’s progress in English language acquisition as part of regular progress 

reports, and receive report cards in their preferred language. 

Plan for materials, facilities, and staff training 

A plan that ensures curricular materials and facilities are in place and used properly and that the 

staff is adequately trained to address the needs of ELL students.  The school plans to provide all 

necessary staff and specialized curricular materials to enable ELL students to achieve proficiency 

and attain the high standards established for all students in the CFACS.  A certified ESL teacher 

will take the lead role in providing direct instruction in English as a Second Language to small 

groups of students and will work with teachers in all subjects to help them modify lessons and 

content for their ELL students.  Within the school’s extended day schedule, there is ample time 

that can be used for additional intensive English language instruction.  All teachers will receive 

professional development on communicating with students designated as ELL and in techniques 

for working effectively with these students.  

The school will seek to hire at least one teacher who speaks the foreign language that is most 

common among its students, which in all likelihood will be Spanish.  In addition to teaching 

Spanish to all students as a foreign language, this teacher will lead (or co-lead) a Spanish-

speaking Discovery Group and Parent Seminars as part of the character education component of 

the curriculum.  The CFACS also plans to hire teacher aides who speak other languages, as 

needed, in order to have staff available who can communicate with English Language Learners 

and their parents in languages other than Spanish. 
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Evaluative Standards 

Appropriate evaluative standards for measuring the linguistic and academic progress of ELL 

students including program exit criteria.  The proficiency of an identified ELL student in the 

English language will be measured annually in the Spring term to determine whether continued 

special services are warranted.  The CFACS will evaluate each student’s performance in 

academic content areas to measure the student’s progress in core subjects.  The school will 

determine if measurement of progress in core content areas for individual ELL students requires 

special accommodations, like testing in the student’s native language, or not. (Accordingly, when 

the ELL population enrollment is determined, HLS will review best practices before guiding 

CFACS decisions in this area.)  

The school will use the New York State English as a Second Language Achievement Test 

(NYSESLAT) to determine if the student has achieved a level of proficiency in English 

sufficient to exit the program and to assess ELL students, as required by the State Education 

Department to implement the federal No Child Left Behind Act, in lieu of administering the state 

English Language Arts assessment.  The scores on the NYSESLAT indicate the proficiency 

level—Beginning, Intermediate, or Advanced—the student has achieved each year to monitor 

the progress of individual students.  If an ELL student fails to show appropriate progress in these 

academic areas, modifications to the instructional program will be made.  Any student classified 

and receiving educational services as an ELL student who subsequently tests high enough to exit 

the program will be deemed to be no longer in need of ELL services, provided, however, that as 

long as the student and his/her family are in agreement, no student will be exited from the ELL 

program unless faculty involved with the student agree that s/he can read, write, and comprehend 

English well enough to continue to participate meaningfully in the school’s programs without 

additional supports.  No student will be removed from the ELL program until a conference with 

the parents is held.   

When the faculty believes that a student who has tested out of ESL needs additional support, and 

the student’s parent wants him/her to give up the ESL supports, the student will be offered 

Academic Intervention Services.   Furthermore, any student who is qualified to receive ESL 

services and is also qualified to receive academic intervention services will receive both sets of 

services. When the student no longer requires ESL services, the student will continue to receive 

academic intervention services as needed. Students and their parents will continue to participate 

in the family education component of the program in their native language as long as the parents 

continue to need these services. 

Process for continued program assessment and modification  

In order to ensure that the ELL program is achieving the desired results (students are making 

progress in the acquisition of the English language and making progress academically), an 

annual evaluation will occur.  In order to determine if any programmatic modifications are 
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necessary, the CFACS will evaluate the progress of its ELL students on standardized 

assessments and non-standardized assessments against that of the non-ELL students.  The school 

also will track students longitudinally throughout their matriculation to determine if there is 

significant variation in the academic achievement of students who were once classified ELL and 

non-ELL students as measured by standardized assessments and non-standardized assessments.  

The school will track how many students are declassified as ELL and the number of instructional 

years it takes for this declassification to occur.    
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III.  ORGANIZATIONAL AND FISCAL PLAN 

 

A. Applicant(s)/Founding Group Capacity 

 

Applicant(s)/Founding Group 

Name Current employment 

Relevant experience/skills 

and role on founding 

group 

Proposed role(s) 

if any 

Jack Brown, III Community First 

Services, Inc.  

District 35 Resident; 

Community Development 

TBD 

Jack Foster, II Capital Dynamics District 35 Resident; 

Finance 

Board Chair 

Sandra J. DuPree, 

Ed.D.  

Hyde Leadership 

Charter School-

Brooklyn  

District 35 Resident; 

Educator  

Board Member 

 

B. Board of Trustees and Governance 

 

Proposed Founding Board of Trustees 

Trustee Name 
Voting 

Y/N 

Position on the board (e.g., officer 

or constituent representative) 

Length of initial 

term 

Jack Foster, II Y Board of Trustees Chair 4 years 

Tonya Leslie Y Board of Trustees, Vice - Chair 4 years 

David Allen Y Board of Trustees, Treasurer 4 years 

Rebecca Chatteram Y Board of Trustees, Secretary  4 years 

Sandra J. DuPree, 

Ed.D. 

Y Board of Trustees, Member 4 years 

 

Note:  Parent representation, additional community representation and strategic expertise (e.g. 

legal, philanthropic etc.) will be added to the Board as CFACS becomes operational and grows. 

As Founder and CEO of Community First Services, Inc, Jack Brown, III considered the 

establishment of a charter school, he reached out to his existing network.  Community First 

Services, Inc. serves to transform lives as well as communities, thus Jack Brown, III envisioned a 
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natural connection to the charter school concept.  The idea received instant support from his 

network including Jack Foster, II and Sandra DuPree, who became interested in supporting the 

idea of a charter school.   The group would meet every week to share ideas and begin planning 

the school’s concept phase.  Ultimately, the group submitted a Letter of Intent in response to 

NYSED’s request for Charter School proposals.   

In preparation for the application phase, the team began forming a Board of Trustees. The lead 

applicant began meeting individually with members of the community that support youth and 

education. The founding board met on several occasions from November through July in order to 

discuss and approve moving forward with the application process. Monthly meeting are 

scheduled moving with all Founding board members.   The founding board employed an 

educational consultant Christina Johnson to assist in the writing of the application.  Each 

member of the founding board is a board.  The decision for each member of the founding board 

in order was made based on people who live in and around the community, people who support 

youth and education, people who have excellent reputations as professionals in their respective 

fields, and based on people who were committed to the mission and vision of the Community 

First Academy Charter School. 

It should be noted that other members of the community were approached to serve and declined 

at this time. We feel that each board member is uniquely qualified to round out the management 

and visionary activities for the success of CFACS. 

 

C. Management and Staffing 

 

C1.  Charter Management Organization:  Not Applicable 

C2.  Partner Organization: Not Applicable 

 

D. Evaluation 

 

Programmatic Audit Overview:  The School shall submit to NYSED an Annual Report by 

August 1 each year, which will include the State mandated School Report Card. The Annual 

Report will include a Progress Report, which evaluates the school’s progress in meeting its 

approved Accountability Plan goals.  II.A. Achievement Goals provides detailed information on 

the data and process we will use to measure CFACS’s progress towards student achievement 

goals. CFACS expects to undergo programmatic audits related to any federal entitlement grants 

and competitive public grants it receives, including but not limited to Consolidated Title Funds, 

CSP and SSF grant funds. 

Progress Monitoring: An ongoing process of progress monitoring will occur throughout the 

academic year to ensure that the school is on target to meet its Accountability Plan goals. As 

described in Achievement Goals, monitoring progress towards meeting the Accountability Goals 
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is addressed at four different levels. 1) the student level with the teacher using individual, 

aggregate and disaggregated student assessment data to inform instruction; 2) the classroom level 

by using individual, aggregated and disaggregated classroom assessment data to evaluate the 

effectiveness of the curriculum and instruction; 3) the school level using aggregate and 

disaggregated school-wide student assessment data to make programmatic and resource 

allocation decisions; and, 4) the authorizer. 

The school will use data to inform instruction on a regular basis through a process called 

“Monitoring for Results” whereby student data is formally reviewed every 4 - 5 weeks. A Plan of 

Action (POA) is collaboratively developed for students who do not meet benchmarks. 

Shortcomings will be revealed as the instructional staff analyzes progress against achievement 

goals for all students, including special student populations.  

As discussed in Professional Development, this process plays an important role in informing the 

school’s PD program. The School’s assessment protocol includes assessments to be utilized with 

Grades K-10 to monitor foundational knowledge in reading, writing and mathematics, thus 

indicating whether or not they will be on track to meet proficiency standards beginning in Grade 

3.The School’s instructional leadership will use various vehicles to assess student needs and 

provide appropriate PD to address any instructional and curricular gaps. 

 

The following data will be collected daily: attendance, demographic data, student assessment 

data, and student enrollment data. The School will utilize Power Schools, a powerful student 

information management system, to house data and provide users with the capability to view, 

analyze and report on a real time basis regarding the performance of (1) individual students, (2) 

classrooms of students, and (3) all students in order to tailor instruction to individual, 

disaggregated or aggregated student needs. This system allows staff to track growth and mastery 

of content standards and make individual, classroom, or school-wide modifications as needed. 

School administrators will use data to determine teacher effectiveness as well as gaps and 

weaknesses in the curriculum and instruction. The gaps and weaknesses will inform the 

reallocation or addition of human and financial resources to identified areas, professional 

development, and retention and compensation decisions. 

Operational and Fiscal Health: The Board is committed to ensuring that it holds itself and the 

leadership accountable for the operational and fiscal health and viability of the organization. This 

includes sound budgeting practices. The Board’s work to develop a budget will begin each 

January. The accountant, HOS, and bookkeeper will prepare the annual operating and capital 

budgets as well as cash flow projections, after working together to identify and prioritize needs. 

The group will prioritize needs based on how they will support student achievement and fiscal 

and operational efficiency. The draft budgets will be reviewed and revised by the Finance 
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Committee. The Finance Committee will present the budget to the full Board of Trustees for 

approval by May. 

The adopted budget totals by the bookkeeper with oversight from the contracted accountant will 

be used to prepare budget information to actual reports. The bookkeeper will be responsible for 

preparing monthly budget presentations, including updated annual budget information, monthly 

budget information, monthly actual against budget, and projected year end against budgeted year 

end. The HOS and contracted accountant will review these presentations with the Treasurer prior 

to each Board meeting. All material deviations will be documented and explained by the HOS. 

Any expected deviations in a budget category of more than $5,000 and +/-10% of the budget 

amount will be considered material. A discussion will be held regarding any material items by 

the Finance Committee regarding that particular budget category. If necessary the Finance 

Committee would bring the deviation to the Board’s attention to discuss any impact that 

deviation may have on the school’s cash flow and financial position. Financial Management 

provides detail on the process for independent fiscal audits—an integral part of the process to 

verify the school’s fiscal soundness. 

Teacher Evaluation: While the actual evaluation process tools will be developed during the start-

up period, CFACS subscribes to a general framework of teacher evaluation promoted by The 

Danielson Group’s Framework for Teaching, (“Framework”) as described in Charlotte 

Danielson’s book Enhancing Professional Practice: A Framework for Teaching. CFACS will 

adopt the Framework for teacher evaluation at the school. The Framework is aligned to our 

philosophy and is an approved rubric for teacher evaluation that is aligned with NYS standards 

of teacher practice. Teachers will be formally evaluated 3 times per year, and informally 

throughout the year. The HOS will delegate responsibility for the evaluation of the teachers to 

the DCI and DHCI who will formally evaluate and supervise instructional staff. Teacher 

supervision and teacher evaluation are tied to evidence-based teacher observations, a 

professional development tool that supports teachers on an individual and collective basis. The 

evaluation process will involve continual feedback among the teacher and the DCI or DHCI. The 

feedback begins with an initial conference and continues with informal observations, pre-

observation conferences, formal observations, post-observation conferences, and finally, the 

summative evaluation. 

The Performance Plan (PP) is another important element of this evaluation process. The PP is a 

set of goals created through a collaborative process between teachers and leaders to promote 

professional development or professional learning. The PP provides an opportunity for the 

teachers to express their needs for professional growth that is aligned with better student 

outcomes, school mission and initiatives in content, and pedagogy. Frequent reference and 

review of the PP throughout the evaluation process ensures that the teacher reaches the goal of 

improved teaching quality and improved student outcomes. The summative evaluation is an 

annual process that uses data from all of the components in the evaluation system including 

artifacts, evidence collected, student assessment data, and both formal and informal observations 
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as a culmination of the total evaluation process and a source of feedback on the teacher’s 

performance and student learning in meeting the standards. At this time the DCI and teacher 

engage in dialogue that supports the development of teaching practices and improved student 

outcomes by discussion of the following: Review of student performance and other data; Review 

of effective teacher practices; Survey of knowledge of staff training and use in the classroom; 

Expectations for grade level planning and common planning periods; Expectations for the use of 

teacher preparation time; Lesson plan development and review; Individual grade level and school 

level development; Review process for PPs; and Identification of staff development needs. 

Ultimately, teachers’ compensation, performance-based financial incentives and annual renewal 

of their position with CFACS will be tied to performance evaluations. These evaluations will 

place emphasis on each teacher’s performance as it relates to the four domains of teaching 

responsibility as well as his or her students’ achievement of academic goals and/or students’ 

progress towards the achievement of academic goals. 

School Leader and Other Administrator Evaluation: The Board will carry out an annual 

evaluation of the HOS that uses key instructional benchmarks, progress towards accountability 

goals, operational benchmarks, staff and parent satisfaction surveys and other criteria that 

measure the overall health of the school. The HOS will evaluate the DCI and DHCI using 

designated academic benchmarks in a similar fashion.  During the school’s start-up period, the 

HOS and DCI’s will work with the Board and, if necessary, outside consultants to design 

evaluation processes and tools that utilize data-driven measures and clear rubrics to assess the 

performance of all staff. Aspects of the Danielson Group’s model will be employed in the 

evaluation of staff in management positions, in particular the development of Performance Plans 

as described previously. In the HOS’s case, the HOS will create his or her PP with the Board 

Chair to be regularly reviewed. The DCI and DHCI will create their PPs in collaboration with the 

HOS. Should the goals of the HOS’s PP not be realized, the Board chair will establish an action 

plan with the HOS to include mentoring, increased monitoring and a timeline for improvement. 

The executive committee of the Board will be apprised of progress or the lack thereof. 

Board Evaluation: CFACS’s success will ultimately be directly correlated to the capacity and 

effectiveness of its Board of Trustees. Therefore, it is critical that evaluation of the Board both 

collectively and individually takes place on at least an annual basis. 

The process will involve each board member completing three self-evaluation forms: one in 

which s/he evaluates the performance of the board as a whole; the second in which s/he 

evaluations his or her own personal board performance and involvement; and the third in which 

s/he is asked to evaluate a fellow board member. These tools will ask relevant and clear 

questions related to the functioning of the board, the functioning of the charter school, clarity of 

roles and responsibilities, shared mission and vision, contributions, 

engagement, openness, personalities, processes, etc. This information will be analyzed annually 

by the board development committee to inform Board development and training and to ensure 
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that the Board has the requisite knowledge and skills to be responsible stewards of the charter 

school. 

Family and Student Satisfaction: CFACS will formally gauge parent and teacher satisfaction 

through the use of the New York City Department of Education’s Learning Environment Survey. 

Since the survey is designed for students in Grade 6 and above, CFACS will gauge student 

satisfaction in the primary grades through conversations with parents during parent teacher 

conferences. All parents will receive the survey during the fourth quarter of the school year. The 

results of the survey will be tabulated and made public in the CFACS School Report Card which 

we will make available on our website. Additionally, results of the survey will be published in 

our Annual Report to the NYSED. Since the NYCDOE parent survey does not disaggregate 

results by individual classroom teachers, CFACS will conduct its own survey of parents that will 

reflect family satisfaction with their children’s classroom teachers (as indicated above in the PBI 

description). Finally, satisfaction data will be reviewed in a public Board meeting. The data will 

used to inform any changes to the school’s operations, if necessary. 
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E. Professional Development 

 

Professional Development Framework 

Instructional planning will be supported by ongoing and embedded professional development, 

carefully selected resources, and coaching from our instructional leaders and curriculum 

partners. The professional development plan will be adjusted each year to reflect an ongoing 

assessment and analysis of our curriculum, instruction, and assessment. CFACS is committed to 

professional development that fosters the collective responsibility for improved student 

performance, is aligned with rigorous state student academic achievement standards, school 

improvement goals, and a shared commitment to serve ALL learners. It will be learning-focused 

and nurture a collaborative culture based on trust, shared instructional leadership, and mutual 

accountability. Both formative and summative student data and teacher input will be used to 

inform decisions about professional development. The primary goal of Professional 

Development is to improve teaching and learning. We will have a coherent plan for scheduling 

and implementing professional development activities, which will be aligned with standards 

from professional organizations like Leaning Forward (formerly National Staff Development 

Council, and Association for Supervision and Curriculum Development.   

Professional Development Vision, Plan and Delivery 

 

Our Vision and Commitment to Improving Teaching and Learning  

 Organize adults into learning communities focused on using data to set and measure school goals  

 Communicate with whole community 

 Ensure skilled leadership and shared accountability among teachers, parents, administrators  

 

 

Professional Development Plan 

 Focus on student learning and teacher practice  

 Apply research and data to decision making about professional development choices  

 Use disaggregated student data (qualitative and quantitative) to determine adult 

    learning priorities, monitor progress, and sustain continuous improvement  

 Focus on standards, content knowledge, and research-based instructional strategies 

 Develop collaboratively with input and information from all members of the school community  

 Make adaptations based on reflective review and evidence of impact  

 

 

 

Delivery of Professional Development  

 Sustained and ongoing, and will build over time into a coherent whole  
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 Standards-based, content rich, and focused on pedagogy        

 Teachers are learners and problem solvers.   

 Collective knowledge and experience of entire faculty is shared and used.   

 Teachers are our school‘s greatest resource.   

 Focus on student learning needs, determined by a variety of data sources.  

 Job-embedded, with structures, schedules, and supports designed to facilitate regular and 

coherent learning among adult peers in the community.  

 

Professional Development Plan 

CFACS has planned a program of professional development and support for teachers that will 

ensure effective implementation of the education program. To make sure that the professional 

development program is properly implemented, the school‘s budget includes funds to cover 

professional development.  Throughout our first charter term, all teachers will receive 

customized training in curriculum development, and in developing units through the 

Understanding by Design (UbD) framework, specifically focused on sustainability themes and 

units. This training will be ongoing for the first few years of our charter and in subsequent years 

will be tiered to address the professional development needs of both novice and experienced 

teachers. The professional development plan includes the following activities:   

Summer Institute  

Before the school opens, all teachers and assistants will attend a 3-week summer institute. In 

these sessions, all teachers will review the CFACS mission and vision. A select cadre of 

consultants will present an introductory training session on Sustainability Education, which will 

include its guiding principles, curriculum and instruction framework, and designing units using 

the UbD framework. Teachers will also receive training in classroom management and school 

culture during this first summer session through our partners at ESR.   

A significant portion of the Summer Institute will be devoted to explicit instruction in the 

teaching of reading and writing using the Teacher’s College Reading and Writing Workshop 

model (TCRWW).   TCRWW will work with all staff to build connections and skill development 

across disciplines by bringing content-area teachers into the conversation about literacy 

instruction, creating a space for cross- content projects, shared understandings of standards, and 

community building around literacy.  

For math teachers, we will also provide a general overview of the Connected Math Program 2 

(CMP2), including guiding principles and practices, the instructional model, and guidelines for 

planning a unit.  Faculty will also receive a yearlong schedule of assessments and will receive 

training in the use of the school‘s set of assessment tools, how to administer these assessments, 

and how to analyze and use data through a cycle  

of inquiry. These sessions will also include initial training on the needs and rights of Students 
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with Disabilities and English Language Learners, including initial training in the SIOP 

framework, identification, and intervention services of special needs students.   

Supervision and coaching - The Principal will spend time daily observing and supporting 

teachers in their classrooms in order to evaluate practice and provide feedback and support. He 

or she will model lessons as well as observe lessons to support teachers in meeting the needs of 

all the students in their classrooms. In follow-up discussions, the Principal will share and analyze 

observations with the teacher as well as results of student assessments with the goal of improving 

instruction and student learning.   

Weekly meetings and collegial support - Once a week, at a time when students are participating 

in our weekly-extended enrichment activity, faculty will meet with the Principal. During the first 

three years of the charter, while we are growing a new grade each year and hiring new staff, 

these meetings will be devoted to planning lessons and activities, reviewing data, and making 

adjustments to instruction. We will also use these longer afternoon sessions for targeted 

professional development in TCRWW strategies and methods, the Wilson Reading System, 

CMP2 professional development for our math teachers, and SIOP for building our ELL 

competencies.  In subsequent years, we will develop this time to implement a cycle of inquiry to 

analyze data, plan, monitor, and adjust the curriculum, compare students‘ work with standards, 

develop rubrics, score student work using a common rubric, analyze cases and share suggestions 

for resolving student difficulties, all with an ongoing focus on accountability for student success. 

Teachers will share effective teaching practices and collaborate.  During these all-staff 

professional development sessions, teacher teams will also have common planning time to 

integrate and coordinate instructional units, plan learning projects, and review student formative 

and summative assessment data.   

Professional development activities - There will be five full professional development days at 

intervals during the school year. All of these days will be ― “Data Days” for reviewing and 

analyzing achievement data, adjusting instructional planning, and doing cross-grade planning. 

According to needs determined by the Principal from data analysis and classroom observations, 

this program will include such activities as the analysis of the previous year‘s data in order to 

make continued adjustments and improvements in the curriculum, instruction, and assessment 

practices as well as training faculty in targeted areas.   

Reference Library - The school will set up and gradually expand a reference library for teachers, 

which will include important professional journals from professional organizations such as 

Association for Supervision and Curriculum Development, National Council of Teachers of 

Mathematics, National Council of Teachers of English, National Middle School Association, 

Learning Forward (formerly National Staff Development Council); resource materials; books on 

current educational issues, professional practice and teaching strategies; videotapes, and teaching 

materials.  
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F. Facilities  

 

The proposed Community First Academy Charter School intends to contact the Office of Charter 

Schools within the Division of Portfolio Planning at NYCDOE regarding public space options.  

In the event space public is not available, CFACS will reach out to Civic Builders, other 

developers as well as real estate firms to determine available incubation space cost projections 

and selection criteria.  The alternative financial plan assumes that a private facility is needed 

starting Year 1 and would cost approximately $220,000 in its first year of operation increasing to 

$600,000 in its third year.  This estimate is predicated on assumptions of 80 square feet/student 

and $25/sf/year, which are consistent with facilities costs of comparable schools in CSD13 and 

the larger New York City area. It also assumes that any costs of retrofitting the facility to be 

school ready (conforming to applicable health, safety, and occupancy requirements) are 

incorporated into the annual lease costs, which is the case with all of the options presented 

below.   

Enrollment Needs  

Based on our plan to enroll 198 students during our first year, we will need approximately 

15,840 square feet, assuming 80 square feet per student.   

 

G. Insurance 

 

The following coverage will be secured to meet all requirements by authorizing agencies and/or 

additional insurances as appropriate: Coverage/Limit:  General Liability/ $1,000,000 occurrence 

$2,000,000 aggregate; Workers Compensation Statutory Limits pursuant to NY laws; Employee 

Benefits Liability/ $1,000,000; Automobile/Bus Liability including underinsured and uninsured 

as needed/ $1,000,000; Umbrella / Excess Liability above primary program/ $10,000,000; 

Employment Practices Liability/ $1,000,000; Educators Legal Liability/ $1,000,000; School 

Board Errors & Omissions (Directors & Officers)/ $1,000,000; Sexual Misconduct Liability/ 

$1,000,000 $2,000,000 aggregate; Crime / Fidelity Coverage (Bonds)/$500,000; Property/Lease 

and Boiler Machinery Coverage Blanket Limits as needed by School, on an all risk of direct 

physical basis; Student Accident Coverage/ Primary $25,000 limits and CAT option at 

$5,000,000.   CFACS will only be placed with at least an ―A+‖ rated insurance carrier as 

determined by AM Best rating guidelines. 
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H. Food, Health, and Transportation Services 

 

Health 

 

Incorporated into the proposed Community First Academy Charter School Charter School’s 

budget is a part time nurse for the first year of operation and then a full time nurse for all 

following years. The nurse will be accountable to the Principal of CFACS and the Medical 

Director of the clinic and be subject to all the protocols of an Article 28 license. In addition to the 

assigned nurse, all other services provided by the Adolescent Health Center will be available to 

the students. 

CFACS shall comply with all health services requirements applicable to other public schools 

including, but not limited to, all immunization requirements and diagnostic testing requirements. 

CFACS shall provide on-site health care services similar to the extent that such health services 

are available to children attending other public schools in District 16, where CFACS will be 

located. This will be done, if possible, through a contractual arrangement with the regional office 

to supplement the level of health services mandated to be provided to CFACS in accordance with 

§2853(4)(a) and §912 of the Education Law or through the hiring of a nurse on staff. 

CFACS Staff  will hire a Nurse to supervise the disbursement of medication, the treatment of 

students who are ill, the treatment of students who are injured, and to train faculty and staff in 

first aid, including but not limited to, cardiopulmonary resuscitation and emergency response 

utilizing the Automated External Defibrillator (AED). In the Nurse’s absence these 

responsibilities will become that of the Principal or his/her designee. The nurse will additionally 

be responsible for all record keeping and correspondence related to these responsibilities. 

Hearing and Vision Testing all new students will be tested by qualified individuals of the 

Department of Health (DOH). A review of student immunizations requirements and the proper 

supporting documents shall be completed for all new students. School staff will work with the 

DOH, local school districts, and other appropriate authorities to provide these services. 

Immunization CFACS, in accordance with NYS law, requires that each student entering CFACS 

have a certificate of immunization at the time of registration or not later than the first day of 

school. State immunization requirements include: Diphtheria [Toxoid Containing Vaccine (DTP, 

DTaP) 3 doses]; Polio [(IPV) (OPV)3 OPV or 4 IPV]; Measles/Mumps/Rubella (MMR) 2 doses 

of measles containing vaccine and 1 dose each of mumps and rubella (preferably as MMR); 

Hepatitis B [3 doses, 7th graders entering school after 9/1/00 – 3 doses of RecombivazHB, 

Engerix B or 2 doses of adult hepatitits B vaccine for children 11 to 15 years old]; Varicella [1 

dose]. 

Before a child can be permitted to enter or attend CFACS, parents or guardians must present 
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documentation that their child has received all required doses of vaccines or that their child has 

received at least one dose of each of the required vaccines and is waiting to receive the 

subsequent doses at the appropriate time intervals. 

Parents may waive immunization in accordance with Public Health Law and exceptions to 

immunizations shall be granted if a licensed physician or nurse practitioner certifies such 

immunization may be detrimental to the student’s health, or if the student’s parent or guardian 

holds genuine and sincere beliefs, which may include religious beliefs, contrary to such 

immunization [see § 2164 (8) and (9) of the Public Health Law]. 

Defibrillator CFACS, in accordance with §917 of the Education Law, will maintain on-site AED 

equipment to ensure ready and appropriate access for use during emergencies and shall ensure 

that a staff member(s) is trained in the operation and use of such equipment for use in CFACS 

and at any Academy-sponsored events at other locations. 

Medication Delivery System Procedures CFACS will establish a secure, easy to understand, and 

safe medication delivery system. The School nurse, with support from the Principal, will 

communicate to parents, students and staff the requirements for the administration of 

medications in the school. CFACS will avoid misunderstandings by widely circulating the 

requirements. These requirements for the administration of medication in school will be 

communicated in the student-parent handbook; school publications/calendars; inserts with report 

cards; mailings to physicians and/or local medical societies; and individual parent/student 

counseling. 

Food Services 

 

The proposed Community First Academy Charter School (CFACS) will make available to 

students breakfast, lunch, and for any extended-day schedule, an afternoon snack through NYC 

Office of School Food will be our service provider, and we plan to follow all protocols and 

procedures to use their services.  

Participation in Subsidized Meal Programs, CFACS will participate in the Federal Free- and 

Reduced-Priced breakfast, lunch and snack programs administered by the U.S. Department of 

Agriculture, and will adhere to all applicable requirements including, but not limited to: meal 

pricing, determination of eligibility, nutritional value, and reporting requirements. Any and all 

food service subsidy revenues received from the Federal and State meal programs will be used 

exclusively for the purpose of providing meals to eligible students, and for no prohibited 

purpose. Typically, students from households with incomes at or below 130% of the poverty 

level are eligible for free meals, while students from households with incomes between 130 

percent and 185 percent of the poverty level are eligible for reduced-price meals. 
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In the event, the proposed Community First Academy Charter School is unable to secure NYC 

Office of School Food as a service provider, CFACS intends to contract with a vendor for the 

provision of food services. CFACS will explore arrangements with private companies providing 

food services to existing schools and with the local school district, including the potential of 

arranging “satellite” services by another public school in proximity to the charter school. 

Transportation 

 

The proposed Community First Academy Charter School (CFACS) students shall receive 

transportation services for which they are eligible under § 2853(4)(b) and § 3635 of the 

Education Law. Specifically, the NYC Department of Education will provide metro cards to 

students attending CFSCS who reside beyond the statutory mileage limits from the school and 

within New York City.   

Subject to annual approval and funding by the Board of Trustees, Community First Charter 

School I may seek to provide transportation for any students enrolled in the Academy who is not 

eligible for transportation from his or her residence. The proposed Community First Academy 

Charter School may accomplish this by arranging provision of transportation with the School 

District to provide such services to resident students attending Community First Academy 

Charter School as the District would receive state transportation aid monies for this purpose. In 

the event the Academy does not provide for transportation of ineligible students, the parents or 

guardians of such students will be responsible to provide transportation. 

Since the Academy is in session on days when the students’ school district(s) of residence is not 

in session, CFACS shall seek arrangements with the School District, if necessary, to provide 

transportation, at cost, pursuant to § 2853(4)(b) of the Education Law, or shall make other 

necessary transportation arrangements. Funding is included in the Academy’s financial plan for 

this purpose. 

 

I. Family and Community Involvement 

 

Family engagement and communication 

Effective family engagement is characterized by a culture of trust and critical discussions about 

common concerns. Schools and families share information and work together to solve problems 

and celebrate successes. An effective family engagement strategy seeks multiple ways to involve 

families, particularly those who are often marginalized because of race, ethnicity, language, or 

socio-economic status. In addition to the events listed above, strategies for engaging families will 

include: 1) having a Student Advisor as the point person for families to communicate with the 

school, who coordinates and sets up meetings as needed, etc.; 2) Student-led parent-teacher 
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conferences twice a year; 3) Parent representative on the school‘s Board of Trustees; 4) Ongoing 

communications in a variety of formats to parents from the Principal and teachers; 5) Materials 

and school literature provided in primary languages of CFACS families, and; 6) Meetings and 

events rotated or scattered to allow for participation of families who have split-shift schedules or 

night-time shifts.  

CFACS’s framework for parent involvement centers around six elements of school-family 

partnerships promoted by Joyce Epstein of Johns Hopkins University to help all students succeed 

in school. To ensure all parents are engaged, particularly non-English speaking parents, all 

written materials for parents and families will be translated into Spanish and other language(s) 

required by our parent community, and translators will be available during individual meetings 

with parents as well as during larger meetings of the parent body. 

1. Parents: CFACS believes the most important role a parent can play in their child’s academic 

career is focusing on ensuring that their children are ready and able to learn and participate in 

school. CFACS’s social worker will be knowledgeable about the community resources available 

to help parents. Parents will be encouraged to: (1) work with their child(ren) on their homework; 

(2) be cognizant of the amount of time the child spends in front of the television, cell phone or 

internet; (3) take advantage of family counseling to support them in their role as parents 

(CFACS’s social worker will provide parents with referrals as necessary). 

 2. Communicating: There will be ongoing communication between staff and parents. Regularly, 

parents will receive notices, memos, phone calls, e-mails and other communications indicating 

the upcoming month’s school events, homework assignments and any planned tests or quizzes. 

The School will maintain a website that provides information on important school matters that 

include the school calendar, testing dates, events, parent teacher meetings, etc. CFACS will post 

its NYS test scores on its website so parents may review CFACS’s effectiveness. The website 

will also provide a means by which the Parent Organization (PO) can provide information to its 

members. CFACS will use a prominently displayed community bulletin board to keep parents 

apprised of upcoming events and important information. There will be four report cards 

annually, and parent/teacher conferences four times per year when report cards are released, plus 

“open-house” days for parents. Parents will be encouraged to reach out to their children’s 

teachers as necessary and as desired. Each teacher, as well as each administrator, will have 

voicemail and a school e-mail address that is made available to parents and students. 

3. Volunteering: CFACS believes the school will be enhanced when parents bring their energy 

and talents to bear on the school community. CFACS will establish formal ways in which parents 

can volunteer by helping teachers, administrators, and students, such as inviting parents to read 

to students, invite parents to join the PO or ask them to help plan events at the school. CFACS 

will also invite parents to school-wide events that showcase students’ talents and engage parents 

as active participants in their child’s learning. 
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4. Learning at Home: In order to facilitate parents being engaged in their children’s work, 

parents will receive a Parent Handbook that will contain comprehensive information about the 

school’s standards, curriculum, discipline policy; homework policy; and other items important to 

our academic and school culture. 

The School will host orientation sessions for parents to review the materials as well as discrete 

workshops that focus on, for instance, how parents can monitor and discuss schoolwork at home. 

 

J. Financial Management 

 

Systems and procedures for managing the school's finances   

CFACS has developed a sound financial management plan, and will monitor and control its 

finances to ensure fiscal health and viability.  The Executive Director has the ultimate 

responsibility for the management of the school’s finances, and the Board will hold him/her 

accountable for all aspects of the financial management via monthly financial reports to the 

Financial and Audit Committee and to the Board.    The Executive Director in turn works with 

the Director of Operations/Business Manager to coordinate the operations, including the services 

described below.   

The School’s planning includes preparing annual budgets and cash flow statements, beginning 

during the start-up phase. Ongoing monitoring will include comparing budgets to actual results 

of operations, requiring periodic fiscal reports and retaining a licensed certified public 

accountant (CPA) to audit and report on financial statements. The establishment of a strong 

system of internal controls, under the supervision of the Executive Director and the Board, will 

ensure assets are protected, laws are complied with, and valid and reliable data are maintained 

and reported.     

Consistent with the School’s explicit goal of demonstrating fiduciary responsibility in managing 

public and private resources, we have set forth detailed policies and procedures to administer the 

daily fiscal and accounting functions of the school, in particular, audits, monthly and annual 

financial reports, and liability coverage.  

The Board of Trustees will provide fiscal oversight, The Director of Operations/Business 

Manager and the Executive Director will be responsible for overseeing the financial operations 

along with the oversight provided by the finance committee of the Board of Trustees. The school 

will provide various financial reports to the Board including, but not limited to, monthly budget 

status report, monthly cash reports, and quarterly statements.  CFACS intends to hire FMA to 

serve as consultants during the start-up and first year of operations to ensure that the financial 



COMMUNITY FIRST ACADEMY CHARTER SCHOOL   

New York State Education Department January 2012 RFP |  53 

management plan is properly designed and implemented and the necessary oversight and 

controls are in place.   

Financial Audit.  

The Charter School shall undertake programmatic and fiscal audits at least once annually, in 

accordance with Education Law § 2851(2)(f). During the start-up phase, the school will create a 

detailed dashboard that will provide the Board with information on the school’s progress and 

serve as a system for internal controls. It will include information entered by teachers, the 

Director of Operations/Business Manager, the Principal, and the Instructional Coordinator.   

Information gathered and provided in these documents will inform classroom instruction and 

school-wide decision-making, including financial planning and personnel decisions.  The 

financial information gathered and reported by the school and FMA will be the responsibility of 

the Director of Operations/Business Manager under the supervision of the Principal and the 

Finance Committee of the Board of Trustees.   

 

 

K. Budget and Cash Flow 

 

See attached Excel file.



 

L. Pre-Opening Plan  

 

Activity Start Date End Date Responsibility Notes 

File for Federal 501(c)(3) Status for School 

and State Tax-Exempt Status. 

Upon Approval 

of Charter 
See Notes 

Board, Legal 

Counsel 

The school is aware that the IRS may take several 

months to review the application for tax-exempt status 

and award 501(c)(3). 

Recruit new Board members with specific 

experience valuable to school start up and 

implementation. 

Ongoing Ongoing Board 
This ongoing process ensures a pipeline of qualified 

future board members. 

Elect Board officers, ratify by-laws, establish 

committees and membership. 

At first board 

meetings 

At first board 

meeting 
Board This will occur at the first board meeting after approval 

of charter within one month of authorization. 

Hold Board training sessions. Ongoing Ongoing Board and ED 

(once hired) 
 

Research and apply for available competitive 

public funding opportunities and private grant 

opportunities. 

Ongoing Ongoing Board and ED 

The start-up activities will require financial resources 

as reflected in the start-up budgets. In addition to the 

private grants that have been pledged to the school, 

CFACS will continue to identify other public and 

private grant opportunities to support start-up and 

implementation activities necessary to sustain the 

school over its first five year charter term. 

Develop and finalize employee benefits 

package. 

Upon Approval 12/2012 Board  

Recruit and Hire ED. Upon Approval 12/2012 Board ED should be on staff by 1/1/2013. 

Contract with accountant. 11/2012 12/2012 Board, ED  This will occur in time for the school to begin formal 

start-up 1/2013. 

Develop and adopt internal financial controls. 
Upon Approval 

of charter 
12/ 2012 

Treasurer, 

contracted 

accountant (when 

engaged) 

An independent CPA should vet and provide an 

opinion on the Internal Financial Controls Policy before 

it is adopted. 

Establish all relevant financial systems, 

payroll, billing, other disbursements as per 

internal controls policy. 

11/2012 12/2012 
Treasurer, 

ED,contracted 

accountant 

 



 

Activity Start Date End Date Responsibility Notes 

Establish checking account with financial institution. Upon Approval 

of Charter 
 Treasurer  

Recruit and Hire Office Manager. 1/2013 2/2013 ED 
The ED should recruit and hire office 

manager as soon as possible to support 

him or her in start-up activities. 

Recruit and hire DCI and DHCI. 1/2013 3/2013 ED These staff members should be on staff 

ideally by 3/1/2013. 

Recruit and hire other administrative and instructional staff 

required for first year of operations. 
1/2013 6/2013 ED, DCI, DHCI 

The goal is to have signed hiring letters 

with all required administrative, support 

and instructional staff by 7/1/2013. Task 

assumes that all necessary background 

checks and securing of fingerprints have 

been completed. 

Select and engage contracted nursing service. 7/2013 8/2013 OM  

Apply for Consolidated Title Funds. 7/2013 8/2013 ED and DCI  

Develop evaluation tools for ED, instructional leader and 

other administrative, instructional and non- instructional staff. 
4/2013 8/2013 

Board, ED, 

DCI,DHCI 
 

Conduct Staff orientation activities and pre-opening staff 

Development. 
8/2013 8/2013 ED, DCI, DHCI  

Student/Family Outreach Marketing. 
Upon Approval 

of Charter 
3/2013 

Board, ED, 

Office Manager, 

DCI, DHCI 

 

Conduct Student Lottery, generate acceptance list and 

Waitlist. 

4/2013 4/2013 Board, ED, OM, 

Office Manager 

 

Send out acceptance packages to students/families; continue 

to take names from the waitlist as necessary. Paperwork 

contains student registration form, emergency contact form, 

HLS, Free and Reduced Lunch Form, Student Release forms 

for test data, Media Release Forms, Medical Forms, Records 

Release form from previous schools, School Calendar and 

other necessary paperwork. 

4/2013 Ongoing 

ED, Operations 

Manager (OM) 

(when hired), 

Office Manager 

This is ongoing starting with completion 

of lottery and continuing throughout the 

school year as families may decline the 

acceptance or withdraw their child from 

the school. 
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Activity Date End 

Date 

Responsibility Notes 

continue 

Lunch 

 

4/2013 Ongoing Operations 

Manager 

is with 

 

schools 6/2013 Ongoing hired), 

Manager 

is may 

waitlist. facility Ongoing 1/2013 ED, 

FOHLA 

a allow 

opening. as 

necessary 

6/2013 7/2013 (when 

Office 

 

furniture, 

operations 

5/2013 7/2013 (when 

Office 

accept 

7/30/2013 

by 

Administration 

relevant stakeholders. 

Upon 

charter 

8/2013 DCI, 

counsel 

legal 

should 

food 

service 

6/2013 8/2013 (when 

Office 

 

obtain 

defibrillators 

7/2013 8/2013 OM  

Policy charter 

Approval 

 Board of 

meeting.  
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Activity Start Date End Date Responsibility Notes 

Secure umbrella insurance coverage for startup period. 1/2013 1/2013 Board, OM   

Research Student Information Systems, select Student 

Information System (SIS) and purchase, install, train,  

and implement SIS. 

Ongoing 6/2013 
Board, ED, DCI, 

DHCI 

This will continue after submission of charter 

application. 

Contract with security and building maintenance  

company (competitive bidding process). 
6/2013 7/2013 OM 

OM will conduct a competitive bidding 

process to select these outside contractors. 

Board will ratify selection. 

Develop and approve final first year budgets based 

unknown revenue streams and expenses. 
4/2013 6/2013 

ED, contracted 

accountant, 

Bookkeeper, 

Treasurer, Board 

 

Planning for first year academic program, development  

of assessment protocol, curriculum and instructional 

resources. 

3/2013 7/2013 DCI, DHCI  

Develop Full Curriculum for School. 3/2013 7/2013 DCI, DHCI   

Select, order and accept delivery of all curriculum, 

instructional and assessment material. 
6/2013 8/2013 

DCI, DHCI, OM, 

Office Manager 
 

Develop agenda, engage appropriate consultants for  

pre-opening PD. Develop PD Plan for Year 1. 
4/2013 8/2013 

DCI, DHCI, Teachers, 

Office Manager 
 

Obtain any existing special education records, including 

IEPs, for all entering special ed students. 
4/2013 8/2013 

ED, OM (when hired), 

Office Manager 
 

Develop Special Education policies and procedures, 

including record keeping process, pre-referral and  

referral process. 

6/2013 8/2013 
DCI and special 

education teacher 

 

Create class lists, student schedules and disseminate 

information to teachers and students/families. 
7/2013 8/2013 DCI and OM  



 

M. Dissolution Plan  

  

In the event of closure or dissolution of CFACS, the Board shall delegate to the Executive 

Director and the Operations Manager the responsibility to manage the dissolution process in 

accordance with Education Law §2851(2(t). This process shall include notification to parents of 

children enrolled in CFACS. A list of CFACS, students will be sent to the local district where 

CFACS is located. CRACA shall transfer student records to the student’s school district of 

residence, and the parents of the enrolled students shall be notified of the transfer of records. It is 

CFACS,’s preference that the School’s remaining assets, after satisfaction of outstanding debts 

pursuant to Education §220, shall be transferred to another charter school within CSD 13. The 

budget maintains an escrow fund of $75,000 to be used for legal and audit expenses in the event 

of its dissolution.  The dissolution process would begin with a meeting of the leadership team of 

CFACS, which will include at least the Board Chair, the Board Treasurer, ED, and its legal 

counsel. The purpose of this meeting would be to confirm a plan and timeline that will be used to 

guide the dissolution process. Upon approval of the plan and timeline, the ED and the Board 

Chair would meet with representatives from the NYSED Office of Charter Schools or other 

appropriate staff to review and discuss the dissolution plan and timeline. The outcome of this 

meeting would be a final dissolution plan and timeline that would be used to manage the 

dissolution process of CFACS: 

The dissolution process would begin with a meeting of the leadership team of CFACS that will 

include at least the Board Chair, the Board Treasurer, ED, and its legal counsel. The purpose of 

this meeting would be to confirm a plan and timeline that will be used to guide the dissolution 

process. Upon approval of the plan and timeline, the ED and the Board Chair would meet with 

representatives from the NYSED Office of Charter Schools or other appropriate staff to review 

and discuss the dissolution plan and timeline. The outcome of this meeting would be a final 

dissolution plan and timeline that would be used to manage the dissolution process of CFACS: 

Days 1 - 5: (1) CFACS will deliver a current student list to the NYCDOE; (2) The ED will 

conduct a meeting with NYCDOE to discuss openings and availability for students being 

displaced by the closure or dissolution; (3) The contracted accountant and a CFACS Board 

representative will conduct a meeting with its auditors to begin a process of identifying assets 

required for transfer; (4) The ED will notify all staff and parents in writing of the closure of the 

School and the ensuing placement process; (5) The ED will meet with the students and parents to 

discuss the School’s closing and the ensuing placement process; (6) The OM will schedule and 

advertise a school-day meeting with students and an evening meeting with parents and others to 

discuss CFACS’s closing and the transfer of students to other public schools: (7) CFACS will 

schedule a series of information sessions for families and students about the possible schools 

available and identify the assistance that will be provided during the transfer process; (8) 

CFACS’s website will be recognized as a primary source of information about the School’s 

closing, the dissolution process and the placement of students in other public schools; and (9) 
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CFACS’s pupil personnel staff will schedule a placement meeting with each enrolled 

student/parent to discuss his/her placement. 

Days 5 - 15: (1) The pupil personnel staff will prepare a written report for the ED confirming the 

scheduling of placement meetings for each student/parent; (2) The pupil personnel staff will 

commence student placement meetings; (3) The OM will provide written notice to appropriate 

NYCDOE Departments such as transportation, food services and school safety of the closure to 

ensure adequate time for modifications to existing practices and procedures; and (4) The OM 

will notify, in writing, those school principals in schools likely to receive transfers from CFACS, 

of the closure and provide contact information for school personnel handling transfers. 

Days 15 - 30: (1) The pupil personnel staff will continue with student placement meetings; (2) A 

list of students and their known preferences for relocation will be prepared by the pupil 

personnel staff and sent to the ED; (3) CFACS, will transfer student records to the NYCDOE 

upon completion of the placement meeting between the pupil personnel staff and individual 

students; (4) Parents of the enrolled students will be informed 

of the transfer of their students’ records to the NYCDOE and provided a copy of those records; 

and (5) CFACS, will conduct a final meeting with the NYCDOE to ensure that each student has 

been properly enrolled in a local public school or has confirmed their enrollment in a non-public 

school. 

Transfer of Assets: The contracted accountant, with support from the OM, will be responsible 

for developing a plan that will direct the transfer of assets. The contracted accountant will 

maintain an up-to-date inventory of the assets of the School. S/he, with the assistance of the 

Board Finance Committee, will attend to the payment of all of CFACS,’s outstanding debts. 

Once all debts are satisfied, a distribution of assets process will be initiated that complies with a 

prescribed plan that has been developed by the contracted accountant with the cooperation of the 

NYSED and NYCDOE Offices of Charter Schools. This plan will eventually detail what assets 

will be dispersed to which school(s), when, how and by whom. This plan will be presented to the 

Board’s Executive Committee for review and approval prior to its implementation.  
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REQUIRED ATTACHMENTS 

 

Attachment 1: Admissions Policies and Procedures 

 

Community First Academy Charter School (CFACS) shall not discriminate against any student 

based on race, ethnicity, national origin, gender, sexual orientation, disability, housing situation, 

or on any other basis that would be unlawful for a public school. CFACS shall be open to any 

child who is eligible under the laws of New York State for admission to a public school, and the 

school shall ensure compliance with all applicable anti-discrimination laws governing public 

schools, including Title VI of the Civil Rights Act and § 2854(2) of the New York Education 

Law, governing admission to a charter school. New students will be admitted each year without 

regard to prior measures of achievement or aptitude, athletic ability, disability, handicapped 

condition, ethnicity, race, creed, gender, national origin, religion, or ancestry. 

Enrollment Period and Admissions Lottery During or before January, CFACS will advertise 

open registration. Families, if they choose, will meet with staff and review the expectations of 

CFACS. Interested families will submit applications beginning January 15 until April 1, at which 

point students will be accepted. If the number of applicants to CFACS exceeds capacity, a 

random selection process conducted by an individual unaffiliated with CFACS will be used to 

assign spaces as described below. This lottery will be held on or about April 5th annually. 

Homeless youth, or youth who may be unaccompanied, may submit an enrollment application on 

their own. If selected through the lottery, CFACS’ social workers will assist any unaccompanied 

youth with finding housing and guardianship. 

All admitted students, within two weeks of the admission lottery, will receive an Academy 

enrollment packet. CFACS will encourage care-givers and students to sit with a school social 

worker or the Business Manager to review the required enrollment papers, but this shall not be a 

requirement for enrollment. CFACS will inform care-givers that it expects all enrollment packets 

to be returned to the Business Manager within six weeks of notification of admissions. Students 

who fail to return completed enrollment packets to the Business Manager within six weeks of 

admissions will forfeit their place in the school, and CFACS will replace the seat in accordance 

with the appropriate wait-list procedures. 

In its first year of operation, CFACS will accept applications for admission to Kindergarten, First 

and sixth grade(s), for which approximately 198 students will be accepted. CFACS will add one 

grade each year, until it reaches 10th grade.  In subsequent years, CFACS will accept up to 132 

new kindergarten and sixth grade students. Considering our assumptions for attrition described in 

Attachment 6, CFACS will reach capacity of 325 students by our fourth year. Should the school 

experience higher attrition than anticipated, CFACS may enroll additional students to the extent 

supported by CFACS’s maximum capacity and may admit them in grades other than ninth. 

Target Persistently Lowest Achieving (PLA) student population and Lottery Process CFACS 

applies the following definition to students at risk for academic failure: Students who are or have 

ever been enrolled in the child welfare system or who are homeless or students who are 

graduating from a middle school where over 50% of students perform below grade level on the 
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state ELA exam, based on the most recent “school report cards,” as published by the Department 

of Education. 

In the event of the need for a lottery, admission preference shall be granted to applicants in the 

following manner: 

ORDER OF PREFERENCE APPLICANT PROFILE 

First preference 
Returning students will automatically be assigned a space 

within CFACS 

Second preference 

Siblings of students already enrolled in CFACS. For 

definition purposes, “siblings” are two or more children that 

are related either by birth by means of the same father or 

mother or by legal adoption. 

Third preference 
Students who reside within CFACS’s Community School 

District 13. 

Fourth preference 
Students who reside outside CFACS’s Community School 

District 13. 

Fifth preference 
All students who reside in New York State, but outside 

CFACS’ Community School District. 

 

In the event that a lottery process is necessary to determine enrollment, names will continue to be 

drawn after all available spaces have been filled in order to form a waiting list for each 

preference category for each grade level. This waiting list will be the only official, legal 

document identifying the names of grade eligible students with applications to CFACS pending 

acceptance for the subsequent school year, or when vacancies arise, based upon the order of 

random selection from the lottery following a recruitment period. The waiting list shall expire 

annually at the lottery drawing following the next year’s enrollment period.  Student recruitment 

activities Formal recruitment of incoming students will begin after CFACS is authorized. 

CFACS will undertake the measures below, among others, to recruit student applicants (and will 

provide translation services, if necessary, for all promotional materials and any person-to-person 

interaction requiring an English translation):  

• Mailings to foster care agencies throughout New York City;  

• Vanguard Mailings; 

• Childcare/Daycare facilities; Head Start Programs 

• Mailings to homeless shelters serving youth throughout New York City;  

• Contact with Youth Development Agencies serving a similar target population;  

• Community Based Organizations; 

• Post fliers and notices and hold information sessions in CSD 13 neighborhoods and other 

areas (Bed Stuyvesant, Fort Greene, etc.)   
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• Post flyers and notices in local newspapers, supermarkets, churches, community centers, 

and apartment complexes; Marginalized housing situations are defined according to the 

NYS Basic Education Data System (BEDS) and Subtitle B of Title VII of the McKinney-

Vento Homeless Assistance Act  

• Open Houses conducted at middle-schools, after-school programs and youth centers 

throughout CSD 13 and 16; Central Brooklyn and other parts of New York City;  

• Presentations to local organizations in priority and adjacent neighborhoods; and 

• Door to door canvassing and robocalls to households in priority neighborhoods to further 

reach interested students and families.  CFACS anticipates that, given the target at-risk 

population, the number of special needs students it will serve will be similar in proportion, 

if not greater than, that of New York City.  

CFACS will recruit comparable or greater enrollment of students with disabilities as compared to 

the New York City Department of Education.  Voluntary Withdrawal - CFACS is a public 

school of choice, both for application and withdrawal. Circumstances may arise in which a care-

giver wishes to transfer their child to a different school. Students with their parent or guardian 

permission may withdraw from CFACS at any time. Academy personnel will offer to meet with 

the family and discuss the reasons for the desired withdrawal from CFACS, as well as to seek 

solutions to any problems that arise from these discussions.  If the care-givers still wish to 

transfer their child to another school, the staff at CFACS will make every reasonable effort to 

help the student find a school that better serves the family’s desires. CFACS will ensure the 

timely transfer of any necessary school records to the student’s new school.  Homeless youth, or 

youth who may be unaccompanied, may voluntarily withdraw from CFACS. However, CFACS’s 

social workers will assist any student who is unaccompanied at the time of voluntary withdrawal 

with securing guardianship and transferring to another New York State School.   

By March 1 of each school year, care-givers of currently enrolled students will be expected to fill 

out an “intent to continue” form. School personnel will offer to meet with the family and discuss 

the reasons for not wanting to continue with the school in the next year, as well as to seek 

solutions to any problems that arise from these discussions. Should a student ultimately decide to 

not continue the following year, CFACS will count the student as “attrition” and may open up 

the spot for grades nine or ten, as described in the lottery process, above.  
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Attachment 2: Samples of Evidence of Community Outreach  

 

 

Feedback Card  
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Flyer

 

  



COMMUNITY FIRST ACADEMY CHARTER SCHOOL   

New York State Education Department January 2012 RFP |  65 

Sampling of Feedback Cards obtained from members of the community to provide input 

into the design process. This process is ongoing. We have reviewed each and every 

card, considered the recommendation, and incorporated as appropriate. 
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Sampling of signed petitions obtained from CFACS Street team. 
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 Community First Services, Inc. Website  
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Community First Services, Inc. Website  
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Public Meeting: NY Public Library – Clinton Hill (Flyer, CFS Twitter Posts, Meeting 

Room Reservation Form at NY Public Library, Facebook Post on Local Ft. Greene and 

Clinton Hill page)  
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Public Meeting: NY Public Library – Bed-Ford Stuyvesant 
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Advertisement: Our Time Press 
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Advertisement: Brooklyn Family 
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Advertisement: NY Daily News  
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Press Release  

Community First Charter Schools I & II 

Providing alternatives for Brooklyn’s children 

BROOKLYN, NY (FEBRUARY 17, 2012) –Brooklyn-based Community First Services, Inc., a non-profit, 

minority-governed and -operated, community-based organization whose mission is to eradicate poverty, 

homelessness and helplessness within urban communities and empower the lives of at-risk individuals through 

community development initiatives and supportive services, is pleased to announce that it proposes to submit full 

proposals for two charter schools to be operated in the Bedford-Stuyvesant and Clinton Hill neighborhoods of 

Brooklyn. Since 2005 Community First Services, Inc. (CFS) has strived to empower individuals by providing access 

to affordable housing and livable-wage jobs for those that were least able to help themselves. The Community First 

Charter Schools I & II (CFCS) that Community First Services proposes to open in the Fall of 2013, take this 

commitment to a new level. Recognizing that over 1.5 million children in the United States have a parent who is in 

prison and nine million more have been forced to grow up with a parent in prison during some part of their 

formative years, CFS has designed a comprehensive program that fits the educational and psychological needs of 

these children and addresses the practical challenges they face. 

At the core of the program model, CFCS will offer first rate academic instruction that emphasizes applied sciences, 

engineering technology, building trades, entrepreneurial and community economic development and proficiency in a 

foreign language while providing behavioral health and other supportive services for students in crisis. The 

organization proposes to operate both middle schools and high schools for Grades 6-12 in Community School 

District 13 and 16. In its first year of enrollment, CFCS intends to begin with grades 6 and 7, adding a grade year for 

each subsequent year through its fifth year. 

The establishment of high quality charter schools in New York has been one of CFS’ commitments to central 

Brooklyn since its founding in 2005. According to Jack A. Brown, III, founder of Community First Charter Schools 

I & II, “CFCS brings unique insight into the educational and supportive services needs of the children of 

incarcerated parents (and their non-incarcerated parents and caregivers). CFCS’ charter school model combines 

character-building with strengths-based programming that offers individual counseling, family support, mentoring 

and skills-training in order to address the real problems and stigma that these children confront daily.” According to 

Mr. Brown, “By starting with middle school children, and relying on evidence-based approaches, CFCS will prevent 

the inevitable difficulties that these children encounter from interfering with each child’s education and 

development, rather than trying to repair the damage after the child has been negatively impacted or experienced 

school failure. 

Community First Charter Schools I & II are named after its non-profit parent organization, Community First 

Services. CFS’ motto, “C1, Help One” will be applied literally and liberally at these charter schools where everyone 

involved—students, teachers, families and community leaders—will collectively take responsibility for ensuring that 

no student “falls through the cracks,” and that each student has a team working with them to improve the likelihood 

of their success in school and beyond. CFS strives, in every service they provide, to be a national model for the 

integration of cultural congruence with best and evidence-based practices. The organization provides a 

comprehensive solution from prevention to rehabilitation and views quality targeted education as the key to 

prevention. 

Brown adds, “we are confident that our holistic development approach holds great promise for the community. We 

are eager to hear more from parents as we tweak the final program design”. CFCS will be submitting the full 

application to the SUNY Charter Institute at the end of February 2012. To hear more about the Community First 

Charter Schools or send in your feedback on the proposed schools, please call 718-801-8050 or email 

charterschool@cfsnyc.org. 
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Letters of Support 
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Email Sampling 

-----Original Message----- 

From: Keisha A. Phipps [mailto:kphipps@cfsnyc.org]  

Sent: Thursday, February 23, 2012 11:31 AM 

To: smclean@cb.nyc.gov 

Subject: Community First Charter School I & II 

Thank you so much for your assistance in getting this out to the community. As we discussed, please see 

attached press release and fact sheet regarding Community First Services proposed charter schools, 

Community First Charter Schools I & II, (anticipated opening Fall 2013) in District 13 and 16, respectively. 

We are in the process of obtaining feedback/input regarding the proposed academic program from 

community stakeholders.  

Regards, 

Keisha 

Keisha A. Phipps 

Chief of Staff   

 

-----Original Message----- 
From: josh@historicfortgreene.org [mailto:josh@historicfortgreene.org]  
Sent: Wednesday, March 21, 2012 10:08 PM 
To: kphipps@cfsnyc.org 
Subject: Prospective Community First Charter School 
 
Hi Keisha, 
 
My name is Josh Beauregard.  I am a resident of Fort Greene and an alternate board member of the Fort 
Greene Association.  It is very exciting news to hear about your prospective school! 
 
Coincidentally, I am an educator and also involved in the opening of a proposed school in the area.  I 
would welcome the opportunity to meet with you to learn more about your plans - I'd also like to be 
helpful in any way I can both as a member of the FGA board as well as a community member interested 
in promoting quality schooling options for families in CSD 13. 
 
Let me know if you are interested in meeting. 
 
Best regards, 
JB 
 



COMMUNITY FIRST ACADEMY CHARTER SCHOOL   

New York State Education Department January 2012 RFP |  83 

Sample letter sent to elected and school officials. 
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Attachment 3A: Sample Daily Schedules (ES, MS, and/or HS)  

Weekly Student Schedule and Sample Weekly Teacher Schedule for at least one grade that is 

representative of each level the school intends to operate (lower elementary, upper elementary, 

middle and/or high school). If scheduling structures are unique to each grade, please provide a 

sample schedule for each grade. 

Kindergarten 

   Monday Tuesday Wednesday Thursday Friday 

7:50 –  8:10 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

8:10 –  8:30 
Morning 

Meeting 

Morning 

Meeting 

Morning 

Meeting 

Morning 

Meeting 

8:15 – 8:45 

School 

Meeting 

 8:30 –  9:45 

   
ELA ELA ELA ELA 

ELA 

 

 9:50  –  10:40 

   
Writing Writing Writing Writing Writing 

  10:40 – 11:30 

 
Music Art 

Health & 

Fitness 
Music Art 

11:30 – 12:00 RECESS RECESS RECESS RECESS RECESS 

12:00 –  12:30 LUNCH LUNCH LUNCH LUNCH LUNCH 

12:45 –    1:35 

 
Social Studies Social Studies 

Social Studies 

-----------------

---- 

Science 

Science Science 

 1:45 –    2:35 

 
Math Math Math Math Math 

 2:40 –    2:50 

Read Aloud 

& 

Snack 

Read Aloud 

& 

Snack 

Read Aloud 

& 

Snack 

Read Aloud 

& 

Snack 

2:45 – 3:00 

Homework 

Review 

& 

Dismissal 

2:55 – 3:45 Second Step 
Health & 

Fitness 

Learning 

Strategies 

 

Discovery 

Group 

 

3:15 – 4:00 

Faculty 

Meeting 

 3:45 –    4:00 

Homework 

Review 

& 

Dismissal 

Homework 

Review 

& 

Dismissal 

Homework 

Review 

& 

Dismissal 

Homework 

Review 

& 

Dismissal 

 

Faculty 

Meeting 
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First Grade 

   Monday Tuesday Wednesday Thursday Friday 

7:50 –  8:10 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

8:10 –  8:30 
Morning 

Meeting 

Morning 

Meeting 

Morning 

Meeting 

Morning 

Meeting 

8:15 – 8:45 

School 

Meeting 

8:30 –  9:45 

   
ELA ELA ELA ELA ELA 

 9:50  – 10:40 

  
Writing Writing Writing Writing Writing 

 10:40 – 11:30 

 
Social Studies Social Studies 

Social Studies 

-----------------

---- 

Science 

Science Science 

11:30 – 12:00 RECESS RECESS RECESS RECESS RECESS 

12:00 – 12:30 LUNCH LUNCH LUNCH LUNCH LUNCH 

12:45 –  1:35 

 
Music Art 

Health & 

Fitness 
Music Art 

 1:45 – 2:35 

 
Math Math Math Math Math 

 2:40 – 2:50 

Read Aloud 

& 

Snack 

Read Aloud 

& 

Snack 

Read Aloud 

& 

Snack 

Read Aloud 

& 

Snack 

2:45 – 3:00 

Homework 

Review 

& 

Dismissal 

2:55 – 3:45 
Health & 

Fitness 
Second Step 

Discovery 

Group 

 

Learning 

Strategies 

3:15 – 4:00 

Faculty 

Meeting 

 3:45 –  4:00 

Homework 

Review 

& 

Dismissal 

Homework 

Review 

& 

Dismissal 

Homework 

Review 

& 

Dismissal 

Homework 

Review 

& 

Dismissal 

 

Faculty 

Meeting 
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6
th

 Grade 

   Monday Tuesday Wednesday Thursday Friday 

7:50 –  8:10 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

Arrival 

& 

Do-Now 

Activity 

8:10 –  8:30 
Morning 

Meeting 

Morning 

Meeting 

Morning 

Meeting 

Morning 

Meeting 

8:15 – 8:45 

School 

Meeting 

 

8:30 –  9:45 

  
ELA ELA ELA ELA ELA 

 9:50  – 10:40 

  
Writing Writing Writing Writing Writing 

 10:40 – 11:30 

 
Social Studies Social Studies 

Social Studies 

-----------------

---- 

Science 

Science Science 

11:30 – 12:00 RECESS RECESS RECESS RECESS RECESS 

12:00 – 12:30 LUNCH LUNCH LUNCH LUNCH LUNCH 

12:45 –  1:35 

 
Music Art 

Health & 

Fitness 
Music Art 

 1:45 –   2:35 

 
Math Math Math Math Math 

 2:40 –    2:50 

Read Aloud 

& 

Snack 

Read Aloud 

& 

Snack 

Read Aloud 

& 

Snack 

Read Aloud 

& 

Snack 

2:45 – 3:00 

Homework 

Review 

& 

Dismissal 

2:55 – 3:45 
Health & 

Fitness 
Second Step 

Discovery 

Group 

 

Learning 

Strategies 

3:15 – 4:00 

Faculty 

Meeting 

 3:45 –    4:00 

Homework 

Review 

& 

Dismissal 

Homework 

Review 

& 

Dismissal 

Homework 

Review 

& 

Dismissal 

Homework 

Review 

& 

Dismissal 

 

Faculty 

Meeting 
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Attachment 3B: First Year Calendar  

 

Month Holidays Number of Days 

School is in Session 

August 2013  5 

September 2013 September 2: Labor Day 

September 5-6: Rosh Hashanah 

18 

October 2013 October 14: Columbus Day 22 

November 2013 November 5: Election Day 

November 28-29: Thanksgiving 

18 

December 2013 December 24-December 31: Winter 

Break 

15 

January 2014 January 1: New Year’s Day 

January 20: Martin Luther King Jr. Day 

21 

February 2014 February 17-21: mid-Winter break 15 

March 2014  21 

April 2014 April 14-18, Spring Break 17 

May 2014 May 26: Memorial Day 21 

June 2014  17 

Total  190 

Summer School Program for Targeted Students 

July 7-August 1, 

2014 

Student Day runs from 8:30 am-11:30 am 

Teacher day runs from 8:00 am-12:00 pm 

20 

 

 The first day of school for teachers will be Monday, August 12, 2013 and they will be 

engaged in ten days of pre-opening professional development. 

 The first day of school for students will be Monday, August 26th, 2013. 

 The last day of school for students will be Tuesday, June 24th, 2014. 

 The last day of school for teachers will be Friday, June 28th, 2014. 

 The school year will be broken into four marking periods: 

o The first marking period ending on or about November 15, 2013 

o The second marking period ending on or about February 14, 2014 

o The third marking period ending on or about April 18, 2014. 

o The fourth marking period ending a week before the last day of school. 

 

 Every report card is distributed to parents at individual parent teacher conferences. 

 Summer School begins on July 7, 2014 and runs through August 1, 2014. 
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Attachment 4: Student Discipline Policy 5 pages 

 

Student Code of Conduct and Student Expectations 

At CFACS, we work together to establish a safe, nurturing and orderly learning environment for 

students and other members of the school community. Expectations and rules are necessary to 

help promote academic and personal growth, common values, and socially appropriate skills that 

enable students to work co-operatively with others. 

Therefore, students will be expected to follow a code of conduct that recognizes the rights of all 

to learn, enables teachers to instruct effectively and permits all members of our school 

community to be safe from verbal and physical abuse.  The school’s operating principles and 

benchmarks for personal responsibility are embedded within the actions and consequences 

outlined in the code of conduct. All behavioral expectations established in classrooms and 

throughout the school are expected to be aligned with the code of conduct.   

Student Behavior & Consequences 

While building community and fostering an environment of learning and respect through routine, 

explicit expectations, and motivation will help to develop a positive classroom, incidences of 

difficult behavior from students will occur.  In the event that such difficult behavior occurs, the 

following behavior and consequences chart will be used as a guide for consequences. The chart 

is based on categorizing behaviors into four levels: 

• Level I are the least egregious  

• Level II are minor classroom disruptions 

• Level III represent patterns of misbehavior and major classroom disruptions 

• Level IV are categorized as classroom or school emergencies.  

Level I & II incidents represent student behaviors that are non-violent, non-emergency, and non-

pattern.  Patterns of some behaviors in Levels I & II will lead to their categorization as Level III 

& IV behavior.  

Responsibility for addressing behavior and executing consequences is as follows: 

• Levels I & II are managed by the classroom teacher. 

• Level III & IV represent student behaviors and patterns of behavior that should be 

addressed by a supervisor/director. 
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Examples of behaviors that fall into each category are as follows: 

Level I Level II 

 Teasing 

 Passing Notes 

 Talking out of turn 

 Name calling 

 Not following directions 

 Wandering around class 

 Not paying attention  

 Chewing gum 

 

 Talking back to staff 

 Inappropriate gestures/language 

 Cheating/Lying 

 Profanity 

 Leaving Classroom  

 Minor Physical Altercation (pushing, 

poking, shoving, wrestling) 

 Non-cooperation 

 

Level III Level IV 

 Patterns of Behavior 

 Pattern of disrespect of peers (includes 

bullying and teasing/name calling) 

 Pattern of disruptive behavior and/or play 

fighting 

 Bullying (pattern of teasing, taunting, etc) 

 Pattern of defiance of school authority  

 Pattern of disrespect of CFACS Staff 

(includes yelling, name calling, etc.) 

 Hate speech 

 Theft of school, staff, or student property  

 Endangering the safety of students or staff 

(throwing objects, flailing body, etc. 

 Vandalism/destruction of school property 

 Fighting 

 Leaving School Grounds without 

Permission 

 Arson or attempted arson, or bomb 

threat 

 Battery or assault of CFACS Staff 

Member  

 Battery or assault of a student  

 Drugs or alcohol: selling, using, 

possession  

 Sexual assault or harassment  

 Possession or use of a weapon  

 Fire alarm, tampering with apparatus 

 

 

Consequences 

Consequences of Level I and II behaviors will vary some from class to class and grade to grade 

both due to general developmental differences of students as well as individual penchant of 

teachers. Students cannot be sent into the hallway or any other space where there is no adult 

supervision.  Some possible Level I and II consequences include: 
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 Verbal reminder of rules/expectations 

 Verbal/written warning 

 Time out in reflection space 

 Time out in Buddy Classrooms 

 Teacher supervised lunch detention 

 Removal of privilege 

 Apology of action 

 Phone call/note home 

 Meeting with family 

 Reflective Journaling 

Level III offenses are referred to supervisors with proper referral form.  The Dean of Student 

Support will execute consequences at this level.  Consequences for such offenses are: 

 Meeting with family 

 Detention 

 Apology of action 

 Removal of privilege 

 In-school suspension  

 Out-of-school suspension 

 Expulsion 

 Saturday School 

 Student Behavior Intervention Meeting 

Some circumstances require that a student be immediately referred outside the classroom.  In 

these situations, students must report to the Dean of Student Support with a referral form 

explaining the reason for referral.  The Dean will follow up with an appropriate consequence.  If 

there is an emergency, teachers should find any administrator immediately and complete the 

referral form by the end of the day.  The chart below shows reasons for immediate referral to the 

Dean.  In all cases, proper suspension procedures regarding parent notification and hearings will 

be followed.   
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Offense First Offense Second Offense 

Arson or attempted arson, or 

bomb threat 

Recommendation for expulsion and 

referral to law enforcement 

N/A 

 

Battery or assault of CFACS 

Staff Member 

5 day out of school suspension and 

possible recommendation for 

expulsion 

Recommendation for 

expulsion 

Battery or assault of a student 3-5 day out of school suspension and 

possible recommendation for 

expulsion. 

Recommendation for 

expulsion 

Drugs or alcohol: selling, 

using, possession 

Parent meeting and referral to law 

enforcement and possible 

recommendation for expulsion

  

Recommendation for 

expulsion 

Sexual assault or harassment 5 day out of school suspension, 

referral to law enforcement and or 

recommendation for expulsion 

Referral to law 

enforcement and 

recommendation for 

expulsion 

 

Possession or use of a weapon 5 day out of school suspension, 

referral to law enforcement and 

possible recommendation for 

expulsion 

Referral to law 

enforcement and 

recommendation for 

expulsion 

Fire alarm, tampering with 

apparatus  

5 day out of school suspension 

and/or recommendation for 

expulsion. 

Recommendation for 

expulsion 

 

 

Behavior & Consequence Procedure: The Director of Curriculum and Instruction is the 

immediate supervisor of teachers.  All discipline issues of Level III and IV should be referred to 

the Dean of Student Support.  If the Dean is not available, these issues should be referred to the 

Executive Director.  Procedures for executing consequences are as follows: 

In situations where a pattern of difficult behavior is developing, either for specific students or for 

the class as a whole, teachers must notify their supervisors.   Teachers must work collaboratively 
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with their supervisors within the RTI protocols to create an action plan that coordinates an 

appropriate combination of interventions and consequences.  The following techniques may be 

utilized: 

 individual behavior plans  

 conflict resolution  

 functional behavior assessment 

 conferencing with students 

 referral to outside services  

 referral to counseling 

 further family contact and discussions 

 child study  

Level III and IV behaviors necessitate supervisor and family involvement.  All discipline issues 

of Level III and IV should be referred to The Dean of Student Support.  If the Dean is not 

available, the Executive Director can be used as proxies.  In the case of Level III or IV behavior, 

procedure is as follows:  

 Student exhibits Level III or IV behavior. 

 Student is sent with Request for Disciplinary Action form to supervisor. 

 Supervisor addresses issue with student, investigates further if necessary, and executes 

logical consequence. 

 Supervisor calls home to inform family of consequence. 

 If consequence is in-school or out-of-school suspension teacher must gather work for the 

required number of days on that afternoon. 

 Student will remain with supervisor for a given amount of time long enough for student 

to calm down and then be returned to class (unless the incident is deemed so extreme that 

return to class is unwarranted)  

  

Rights and Due Process Procedures 

With respect to disciplinary matters, all students have the right to:  

1. An orderly and clean school environment  

2. Personal safety  

3. Protection of personal property  

4. An atmosphere in which learning can take place  

5. An atmosphere that promotes emotional security  

6. Due process  

7. Be informed of all school rules  
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8. Fair, appropriate, consistent and timely enforcement of rules  

9. Communication and cooperation between home and school  

10. School personnel who act and make decisions using their best professional judgment 

and based on each student’s best interests.  

Furthermore, all students are entitled to due process for all disciplinary actions.  In all 

disciplinary matters, students will be given notice and an explanation of why the action is being 

taken, and will have the opportunity to present their version of the facts and circumstances to the 

staff member imposing discipline.  In any situation that requires a referral to the Executive 

Director, the child’s family will be notified of the incident. Any punitive measures will always 

be accompanied by mediation or discussion of the infraction, with an emphasis on increasing the 

child’s understanding of their actions and why he or she is being punished. In addition, if a 

child’s disciplinary patterns persist, significant effort will be made to determine any underlying 

causes of the problem, and to address those causes.  This process will be undertaken by the 

Director of Curriculum and Instruction and the child’s classroom teacher.  

Students also have the right to freedom from unreasonable search and seizure.  However the 

school has the responsibility to maintain a safe educational environment free from drugs, alcohol 

and weapons, and other contraband materials.   The school has the right to search student’s 

persons’, book bags and other property with reasonable cause or reasonable suspicion that the 

property contains weapons, illegal drugs or other substances, or stolen property, without the 

students’ or parents’ consent or presence. 

  



COMMUNITY FIRST ACADEMY CHARTER SCHOOL   

New York State Education Department January 2012 RFP |  95 

Attachment 5A: Charter School Trustee Background Information  

 

Dr. Sandra Dupree 
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Mr. Jack Foster 
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Rebecca Chatteram 
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Tonya Leslie 
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David Allen 
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Jack A. Brown, III 
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