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Executive	  Summary	  	  

Purpose:	  

The	  purpose	  of	  this	  audit	  was	  to	  1)	  assess	  the	  alignment	  of	  the	  school	  environment	  and	  

the	  current	  curriculum,	  instruction	  and	  assessment	  to	  the	  Evergreen	  Charter	  School	  mission,	  2)	  

identify	  the	  current	  strengths	  and	  needs	  in	  curriculum,	  instruction	  and	  assessment,	  and	  3)	  

suggest	  possible	  entry	  points	  for	  staff	  development	  to	  address	  identified	  needs.	  

	  

Evaluation	  design:	  

Diane	  Cunningham	  served	  as	  the	  principal	  investigator	  and	  conducted	  all	  onsite	  

evaluation	  activities	  as	  well	  as	  off	  site	  data	  analysis.	  Angela	  Di	  Michele	  Lalor	  served	  as	  the	  second	  

investigator	  and	  primarily	  analyzed	  curriculum	  instruction	  and	  assessment	  documents.	  Diane	  

conducted	  the	  data	  collection	  for	  the	  evaluation	  on	  April	  11,	  2011	  using	  a	  variety	  of	  methods	  and	  

data	  sources,	  including	  interviews,	  focus	  groups,	  document	  analysis	  and	  observations.	  	  The	  

design	  involved	  multiple	  constituencies	  and	  evaluation	  sources	  so	  that	  data	  would	  provide	  a	  

more	  full	  and	  accurate	  representation	  of	  the	  complexity	  and	  nature	  of	  the	  school’s	  mission	  and	  

curriculum.	  The	  evaluation	  was	  driven	  by	  twelve	  evaluation	  questions,	  directly	  gleaned	  from	  the	  

school’s	  mission.	  These	  questions	  focus	  on	  the	  quality	  of	  the	  curriculum,	  instruction,	  assessment	  

and	  school	  environment	  they	  support	  the	  mission.	  

	  

Findings:	  

Overall,	  the	  Evergreen	  mission	  is	  alive	  and	  evident	  in	  the	  school	  –	  in	  its	  curriculum,	  

instruction,	  assessment	  and	  environment.	  Much	  of	  what	  is	  happening	  shows	  strong	  commitment	  

to	  the	  mission	  as	  indicated	  by	  the	  following	  strengths:	  

• Commitment	  to	  whole	  child:	  

Evergreen	  Charter	  School	  places	  high	  importance	  on	  the	  well-‐being	  of	  the	  child,	  and	  on	  

fostering	  an	  emotionally	  healthy	  child	  with	  a	  positive	  sense	  of	  self	  worth.	  	  

• Challenging	  educational	  program:	  

Overall,	  curriculum,	  instruction	  and	  assessment	  is	  fairly	  rigorous.	  	  There	  is	  evidence	  that	  

teachers	  ask	  students	  to	  use	  various	  types	  of	  knowledge	  and	  cognitive	  processes.	  
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Teachers	  would	  benefit	  from	  exploring	  the	  use	  of	  process	  assessment,	  and	  students	  

would	  benefit	  from	  learning	  experiences	  that	  allow	  them	  to	  deepen	  their	  understanding	  

and	  ability	  to	  use	  metacognitive	  knowledge	  and	  to	  reflect	  on	  their	  learning.	  	  

• Balanced	  and	  research-‐based	  instructional	  approach:	  

Teachers	  are	  using	  a	  wide	  variety	  of	  research-‐based	  instructional	  strategies,	  including	  the	  

workshop	  delivery	  model.	  	  Data	  shows	  that	  teachers	  consistently	  plan	  and	  use	  these	  

strategies.	  

• Commitment	  to	  the	  ideal	  of	  “respect	  for	  self,	  others	  and	  the	  environment”:	  

Students	  are	  respectful	  to	  each	  other	  and	  to	  adults	  and	  can	  describe	  and	  explain	  what	  

they	  have	  learned	  about	  conserving	  the	  environment.	  It	  seems	  that	  this	  learning	  comes	  

from	  the	  modeling	  and	  the	  embodiment	  of	  these	  ideals.	  The	  written	  and	  taught	  

curriculum	  indicates	  that	  there	  is	  a	  strong	  commitment	  to	  environmental	  education.	  

• Second	  language	  instruction:	  

All	  students	  have	  instruction	  in	  speaking	  Spanish,	  and	  there	  is	  evidence	  that	  they	  are	  

using	  the	  language	  outside	  of	  school.	  This	  instruction	  is	  highly	  valued	  by	  students,	  parents	  

and	  teachers.	  	  

• Visual	  and	  performing	  arts	  	  

The	  visual	  arts	  and	  performing	  arts	  enrich	  curriculum	  and	  are	  valued	  by	  all	  stakeholders.	  

• Supporting	  healthy	  lifestyle	  

The	  physical	  education	  curriculum	  supports	  other	  curriculum	  areas	  and	  promotes	  

healthy	  life	  choices.	  The	  school	  environment	  supports	  a	  healthy	  lifestyle	  by	  providing	  

healthy	  and	  nutritious	  food.	  	  

	  

Just	  three	  areas	  emerge	  that	  need	  further	  strengthening:	  	  alignment	  to	  NY	  Common	  Core	  State	  

Standards,	  differentiation	  of	  instruction/	  assessment	  and	  attention	  to	  Hispanic	  history	  and	  

culture.	  The	  three	  areas	  below	  are	  listed	  in	  order	  of	  importance.	  Attending	  to	  alignment	  of	  

curriculum,	  instruction	  and	  assessment	  to	  the	  NY	  Common	  Core	  State	  Standards	  will	  support	  the	  

improvement	  of	  differentiation	  and	  the	  integration	  of	  Hispanic	  culture.	  	  

• Alignment	  to	  NY	  Common	  Core	  State	  Standards:	  

While	  there	  is	  alignment	  (internal	  coherence)	  of	  instruction	  to	  learning	  targets,	  

curriculum	  and	  instruction	  are	  aligned	  only	  generally	  to	  the	  2005	  NYS	  learning	  standards,	  

without	  connection	  to	  specific	  performance	  indicators.	  All	  curriculum,	  instruction	  and	  
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assessment	  needs	  to	  be	  aligned	  to	  the	  (new)	  New	  York	  State	  Common	  Core	  State	  

Standards.	  Since	  these	  standards	  have	  been	  designed	  to	  support	  the	  teaching	  of	  reading	  

and	  writing	  in	  the	  content	  areas,	  curriculum,	  instruction	  and	  assessment	  in	  content	  area	  

subjects	  will	  also	  require	  alignment.	  

• Differentiation:	  

Teachers	  are	  aware	  of	  the	  need	  to	  differentiate,	  are	  explicitly	  planning	  for	  it	  and	  are	  

practicing	  some,	  but	  not	  all	  forms	  of	  differentiation.	  There	  is	  a	  need	  to	  deepen	  

understanding	  of	  differentiation,	  of	  both	  instruction	  and	  assessment,	  as	  well	  as	  to	  develop	  

shared	  expectations	  about	  how	  to	  best	  differentiate	  so	  that	  it	  can	  be	  applied	  equitably.	  

• Integration	  of	  Spanish	  history	  and	  culture:	  There	  is	  very	  little	  evidence	  from	  the	  data	  

collected	  that	  Spanish	  history	  and	  culture	  is	  integrated	  into	  the	  curriculum.	  There	  is	  a	  

need	  for	  integration	  across	  the	  curriculum.	  

Recommendations	  and	  next	  steps:	  

	  

We	  recommend	  that	  the	  faculty	  at	  Evergreen	  engage	  in	  a	  job	  embedded	  staff	  development	  

program	  that	  focuses	  on	  deepening	  1)	  faculty	  understanding	  of	  and	  ability	  to	  use	  the	  NYS	  

Common	  core	  standards	  and	  2)	  faculty	  understanding	  and	  use	  of	  differentiated	  instruction.	  	  

These	  areas	  will	  also	  support	  the	  development	  of	  a	  more	  aligned	  and	  integrated	  curriculum.	  
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Evaluation	  Overview	  
	  

a.	  Purposes	  of	  the	  evaluation	  

	   This	  curriculum	  evaluation	  was	  informed	  by	  three	  purposes.	  First,	  it	  sought	  to	  assess	  the	  
alignment	  of	  the	  school	  environment	  and	  the	  current	  curriculum,	  instruction	  and	  assessment	  to	  
the	  Evergreen	  Charter	  School	  mission.	  Second	  it	  sought	  to	  identify	  the	  current	  strengths	  and	  
needs	  in	  curriculum,	  instruction	  and	  assessment,	  and	  third,	  it	  aimed	  to	  suggest	  possible	  entry	  
points	  for	  staff	  development	  to	  address	  identified	  needs.	  
	   The	  primary	  audience	  for	  the	  report	  is	  the	  school	  board.	  The	  secondary	  audiences	  include	  
the	  school	  administrator,	  faculty	  and	  parents.	  	  	  

b.	  Evaluation	  questions	  

	   This	  evaluation	  addresses	  a	  number	  of	  questions	  related	  to	  the	  three	  purposes.	  The	  
Evergreen	  Mission	  guided	  the	  development	  of	  the	  evaluation	  questions	  since	  that	  was	  the	  
primary	  purpose	  of	  the	  evaluation.	  

Mission	  component	  (in	  the	  order	  
they	  appear	  in	  the	  mission	  
statement)	  

Evaluation	  questions	  

1.	  ECS	  will	  ensure	  that	  students	  of	  
varied	  cultural	  and	  social	  
backgrounds	  and	  different	  ability	  
levels	  achieve	  their	  academic	  
potential	  while	  developing	  a	  positive	  
sense	  of	  self-‐worth.	  	  
	  

1. How	  does	  the	  school	  and	  curriculum	  foster	  a	  
positive	  sense	  of	  self	  worth?	  

2. What	  is	  the	  nature	  and	  quality	  of	  differentiation	  in	  
the	  classroom?	  	  

	  

2.	  ECS	  will	  foster	  individual	  growth	  
and	  development	  through	  the	  
implementation	  of	  a	  challenging	  and	  
comprehensive	  educational	  program	  
that	  emphasizes	  mastery	  of	  a	  quality	  
K-‐5	  core	  curriculum	  that	  is	  aligned	  
to	  the	  New	  York	  State	  Learning	  
Standards	  and	  based	  on	  New	  York	  
State	  curricula	  guidelines.	  
	  

3. How	  well	  aligned	  to	  the	  NYS	  Learning	  Standards	  is	  
the	  curriculum,	  instruction	  and	  assessment?	  

4. How	  rigorous	  and	  challenging	  is	  curriculum,	  
instruction	  and	  assessment?	  

3.	  Additionally,	  instruction	  in	  a	  
second	  language,	  i.e.	  Spanish,	  and	  
integration	  of	  content	  regarding	  
Hispanic	  history	  and	  culture	  will	  be	  
important	  parts	  of	  ECS’	  curriculum.	  

5. How	  is	  a	  second	  language	  incorporated	  into	  the	  
school?	  

6. How	  well	  is	  Hispanic	  history	  and	  culture	  
integrated	  into	  the	  curriculum?	  

4.	  The	  school	  will	  feature	  enriched	  
arts	  and	  physical	  education	  

7. How	  do	  the	  arts	  and	  physical	  education	  programs	  
enrich	  the	  school?	  
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programs,	  and	  it	  will	  foster	  healthy	  
life	  choices	  within	  a	  child-‐centered	  
school	  environment	  that	  places	  a	  
premium	  on	  environmental	  
education	  and	  conservation	  of	  
resources.	  

8. To	  what	  extent	  does	  the	  school	  environment	  and	  
curriculum	  support	  healthy	  life	  choices?	  

9. To	  what	  extent	  does	  the	  school	  environment	  and	  
curriculum	  reflect	  commitment	  to	  environmental	  
education?	  	  

5.	  ECS	  will	  use	  a	  balanced	  
instructional	  approach	  and	  employ	  a	  
workshop	  delivery	  model.	  

10. What	  instructional	  strategies	  do	  teachers	  use?	  	  
11. How	  well	  are	  teachers	  planning	  for	  and	  using	  the	  

workshop	  model?	  
	  

6.	   The	   school	   promotes:	   respect	   for	  
self,	   respect	   for	   others	   and	   respect	  
for	  the	  environment.	  	  

12. To	  what	  extent	  does	  the	  school	  and	  curriculum	  
reflect	  a	  commitment	  to	  “respect	  for	  self,	  others	  
and	  the	  environment”?	  

	  
	  
c.	  Evaluation	  credibility	  

	   The	  evaluation	  was	  conducted	  by	  staff	  members	  from	  Learner-‐Centered	  Initiatives,	  Ltd.	  
(LCI),	  a	  small	  consulting	  firm	  based	  in	  Floral	  Park,	  NY,	  which	  focuses	  on	  best	  practices	  related	  to	  
learner-‐centered	  and	  standards-‐based	  curriculum,	  instruction	  and	  assessment.	  
	   Diane	  Cunningham	  served	  as	  the	  principal	  investigator	  for	  this	  audit	  and	  conducted	  all	  
onsite	  evaluation	  activities	  as	  well	  as	  off	  site	  data	  analysis.	  Ms.	  Cunningham’s	  work	  often	  
involves	  educators	  in	  the	  action	  research	  process	  and	  guides	  them	  in	  doing	  qualitative	  data	  
analysis	  to	  improve	  curriculum,	  instruction	  and	  assessment	  practice.	  	  Ms	  Cunningham	  is	  a	  
doctoral	  candidate	  in	  Curriculum	  and	  Instruction	  from	  Hofstra	  University.	  Since	  1995	  she	  has	  
conducted	  numerous	  school	  and	  district	  evaluations	  and	  needs	  assessments.	  She	  has	  also	  taught	  
research	  courses	  at	  Adelphi	  University.	  
	   Angela	  Di	  Michele	  Lalor	  primarily	  analyzed	  curriculum	  instruction	  and	  assessment	  
documents.	  Her	  work	  includes	  facilitating	  school-‐wide	  initiatives	  in	  the	  areas	  of	  curriculum,	  
instruction	  and	  assessment.	  Ms.	  Labor’s	  work	  often	  involves	  teachers	  in	  aligning	  formal	  
curriculum	  with	  taught	  curriculum,	  and	  analyzing	  student	  work	  to	  determine	  student	  learning.	  
She	  has	  presented	  nationally	  at	  the	  Association	  for	  Supervision	  and	  Curriculum	  Development	  on	  
managing	  standards	  for	  special	  education	  teachers,	  co-‐teaching,	  and	  using	  multiple	  measures	  to	  
determine	  student	  performance.	  
	   Joanne	  Picone-‐Zocchia	  served	  as	  the	  external	  editor	  for	  the	  audit	  report	  and	  ensured	  the	  
alignment	  between	  the	  report’s	  findings	  and	  conclusions	  and	  the	  supporting	  data.	  Ms.	  Picone-‐
Zocchia	  is	  actively	  engaged	  in	  exploring	  connections	  between	  systems	  thinking	  skills	  and	  
processes	  and	  issues	  of	  systemic	  educational	  reform	  and	  assists	  schools,	  districts	  and	  
educational	  organizations	  in	  the	  areas	  of	  strategic	  planning,	  visioning,	  restructuring	  and	  
organizational	  development.	  



Learner-‐Centered	  Initiatives,	  Ltd.	  2011.	   8 

	   None	  of	  the	  people	  involved	  in	  this	  report	  had	  a	  prior	  relationship	  with	  the	  school	  before	  
engaging	  in	  audit-‐related	  activities.	  We	  do	  not	  believe	  that	  there	  are	  any	  potential	  conflicts	  of	  
interest	  or	  other	  factors	  that	  could	  limit	  the	  validity	  of	  the	  information	  or	  the	  credibility	  of	  the	  
findings	  included	  in	  this	  report.	  
	  

d.	  Target	  audience	  involvement	  

	   Rosa	  Escoto,	  principal	  of	  the	  school,	  was	  the	  primary	  liaison,	  on	  site,	  between	  the	  LCI	  staff	  
member	  and	  the	  school.	  	  She	  coordinated	  and	  facilitated	  the	  data	  collection	  process	  and	  provided	  
access	  to	  teachers,	  support	  staff,	  parents	  and	  students.	  	  
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Description	  of	  the	  School	  and	  Mission	  
(based	  on	  information	  provided	  to	  evaluators)	  

	  
The	  Evergreen	  charter	  school	  is	  currently	  in	  year	  2	  of	  its	  charter	  and	  has	  150	  students	  in	  

grades	  K,	  1	   and	  2.	  The	   charter	  proposes	  a	   school	   size	  of	  300	   students	  by	  year	  5.	  Evergreen	   is	  

located	   in	   the	   village	   of	  Hempstead,	   one	   of	   Nassau	   County’s	  most	   impoverished	   communities.	  

While	  the	  current	  median	  family	  income	  for	  Nassau	  County	  is	  $81,246,	  for	  those	  in	  the	  village	  it	  

is	   $48,488.	   	   Although	   the	   Village	   of	   Hempstead	   comprises	   5%	   of	   the	   total	   population	   of	  

Hempstead,	  12.7%	  of	   the	  violent	   crime	  occurred	   in	   the	  village	   in	  2006.	   	  Educationally	  63%	  of	  

students	   and	   only	   53%	   of	   Hispanic	   students	   graduate	   from	   Hempstead	   High	   School.	   	   This	  

compares	  to	  an	  85%	  graduate	  rate	  for	  Long	  Island.	  	  

The	  mission	  of	   the	  Evergreen	   charter	   school	   is	   to	  nurture	   the	   intellectual,	   physical	   and	  

social	   development	   of	   children	   through	   a	   comprehensive	   program	   that	   promotes	   academic	  

excellence	   and	   prepares	   its	   students	   for	   success	   in	   school	   and	   in	   life.	   The	   mission	   places	  

particular	  emphasis	  on	  	  

§ a	   challenging	   and	   comprehensive	   educational	   program	   that	   emphasizes	   mastery	   of	   a	  

quality	  K-‐5	  core	  curriculum	  that	  is	  aligned	  to	  the	  New	  York	  State	  Learning	  Standards	  	  

§ a	  balanced	  instructional	  approach	  and	  employment	  of	  a	  workshop	  delivery	  model	  

§ instruction	  in	  a	  second	  language,	  i.e.	  Spanish,	  and	  integration	  of	  content	  regarding	  Hispanic	  

history	  and	  culture	  	  

§ enriched	  arts	  programs	  

§ physical	  education	  programs	  that	  foster	  healthy	  life	  choices	  

§ environmental	  education	  

§ curriculum	   that	   promotes	   respect	   for	   self,	   respect	   for	   others	   and	   respect	   for	   the	  

environment.	  

	   	  



Learner-‐Centered	  Initiatives,	  Ltd.	  2011.	   10 

Methodology	  
	  

A.	  Data	  collection	  

One	  LCI	  staff	  member	  conducted	  the	  data	  collection	  for	  the	  evaluation	  on	  April	  11,	  2011	  
using	  a	  variety	  of	  methods	  and	  data	  sources,	  including	  interviews,	  focus	  groups,	  document	  
analysis	  and	  observations.	  We	  tapped	  a	  variety	  of	  constituencies	  directly	  including	  the	  school	  
administrator,	  teachers,	  parents,	  and	  students.	  The	  decisions	  to	  involve	  multiple	  constituencies	  
and	  evaluation	  sources	  stemmed	  from	  the	  conviction	  that	  the	  multiple	  perspectives	  they	  
represent	  would	  provide	  a	  more	  full	  and	  accurate	  representation	  of	  the	  complexity	  and	  nature	  of	  
the	  school’s	  mission	  and	  curriculum.	  The	  school	  administrator,	  all	  teachers,	  ten	  parents	  and	  eight	  
students	  (representing	  all	  three	  grade	  levels)	  participated	  in	  this	  evaluation.	   	  

	  

B.	  Data	  sources	  

	   Following	  is	  a	  table	  that	  describes	  the	  data	  sources	  used	  for	  the	  entire	  evaluation.	  	  For	  
each	  component	  of	  the	  mission	  statement	  and	  evaluation	  question,	  multiple	  data	  sources	  were	  
used	  to	  weigh	  evidence	  and	  draw	  conclusions	  about	  strengths	  and	  areas	  for	  improvement.	  

Data	  Source	   Description	  
student	  tour	   Three,	  second	  grade	  students	  took	  the	  evaluator	  on	  a	  tour	  of	  the	  school.	  

They	  shared	  their	  experiences	  and	  thinking	  naturally	  and	  unprompted	  
throughout	  the	  tour.	  The	  evaluator	  took	  notes	  and	  recorded	  the	  tour	  to	  
capture	  their	  exact	  words.	  	  

student	  focus	  group	   The	  evaluator	  met	  with	  5	  students	  in	  a	  small	  group.	  Three	  of	  the	  students	  
were	  from	  first	  grade	  and	  two	  were	  in	  Kindergarten.	  They	  began	  sharing	  
before	  the	  evaluator	  could	  ask	  a	  question,	  but	  were	  then	  prompted	  with	  
three	  questions:	  	  
1. What	  makes	  your	  school	  so	  wonderful?	  	  
2. If	  you	  could	  tell	  Ms.	  Escoto	  one	  thing	  that	  would	  make	  the	  school	  

even	  better,	  what	  would	  you	  tell	  her?	  	  
3. Can	  you	  tell	  me	  something	  that	  you	  learned	  today?	  

teacher	  focus	  groups	   The	  evaluator	  met	  with	  all	  teachers	  in	  two	  groups	  during	  their	  lunch	  
periods.	  Every	  effort	  was	  made	  to	  gather	  all	  teacher	  perspectives	  to	  each	  
question.	  The	  evaluator	  scribed	  teacher	  responses	  and	  recorded	  the	  
groups.	  The	  following	  questions	  were	  used	  to	  gather	  information:	  
1. What	  is	  the	  school	  mission	  and	  vision,	  as	  you	  understand	  it?	  
2. Can	  you	  describe	  examples	  of	  how	  the	  curriculum	  is	  aligned	  with	  the	  

vision?	  
3. What	  do	  you	  believe	  are	  your	  strengths	  in	  terms	  of	  designing	  

curriculum,	  instruction	  and	  assessment?	  	  
4. What	  needs	  do	  you	  have	  in	  terms	  of	  designing	  curriculum	  instruction	  

and	  assessment?	  Or,	  what	  do	  you	  struggle	  with?	  
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principal	  interview	   The	  evaluator	  spoke	  with	  the	  principal	  formally	  in	  the	  morning,	  before	  
the	  start	  of	  the	  school	  day	  and	  then	  throughout	  the	  day	  for	  clarification.	  
The	  evaluator	  scribed	  responses	  to	  the	  following	  questions:	  	  
1. What	  is	  the	  school	  mission	  and	  vision?	  
2. What	  school	  initiatives	  highlight	  the	  vision?	  Please	  describe	  them.	  
3. How	  does	  the	  curriculum	  support	  the	  vision?	  Please	  provide	  an	  

example.	  
4. What	  does	  collaboration	  look	  like	  in	  this	  school?	  Please	  provide	  an	  

example	  of	  quality	  collaboration.	  
5. What	  do	  you	  believe	  are	  teacher	  strengths	  in	  terms	  of	  designing	  

curriculum,	  instruction	  and	  assessment?	  How	  do	  you	  know	  these	  are	  
their	  strengths?	  

6. What	  do	  you	  believe	  are	  teacher	  needs	  in	  terms	  of	  designing	  
curriculum	  instruction	  and	  assessment?	  

classroom	  observations	   The	  evaluator	  observed	  10	  different	  lessons	  over	  the	  course	  of	  the	  day.	  
The	  observations	  ranged	  from	  5	  minutes	  to	  20	  minutes.	  Six	  (6)	  of	  the	  
lessons	  were	  during	  literacy	  block	  and	  four	  (4)	  were	  in	  other	  academic	  
areas.	  Each	  lesson	  was	  observed	  for	  instructional	  strategies	  used,	  
differentiation	  strategies	  used,	  integration,	  technology	  use,	  thinking	  
demand,	  attributes	  of	  authenticity	  and	  questions	  posed	  (by	  teachers	  and	  
students).	  

documents	  submitted	   Approximately	  324	  primary	  documents	  were	  analyzed.	  These	  include:	  
• 144	  lessons	  
• 28	  class	  assessments	  
• 38	  rubrics,	  checklists,	  and	  scoring	  guides	  
• 90	  samples	  of	  student	  work	  
• 13	  curriculum	  documents	  

11	  school	  /	  programming	  documents	  
(See	  Appendix	  A	  for	  detailed	  listing	  of	  primary	  documents)	  

photos	   The	  evaluator	  took	  eighty-‐five	  (85)	  photos	  during	  the	  student	  tour	  and	  
between	  classroom	  observations	  and	  focus	  groups.	  The	  evaluator	  
focused	  on	  school	  process	  data	  and	  student	  learning	  data,	  most	  of	  which	  
was	  posted	  in	  classrooms	  and	  hallways.	  The	  evaluator	  did	  not	  take	  
photos	  of	  children.	  

	  

C.	  Data	  analysis	  
	  

Data	  were	  captured	  in	  handwritten	  notes,	  tape	  recording,	  photography	  and	  the	  collection	  of	  
artifacts.	  	  The	  resulting	  data	  were	  transcribed	  and	  analyzed	  by	  two	  LCI	  consultants.	  First,	  each	  
data	  set	  was	  analyzed	  using	  a	  coding	  and	  reduction	  procedure	  to	  distill	  themes.	  Then,	  the	  data	  
and	  themes	  were	  examined	  through	  the	  lens	  of	  each	  component	  of	  the	  Evergreen	  charter	  with	  
the	  corresponding	  evaluation	  questions.	  Analysis	  (conclusions	  and	  evidence)	  from	  two	  
consultants	  was	  synthesized	  and	  then	  reviewed	  by	  a	  third	  consultant	  for	  coherence.	  
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D.	  Meta-‐evaluation	  

	   While	  every	  effort	  was	  made	  to	  stay	  true	  to	  the	  data	  collected,	  it	  is	  possible	  that	  this	  

evaluation	  audit	  is	  biased	  by	  the	  fact	  that	  LCI	  staff	  support	  and	  facilitate	  learner-‐centered	  

practices	  in	  schools.	  This	  bias	  manifests	  itself	  in	  a	  significant	  focus	  on	  the	  role	  of	  the	  learner	  

during	  instruction,	  the	  presence	  of	  choice	  and	  areas	  of	  interest	  in	  curriculum	  and	  assessment.	  	  

Additional	  background	  on	  LCI’s	  approach	  to	  learner-‐centered	  instruction	  is	  available	  upon	  

request.	  	  	  
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Findings	  
	  
	  

Evaluation	  Question	  1:	  
How	  does	  the	  school	  and	  curriculum	  foster	  a	  positive	  sense	  of	  self	  worth?	  

	  
	  

Findings	  
Evergreen	  Charter	  School	  places	  high	  importance	  on	  the	  well	  being	  of	  the	  child,	  and	  on	  fostering	  
an	  emotionally	  healthy	  child	  with	  a	  positive	  sense	  of	  self	  worth.	  	  
	  
Supporting	  Evidence	  and	  Representative	  Examples	  

	  

	  
photos	  

Students	  are	  helped	  to	  feel	  proud	  of	  their	  efforts.	  
	  

Interactions	  with	  students:	  
§ One	  second-‐grade	  student	  described	  the	  role	  of	  the	  social	  worker	  as	  a	  person	  who	  “helps	  

students	  to	  work	  out	  problems.”	  
§ Another	  second	  grade	  student	  stated,	  “Teachers	  have	  a	  close	  eye	  on	  who	  is	  getting	  the	  

caring.”	  
§ The	  three	  second-‐grade	  students	  leading	  the	  tour	  mentioned	  the	  character	  traits	  

curriculum	  without	  prompting,	  accurately	  defined	  	  “perseverance”	  for	  the	  evaluator	  and	  
gave	  specific	  examples	  of	  how	  they	  persevered	  when	  they	  were	  in	  Kindergarten	  and	  
during	  writing.	  

§ When	  asked	  what	  made	  the	  school	  special,	  one	  kindergartener	  replied	  “Special	  childrens”	  
and	  another	  said	  he	  wanted	  to	  tell	  the	  principal	  “That	  we	  have	  wonderful	  teachers.”	  
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Interactions	  with	  parents:	  
§ Parents	  stated	  

There	  is	  a	  “student	  of	  the	  month…they	  appreciate	  what	  children	  do.”	  
“If	  my	  son	  gets	  mad	  (at	  me)	  he’ll	  sit	  down	  and	  write	  stories,	  “I’m	  sorry	  I	  made	  you	  upset.”	  

	  
Interactions	  with	  Evergreen	  staff	  (teachers	  and	  principal):	  

§ Teachers	  stated:	  
“Teaching	  Spanish	  gives	  my	  ESL	  students	  a	  chance	  to	  shine	  when	  they	  are	  in	  Spanish	  class	  
with	  Mrs.	  Kelley	  because	  they	  can	  be	  leaders	  too.”	  
“They	  (students)	  all	  know	  that	  there	  is	  no	  “I	  can’t”	  in	  this	  building…they	  know	  it	  is	  ok	  to	  
make	  mistakes…the	  worst	  thing	  I	  can	  think	  of	  is	  that	  a	  child	  would	  be	  afraid”	  
“We	  have	  to	  help	  them	  believe	  that	  school	  is	  empowering…we	  don’t	  want	  them	  to	  feel	  
there	  is	  anything	  they	  can’t	  do.”	  
“We	  are	  great	  at	  celebrating	  our	  kids,	  their	  accomplishments…we	  make	  a	  big	  deal	  about	  
what	  they	  do.”	  

§ The	  principal	  stated,	  “We	  are	  award	  geared…we	  catch	  them	  being	  good	  and	  we	  focus	  on	  
“what’s	  the	  right	  thing	  to	  do?”	  

	  
Classroom	  observations:	  

§ The	  turn	  and	  talk	  strategy,	  observed	  in	  multiple	  classrooms,	  provides	  all	  children	  an	  
opportunity	  to	  share	  their	  thinking.	  

§ In	  one	  lesson	  the	  teacher	  explicitly	  asked	  children	  how	  the	  character	  in	  the	  book	  they	  
were	  reading	  exhibited	  perseverance,	  which	  was	  the	  character	  trait	  of	  the	  month.	  

§ School	  days	  begin	  with	  the	  school	  promise	  to	  respect	  self,	  others	  and	  the	  earth.	  
	  
Classroom	  lessons	  and	  assessments	  /	  school	  documents:	  

§ The	  use	  of	  differentiation	  supports	  the	  belief	  that	  all	  students	  can	  learn.	  	  
§ Student	  work	  reflects	  the	  individuality	  of	  the	  students	  in	  that	  they	  are	  able	  to	  tell	  their	  

own	  stories	  and	  choose	  their	  own	  topics.	  	  
§ Students	  are	  able	  to	  engage	  in	  a	  variety	  of	  after-‐school	  clubs	  based	  on	  their	  interests.	  	  
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Evaluation	  Question	  2:	  
What	  is	  the	  nature	  and	  quality	  of	  differentiation	  in	  the	  classroom?	  

	  
Findings	  
	  
Teachers	  are	  aware	  of	  the	  need	  to	  differentiate,	  are	  explicitly	  planning	  for	  it	  and	  are	  practicing	  
some,	  but	  not	  all	  forms	  of	  differentiation.	  Further	  work	  in	  differentiating	  instruction	  and	  
assessment	  would	  allow	  teachers	  to	  differentiate	  products	  and	  assessments	  for	  improved	  
learning.	  
	  
Supporting	  Evidence	  and	  Representative	  Examples	  

	  
	  

	  	  	  	  	  	   	  
	  

examples	  of	  how	  teachers	  are	  differentiating	  content	  
	  
Classroom	  lessons	  and	  assessments	  /	  school	  documents:	  

• Differentiation	  is	  explicitly	  mentioned	  on	  all	  lesson	  plans	  in	  reading,	  writing,	  
mathematics,	  science,	  and	  social	  studies.	  

• There	  is	  evidence	  of	  differentiation	  of	  content.	  For	  example,	  students	  are	  learning	  to	  read	  
at	  their	  instructional	  level.	  	  

• In	  some	  cases	  content	  expectations	  are	  differentiated	  based	  on	  ability.	  For	  example,	  
struggling	  students	  were	  only	  expected	  to	  include	  2	  details	  while	  all	  others	  were	  expected	  
to	  include	  4.	  In	  another	  case,	  low	  students	  were	  expected	  to	  repeat	  vocabulary	  names	  and	  
color	  the	  Sahara	  and	  Nile	  River,	  while	  on-‐level	  students	  need	  to	  identify	  the	  Sahara	  and	  
Nile.	  Both	  examples	  call	  for	  a	  need	  to	  develop	  a	  common	  understanding	  of	  differentiation	  
so	  it	  can	  be	  applied	  equitably.	  



Learner-‐Centered	  Initiatives,	  Ltd.	  2011.	   16 

• All	  students	  produce	  the	  same	  final	  products	  or	  take	  the	  same	  test.	  	  The	  only	  example	  of	  
differentiation	  of	  a	  product	  was	  student	  choice	  of	  topic	  (i.e.	  gorillas	  or	  sharks	  for	  non-‐
fiction	  writing).	  	  

• There	  is	  a	  great	  deal	  of	  evidence	  of	  the	  differentiation	  of	  process.	  Sometimes	  teachers	  
listed	  alternative	  means	  for	  supporting	  students	  i.e.	  listening	  center,	  working	  in	  small,	  
guided	  groups.	  In	  other	  cases,	  teachers	  differentiate	  the	  process	  based	  on	  student	  ability.	  
Strategies	  for	  addressing	  the	  needs	  of	  ELL	  students	  are	  also	  labeled	  i.e	  working	  with	  a	  
picture	  dictionary.	  	  

• It	  is	  unclear	  as	  to	  how	  teachers	  are	  using	  on-‐going	  assessment	  to	  differentiate	  student	  
groups	  or	  processes.	  	  

• Differentiation	  is	  not	  included	  in	  the	  teachers’	  manual.	  
	  
Classroom	  observations:	  	  

§ In	  one	  (1)	  of	  the	  nine	  (9)	  classroom	  lessons	  observed,	  the	  teacher	  differentiated	  the	  
student	  activity.	  	  

§ In	  eight	  (8)	  of	  the	  lessons	  observed,	  students	  worked	  with	  the	  same	  material	  in	  the	  same	  
way.	  

§ In	  one	  observed	  lesson,	  the	  special	  education	  teacher	  took	  a	  small	  group	  of	  children	  for	  
group	  work	  after	  the	  mini	  lesson.	  

§ In	  one	  observed	  lesson,	  children	  who	  had	  completed	  the	  task	  were	  able	  to	  work	  at	  the	  
computer	  on	  another	  task.	  

	  
Interactions	  with	  students:	  

§ Students	  reported	  that	  they	  go	  “book	  shopping”	  in	  other	  classes	  when	  the	  level	  of	  books	  
in	  their	  own	  class	  does	  not	  meet	  their	  needs.	  	  

§ One	  first	  grader	  said,	  “we	  have	  a	  whole	  bunch	  of	  books	  of	  levels	  and	  then	  we	  go	  shop	  in	  
there	  –	  I	  used	  to	  go	  by	  myself	  and	  now	  I	  take	  two	  girls	  with	  me.”	  

	  
Interactions	  with	  parents:	  

§ In	  response	  to	  the	  question	  “What	  are	  the	  strengths	  of	  this	  school?”	  the	  first	  thing	  
mentioned	  by	  one	  parent	  focus	  group	  was	  individual	  attention.	  	  

§ Specific	  quotes	  from	  parents	  include:	  
“Teachers	  find	  out	  what	  their	  weaknesses	  and	  strengths	  are	  and	  are	  able	  to	  work	  on	  
them”	  	  
“They	  (teachers)	  assess	  every	  six	  weeks”	  
“They	  do	  an	  evaluation	  at	  the	  beginning…	  Students	  get	  individual	  attention.”	  
“My	  son	  tells	  me,	  ‘I	  have	  to	  go	  book	  shopping	  today’.	  He	  is	  very	  encouraged	  in	  a	  lot	  of	  what	  
he	  does.”	  

	  
Interactions	  with	  Evergreen	  staff	  (teachers	  and	  principal):	  

§ All	  teachers	  in	  both	  focus	  groups	  agreed	  that	  differentiated	  instruction	  is	  a	  professional	  
area	  that	  they	  can	  improve	  upon.	  

§ Specific	  quotes	  from	  teachers	  include:	  
“We	  look	  at	  each	  individual	  child	  and	  their	  family	  and	  then	  make	  a	  determination	  of	  their	  
needs	  and	  how	  we	  will	  go	  about	  fulfilling	  their	  needs.”	  
“We	  had	  to	  change	  planning	  from	  last	  year	  because	  this	  group	  was	  more	  advanced.	  We	  
are	  good	  at	  adapting	  to	  kids	  needs.”	  
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“An	  area	  I	  think	  that	  I	  can	  improve	  in	  is	  more	  ways	  to	  differentiate	  instruction.	  That	  is	  not	  
one	  of	  my	  strongest	  things.”	  	  
“We	  focus	  a	  lot	  on	  the	  lows	  –	  it	  is	  harder	  to	  challenge	  the	  highs.”	  

§ The	  principal	  reported	  that	  teachers	  are	  “still	  not	  there	  yet”	  when	  it	  comes	  to	  
differentiation.	  It	  is	  written	  into	  lesson	  plans.	  
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Evaluation	  Question	  3:	  	  

How	  well	  aligned	  to	  the	  NYS	  Learning	  Standards	  is	  the	  curriculum,	  instruction	  and	  
assessment?	  

 
Findings	  
	  
There	  is	  alignment	  (internal	  coherence)	  of	  instruction	  and	  assessments	  to	  learning	  targets.	  	  However,	  
curriculum,	  instruction	  and	  assessment	  is	  aligned	  very	  generally	  to	  the	  NYS	  standards.	  When	  
standards	  are	  identified,	  specific	  performance	  indicators	  are	  not	  included.	  Content	  understandings	  
from	  social	  studies	  and	  major	  understandings	  from	  science	  are	  not	  included	  on	  documents	  for	  those	  
areas.	  Alignment	  on	  ELA	  and	  math	  documents	  is	  to	  the	  2005	  standards.	  There	  is	  no	  evidence	  that	  the	  
school	  has	  begun	  the	  alignment	  process	  the	  new	  Common	  Core	  State	  Standards.	  The	  lack	  of	  mention	  
of	  NYS	  standards	  across	  all	  stakeholder	  groups	  may	  indicate	  that	  they	  do	  not	  play	  a	  prominent	  role	  in	  
design	  or	  discussion	  of	  curriculum.	  
	  
Supporting	  Evidence	  and	  Representative	  Examples	  

	  
	  

	  
	  
This	  example	  of	  student	  work	  reveals	  that	  students	  are	  writing	  in	  the	  content	  areas,	  but	  reveals	  

lack	  of	  alignment	  between	  the	  task	  and	  the	  rubric	  (on	  the	  right	  of	  the	  photo).	  
	  
Classroom	  lessons	  and	  assessments	  /	  school	  documents:	  	  

§ The	  importance	  of	  learning	  targets	  in	  guiding	  classroom	  instruction	  is	  clearly	  evident	  in	  that	  
unit	  maps	  identify	  teaching	  points,	  each	  lesson	  plan	  identifies	  the	  teaching	  point	  of	  the	  day,	  
and	  the	  use	  of	  teaching	  points	  is	  explained	  in	  the	  teachers’	  manual.	  	  
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§ The	  2005	  NYS	  Standards,	  without	  indicators,	  are	  identified	  on	  lesson	  plans	  for	  Kindergarten	  in	  
math	  and	  social	  studies,	  and	  in	  first	  grade	  in	  reading,	  writing,	  math,	  social	  studies	  and	  science.	  	  

§ Standards	  can	  be	  found	  on	  the	  environmental	  education	  lesson	  plans	  and	  in	  special	  areas	  –	  
art,	  music,	  and	  physical	  education.	  

§ The	  teachers’	  manual	  and	  parent	  guide	  state	  that	  the	  learning	  program	  is	  aligned	  to	  the	  
standards.	  	  

§ Rubrics	  are	  used	  to	  evaluate	  student	  work	  indicating	  the	  use	  of	  criteria.	  
§ In	  first	  grade,	  a	  test	  blueprint	  was	  provided	  for	  the	  science	  tests	  showing	  the	  alignment	  

between	  the	  test	  and	  standards.	  
	  
Classroom	  observations:	  

§ No	  explicit	  mention/listing	  of	  the	  NYS	  standards	  and	  indicators.	  	  
	  
Interactions	  with	  parents:	  	  

§ No	  explicit	  mention	  of	  the	  NYS	  standards.	  
	  
Interactions	  with	  Evergreen	  staff	  (teachers	  and	  principal):	  	  

§ No	  explicit	  mention	  of	  the	  NYS	  standards	  as	  a	  guide	  for	  planning	  or	  designing	  curriculum	  by	  
teachers	  or	  principal.	  
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Evaluation	  Question	  4:	  
How	  rigorous	  and	  challenging	  is	  curriculum,	  instruction	  and	  assessment?	  

	  
Findings	  
Overall,	  curriculum,	  instruction	  and	  assessment	  is	  fairly	  rigorous.	  	  There	  is	  evidence	  that	  
teachers	  ask	  students	  to	  use	  three	  of	  the	  four	  types	  of	  knowledge,	  including	  factual,	  conceptual	  
and	  procedural	  knowledge.	  	  Metacognitive	  knowledge	  is	  not	  evidenced.	  Various	  cognitive	  
processes	  are	  evident,	  with	  greater	  evidence	  on	  remembering,	  understanding	  and	  application.	  
There	  is	  some	  attention	  to	  questioning	  skills.	  

	  
Supporting	  Evidence	  and	  Representative	  Examples	  

	  

	  	  	  	  	  	  	  	  	   	  
	  

	  	   	  	  	  	  	  	  	  	  	   	  
These	  are	  examples	  of	  factual	  knowledge	  (where	  I	  live),	  procedural	  knowledge	  (reading	  

strategies)	  and	  conceptual	  knowledge	  (friendship,	  honesty,	  capacity).	  
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Projects,	  such	  as	  published	  writing	  and	  building	  models,	  allow	  students	  	  

to	  apply	  knowledge	  to	  create.	  
	  
Classroom	  lessons	  and	  assessments	  /	  school	  documents:	  

§ During	  instruction	  students	  are	  asked	  to	  use	  the	  different	  levels	  of	  knowledge	  with	  an	  
emphasis	  on	  factual,	  conceptual	  and	  procedural.	  Examples	  of	  the	  different	  types	  of	  
knowledge	  include:	  
-‐ Factual	  –	  Nile	  River;	  community	  workers,	  soil	  and	  rocks	  
-‐ Conceptual	  –	  patterns,	  important	  and	  non-‐important	  information,	  effect	  of	  geography	  
on	  Native	  Americans,	  character	  traits	  	  	  

-‐ Procedural	  –	  solving	  math	  problems,	  follow	  directions	  to	  complete	  projects	  
-‐ Metacognitive	  -‐	  set	  and	  reflect	  on	  behavioral	  goals;	  students	  reflect	  on	  what	  they	  can	  
do	  to	  take	  care	  of	  the	  Earth	  

§ The	  cognitive	  processes	  asked	  of	  students	  in	  relationship	  to	  these	  include:	  
-‐ Remembering	  –	  define	  vocabulary	  words	  
-‐ Understanding	  	  -‐	  sequence,	  measure	  different	  objects	  
-‐ Apply	  –	  reading	  and	  writing	  strategies	  	  
-‐ Analyze	  –	  relationship	  between	  their	  own	  actions	  and	  the	  Earth	  
-‐ Evaluate	  -‐	  	  self	  assessment	  of	  getting	  along	  with	  other	  
-‐ Create	  –	  original	  pieces	  of	  writing	  i.e.	  narrative,	  reports	  

§ Cognitive	  process	  were	  used	  with	  the	  different	  levels	  of	  knowledge	  together	  in	  a	  variety	  
of	  ways	  including:	  

o remembering	  and/or	  understanding	  factual	  knowledge-‐	  identifying	  numbers	  on	  a	  
clock,	  recall	  letter	  sounds	  

o creating	  using	  factual	  or	  conceptual	  knowledge	  	  -‐	  writing	  how-‐to	  books	  
o applying	  conceptual	  knowledge	  i.e.	  use	  skills	  while	  playing	  a	  game	  
o applying	  procedural	  knowledge	  i.e.	  revise	  written	  work	  

§ Teachers	  use	  a	  variety	  of	  assessments	  to	  measure	  different	  levels	  of	  thinking.	  These	  
assessments	  include	  information	  recall	  (tests),	  performance	  assessments	  (running	  
records,	  fluency),	  product	  assessments	  (stories,	  reports).	  	  
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§ Assessments	  also	  addressed	  different	  levels	  of	  knowledge	  and	  cognitive	  processes.	  For	  
example,	  

o Remember	  factual	  information	  i.e.	  circle	  a	  solid,	  spelling,	  science	  and	  social	  studies	  
vocabulary,	  

o Understand	  conceptual	  knowledge	  i.e.	  draw	  a	  picture	  showing	  how	  an	  ice	  cube	  
changes;	  interpret	  a	  picture	  of	  an	  earthworm,	  interpret	  a	  map,	  examine	  different	  
types	  of	  solid	  

o Apply	  factual	  knowledge	  i.e.	  addition	  or	  subtraction	  word	  problems;	  
o Creating	  original	  pieces	  of	  writing	  	  

	  
Classroom	  observations:	  

§ All	  lessons	  observed	  on	  this	  day	  were	  during	  literacy	  block	  and	  focused	  on	  
reading/writing	  strategies	  and	  language.	  Emphasis	  was	  on	  factual	  and	  procedural	  
knowledge.	  	  

§ Some	  of	  the	  keys	  to	  a	  rigorous	  curriculum	  were	  not	  observed:	  authentic	  performance	  
tasks,	  integration	  of	  ELA	  with	  other	  subjects.	  	  

§ 20	  questions	  were	  captured	  from	  classroom	  observations:	  	  
14/20	  questions	  were	  lower	  level	  questions	  that	  tapped	  prior	  knowledge,	  had	  text-‐
explicit	  answers	  or	  focused	  on	  the	  meaning	  of	  words.	  
4/20	  questions,	  all	  from	  a	  math	  lesson,	  were	  conceptual	  and	  related	  to	  measurement	  
concepts	  of	  heavy	  and	  light.	  
2/20	  asked	  students	  to	  think	  metaphorically.	  

§ While	  two	  classrooms	  had	  charts	  revealing	  instruction	  on	  questioning,	  students	  did	  not	  
ask	  questions	  during	  the	  observed	  lessons.	  

	  

	  	  	  	  	  	  	  	  	  	  	  	   	  
Teachers	  are	  working	  toward	  helping	  children	  to	  ask	  good	  questions.	  
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Evaluation	  Question	  5:	  
How	  is	  a	  second	  language	  incorporated	  into	  the	  school?	  	  

	  
Findings:	  
	  
All	  students	  have	  instruction	  in	  speaking	  Spanish.	  This	  instruction	  is	  highly	  valued	  by	  students,	  
parents	  and	  teachers.	  	  
	  
Supporting	  Evidence	  and	  Representative	  Examples	  
	  

	  	  	  	  	  	   	  
Students	  are	  learning	  Spanish	  words	  for	  emotions	  from	  an	  instructional	  video…	  

	  and	  the	  Spanish	  wall	  displays	  student	  writing.	  
	  
Interactions	  with	  students:	  

§ Student	  tour	  guides	  introduced	  Ms.	  Seniora	  Kelly	  as	  the	  Spanish	  teacher	  and	  spoke	  to	  her	  
and	  to	  the	  evaluator	  in	  Spanish.	  

§ Students	  showed	  the	  evaluator	  the	  “Spanish	  wall.”	  
§ One	  first	  grader	  stated	  that	  Spanish	  was	  something	  that	  made	  her	  school	  special.	  

	  
Interactions	  with	  parents:	  

§ All	  parents	  in	  one	  focus	  group	  agreed	  that	  the	  Spanish	  program	  is	  a	  plus.	  	  
§ Parent	  comments	  included:	  

“The	  bilingual	  program	  is	  big”	  
“My	  daughter	  is	  the	  only	  one	  in	  the	  household	  that	  can	  speak	  Spanish”	  
“My	  son	  is	  learning	  and	  he	  is	  teaching	  my	  husband,.”	  
“I	  have	  a	  little	  son	  who	  is	  not	  in	  school	  yet	  and	  he’s	  speaking	  Spanish	  now.”	  

	  
Interactions	  with	  Evergreen	  staff:	  

§ Teachers	  mentioned	  teaching	  Spanish	  as	  a	  vital	  part	  of	  the	  mission	  of	  Evergreen.	  	  
§ They	  stated	  that	  another	  language	  is	  beneficial	  and	  that	  it	  is	  teaching	  students	  to	  be	  proud	  

of	  their	  own	  culture.	  
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§ The	  ESL	  teachers	  spoke	  about	  the	  focus	  on	  language	  and	  that	  teaching	  Spanish	  gives	  the	  
ESL	  students	  a	  chance	  to	  shine.	  

	  
Classroom	  observations:	  

§ The	  evaluator	  observed	  one	  Spanish	  lesson	  where	  children	  were	  learning	  the	  Spanish	  
words	  for	  various	  emotions.	  

§ The	  second	  language	  was	  not	  observed	  integrated	  into	  any	  other	  lessons.	  
	  
Classroom	  lessons	  and	  assessments	  /	  school	  documents	  submitted:	  

§ Spanish	  is	  taught	  in	  all	  grade	  levels.	  
§ Lesson	  plans	  reveal	  that	  Spanish	  instruction	  is	  similar	  to	  instruction	  in	  other	  areas	  

following	  a	  workshop	  model.	  	  
§ Spanish	  lessons	  were	  integrated	  into	  the	  environmental	  education	  curriculum.	  	  
§ A	  brief	  explanation	  of	  the	  Spanish	  program	  was	  included	  in	  the	  teachers’	  manual.	  The	  

same	  information	  is	  included	  in	  the	  parents’	  guide.	  	  
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Evaluation	  Question	  6:	  
How	  well	  is	  Hispanic	  history	  and	  culture	  integrated	  into	  the	  curriculum?	  

	  
Findings:	  
	  
There	  is	  very	  little	  evidence	  from	  the	  data	  collected	  that	  Spanish	  history	  and	  culture	  is	  integrated	  
into	  the	  curriculum.	  This	  suggests	  a	  need	  for	  integration.	  
	  
Classroom	  Lessons	  and	  Assessments	  /	  School	  documents	  submitted:	  
No	  evidence	  of	  attention	  to	  Spanish	  culture.	  
	  
Classroom	  Observations:	  
No	  evidence	  revealed	  
	  
Interactions	  with	  students:	  
No	  evidence	  revealed	  
	  
Interactions	  with	  parents:	  
No	  evidence	  revealed	  
	  
Interactions	  with	  Evergreen	  staff:	  

§ Teachers	  stated	  that	  they	  added	  units	  about	  South	  America	  into	  the	  Kindergarten	  
curriculum.	  

§ It	  is	  important	  for	  us	  tot	  tech	  cultural	  differences.	  
	  
Photos:	  
No	  evidence	  revealed	  
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Evaluation	  Question	  7:	  
How	  do	  the	  arts	  and	  physical	  education	  programs	  enrich	  the	  school?	  

	  
Findings	  
	  
Explicit	  connections	  can	  be	  seen	  between	  the	  visual	  Arts	  curriculum	  and	  the	  Evergreen	  Mission	  
component	  related	  to	  respect	  for	  the	  environment.	  Art	  projects	  also	  reveal	  connections	  to	  
science	  and	  social	  studies	  curriculum.	  	  
	  
Student	  and	  parents	  value	  the	  music	  instruction	  and	  consider	  it	  a	  bonus.	  
	  
The	  physical	  education	  curriculum	  supports	  other	  curriculum	  areas	  and	  another	  mission	  
component,	  healthy	  life	  choices.	  
	  
Supporting	  Evidence	  and	  Representative	  Examples	  

	  

	  
Art	  is	  connected	  to	  other	  curriculum	  areas.	  	  

	  
	  

Interactions	  with	  students:	  
§ The	  first	  place	  that	  the	  student	  tour	  guides	  showed	  the	  evaluator	  was	  the	  art	  gallery.	  
§ Students	  shared	  their	  thoughts	  about	  the	  music	  program:	  

“We	  have	  violin	  here”	  while	  passing	  the	  music	  room.	  
“In	  second	  grade	  they	  play	  violin	  and	  in	  first	  grade	  they	  play	  flute.”	  
“The	  best	  thing	  is	  we	  get	  to	  experience	  how	  to	  play	  it.”	  

§ Students	  explained	  that	  in	  gym	  the	  “travel	  the	  world”	  and	  that	  they	  travel	  based	  on	  how	  
much	  exercise	  they	  do.	  They	  are	  currently	  traveling	  down	  the	  East	  coast	  headed	  toward	  
Disney	  world.	  

§ Student	  tour	  guides	  described	  the	  jump	  for	  the	  heart	  program	  that	  benefits	  children	  with	  
heart	  ailments.	  

§ Students	  explained	  that	  the	  gym	  teacher	  is	  teaching	  them	  about	  the	  muscles	  in	  the	  body.	  
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Interactions	  with	  parents:	  

§ Music	  and	  art	  programs	  were	  mentioned	  in	  both	  focus	  groups	  as	  a	  plus.	  
§ Parents	  stated:	  

“A	  lot	  of	  schools	  don’t	  have	  music	  until	  the	  third	  grade.”	  
”She	  gets	  to	  play	  violin.	  She	  wouldn’t	  get	  that	  in	  another	  school.	  

	  
Interactions	  with	  Evergreen	  staff:	  

§ The	  art	  teacher	  supports	  the	  curriculum	  with	  art	  projects.	  She	  also	  stated:	  “I’m	  a	  big	  fan	  of	  
art,	  but	  I’m	  a	  bigger	  fan	  of	  books.	  Books	  are	  a	  pathway	  to	  creativity	  –	  they	  serve	  the	  same	  
purpose.”	  

	  
Classroom	  Observations:	  

§ One	  lesson	  observed	  was	  an	  art	  lesson	  that	  guided	  children	  in	  designing	  an	  earth	  day	  
poster	  that	  communicated	  a	  message	  about	  the	  earth.	  

	  
Classroom	  lessons	  and	  assessments	  /	  School	  documents	  submitted:	  

§ All	  students	  participate	  in	  art	  and	  physical	  education.	  
§ Art	  has	  been	  integrated	  into	  the	  environmental	  education	  program.	  
§ The	  physical	  education	  program	  includes	  a	  home	  physical	  challenge.	  	  	  
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Evaluation	  Question	  8:	  
To	  what	  extent	  does	  the	  school	  environment	  and	  curriculum	  	  

support	  healthy	  life	  choices?	  

	  
Findings	  
	  
The	  school	  supports	  a	  healthy	  lifestyle	  through	  its	  physical	  education	  program	  and	  	  by	  providing	  
healthy	  and	  nutritious	  food.	  	  For	  the	  most	  part,	  parents	  value	  the	  healthy	  diet	  provided	  for	  their	  
children	  and	  believe	  it	  is	  a	  benefit.	  	  
	  
Supporting	  Evidence	  and	  Representative	  Examples	  

	  
	  

	  	  	  	  	  	  	  	   	  
Students	  use	  their	  marvelous	  muscles	  to	  exercise	  in	  order	  to	  “travel”	  the	  country.	  

	  
Interactions	  with	  parents:	  

§ Parents	  stated	  that:	  
“The	  food	  is	  very	  healthy.”	  
“There	  are	  no	  sweets	  or	  sugar.”	  
“They	  give	  healthy	  snacks	  and	  return	  too	  sweet	  snacks.”	  
“They	  take	  care	  of	  allergies.”	  
“The	  lunch	  here	  is	  way	  better	  than	  the	  public	  school.”	  

§ One	  parent	  explained,	  “The	  students	  are	  learning	  to	  eat	  healthy,	  but	  sometimes	  it	  its	  too	  
healthy	  and	  they	  don’t	  eat.	  It	  is	  a	  strength	  and	  a	  weakness	  because	  sometimes	  he	  is	  
starving	  when	  he	  comes	  home	  because	  it	  is	  too	  healthy.”	  

	  
Classroom	  lessons	  and	  assessments	  /	  school	  documents:	  

§ The	  parent	  manual	  includes	  a	  section	  on	  health	  and	  safety	  policies.	  This	  section	  includes	  
information	  regarding	  sleep,	  snacking,	  food,	  exercise,	  watching	  TV	  and	  attitude.	  	  

§ The	  physical	  education	  program	  includes	  a	  home	  physical	  challenge	  where	  students	  
monitor	  their	  fitness.	  
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Evaluation	  Question	  9:	  
To	  what	  extent	  does	  the	  school	  environment	  and	  curriculum	  reflect	  commitment	  

to	  environmental	  education?	  

	  
Findings:	  
	  
The	  written	  and	  taught	  curriculum	  indicates	  that	  there	  is	  a	  strong	  commitment	  to	  environmental	  
education.	  
	  
Supporting	  Evidence	  and	  Representative	  Examples	  
	  

	  

	  
	  
	  
This	  student	  is	  just	  beginning	  to	  design	  a	  poster	  as	  a	  ‘steward’	  of	  the	  earth,	  after	  looking	  at	  

examples	  provided	  by	  the	  teacher.	  
	  
Interactions	  with	  students:	  

§ Student	  tour	  guides	  were	  able	  to	  describe	  the	  recycle,	  reduce	  and	  reuse	  curriculum	  and	  
provided	  specific	  examples	  of	  how	  they	  respect	  the	  environment,	  including	  packing	  lunch	  
in	  reusable	  containers,	  turning	  lights	  off,	  reusing	  water	  bottles.	  

	  
Interactions	  with	  Evergreen	  staff:	  

§ Teachers	  described	  respect	  for	  the	  environment	  as	  “happening.”	  	  
§ Teachers	  said:	  	  

“We	  focus	  on	  going	  green	  and	  we	  recycle	  every	  day.”	  	  
“We	  don’t	  just	  tell	  them.	  They	  are	  seeing	  it	  in	  the	  classroom	  -‐	  Teachers	  use	  cereal	  boxes	  or	  
jars.	  They	  are	  seeing	  that	  teachers	  use	  recycled	  things	  and	  seeing	  that	  they	  are	  useful”	  
“We	  have	  jobs…recycling	  technician,	  whose	  job	  is	  to	  collect	  plastic	  containers,	  rinse	  them	  
and	  then	  put	  them	  m	  the	  appropriate	  box.	  

§ Teachers	  reported	  that	  in	  Kindergarten	  they	  made	  their	  own	  recycled	  paper	  and	  then	  
wrote	  their	  stories	  on	  it,	  and	  they	  wrote	  how	  to	  recycle	  paper.	  
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Classroom	  Observations:	  
§ One	  lesson	  observed	  was	  an	  art	  lesson	  that	  guided	  children	  in	  designing	  and	  earth	  day	  

poster	  that	  communicated	  a	  message	  about	  the	  earth.	  
§ The	  school	  day	  began	  with	  the	  school	  promise	  to	  respect	  self,	  others	  and	  the	  earth.	  

	  
Classroom	  Lessons	  and	  Assessments	  /	  School	  documents	  submitted:	  

§ A	  separate	  environmental	  education	  curriculum	  has	  been	  developed	  for	  all	  grade	  levels.	  
§ Lessons	  within	  these	  units	  are	  focused	  on	  curriculum	  across	  disciplines	  –	  math,	  social	  

studies,	  science,	  art.	  
§ Units	  of	  study	  require	  students	  to	  apply	  their	  knowledge	  for	  example,	  recycling	  items.	  	  
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Evaluation	  Question	  10	  and	  11:	  
What	  instructional	  strategies	  do	  teachers	  use?	  

How	  well	  are	  teachers	  planning	  for	  and	  using	  the	  workshop	  model?	  

	  
Findings	  
	  
Classroom	  observations,	  photos	  and	  analysis	  of	  documents	  reveal	  that	  teachers	  are	  using	  a	  wide	  
variety	  of	  research-‐based	  instructional	  strategies	  and	  that	  they	  consistently	  plan	  for	  and	  use	  the	  
workshop	  model.	  
	  

Supporting	  Evidence	  and	  Representative	  Examples	  
	  

	  
	  

Modeling	  by	  teachers	  was	  consistently	  observed	  and	  word	  walls	  appear	  	  
in	  all	  subject	  areas	  in	  all	  classrooms.	  

	  
Classroom	  Observations:	  (10	  0bservations	  ranging	  from	  5	  minutes	  to	  20	  minutes	  during	  literacy	  
block)	  
	  

§ Teachers	  were	  observed	  using	  workshop	  model	  elements	  including	  the	  mini	  lesson,	  	  
modeling	  /	  demonstration,	  turn	  and	  talk,	  guided	  practice	  (pairs	  and	  groups),	  sharing	  and	  
independent	  work.	  

§ Teachers	  used	  the	  Smart	  board	  for	  	  
-‐ modeling	  
-‐ showing	  models	  
-‐ delivering	  content	  
-‐ introducing	  vocabulary	  
-‐ questioning	  
	  

Photos:	  
§ Photos	  revealed	  a	  “print	  rich”	  environment	  and	  a	  variety	  of	  instructional	  strategies:	  
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10	  photos	  of	  different	  word	  walls	  
6	  photos	  reveal	  modeling	  or	  the	  use	  of	  models	  
6	  photos	  reveal	  the	  use	  of	  criteria	  charts/process	  checklists	  
4	  photos	  revealed	  rubrics	  
3	  word	  walls	  focused	  on	  question	  words	  and	  types	  of	  questions	  
3	  photos	  revealed	  the	  use	  of	  concept	  maps	  

	  
Classroom	  Lessons	  and	  Assessments	  /	  School	  documents	  submitted:	  

§ Lesson	  plans	  indicated	  the	  use	  of	  a	  variety	  of	  instructional	  strategies	  including	  direct	  
instruction,	  modeling,	  turn	  and	  talk,	  facilitating	  students	  during	  independent	  and	  group	  
practice.	  

§ Student	  work	  includes	  drafts	  with	  teacher	  feedback	  indicating	  the	  feedback	  process	  as	  an	  
instructional	  strategy.	  	  

§ The	  workshop	  model	  is	  explicitly	  built	  into	  reading	  and	  writing	  lesson	  plans.	  Lesson	  plans	  
varied	  slightly	  but	  included	  categories	  such	  as	  connection,	  teaching	  point,	  turn	  and	  talk,	  
model,	  direction	  and	  demonstration.	  	  

§ Content	  area	  lessons	  varied	  slightly	  but	  also	  included	  the	  teaching	  point,	  materials,	  
vocabulary,	  connection,	  procedure,	  and	  active	  engagement.	  

§ Students	  seem	  to	  have	  engaged	  in	  the	  workshop	  model	  as	  evidenced	  through	  the	  drafts	  
and	  teacher	  feedback.	  	  

§ Instructional	  strategies	  and	  the	  workshop	  model	  are	  clearly	  and	  specifically	  outlined	  and	  
explained	  in	  the	  teachers’	  manual.	  	  
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Evaluation	  Question	  12:	  
To	  what	  extent	  does	  the	  curriculum	  reflect	  a	  commitment	  to	  	  

“respect	  for	  self,	  others	  and	  the	  environment”?	  

	  
Findings	  
	  
There	  is	  a	  strong	  commitment	  to	  the	  ideal	  of	  “respect	  for	  self,	  others	  and	  the	  environment”	  at	  
Evergreen	  Charter	  School.	  Students	  are	  respectful	  to	  each	  other	  and	  to	  adults	  and	  can	  describe	  
and	  explain	  what	  they	  have	  learned	  about	  conserving	  the	  environment.	  It	  seems	  that	  this	  
learning	  comes	  from	  the	  modeling	  and	  the	  embodiment	  of	  these	  ideals.	  
	  

Supporting	  Evidence	  and	  Representative	  Examples	  
	  

	  	  	  	  	  	  	   	  
	  
Expectations	  for	  how	  to	  treat	  others	  are	  clear	  and	  explicit	  at	  Evergreen.	  	  Teachers	  use	  a	  
green-‐yellow-‐red	  monitoring	  system	  to	  help	  students	  to	  see	  how	  they	  are	  doing	  in	  terms	  of	  

behavior.	  These	  “ratings”	  are	  shared	  with	  parents	  every	  day.	  
	  
Interactions	  with	  students:	  

§ Students	  regularly	  said,	  “excuse	  me	  and	  “thank	  you”	  during	  the	  tour.	  	  
§ Students	  took	  turns	  speaking	  and	  did	  not	  “speak	  over”	  each	  other.	  
§ Students	  referred	  to	  Evergreen	  staff	  members	  respectfully.	  
§ Students	  complimented	  the	  work	  of	  other	  students.	  
§ Students	  were	  able	  to	  describe	  the	  recycle,	  reduce	  and	  reuse	  curriculum	  and	  provided	  

specific	  examples	  of	  how	  they	  respect	  the	  environment,	  including	  packing	  lunch	  in	  
reusable	  containers,	  turning	  lights	  off,	  reusing	  water	  bottles.	  

§ Students	  described	  the	  school	  effort	  to	  raise	  money	  for	  children	  with	  failing	  hearts	  and	  for	  
victims	  of	  the	  tsunami	  in	  Japan.	  

	  
Interactions	  with	  Evergreen	  staff:	  
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§ When	  asked	  about	  the	  school	  mission,	  teachers	  spoke	  first	  about	  fostering	  respect,	  
especially	  respect	  for	  other	  cultures.	  	  

§ Teachers	  highlighted	  their	  efforts	  to	  teach	  children	  to	  work	  together	  in	  groups	  and	  to	  
“learn	  how	  to	  get	  along	  with	  others.”	  

§ One	  teacher	  described	  that	  teachers	  work	  to	  bridge	  the	  gap	  between	  the	  African	  
American	  and	  Hispanic	  communities	  represented	  in	  the	  student	  body	  and	  that	  they	  work	  
to	  dispel	  “preconceived	  notions	  about	  the	  other”	  and	  to	  teach	  mutual	  respect.	  

§ Respect	  for	  the	  environment	  was	  also	  described	  as	  “happening.”	  Teachers	  said,	  “We	  focus	  
on	  going	  green	  and	  we	  recycle	  every	  day.”	  “We	  don’t	  just	  tell	  them.	  They	  are	  seeing	  it	  in	  
the	  classroom	  -‐	  Teachers	  use	  cereal	  boxes	  or	  jars.	  They	  are	  seeing	  that	  teachers	  use	  
recycled	  things	  and	  seeing	  that	  they	  are	  useful.”	  

§ One	  teacher	  said,	  “We	  have	  jobs…recycling	  technician,	  whose	  job	  is	  to	  collect	  plastic	  
containers,	  rinse	  them	  and	  then	  put	  them	  m	  the	  appropriate	  box.”	  

	  
Parent	  Focus	  Groups:	  

§ Parents	  spoke	  about	  a	  strong	  behavior	  system	  and	  described	  the	  red,	  yellow,	  green	  
approach	  discipline.	  

§ Parents	  stated:	  
“Kids	  respect	  each	  other.”	  
“Kids	  are	  well	  behaved.”	  

§ One	  parent	  said,	  “I	  want	  to	  emphasize	  how	  they	  teach	  the	  students	  to	  be	  respectful	  and	  
polite.	  I’ve	  never	  seen	  a	  school	  with	  kids	  that	  are	  so	  nice	  and	  respectful.”	  and	  another	  
parent	  added,	  “not	  only	  to	  adults	  but	  to	  each	  other.”	  
	  

Classroom	  Lessons	  and	  Assessments	  /	  School	  documents	  submitted:	  
• Students	  complete	  a	  “Getting	  Along	  with	  Others	  Self	  Assessment”	  (Conflict	  Resolution,	  

Peer	  Mediator)	  –	  description	  of	  behaviors	  with	  continuum	  i.e.	  negative	  attitude/positive	  
attitude;	  three	  areas	  for	  improvement	  and	  a	  plan	  for	  improving	  them.	  	  

• The	  environmental	  education	  program	  is	  built	  around	  the	  concept	  of	  respect	  for	  the	  
Earth.	  	  

• The	  parent	  guide	  contains	  information	  regarding	  peacemaking	  and	  conflict	  resolution,	  as	  
well	  as	  appropriate	  and	  inappropriate	  conduct,	  supporting	  the	  idea	  of	  respectful	  behavior	  
and	  actions.	  	  
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Conclusions	  and	  Recommendations	  
	  
The	  purpose	  of	  this	  audit	  was	  to	  1)	  assess	  the	  alignment	  of	  the	  school	  environment	  and	  

the	  current	  curriculum,	  instruction	  and	  assessment	  to	  the	  Evergreen	  Charter	  School	  mission,	  2)	  
identify	  the	  current	  strengths	  and	  needs	  in	  curriculum,	  instruction	  and	  assessment,	  and	  3)	  
suggest	  possible	  entry	  points	  for	  staff	  development	  to	  address	  identified	  needs.	  

Overall,	  the	  Evergreen	  mission	  is	  alive	  and	  evident	  in	  the	  school	  –	  in	  its	  curriculum,	  
instruction,	  assessment	  and	  environment.	  	  The	  chart	  below	  provides	  our	  assessment	  of	  
alignment	  and	  identification	  of	  strengths	  and	  needs	  by	  mission	  component.	  All	  but	  two	  areas	  
show	  strong	  alignment.	  	  The	  two	  areas	  that	  emerge	  as	  having	  moderate	  alignment	  are	  alignment	  
to	  NYS	  learning	  Standards	  and	  differentiation	  of	  instruction	  and	  assessment.	  	  It	  is	  in	  these	  areas	  
that	  professional	  development	  could	  support	  the	  school.	  
Alignment	  Key:	  Green	  indicates	  strong	  alignment.	  Orange	  indicates	  moderate	  alignment.	  

	   Conclusions	  and	  Recommendations	  
Mission	  component:	  
	  
ECS	  will	  ensure	  that	  students	  
of	  varied	  cultural	  and	  social	  
backgrounds	  and	  different	  
ability	  levels	  achieve	  their	  
academic	  potential	  while	  
developing	  a	  positive	  sense	  
of	  self-‐worth.	  	  
	  
Evaluation	  questions:	  

1. How	  does	  the	  school	  
and	  curriculum	  foster	  
a	  positive	  sense	  of	  self	  
worth?	  

2. What	  is	  the	  nature	  
and	  quality	  of	  
differentiation	  in	  the	  
classroom?	  	  

	  
	  

There	  is	  strong	  alignment	  to	  this	  part	  of	  the	  Evergreen	  
mission.	  	  
	  

§ Evergreen	  Charter	  School	  places	  high	  importance	  on	  the	  
well-‐being	  of	  the	  child,	  and	  on	  fostering	  an	  emotionally	  
healthy	  child	  with	  a	  positive	  sense	  of	  self	  worth.	  	  

§ Teachers	  are	  aware	  of	  the	  need	  to	  differentiate,	  are	  
explicitly	  planning	  for	  it	  and	  are	  practicing	  some,	  but	  not	  
all	  forms	  of	  differentiation.	  	  

	  
Needs/next	  Steps:	  
There	  is	  a	  need	  to	  deepen	  understanding	  differentiation	  as	  well	  
as	  to	  develop	  shared	  expectations	  about	  how	  to	  best	  differentiate	  
so	  that	  it	  can	  be	  applied	  equitably.	  
	  
There	  is	  a	  need	  to	  examine	  strategies	  for	  differentiation	  as	  many	  
of	  the	  strategies	  listed	  in	  lessons	  are	  repeated	  again	  and	  again.	  
	  
Further	  work	  in	  differentiating	  assessment	  would	  allow	  teachers	  
to	  better	  plan	  for	  differentiated	  instruction.	  
	  
Differentiation	  is	  not	  included	  in	  the	  teachers’	  manual.	  If	  
differentiation	  is	  as	  important	  as	  the	  workshop	  model,	  space	  
should	  be	  devoted	  to	  expectations	  regarding	  differentiation	  in	  
the	  same	  manner	  as	  given	  to	  balanced	  literacy.	  	  
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	   Conclusions	  and	  Recommendations	  
Mission	  component:	  
	  
ECS	  will	  foster	  individual	  
growth	  and	  development	  
through	  the	  implementation	  
of	  a	  challenging	  and	  
comprehensive	  educational	  
program	  that	  emphasizes	  
mastery	  of	  a	  quality	  K-‐5	  core	  
curriculum	  that	  is	  aligned	  to	  
the	  New	  York	  State	  Learning	  
Standards	  and	  based	  on	  New	  
York	  State	  curricula	  
guidelines.	  
	  
Evaluation	  questions:	  
	  

3. How	  well	  aligned	  to	  
the	  NYS	  Learning	  
Standards	  is	  the	  
curriculum,	  
instruction	  and	  
assessment?	  

	  
4. How	  rigorous	  and	  

challenging	  is	  
curriculum,	  
instruction	  and	  
assessment?	  

There	  is	  moderate	  alignment	  to	  this	  part	  of	  the	  Evergreen	  
mission.	  
	  

§ While	  there	  is	  alignment	  (internal	  coherence)	  of	  
instruction	  to	  learning	  targets,	  curriculum	  and	  instruction	  
is	  aligned	  very	  generally	  to	  the	  NYS	  2005	  standards,	  but	  
not	  to	  specific	  performance	  indicators.	  	  

§ It	  is	  difficult	  to	  determine	  alignment	  of	  tests	  to	  standards	  
as	  only	  one	  grade	  level	  provided	  a	  test	  blueprint.	  	  

§ Alignment	  is	  sometimes	  explicit,	  but	  not	  always.	  	  
§ The	  lack	  of	  mention	  of	  NYS	  standards	  across	  all	  

stakeholder	  groups	  may	  indicate	  that	  they	  do	  not	  play	  a	  
prominent	  role	  in	  design	  or	  discussion	  of	  curriculum.	  

§ Overall,	  curriculum,	  instruction	  and	  assessment	  is	  fairly	  
rigorous.	  	  There	  is	  evidence	  that	  teachers	  ask	  students	  to	  
use	  various	  types	  of	  knowledge,	  with	  the	  exception	  of	  
metacognitive	  knowledge.	  	  Various	  cognitive	  processes	  
are	  evident,	  with	  greater	  evidence	  on	  remembering,	  
understanding	  and	  application.	  	  
	  

Needs/Next	  Steps:	  
	  
All	  curriculum,	  instruction	  and	  assessment	  needs	  to	  be	  aligned	  to	  
the	  (new)	  New	  York	  Common	  Core	  State	  Standards.	  These	  
standards	  have	  been	  designed	  to	  support	  the	  teaching	  of	  reading	  
and	  writing	  in	  the	  content	  areas	  which	  means	  that	  curriculum,	  
instruction	  and	  assessment	  in	  content	  area	  subjects	  will	  require	  
alignment	  to	  Common	  Core	  State	  Standards	  for	  Literacy.	  
	  
Curriculum	  mapping	  using	  the	  Common	  Core	  State	  Standards	  
will	  support	  further	  integration	  and	  design	  of	  the	  Evergreen	  
curriculum.	  
	  
Rubrics	  need	  to	  be	  reevaluated	  to	  determine	  alignment	  and	  to	  
reflect	  the	  scaffolding	  found	  in	  standards.	  
	  
Teachers	  would	  benefit	  from	  the	  purposeful	  examination	  of	  
Bloom’s	  Taxonomy	  or	  another	  framework	  for	  examining	  
thinking	  so	  that	  thinking	  demand	  can	  be	  intentionally	  
incorporated	  into	  lesson	  and	  assessment	  design.	  
	  
Students	  would	  benefit	  from	  learning	  experiences	  that	  allowed	  
them	  to	  deepen	  their	  understanding	  and	  ability	  to	  use	  
metacognitive	  knowledge	  and	  to	  reflect	  on	  their	  learning.	  The	  
use	  of	  process	  assessments	  would	  support	  this.	  
	  
Teachers	  and	  students	  would	  benefit	  from	  continued	  work	  on	  
questioning	  strategies	  to	  support	  thinking	  in	  various	  contexts.	  
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Mission	  Component:	  
	  
Instruction	  in	  a	  second	  
language,	  i.e.	  Spanish,	  and	  
integration	  of	  content	  regarding	  
Hispanic	  history	  and	  culture	  
will	  be	  important	  parts	  of	  ECS’	  
curriculum.	  
	  
Evaluation	  Questions:	  
	  
5.	  How	  is	  a	  second	  language	  
incorporated	  into	  the	  school?	  
	  
6.	  How	  well	  is	  Hispanic	  history	  
and	  culture	  integrated	  into	  the	  
curriculum?	  
	  

There	  is	  moderate	  alignment	  to	  this	  part	  of	  the	  Evergree	  
mission	  because	  while	  instruction	  in	  a	  second	  language	  
is	  strong,	  Hispanic	  history	  and	  culture	  is	  hardly	  
evidenced.	  
	  

§ All	  students	  have	  instruction	  in	  speaking	  Spanish	  and	  
there	  is	  evidence	  that	  they	  are	  using	  the	  language	  
outside	  of	  school.	  This	  instruction	  is	  highly	  valued	  by	  
students,	  parents	  and	  teachers.	  	  

§ There	  is	  very	  little	  evidence	  from	  the	  data	  collected	  
that	  Spanish	  history	  and	  culture	  is	  integrated	  into	  the	  
curriculum.	  This	  suggests	  a	  need	  for	  integration.	  

	  
Needs/Next	  Steps:	  
It	  would	  be	  helpful	  to	  develop	  curriculum	  maps	  for	  all	  
content	  areas,	  at	  each	  grade	  level	  to	  see	  where	  Hispanic	  
history	  and	  culture	  could	  naturally	  be	  connected	  and	  
emphasized,	  and	  where	  language	  instruction	  might	  be	  
integrated.	  
	  
	  

	  
The	  school	  will	  feature	  enriched	  
arts	  and	  physical	  education	  
programs,	  and	  it	  will	  foster	  
healthy	  life	  choices	  within	  a	  
child-‐centered	  school	  
environment	  that	  places	  a	  
premium	  on	  environmental	  
education	  and	  conservation	  of	  
resources.	  
	  
7. How	  do	  the	  arts	  and	  physical	  

education	  programs	  enrich	  
the	  school?	  

8. To	  what	  extent	  does	  the	  
school	  environment	  and	  
curriculum	  support	  healthy	  
life	  choices?	  

9.	  	  	  To	  what	  extent	  does	  the	  
school	  environment	  and	  
curriculum	  reflect	  commitment	  
to	  environmental	  education?	  

There	  is	  a	  strong	  alignment	  to	  this	  component	  of	  the	  
Evergreen	  mission.	  
	  

§ The	  visual	  arts	  and	  performing	  arts	  enrich	  curriculum	  
and	  are	  valued	  by	  all	  stakeholders.	  

§ The	  physical	  education	  curriculum	  supports	  other	  
curriculum	  areas	  and	  promotes	  healthy	  life	  choices.	  

§ The	  school	  supports	  a	  healthy	  lifestyle	  by	  providing	  
healthy	  and	  nutritious	  food.	  	  

	  
§ The	  written	  and	  taught	  curriculum	  indicates	  that	  

there	  is	  a	  strong	  commitment	  to	  environmental	  
education.	  

	  
Needs/Next	  Steps:	  
Curriculum	  maps	  could	  allow	  teachers	  to	  build	  upon	  natural	  
connections	  between	  content	  and	  these	  programs.	  	  
	  

	  

	  
ECS	  will	  use	  a	  balanced	  
instructional	  approach	  and	  

There	  is	  a	  strong	  alignment	  to	  this	  component	  of	  the	  
Evergreen	  mission.	  
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employ	  a	  workshop	  delivery	  
model.	  
	  

10. What	  instructional	  
strategies	  do	  teachers	  use?	  	  

11. How	  well	  are	  teachers	  
planning	  for	  and	  using	  the	  
workshop	  model?	  

	  

	  
Teachers	  are	  using	  a	  wide	  variety	  of	  research-‐based	  
instructional	  strategies	  and	  that	  they	  consistently	  plan	  for	  
and	  use	  the	  workshop	  model.	  
	  
Next	  Steps:	  	  
Teachers	  should	  continue	  to	  use	  these	  instructional	  
approaches.	  

The	  school	  promotes:	   respect	   for	  
self,	   respect	   for	   others	   and	  
respect	  for	  the	  environment.	  	  
	  

12.	  To	  what	  extent	  does	  
the	  school	  and	  curriculum	  
reflect	  a	  commitment	  to	  
“respect	  for	  self,	  others	  
and	  the	  environment”?	  

	  

There	  is	  a	  strong	  alignment	  to	  this	  component	  of	  the	  
Evergreen	  mission.	  
	  
There	  is	  a	  strong	  commitment	  to	  the	  ideal	  of	  “respect	  for	  
self,	  others	  and	  the	  environment”	  at	  Evergreen	  Charter	  
School.	  	  
	  
Students	  are	  respectful	  to	  each	  other	  and	  to	  adults	  and	  can	  
describe	  and	  explain	  what	  they	  have	  learned	  about	  
conserving	  the	  environment.	  It	  seems	  that	  this	  learning	  
comes	  from	  the	  modeling	  and	  the	  embodiment	  of	  these	  
ideals.	  
	  
Next	  Steps:	  
Evergreen	  charter	  School	  might	  consider	  adopting	  or	  
designing	  a	  formal	  character	  education	  program.	  As	  the	  
school	  grows,	  peer	  mediation	  and	  student	  leadership	  
programs	  will	  further	  support	  this	  component	  of	  the	  
mission.	  
 
The school might benefit from being connected with 
TerraCycle.  
	  
	  
	  

	  
	  
Suggested	  entry	  points	  for	  staff	  development:	  	  
	  
We	  recommend	  that	  the	  faculty	  at	  Evergreen	  engage	  in	  a	  job	  embedded	  staff	  
development	  program	  that	  focuses	  on	  the	  following	  outcomes:	  
Deepen	  faculty	  understanding	  of	  and	  ability	  to	  use	  the	  NYS	  Common	  core	  standards	  
by:	  	  

• engaging	  in	  gap	  analysis	  and/or	  curriculum	  mapping	  to	  identify	  	  current	  
strengths	  and	  needs	  in	  terms	  of	  alignment	  to	  the	  new	  standards	  

• revising	  curriculum	  for	  explicit	  alignment	  	  
• designing	  lessons,	  assessments	  and	  rubrics	  that	  explicitly	  align	  to	  the	  

standards	  
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• designing	  authentic	  assessments	  for	  all	  curricular	  areas	  
• revising	  curriculum	  for	  integration	  of	  literacy	  across	  disciplines	  as	  well	  as	  

integration	  of	  Hispanic	  history	  and	  culture	  
Deepen	  faculty	  understanding	  and	  use	  of	  differentiated	  instruction	  and	  assessment	  
by:	  

• exploring	  differentiation	  of	  content,	  products	  and	  processes	  
• identifying	  current	  strengths	  and	  needs	  through	  self-‐assessment	  
• designing	  lessons	  and	  assessment	  that	  apply	  differentiation	  strategies	  

equitably	  
• monitoring	  and	  assessing	  the	  effectiveness	  of	  lessons	  and	  assessment	  so	  that	  

revision	  is	  strategic	  
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Appendix	  A:	  Primary	  Documents	  Analyzed	  
	  
324	  primary	  documents	  total	  
	  
	  Lessons:	  144	  

• 30	  kindergarten	  lessons	  
• 13	  first	  grade	  lesson	  plans	  
• 82	  second	  grade	  lesson	  plans	  
• 3	  AIS	  lessons	  
• 11	  Art	  lessons	  
• 3	  Spanish	  lessons	  
• 2	  physical	  education	  lessons	  

	  	  
Class	  assessments:	  28	  

• 8	  kindergarten	  tests	  
• 6	  first	  grade	  tests	  
• 6	  second	  grade	  tests	  
• 1	  second	  grade	  performance	  task	  	  
• 7	  Spanish	  assessments	  	  

	  
	  Rubrics,	  checklists,	  and	  scoring	  guides:	  38	  	  

• 9	  	  kindergarten	  record	  sheets	  
• 7	  first	  grade	  record	  sheets	  	  
• 13	  second	  grade	  record	  sheets	  	  
• 6	  Spanish	  record	  sheets	  
• 1	  kindergarten	  checklists	  
• 3	  first	  grade	  rubrics	  	  
• 1	  second	  grade	  rubric	  
• 1	  art	  rubric	  

	  
	  Samples	  of	  student	  work:	  90	  

• 11	  pieces	  of	  kindergarten	  student	  work	  	  
• 43	  pieces	  of	  first	  grade	  student	  work	  	  
• 36	  pieces	  of	  second	  grade	  student	  work	  	  

	  
Curriculum	  Documents:	  13	  

• 3	  kindergarten	  curriculum	  maps	  
• 3	  first	  grade	  curriculum	  maps	  
• 3	  second	  grade	  curriculum	  maps	  	  
• 1	  physical	  education	  map	  
• 1	  physical	  education	  take-‐home	  unit	  
• Spanish	  Unit	  of	  Study	  
• Environmental	  Education	  Curriculum	  	  

	  
School/Programming	  Documents:	  11	  

• 6	  schedules	  
• 1	  club	  sheet	  
• Behavioral	  self-‐assessment	  
• Teachers’	  Manual	  
• Parents’	  Manual	  (English	  and	  Spanish)	  
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