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INTRODUCTION AND OVERVIEW
New York State Report Card

Evergreen Charter School’s first year accomplishments can be viewed on the New York State
Report Card 2009-10 website:

https://www.nystart. gov/publicweb/School.do?county=NASSAU&district=&school=280201860
947 &vear=2010

Evergreen Charter school has successfully completed its second year of educating children
primarily from the Hempstead community. This year the school opened on September 7 with
two kindergarten, two first grade and two second grade classes; a total of 150 students. On the
first day of school, we were fully staffed. At Evergreen Charter School, we cultivate in our
students the knowledge, skills, and character necessary to succeed academically; embrace
responsibility to self, parents, and the community; and a desire to protect our Earth resources.
Evergreen Charter School (ECS) has a board of trustees that provides oversight of the school in
all areas. We have monthly public meetings and the school community is notified via our school

calendar, monthly reminders, and the Hempstead weekly newspaper publication.

Student Population

Our students come predominantly from the Hempstead School District. However, we have

students from thirteen nearby districts. The breakdown is as follows:

District Number of Students

Hempstead 108

Uniondale 15

@)

Roosevelt

Baldwin

Valley Stream #24

Valley Stream # 30

Elmont

Malverne

New York City

East Meadow

Freeport

Lynbrook

West Hempstead
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Westbury




Evergreen Charter School reflects the Hempstead community in its ethnic composition. Our
ethnic population is as follows: 57% Hispanic, 41% black, 1% white and 1% Asian. Also,
84.67% of our students were eligible for free or reduced meals. A total of 37% of our students
were English language learners, 3% were recent immigrants, and 5% had individualized -

education plans.

Staff
ECS staff is comprised of talented, dedicated, highly qualified individuals who share the school’s

mission and vision and work diligently to meet the needs of our students and their families. Their
strong commitment to achieving the school’s mission is evident throughout the school as we
move into our third year. This year the instructional and administrative staff was comprised of

68% Hispanic, 16% black and 16% white.

Our kindergarten classes have a maximum of 25 students. A lead teacher and a teacher assistant
were assigned to each kindergarten classroom. Our first and second grade classes are also
comprised of 25 students to a teacher. A teacher assistant was added this year to support both
first grade classes. The lead teachers are certified and have at least three years of teaching
experience. In our second year of operation, ECS employed a principal, an administrative
assistant, one (1) director of finance and operations, six (6) classroom teachers, three (3)
teaching assistants, a reading specialist, a special education specialist, an ESL specialist, a
Spanish specialist, a 0.5 art teacher, 0.7 physical education teacher, a school nurse and a social
worker. Our support personnel included a supervisor of facilities, one full time and one part time
custodians, five (5) part-time school aides to supervise meals and recess periods, and a part-time

and full-time chef.

Our Vision

ECS’ vision is to foster individual student growth and development while connecting individuals
to the community, each other and to create a school where students:
¢ Are challenged academically

¢ Take responsibility for their actions



¢ Are technological and globally minded, communicate effectively and work
cooperatively

¢ Think critically, solve problems and make informed choices

¢ Demonstrate rights and responsibilities of good citizenship

¢ Show respect towards themselves and others regardless of cultural and ethnic
differences

¢ Develop creative expression and individual talents

¢ Are physically and emotionally safe

Mission Statement

ECS’ mission is to nurture the intellectual, physical and social development of all its students; to
support students in developing proficiency in the Spanish language and knowledge of and
appreciation for the Hispanic culture; and to foster healthy life choices within a child-centered,
environmentally-friendly school that is committed to ecology, stewardship of the environment,

and conservation of resources.

SCHOOL CULTURE AND CURRICULUM

At Evergreen Charter School we have set rigorous standards for our students and provide them
with high quality curriculum. Our teachers regularly analyze students’ data to drive our daily
instruction and planning. Every child must achieve and no child is to be left behind. Evergreen
Charter School (ECS) provides its students with every possible opportunity to learn. We have a
longer school year and a longer school day. Our school calendar is composed of 190 teaching
days for students and 200 days for the staff. Our instructional day begins at 8:00 am and ends at
4:00 pm. Students who are lagging behind are provided individualized or small group
instruction for an additional 20 minutes of direct instruction (RTT). Over the course of the school

year, students receive over 20% more instructional time than a traditional public school.

Curriculum
At Evergreen Charter School (ECS), we believe that the standards are the floor, not the ceiling.
We maintain an energetic, orderly and productive learning environment where the teachers focus

on teaching and students focus on learning. English Language Arts is taught for 120 minutes



cach day using a balanced literacy model. The literacy block includes time for direct whole
group instruction, small group as well as individualized instruction. We implement the
apprentice model where children learn by doing. Teachers introduce the teaching point and
model the skills using a think aloud strategy. Then the teacher leads the class by asking students
to discuss the process they observed (accountable talk), and provide guided practice of the
teaching point. These research-based strategies afford students the opportunity to take risks and
practice the newly learned skill in a supportive environment, prior to being given the challenge

of practicing the new skill independently.

Our curriculum places emphasis on helping students express their ideas orally and in writing.
The main goal of our balanced literacy instructional program is to develop independent thinkers,
proficient readers and writers. The implementation of the Readers and Writers Workshop model
provided students with the opportunity to read books at their independent reading levels.
Teachers are able to focus on individual students’ learning styles and needs during the guided
reading and individual conference components of the lesson. We measured students’ growth in
reading every six weeks with the Fountas and Pinnell benchmark assessment system. We used
the data to track students’ progress and to support children who were lagging behind in reading

as well as provide enrichment to students who are advanced.

Mathematics is taught for 90 minutes daily. EnVision Math is the primary source used to teach
and reinforce mathematical concepts. In teaching Mathematics, as well as all subjects, teachers
implement the structures of the workshop model. Teachers conduct a mini-lesson, provide
guided practice and then the class is divided into small instructional groups. These flexible
groups afford the opportunity for teachers to individualize instruction, to re-teach, pre-teach or
enrich a concept. The use of manipulatives and math games are integrated to ensure that students

apply abstract mathematical concepts.

In addition to the core subject’s areas, ECS includes instruction in art, music, character
education, and physical education. As a culminating activity on the evening of June 27%, we
held our first student art show where each student exhibited at least one art piece. Our music

program consisted of the teaching of violin to the second grade students and the recorder for our



kindergarteners and first graders. During the awards assembly the community had an opportunity
to hear our budding musicians. As a culminating performing arts project this year, our first and
second graders presented the Wizard of Oz. We were amazed as to the determination of such

young children to memorize lines, songs and act out their parts.

Character education began this year. The school social worker received a week of training on
character education and led the implementation of this program. We had a monthly theme based

on a character trait. Each moming began with classroom moming meetings focused on the

monthly theme.

Physical Education is a key component of our instructional day. Students receive three periods of
physical education instruction per week exclusive of recess. The school has entered into a
partnership with Molloy College nursing department with the implementation of “Get Up and

Move” program. The purpose of this partnership is to strengthen our nutrition and wellness

program.

English Language Learners and Students with Special Needs

Our population of English Language Learners has increased significantly. In our first year we
had twenty-nine (29) ELLs. This year we have fifty-five (55) English Language Learners in a
student population of 150. Sixteen students were identified by the LAB-R or NYSESLAT as
beginners, fourteen (14) as intermediate and twenty-five (25) were classified as advanced. The

results of the 2011 NYSESLAT were just released and thirty-three percent (33%) of students

tested proficient.

Our population of students with individualized education plans has also increased. This year we
have eight (8) students with IEPs receiving support services from contracted service providers. In

addition, our special education specialist supplements their reading and mathematics instruction.

Professional Development

Intensive professional development is held during the two weeks before school begins. This

year, professional development workshops included the following:



e team building activities

e curriculum and teaching methodology

e assessment administration and using data to inform instruction (Fox in the Box, Fountas
& Pinnell, and ITBS).

e differentiation of instruction .

e teaching and supporting English Language Learners

e supporting students with special needs (including gifted and talented)

e character education

e the Readers and Writers Workshop model

e SmartBoard and Wilson Fundations training

After the two weeks of intensive professional development, additional development was

provided during grade-level meetings and monthly faculty conferences after school.

Three staff members (Reading Specialist, ESL Specialist and Special Education Specialist)
attended conferences during the school year. These conferences focused on new laws and
methodology relating to their fields of practice. Due to the large number of ELLs in our
building, a group of teachers attended one day of the NYSABE conference held in NYC. Four

parent representatives were also chosen to attend the parent institute held by NYSABE.

Parental Involvement

As per the Charter, we encouraged parents to become our partners and active advocates for their
children. Prior to the start of the 2010-11 school year, our parents executive board was invited by
the Hempstead school district to participated in the Parent Leadership Institute held in Albany.
Three key parents attended the conference and during our first PTA meeting they shared the

information.

Within the first week of school, we held “Meet Your Child’s Teacher Night”. This helps
establish rapport with the parents, review expectations for the grade and to review school

policies and procedures.
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Report cards are issued four times per year. Parents are required to pick them up and meet with

the teachers for the first three quarters.

In addition to monthly Parent-Teacher Association meetings, two general meetings were held on
Saturday morning. The meeting in the fall semester focused on social and health issues and the
spring meeting focused on the Common Core and ways we could support our students. The

Saturday’s meetings were well attended.

Two Kindergarten Parent Orientation meetings were held in May to familiarize the in-coming
kindergarteners and their parents with the school. Parents were encouraged to participate in class
trips, visit the classroom during writer’s celebrations, become class readers, attend assembly

programs, and spelling bees.

FAITHFULNESS TO THE CHARTER

Conservation of the Environment

Our school-wide daily structures start with our morning routine that reinforces the school’s
mission and vision. Every child is welcomed at Evergreen and made to feel special. Every
morning, staff members meet students and their parents to welcome them to school. The morning
greeting conveys the message to both parents and students that they are valued as individuals,
and it reinforces self-respect, dignity and caring. Our morning routines include a pledge to
respect self as well as others and a promise to conserve/protect our Earth’s resources. Our
collective responsibility for protecting our planet and its resources is embedded into our
curriculum. This year we expanded our Green Curriculum, which we started in our first year. We
added additional lessons and projects on conservation and recycling for kindergarten and first

grade and created new units for our second graders.

Students planted a vegetable and herb garden. Prior to the end of the school year students were
able to harvest string beans, lettuce, and herbs, which were prepared by our school chef and
served at lunch. In addition, the children and school custodian worked together to beautify the

school by planted an extensive flower garden. Reuse, reduce and recycle was the ongoing
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theme. Students learned the value of composting and reducing our carbon footprint. This

message was also reinforced by the parents as they implemented recycling at home.

Integration of Hispanic Language and Culture

We see in each child the future of our society, our nation and our planet. To prepare our
youngsters for the global economy, foster understanding, and expand the channels of
communication amongst our community, every student at Evergreen Charter School is taught
Spanish as a second language. Thus, we are reinforcing the message that every student is a
global citizen who is being prepared for the global challenges of the 21 * century. ECS is working
to develop a Spanish curriculum that will be aligned to New York State Learning Standards for
Languages Other Than English. Our kindergarteners are introduced to Spanish through songs,
games, and visuals. The emphasis is placed in the development of oral communication. The first
graders are expected to expand oral language with reading and writing of common words.

Second graders are reading books and writing sentences in Spanish.

We were selected to present a workshop on the development and implementation of our FLES
(Spanish) Program at the New York State Bilingual Education Conference, held this past March
2010, in New York City. We gave the workshop participants our Spanish as Second Language
units of study, shared strategies we have implemented to support our native and non-native

Spanish-speaking students, and discussed best teaching practices that would benefit all students.

This year, students have investigated their cultural roots and parents contributed artifacts from
their home countries or cultures. Kindergarten celebrated foods from the Americas as they
studied the continents. They also created family shields and bodegas, which were presented at a
workshop at Hofstra University led by one of our teachers. First grade prepared a multicultural
assembly where they performed songs and dances from different parts of the world. In addition,
the entire school participated in the Festival of Cultures, where Native Americans, Aztecs and
Mayans, and West African dancers and performers celebrated their cultures. Our Spanish
teacher developed a unit teaching Mexican culture, which culminated with a Mexican celebration

for Cinco de Mayo.

12



Evidence of children’s learning was found throughout the school building. We impressed our
families, visitors, and ourselves this past year with the students’ artwork and writing samples
displayed on our bulletin boards. Our classrooms were print rich with students’ work, and every
opportunity was taken to celebrate students’ work. Once a month, the school community met to

celebrate student academic achievements, perfect attendance, student of the month, and character

trait of the month.

On April 11, 2011, Evergreen Charter School underwent an independent educational audit by
Learner-Centered Initiatives. The auditors found ECS’ mission to be alive and evident in the
school curriculum, assessment and environment. A copy of the External Curriculum Evaluation

report, issued June 2011, is attached to this document.
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Appendix A: Progress Toward Charter Goals 2010-2011

Academic Goals

English Language Arts

Goal 1: Students will become proficient readers and writers of the English Language.

The development of a solid foundation in reading and writing skills is central to student’s
performance in all subject areas. The Evergreen Charter School Literacy Program provided
balanced instruction in reading and writing that is aligned to the New York State Core
Curriculum Standards. To support phonemic awareness and phonics, we incorporated Wilson
Fundations. The teachers supported our young readers and writers through read aloud, shared
reading, guided reading, independent reading, shared writing, guided writing and independent
writing. Our literacy program incorporates a focus on the five elements of a story, and the

development of higher order thinking skills such as making inferences, making text to self/world

connections and to identify the author’s purpose.

The data outlined below not only identified and evaluated the instructional program of ECS, but
also provided empirical data that identified students’ individual needs and allows the school
administrator and teachers to tailor instruction to meet those needs. All students (149) were
tested in English Language Arts including English language learners and students with special
needs (IEP’S). Students were tested in September and again in May (pre and post).

Assessment: Fox in the Box

2010-11 Progress Toward Attainment of Academic Charter Goals

Measure used to 2010-11 progress If not met, describe

Academic goal or evaluate progress BEage efforts to be undertaken

. ; toward attainment of
objective toward attainment of i to meet goal or
-y goal or objective 5 e
goal or objective objective
75% of
kindergarten Fox in the Box 96%
students will be
proficient in ELA

96% of all kindergarten students reached benchmarks on the seven subscales of phonemic

awareness, the four subscales in phonics, vocabulary- sight words, the two subscales in reading,

14



and the two subscales in listening and writing. We had twenty-five (25) students in kindergarten

who were English language learners.

Areas of concern: Rhyme generation and segmenting were our weakest skills.

2010-11 Progress Toward Attainment of Academic Charter Goals

Academic goal or

Measure used to
evaluate progress

2010-11 progress
toward attainment of

If not met, describe
efforts to be undertaken

objective toward attainment of e to meet goal or
L goal or objective -
goal or objective objective
75% of 1** grade
students will be Fox in the Box 86%
proficient in ELA

86 % of all first grade students reached benchmark on spelling, decoding, word knowledge, sight

words, reading accuracy, reading comprehension, oral expression fluency, listening and writing.

We had nineteen (19) students in first grade who were English language learners. Listening

skills and fluency are our weakest skills in that grade.

2010-11 Progress Toward Attainment of Academic Charter Goals

Academic goal or

Measure used to
evaluate progress

2010-11 progress
toward attainment of

If not met, describe
efforts to be undertaken

objective toward attainment of o to meet goal or
. goal or objective u
goal or objective objective
75% of 2" grade
students will be Fox in the Box 76%
proficient in ELA

We had forty-nine (49) students on register in second grade for the post-test. Three students

entered ECS in late in the year after the pre-tests were administered. Forty-six (46) second

graders took the pre- and the post-test. A total of seventy-six percent (76 %) of all second grade

students reached benchmark on spelling, decoding, word knowledge, sight words, reading

accuracy, reading comprehension, oral expression, fluency, listening and writing. We had nine

(9) students in second grade who were English language learners. Listening is our weakest skill.
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Assessment: Fountas and Pinnell

We assessed with Fountas and Pinnell four (4) times during the year. The following data reflects

the June results. All students (149) were tested including students who entered ECS after

October 30™, students with special needs and English language learners.

2010-11 Progress Toward Attainment of Academic Charter Goals
Measure used to ST Drojmess If not met, describe
Academic goal or evaluate progress PIOgr efforts to be undertaken
- . toward attainment of
objective toward attainment of S to meet goal or
" goal or objective i
goal or objective objective
75% of
Kindergarten Fountas and Pinnell 86%
students will be
proficient in ELA

After each round of Fountas and Pinnell testing, students were re-grouped based on areas of need

for guided reading instruction. Both classroom teachers and the teacher assistant provided

support in reading for all students.

2010-11 Progress Toward Attainment of Academic Charter Goals

Measure used to

2010-11 progress

If not met, describe

Academic goal or evaluate progress . efforts to be undertaken
P ; toward attainment of
objective toward attainment of . s to meet goal or
_ goal or objective .
goal or objective objective
75% of 1st grade
students will be Fountas and Pinnell 90%

proficient in ELA

This year in the first grade, ECS added a teacher assistant to be shared between both first grade

classes. The teacher assistant and the classroom teachers provided support to most students. The

reading specialist pushed in/pulled out students who were at risk of not meeting reading

standards. Students who have an IEP were also provided support from our Special Education

Specialist.
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2010-11 Progress Toward Attainment of Academic Charter Goals

Academic goal or

Measure used to
evaluate progress

2010-11 progress
toward attainment of

If not met, describe
efforts to be undertaken

objective toward attainment of . o to meet goal or
- goal or objective Al
goal or objective objective
75% of 2nd grade
students will be Fountas and Pinnell 81.6%
proficient in ELA

Second grade classrooms were supported with additional assistance from the reading specialist

and the special education specialist.

They provided supplemental reading support and

enrichment. We have eleven (11) English language learners, eight of whom are in the beginning

and intermediate stages of English language acquisition. Our ESL specialist provided the

mandated two periods of ESL daily for these students.

Evergreen Charter School does not have absolute goals in mathematics until grade 3.

Academic Growth Goals

As per the charter, beginning this year (2010-2011), students in the 1% and 2™ grades who have

attended ECS for two years will show a reduction on the gap between an NCE of fifty (50) and
their actual scores by one-half on the IOWA Test of Basic Skills (ITBS).

English Language Arts

2010-11 Progress Toward Attainment of Academic Charter Goals

Measure used to

2010-11 progress

If not met, describe

1st grade’s
performance in
reading in year 1
and 75% will be
reduced by one half
in year two, and
one half in each
subsequent year.

1 met NCE 50 and
above. 80% of students
in year 2 met NCE 50
and above. The gap
was closed by more
than half (>69%) and
over 75% of returning
students met the goal in
year 2.

Academic goal or evaluate progress : efforts to be undertaken
- i toward attainment of
objective toward attainment of " to meet goal or
L goal or objective o
goal or objective objective
The gap between ITBS 63% of students in year

17




This year in first grade we had 40 students who returned to ECS and were in our BEDS Report in

2009.

2010-11 Progress Toward Attainment of Academic Charter Goals

Measure used to

2010-11 progress

If not met, describe

Academic goal or evaluate progress ; efforts to be undertaken
. o : toward attainment of
objective toward attainment of e to meet goal or
- goal or objective .2
goal or objective objective

The gap between a
2nd grade’s
performance in
reading in year |
and 75% will be
reduced by one half
in year two, and
one half in each
subsequent year.

ITBS

38% of students in year
1 met NCE 50 and
above. 45% of students
in year 2 met NCE 50
and above. The gap
was not closed by more
than half (>56.5%).

e RTI support

e Individualized
instruction

e Increased
communication
between Sp.Ed.
providers,
support staff and
classroom
teachers.

In second grade this year, we had eleven (11) ELLs as well as five (5) students with IEPs.

During the 2011-2012 year, we will provide RTI for students who are at risk of not meeting third

grade performance standards. They will be provided with intensive support from our reading

specialist, ESL specialist and special education teacher as well as other IEP-related services from

their home districts.

Mathematics

2010-11 Progress Toward Attainment of Academic Charter Goals

Academic goal or

Measure used to
evaluate progress

2010-11 progress
toward attainment of

If not met, describe
efforts to be undertaken

1st grade’s
performance in
math in year 1 and
75% will be
reduced by one half
in year two, and
one half in each
subsequent year.

I met NCE 50 and
above. 60% of students
in year 2 met NCE 50
and above. The gap
was closed by more
than half (>50%).

objective toward attainment of 1 fest to meet goal or
I biecti goal or objective biect
goal or objective objective
The gap between a ITBS 25% of students in year
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2010-11 Progress Toward Attainment of Academic Charter Goals

Academic goal or
objective

Measure used to
evaluate progress
toward attainment of
goal or objective

2010-11 progress
toward attainment of
goal or objective

If not met, describe
efforts to be undertaken
to meet goal or
objective

The gap between a
2nd grade’s
performance in
math in year 1 and
75% will be
reduced by one half
in year two, and
one half in each
subsequent year.

ITBS

3% of students in year 1
met NCE 50 and above.
15% of students in year
2 met NCE 50 and
above. The gap was not
closed by more than
half (>39%).

e RTI support

e Individualized
instruction

e [ncreased
communication
between Sp.Ed.
providers,
support staff and
classroom
teachers.

A Dbefore and after-school program targeting students at-risk in mathematics will be

implemented.

An analysis of the data indicated that number stories, money, time, and

measurement are areas of concern. In addition, ECS will review math instruction and provide

professional development support to ensure that staff have support and resources to best support

students in these areas.

Organizational Goals

Attendance

2010-11 Progress Toward Attainment of Organizational Charter Goals

Organizational goal
or objective

Measure used to
evaluate progress
toward attainment of
goal or objective

2010-11 progress
toward attainment of
goal or objective

If not met, describe
efforts to be undertaken
to meet goal or
objective

ECS will have an
annual average
attendance rate of

at least 90%

Power School
attendance Summary
Report

93.03%

Our students received 190 days of instruction.

Enrollment Stability

As per the Charter, each year, 95% of all students enrolled will return the following September.
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2010-11 Progress Toward Attainment of Organizational Charter Goals

Organizational goal
or objective

Measure used to
evaluate progress
toward attainment of
goal or objective

2010-11 progress
toward attainment of
goal or objective

If not met, describe
efforts to be undertaken
to meet goal or-
objective

95% of students
will return to ECS

Enrollment data

87.25%

In collaboration with
area social service
organizations including
Circulo De La
Hispanidad, the school
Social Worker will
assist parents to find
affordable apartments
and other support
services to help them
address needs and
achieve greater
stability.

The mobility rate in this community is high due to lack of jobs and the high cost of rentals. We

will work in collaboration with the Nassau County Housing Department, Circulo de la

Hispanidad and other social agencies to assist parents in finding affordable housing within the

surrounding communities.

Parent Satisfaction

A Parent Satisfaction Survey was conducted on February 4”‘, 2011 to assess parent’s satisfaction
P

with the school and the quality of its educational program. We received 87 survey responses.

2010-11 Progress Toward Attainment of Organizational Charter Goals

Organizational goal
or objective

Measure used to
evaluate progress
toward attainment of
goal or objective

2010-11 progress
toward attainment of
goal or objective

If not met, describe
efforts to be undertaken
to meet goal or
objective

80% of parents will
express satisfaction
with the
instructional
program and staff
of ECS

Parent Survey

85% of parents
expressed satisfaction
with the instructional
program, the staff and
accessibility of staff to

parents.
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Financial Goals

2010-11 Progress Toward Attainment of Financial Charter Goals

Financial goal or
objective

Measure used to
evaluate progress
toward attainment of
goal or objective

2010-11 progress
toward attainment of
goal or objective

If not met, describe
efforts to be undertaken
to meet goal or
objective

ECS will move
towards greater
financial
independence,
lessoning
dependence on
start-up funds and
other financial
support.

Unaudited financials
and financial
statements

ECS received its final
year of start-up funding
to support the
implementation of the
school. ECS plans for
its 2011-2012 school
year budget to be
without start-up funding
support.

ECS continues to work towards meeting financial goals. ECS was a recipient of Charter School
Planning and Implementation funding which has helped the school in its start-up years. In
addition, the school has made use of other grant funding opportunities including stimulus

funding.

ECS has continued to strengthen its financial operations, developing structures to track data
through MIP software that can track expenses and revenues. With assistance from accounting
consultants, ECS continues to track its progress and goals to ensure financial stability while also
planning for its future budget to incorporate reserves.

Charter-Specific Goals

2010-11 Progress Toward Attainment of Charter-Specific Goals

Charter-specific
goal or objective

Measure used to
evaluate progress
toward attainment of
goal or objective

2010-11 progress
toward attainment of
goal or objective

If not met, describe
efforts to be undertaken
to meet goal or
objective

ECS will
incorporate music
instruction within

its curriculum
including music
instruction with
instruments

Music instruction
classes

ECS began instruction
in the violin for second
graders and the recorder
for the younger
children.
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ECS incorporated music instruction with instruments for its children. Second graders received
instruction in the violin and the younger children received instruction in use of the recorder.
Learning to play an instrument helps develop many positive skills sets.

2010-11 Progress Toward Attainment of Charter-Specific Goals

2010-11 progress
toward attainment of
goal or objective

Charter-specific evaluate progress
goal or objective | toward attainment of
goal or objective

to meet goal or
objective

Measure used to If not met, describe
efforts to be undertaken

Teachers will use

smart boards and Teachers have been

technology within . <
&Y using smart boards in
classroom .
) . Classroom lessons their classroom
instruction to . .
nstruction.

enhance learning
and outreach to
children

ECS continues to incorporate technology within the classroom including the use of smart boards
as a learning tool. Children are able to participate actively with the smart board and teachers
have continued to learn about how to incorporate this technology into classroom time. The
technology has been helpful in engaging children. In addition the smart boards are able to
present information in a way that can supplement traditional methods of instruction.

Modifications to the Charter

ECS made several changes to its charter during the 2010-2011 school year. The charter is a
living document that continues to be reviewed as needs emerge.

ECS included in its charter its pledge and school promise that embody the vision and mission of
the school. The ECS promise is as follows: I promise to respect myself, respect other and
respect the earth’s resources. The ECS pledge is: I pledge to protect the earth, respect the web of
life upon it and to honor the dignity of every member of our global family, one planet, one
people, one world, in harmony, with peace, freedom and justice for all. These two additions
were included in revisions made to the charter because they reflect central components of the
school’s mission and vision.

ECS also made changes with respect to materials used in teaching and instruction. The Read-
Well program, proposed in the charter was eliminated. In its place, ECS incorporated the
Waterford Early Learning Management system which is aligned to NCLB (No Child Left
Behind), identifies student’s strengths, provides supplemental instruction in areas of need and
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has the capability of generating achievement reports on demand. In addition, parents are able to
access components of the program from home. The rational behind this change was as follows:
The Read-Well program is designed for whole class instruction in which every child reads the
same book. The charter calls for a balanced literacy approach. The balanced literacy philosophy
mandates reading books at a student’s individual reading level. We have a serious shortage of
“just right” books to fully implement the Reader’s Workshop. This structure is in direct conflict
with balanced literacy. An analysis of the students’ reading growth indicates that students
supported with Read-Well have shown limited progress in reading. There is a discrepancy
between the balanced literacy program and the Read Well program stated in the charter. The
Read Well program has a basal format (the same level for all 25 students) and the balanced
literacy requires an individualized reading instructional program, with each student reading
books at his’her own reading level, according to his/her ability.

In addition, ECS also eliminated the use of Breakthrough to Literacy and instead integrated the
use of Waterford Early Learning Management. The rationale behind this was that Breakthrough
to Literacy 1s a computer driven program that is limited in addressing the needs of second
language learners or of children who are exposed to a language other than English at home.
Breakthrough provides support only in literacy. Waterford Early Learning provides a
supplemental computer-based instruction program. It is literacy, math and also includes science

support program.

ECS also made changes regarding the use of Houghton Mifflin Spanish materials and expanded
this to include other sources to supplement its Spanish curriculum.

Changes were made to the school calendar including adding additional hours and days to
instruction to support learning needs of students.

ECS employed a school chef to prepare healthy foods on site at the school. Originally the
charter had proposed contracting with a local food service company to provide this service to the
children of ECS. As the facility where ECS resides has a large commercial kitchen, ECS has
been able to employ a chef and supportive kitchen staff to make healthy meals on site. This is
keeping with the mission of Evergreen Charter School. The children also have been able to plant
a vegetable garden outside and the chef has used vegetables grown in the garden with meals
cooked for the children.

Modifications to the charter also included modification to job descriptions and modifications to
the proposed grid of instructional and supportive staff first submitted with the charter among
other changes. ECS requested the change to provide greater flexibility in serving the needs of
the school and to make determinations regarding instructional and other support staff according
to the schools’ growing needs.

ECS will continue to review its charter and make necessary modifications as emerging needs
become apparent that change is beneficial and will support ECS in meeting its vision and
mission for the children.
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Appendix B: Instructional Timetable

2010-11 Instructional Time

Total number of instructional days for the 2010-11 school
year

190 days

First and last day of the 2010-11 school year

September 7, 2010

June 29, 2011
Length of school day (please note if schedule varies 7:50-4:00
throughout the week 4:00-4:20 RTI

or the year)
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Appendix C: Total Expenditures and Administrative Expenditures per Child

See Attached.
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Evergreen Charter School
Statement of Revenues and Expenditures
From 7/1/2010 Through 6/30/2011
In whole Numbers

Appendix C Total Expenditures and Administrative Expenditures per child

Current Period Actual

Revenue
Public School District 2,744,112
Government Grant 185,199
Food Program 60,625
Summer Program and Field Trips 7,577
Other Income 11,139
Total Revenue 3,008,652
Expenses
Salaries and Wages 1,176,370
Payroll Taxes and Fringe Benefits 275,823
Accounting and Auditing Fees 15,000
Advertising 26,107
Consultants - Computer 17,500
Conference and Education 31,978
Equipment Rental 10,591
Food 46,671
Insurance 28,687
Maitenance and Repairs 61,868
Occupancy 519,741
Printing 3,208
Supplies and Materials 20,660
Other Expenses 21,644
School Educational Expenses 106,646
Telephone 12,668
Transportation (Student) 8,855
Utilities 52,470
Depreciation and Amortization 128,567
Total Expenses 2,565,053
Increase (Decrease) in Unrestricted Net Assets 443,599
Less capital improvements (372,991.00)
Increase (Decrease) in Unrestricted Net Assets 70,608

Total Expenditures and Administrative Expenditures Per
Child 20,058



See attached.

Appendix D: Unaudited Financial Statements
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Evergreen Charter School
Balance Sheet
As of 6/30/2011

Appendix D Unaudited Financial Statements

01 - UNRESTRICTFD
(In Whole Numbers)

Current Assets
Cash
Other Receivables
Prepaid Expenses
Total Current Assets

Other Assets
Fixed Assets - Less Accumulated
Depreciation

Total Other Assets

Total Assets

Liabilities
Accounts Payable
Accrued Expenses
Due to Related Party
Refundable Advances
Total Liabilities

Net Assets
Unrestricted
Total Net Assets

Total Liabilities and Net Assets

Current Year

133,591
70,985
62,162

266,738

424,498

424,498

691,236

35,750
23,952
27,717
73,463
160,882

ol
[¥%)
o
w
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Yol
=
N
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See attached.

Appendix E: FY 2012 Budget and Narrative
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Charter School
Budget Contact
Telephone
Email

OFFICE OF CHARTER SCHOOLS

BUDGET SUMMARY

Evergreen Charter School

Sarah Brewster

516-431-1135

sbrewster@cdlh.org

INSTRUCTIONS: Do not enter anything in the shaded boxes.

vi

vil

Vil

PERSONNEL SERVICES (PS)

Administration
Instruction

School Aides
Security
Maintenance
Other (chef, nurse)

TOTAL PERSONNEL SERVICES

FRINGE BENEFITS

TOTAL PS

OTHER THAN PERSONNEL SERVICE

Office Equipment

Pupil Supplies/Furniture
Pupil Transportation
Contractual Services
Utilities

Office Expenses
Professional Costs
Maintenance/Repair/Facilities
Mechanical System
Food

Contracted Security

TOTAL OTPS
TOTALPS & OTPS (I +1V)

RESERVE FUND

RENT

FACILITIES LOAN PAYMENT (P+l)

TOTAL OPERATING BUDGET (V + VI + VIl + VIIl )

FUNDING BREAKDOWN

PUPIL DIRECT (District + State + Federal)
GRANTS (Received/Expected + DYCD Start Up Funds)

OTHER
TOTAL REVENUE

ORIGINAL BUDGET

$323,400

$1,021,261

$60,500

$25,000

$96,680

$73,046

$1,599,887

$346,530

$1,946,417

$33,500

$164,100

$10,000

%

98%

$133,500

$104,800

$82,700

$115,000

$297,000

$8,500

$63,600

$0

$1,012,700

$29,557

$691,250

$0

$3,679,924

($5)

$3,619,299

0%

$0

2%

$60,625

100%

$3,679,924
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Budget Narrative

Personnel:

The personnel line for the 2011-2012 year has increase to account for new instructional staff and
to account for the growing needs of the school. Total for personnel services is $1, 499,887.

Fringe:
Fringe benefits include health coverage for full time staff and other benefits. Fringe has been
calculated at $346,530.

OTPS:

Office equipment:
Office equipment includes office furniture, the copier, fax machine and other office related
equipment. The total for this category is $33,500.

Pupil Supplies/furniture:
This line includes curriculum and instructional supplies, classroom libraries, music, art, physical
education and nurse supplies and other items for students. The total for this line is $164,100.

Pupil Transportation:
This line includes items related to student transportation including for educational field trips. The

total for this line is $10,000.

Contractual Services:

Contractual services includes services such as telephone and internet services, technology
services, substitute teaches, staff development and other related services. The total for this line is
$133,500.

Utilities:
This line includes electricity, and gas expenses related to the school operations. The total for this
line is $104,800

Office Expenses:
This line includes expenses related to office including postage, supplies, membership dues,
fingerprinting, recruitment and insurance. The total for this line is $82,700.

Professional Costs:
Professional costs include legal fees, as well as the reserve fund required by the charter. The total

for this line is $115,000.
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Maintenance/Repair/Facilities:

This includes maintenance and repair for school facilities. It also includes estimates for
additional construction to support school activities related to the mission and vision of the
charter. This has been estimated at $297,000.

Mechanical System:
The mechanical system includes estimates to cover any maintenance related to the mechanical

system. This has been estimated at $8,500.

Food:
Food costs include the cost of food for the students. This is calculated at $63,600.

The total for OTPS has been calculated as $1,012,700.

Reserve Fund:
ECS also has a budget for a reserve fund in the amount of $29,557.

Rent:
Rent has been calculated at $691,250.

Revenues:
The ECS budget includes revenues in the amount of $3,619,299 from school districts for enrolled

students.

The ECS budget also includes an assumption of $60,625 for school reimbursement for breakfast
and lunch.

32



See attached pages.

Appendix F: Disclosure of Financial Interest Form
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Not applicable.

Appendix G: Board of Trustees Membership Table
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Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

*Note: This Disclosure is a public record, but asterisked data fields will be redacted.

1. Trustee Name: Gil Bernardino

2 Charter School Name: Evergreen Charter School

3. Charter Authorizer Entity: New York State Education Department

4. Home Address: _

5. Business Address: [ N EEEEEEEEEE

6. paytime Phone: ||| G

7. EMail Address: _

8. List all positions held on board (e.g., chair, treasurer, parent representative)
President

0. Is the trustee an employee of the school? ___Yes X No If Yes, please provide a

description of the position you hold and your responsibilities, your salary your start date.

10. Is the trustee an employee or agent of the management company or institutional
partner of the charter school? ___Yes X No If Yes, please provide a description of the
position you hold and your responsibilities, your salary your start date.



11. Identify each interest/transaction (and provide the requested information) that you
or any of your immediate family members or any persons who live with you in your house
have held or engaged in with the charter school during the time you have served on the
board, and in the six-month period prior to such service. If there has been no such financial
interest or transaction, write None. Please note that if you answered Yes to Question 2-4
above, you need not disclose again your employment status, salary, etc.

(since school charter
was received)

Circulo de la
Hispanidad. Circulo
de la Hispanidad is the
landlord of the
building where
Evergreen Leases.
Circulo has also
shared costs with
Evergreen and loaned
Evergreen funds
during operations and
start-up.

from voting on issues
that may lead to a
conflict of interest
including discussions
involving the lease or
related matters.

Date(s) Nature of Financial Steps taken to avoid a Name of person
Interest/Transaction conflict of interest, holding interest or
(e.g., did not vote, did engaging in
not participate in transaction and
discussion) relationship to
yourself
2009-present I am employed by I have recused myself | Circulo de la

Hispanidad is my
employer.




12. Identify each individual, business, corporation, union association, firm, partnership,
committee proprietorship, franchise holding company, joint stock company, business or
real estate trust, non-profit organization, or other organization or group of people doing
business with the school and in which such entity, during the time of your tenure as a
trustee, you and/or your immediate family member or person living in your house had a
financial interest or other relationship. If you are a member, director, officer or employee of
an organization formally partnered with the school that is doing business with the school
through a management or services agreement, please identify only the name of the
organization, your position in the organization as well as the relationship between such
organization and the school. If there was no financial interest, write None.

Organization Nature of Approximate Name of Trustee and/or
conducting business value of the immediate family member of
business with the | conducted business household holding an interest | Steps Taken to
school conducted in the organization Avoid Conflict
conducting business with the of Interest
school and the nature of the
interest
Circulo de la Landlord $800,000 I am an employee of Circulo Recusal from

Hispanidad

My role is the
Executive
Director of
Circulo. I am
employed by
Circulo de la
Hispanidad

Circulo has
also
contributed
funds
towards
several items
used by the
school
including
the stage.
Circulo also
has
permitted
Evergreen to
use all its
kitchen
appliances
and systems
to support
the needs of
the school
feeding
program.

de la Hispanidad, the
organization that has lent
funds and materials to
Evergreen Charter School.

Sarah Brewster and Ariel
Sotelo are also members of
the Board who are employed
by Circulo de l1a Hispanidad.

discussion
and voting.







Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

*Note: This Disclosure is a public record, but asterisked data fields will be redacted.

1. Trustee Name: Gladys Rodriguez
Charter School Name: Evergreen Charter School

Charter Authorizer Entity: New York State Education Department

Home Adaress

paytime phone: [
EMail Address: I

s Sy g B ko

8. List all positions held on board (e.g., chair, treasurer, parent representative)
Secretary
9. Is the trustee an employee of the school? ___Yes X No If Yes, please provide a

description of the position you hold and your responsibilities, your salary your start date.

10. Is the trustee an employee or agent of the management company or institutional
partner of the charter school? ___Yes X No If Yes, please provide a description of the
position you hold and your responsibilities, your salary your start date.



11. Identify each interest/transaction (and provide the requested information) that you
or any of your immediate family members or any persons who live with you in your house
have held or engaged in with the charter school during the time you have served on the
board, and in the six-month period prior to such service. If there has been no such financial
interest or transaction, write None. Please note that if you answered Yes to Question 2-4
above, you need not disclose again your employment status, salary, etc.

Date(s)

Nature of Financial

Steps taken to avoid a

Name of person

Interest/Transaction conflict of interest, holding interest or
(e.g., did not vote, did engaging in
not participate in transaction and
discussion) relationship to
yourself
None. None. None. None.




12. Identify each individual, business, corporation, union association, firm, partnership,
committee proprietorship, franchise holding company, joint stock company, business or
real estate trust, non-profit organization, or other organization or group of people doing
business with the school and in which such entity, during the time of your tenure as a
trustee, you and/or your immediate family member or person living in your house had a
financial interest or other relationship. If you are a member, director, officer or employee of
an organization formally partnered with the school that is doing business with the school
through a management or services agreement, please identify omly the name of the
organization, your position in the organization as well as the relationship between such
organization and the school. If there was no financial interest, write None.

Organization Nature of Approximate Name of Trustee and/or
conducting business value of the immediate family member of
business with the | conducted business household holding an interest | Steps Taken to
school conducted in the organization Avoid Conflict
conducting business with the of Interest
school and the nature of the
interest
None. None. None, None. Not

applicable.




Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

(Signature page)
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M&té/m )@c//m/ 7/522/11



Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

*Note: This Disclosure is a public record, but asterisked data fields will be redacted.

1. Trustee Name: Sarah Brewster
Charter School Name: Evergreen Charter School
Charter Authorizer Entity: New York State Education Department

Home Address:_
Business Address [
Daytime Phone: _

eMail Address: ||| G

L U

8. List all positions held on board (e.g., chair, treasurer, parent representative)

Vice President

0. Is the trustee an employee of the school? ___Yes X_ No If Yes, please provide a
description of the position you hold and your responsibilities, your salary your start date.

10. Is the trustee an employee or agent of the management company or institutional
partner of the charter school? ___Yes X No If Yes, please provide a description of the
position you hold and your responsibilities, your salary your start date.



11. Identify each interest/transaction (and provide the requested information) that you
or any of your immediate family members or any persons who live with you in your house
have held or engaged in with the charter school during the time you have served on the
board, and in the six-month period prior to such service. If there has been no such financial
interest or transaction, write None. Please note that if you answered Yes to Question 2-4
above, you need not disclose again your employment status, salary, etc.

Date(s)

Nature of Financial
Interest/Transaction

Steps taken to avoid a
conflict of interest,
(e.g., did not vote, did
not participate in
discussion)

Name of person
holding interest or
engaging in
transaction and
relationship to
yourself

2009-present
(since school charter
was received)

I am employed by
Circulo de la
Hispanidad. Circulo
de la Hispanidad is the
landlord of the
building where
Evergreen Leases.
Circulo has also
shared costs with
Evergreen and loaned
Evergreen funds
during operations and
start-up.

I have recused myself
from voting on issues
that may lead to a
conflict of interest
including discussions
involving the lease or
related matters.

Circulo de la
Hispanidad is my
employer.




12. Identify each individual, business, corporation, union association, firm, partnership,
committee proprietorship, franchise holding company, joint stock company, business or
real estate trust, non-profit organization, or other organization or group of people doing
business with the school and in which such entity, during the time of your tenure as a
trustee, you and/or your immediate family member or person living in your house had a
financial interest or other relationship. If you are a member, director, officer or employee of
an organization formally partnered with the school that is doing business with the school
through a management or services agreement, please identify only the name of the
organization, your position in the organization as well as the relationship between such
organization and the school. If there was no financial interest, write None.

Organization Nature of Approximate Name of Trustee and/or
conducting business value of the immediate family member of
business with the | conducted business household holding an interest | Steps Taken to
school conducted in the organization Avoid Conflict
conducting business with the of Interest
school and the nature of the
interest
Circulo de la Landlord $800,000 I am an employee of Circulo Recusal from
Hispanidad de la Hispanidad, the discussion
Circulo has organization that has lent and voting.
My role is the also funds and materials to
Director of contributed Evergreen Charter School.
Service and funds
Operations. T am | towards Gil Bernardino and Ariel
employed by several items Sotelo are also members of
Circulo de la used by the the Board who are employed
Hispanidad school by Circulo de la Hispanidad.
including
the stage.

Circulo also
has
permitted
Evergreen to
use all its
kitchen
appliances
and systems
to support
the needs of
the school
feeding
program.




gft{'/éf -...Z% Sa 1/

Signature - { Date



Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

*Note: This Disclosure is a public record, but asterisked data fields will be redacted.

Trustee Name: David Boone
Charter School Name: Evergreen Charter School
Charter Authorizer Entity: New York State Education Department

Home Address

Business Address:

1.
2.
3.
4,
S

8. List all positions held on board (e.g., chair, treasurer, parent representative)
Treasurer
9. Is the trustee an employee of the school? ___Yes X No If Yes, please provide a

description of the position you hold and your responsibilities, your salary your start date.

10. Is the trustee an employee or agent of the management company or institutional
partner of the charter school? _ Yes X No If Yes, please provide a description of the
position you hold and your responsibilities, your salary your start date.



1. Identify each interest/transaction (and provide the requested information) that you
or any of your immediate family members or any persons who live with you in your house
have held or engaged in with the charter school during the time you have served on the
board, and in the six-month period prior to such service. If there has been no such financial
interest or transaction, write None. Please note that if you answered Yes to Question 2-4
above, you need not disclose again your employment status, salary, etc.

Date(s)

Nature of Financial

Steps taken to avoid a

Name of person

Interest/Transaction conflict of interest, holding interest or
(e.g., did not vote, did engaging in
not participate in transaction and
discussion) relationship to
yourself
None. None. None, None.




12. Identify each individual, business, corporation, union association, firm, partnership,
committee proprietorship, franchise holding company, joint stock company, business or
real estate trust, non-profit organization, or other organization or group of people doing
business with the school and in which such entity, during the time of your tenure as a
trustee, you and/or your immediate family member or person living in your house had a
financial interest or other relationship. If you are a member, director, officer or employee of
an organization formally partnered with the school that is doing business with the school
through a management or services agreement, please identify omly the name of the
organization, your position in the organization as well as the relationship between such
organization and the school. If there was no financial interest, write None,

Organization Nature of Approximate Name of Trustee and/or
conducting business value of the immediate family member of
business with the | conducted business household holding an interest | Steps Taken to
school conducted in the organization Avoid Conflict
conducting business with the of Interest
school and the nature of the
interest
None. None. None. None. Not

applicable.




Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

(Signature page)
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Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

*Note: This Disclosure is a public record, but asterisked data fields will be redacted.

1. Trustee Name: Ariel Sotelo

2. Charter School Name: Evergreen Charter School

3. Charter Authorizer Entity: New York State Education Department

6. Daytime Phone: _

7. EMail Address: ||| G

8. List all positions held on board (e.g,, chair, treasurer, parent representative)
President

9. Is the trustee an employee of the school? ___Yes X No If Yes, please provide a

description of the position you hold and your responsibilities, your salary your start date.

10. Is the trustee an employee or agent of the management company or institutional
partner of the charter school? ___Yes X No If Yes, please provide a description of the
position you hold and your responsibilities, your salary your start date.



11. Identify each interest/transaction (and provide the requested information) that you
or any of your immediate family members or any persons who live with you in your house
have held or engaged in with the charter school during the time you have served on the
board, and in the six-month period prior to such service. If there has been no such financial
interest or transaction, write None. Please note that if you answered Yes to Question 2-4
above, you need not disclose again your employment status, salary, etc.

Date(s)

Nature of Financial
Interest/Transaction

Steps taken to avoid a
conflict of interest,
(e.g., did not vote, did
not participate in
discussion)

Name of person
holding interest or
engaging in
transaction and
relationship to
yvourself

2009-present
(since school charter
was received)

I am employed by
Circulo de la
Hispanidad. Circulo
de la Hispanidad is the
landlord of the
building where
Evergreen Leases.
Circulo has also
shared costs with
Evergreen and loaned
Evergreen funds
during operations and
start-up.

I have recused myself
from voting on issues
that may lead to a
conflict of interest
including discussions
involving the lease or
related matters.

Circulo de la
Hispanidad is my
employer.




12. Identify each individual, business, corporation, union association, firm, partnership,
committee proprietorship, franchise holding company, joint stock company, business or
real estate trust, non-profit organization, or other organization or group of people doing
business with the school and in which such entity, during the time of your tenure as a
trustee, you and/or your immediate family member or person living in your house had a
financial interest or other relationship. If you are a member, director, officer or employee of
an organization formally partnered with the school that is doing business with the school
through a management or services agreement, please identify only the name of the
organization, your position in the organization as well as the relationship between such
organization and the school. If there was no financial interest, write None.

Organization Nature of Approximate Name of Trustee and/or
conducting business value of the immediate family member of
business with the | conducted business household holding an interest | Steps Taken to
school conducted in the organization Avoid Conflict
conducting business with the of Interest
school and the nature of the
interest
Circulo de la Landlord $800,000 I am an employee of Circulo Recusal from
Hispanidad de la Hispanidad, the discussion
Circulo has organization that has lent and voting.
My role is the also funds and materials to

Housing Case
Manager. I am
employed by
Circulo de la
Hispanidad

contributed
funds
towards
several items
used by the
school
including
the stage.
Circulo also
has
permitted
Evergreen to
use all its
kitchen
appliances
and systems
to support
the needs of
the school
feeding
program.

Evergreen Charter School.

Gil Bernardino and Sarah
Brewster are also members of
the Board who are employed
by Circulo de la Hispanidad.




/% ?//4 Zot/

Signaﬁlpe/ N Date



Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

*Note: This Disclosure is a public record, but asterisked data fields will be redacted.

1. Trustee Name: James Mullin

2 Charter School Name: Evergreen Charter School

3. Charter Authorizer Entity: New York State Education Department

4, Home Address: _

5. Business Address:

6. Daytime Phone: r

7. eMail Address: || G

8. List all positions held on board (e.g,, chair, treasurer, parent representative)

Trustee

9. Is the trustee an employee of the school? __Yes X No If Yes, please provide a

description of the position you hold and your responsibilities, your salary your start date.

10. Is the trustee an employee or agent of the management company or institutional
partner of the charter school? __Yes X No If Yes, please provide a description of the
position you hold and your responsibilities, your salary your start date.



11. Identify each interest/transaction (and provide the requested information) that you
or any of your immediate family members or any persons who live with you in your house
have held or engaged in with the charter school during the time you have served on the
board, and in the six-month period prior to such service. If there has been no such financial
interest or transaction, write None. Please note that if you answered Yes to Question 2-4
above, you need not disclose again your employment status, salary, etc.

Date(s)

Nature of Financial
Interest/Transaction

Steps taken to avoid a
conflict of interest,
(e.g., did not vote, did
not participate in
discussion)

Name of person
holding interest or
engaging in
transaction and
relationship to
yourself

None.

None.

None.

None.




12. Identify each individual, business, corporation, union association, firm, partnership,
committee proprietorship, franchise holding company, joint stock company, business or
real estate trust, non-profit organization, or other organization or group of people doing
business with the school and in which such entity, during the time of your tenure as a
trustee, you and/or your immediate family member or person living in your house had a
financial interest or other relationship. If you are a member, director, officer or employee of
an organization formally partnered with the school that is doing business with the school
through a management or services agreement, please identify omly the name of the
organization, your position in the organization as well as the relationship between such
organization and the school. If there was no financial interest, write None.

Organization Nature of Approximate Name of Trustee and/or
conducting business value of the immediate family member of
business with the | conducted business household holding an interest | Steps Taken to
school conducted in the organization Avoid Conflict
conducting business with the of Interest
school and the nature of the
interest
None. None. None. None. Not

applicable.
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Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

*Note: This Disclosure is a public record, but asterisked data fields will be redacted.

1. Trustee Name: Rebecca Sanin

2. Charter School Name: Evergreen Charter School

3 Charter Authorizer Entity: New York State Education Department

4. Home Address: _

5 Business Address: _

6. Daytime Phone:_

7 EMail Address:_

8. List all positions held on board (e.g., chair, treasurer, parent representative)

Trustee

9. Is the trustee an employee of the school? ___Yes X No If Yes, please provide a

description of the position you hold and your responsibilities, your salary your start date.

10. Is the trustee an employee or agent of the management company or institutional
partner of the charter school? ___Yes X No If Yes, please provide a description of the
position you hold and your responsibilities, your salary your start date.



11: Identify each interest/transaction (and provide the requested information) that you
or any of your immediate family members or any persons who live with you in your house
have held or engaged in with the charter school during the time you have served on the
board, and in the six-month period prior to such service. If there has been no such financial
interest or transaction, write None. Please note that if you answered Yes to Question 2-4
above, you need not disclose again your employment status, salary, etc.

Date(s) Nature of Financial Steps taken to avoid a Name of person
Interest/Transaction conflict of interest, holding interest or
(e.g., did not vote, did engaging in
not participate in transaction and
discussion) relationship to
yourself
None. None. None. None.




12: Identify each individual, business, corporation, union association, firm, partnership,
committee proprietorship, franchise holding company, joint stock company, business or
real estate trust, non-profit organization, or other organization or group of people doing
business with the school and in which such entity, during the time of your tenure as a
trustee, you and/or your immediate family member or person living in your house had a
financial interest or other relationship. If you are a member, director, officer or employee of
an organization formally partnered with the school that is doing business with the school
through a management or services agreement, please identify only the name of the
organization, your position in the organization as well as the relationship between such
organization and the school. If there was no financial interest, write None.

Organization Nature of Approximate Name of Trustee and/or
conducting business value of the immediate family member of
business with the | conducted business household holding an interest | Steps Taken to
school conducted in the organization Avoid Conflict
conducting business with the of Interest
school and the nature of the
interest
None. None. None. None. Not

applicable.
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Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

*Note: This Disclosure is a public record, but asterisked data fields will be redacted.

Trustee Name: Yvonne Mowatt
Charter School Name: Evergreen Charter School
Charter Authorizer Entity: New York State Education Department

Home Address: _

Business Address:_
Daytime Phone: _
eMail address: [

OB o R o KOS

8. List all positions held on board (e.g., chair, treasurer, parent representative)

Trustee

9. Is the trustee an employee of the school? ___Yes X No If Yes, please provide a
description of the position you hold and your responsibilities, your salary your start date.

10. Is the trustee an employee or agent of the management company or institutional
partner of the charter school? ___Yes X No If Yes, please provide a description of the
position you hold and your responsibilities, your salary your start date.



11. Identify each interest/transaction (and provide the requested information) that you
or any of your immediate family members or any persons who live with you in your house
have held or engaged in with the charter school during the time you have served on the
board, and in the six-month period prior to such service. If there has been no such financial
interest or transaction, write None. Please note that if you answered Yes to Question 2-4
above, you need not disclose again your employment status, salary, etc.

Date(s) Nature of Financial Steps taken to avoid a Name of person
Interest/Transaction conflict of interest, holding interest or
(e.g., did not vote, did engaging in
not participate in transaction and
discussion) relationship to
yourself
None. None. None. None.




12. Identify each individual, business, corporation, union association, firm, partnership,
committee proprietorship, franchise holding company, joint stock company, business or
real estate trust, non-profit organization, or other organization or group of people doing
business with the school and in which such entity, during the time of your tenure as a
trustee, you and/or your immediate family member or person living in your house had a
financial interest or other relationship. If you are a member, director, officer or employee of
an organization formally partnered with the school that is doing business with the school
through a management or services agreement, please identify omnly the name of the
organmization, your position in the organization as well as the relationship between such
organization and the school. If there was no financial interest, write None.

Organization Nature of Approximate Name of Trustee and/or
conducting business value of the immediate family member of
business with the | conducted business household holding an interest | Steps Taken to
school conducted in the organization Avoid Conflict
conducting business with the of Interest
school and the nature of the
interest
None. None. None. None. Not

applicable.




Sighature Dats

" —QW?‘Z/@“JZ#‘ LS 2oty



Appendix F: Disclosure of Financial Interest Form

Disclosure of Financial Interest by a New York Charter School Board of Trustees
Member
Annual Report 2010-11

*Note: This Disclosure is a public record, but asterisked data fields will be redacted.

—

Trustee Name: Luis Ras

2. Charter School Name: Evergreen Charter School

3. Charter Authorizer Entity: New York State Education Department

6. Daytime Phone: | N

3 EMail Address: ||| EEGN

8. List all positions held on board (e.g,, chair, treasurer, parent representative)

Trustee

9. Is the trustee an employee of the school? ___Yes X No If Yes, please provide a

description of the position you hold and your responsibilities, your salary your start date.

10. Is the trustee an employee or agent of the management company or institutional
partner of the charter school? __Yes X No If Yes, please provide a description of the
position you hold and your responsibilities, your salary your start date.



11. Identify each interest/transaction (and provide the requested information) that you
or any of your immediate family members or any persons who live with you in your house
have held or engaged in with the charter school during the time you have served on the
board, and in the six-month period prior to such service. If there has been no such financial
interest or transaction, write None. Please note that if you answered Yes to Question 2-4
above, you need not disclose again your employment status, salary, etc.

Date(s)

Nature of Financial
Interest/Transaction

Steps taken to avoid a
conflict of interest,
(e.g., did not vote, did
not participate in
discussion)

Name of person
holding interest or
engaging in
transaction and
relationship to
yourself

None.

None.

None.

None.




12. Identify each individual, business, corporation, union association, firm, partnership,
committee proprietorship, franchise holding company, joint stock company, business or
real estate trust, non-profit organization, or other organization or group of people doing
business with the school and in which such entity, during the time of your tenure as a
trustee, you and/or your immediate family member or person living in your house had a
financial interest or other relationship. If you are a member, director, officer or employee of
an organization formally partnered with the school that is doing business with the school
through a management or services agreement, please identify only the name of the
organization, your position in the organization as well as the relationship between such
organization and the school. If there was no financial interest, write None.

Organization Nature of Approximate Name of Trustee and/or
conducting business value of the immediate family member of
business with the | conducted business household holding an interest | Steps Taken to
school conducted in the organization Avoid Conflict
conducting business with the of Interest
school and the nature of the
interest
None. None. None. None. Not

applicable.
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Executive Summary

Purpose:

The purpose of this audit was to 1) assess the alignment of the school environment and
the current curriculum, instruction and assessment to the Evergreen Charter School mission, 2)
identify the current strengths and needs in curriculum, instruction and assessment, and 3)

suggest possible entry points for staff development to address identified needs.

Evaluation design:

Diane Cunningham served as the principal investigator and conducted all onsite
evaluation activities as well as off site data analysis. Angela Di Michele Lalor served as the second
investigator and primarily analyzed curriculum instruction and assessment documents. Diane
conducted the data collection for the evaluation on April 11, 2011 using a variety of methods and
data sources, including interviews, focus groups, document analysis and observations. The
design involved multiple constituencies and evaluation sources so that data would provide a
more full and accurate representation of the complexity and nature of the school’s mission and
curriculum. The evaluation was driven by twelve evaluation questions, directly gleaned from the
school’s mission. These questions focus on the quality of the curriculum, instruction, assessment

and school environment they support the mission.

Findings:

Overall, the Evergreen mission is alive and evident in the school - in its curriculum,
instruction, assessment and environment. Much of what is happening shows strong commitment
to the mission as indicated by the following strengths:

e Commitment to whole child:

Evergreen Charter School places high importance on the well-being of the child, and on
fostering an emotionally healthy child with a positive sense of self worth.

e Challenging educational program:

Overall, curriculum, instruction and assessment is fairly rigorous. There is evidence that

teachers ask students to use various types of knowledge and cognitive processes.

Learner-Centered Initiatives, Ltd. 2011. 3



Teachers would benefit from exploring the use of process assessment, and students
would benefit from learning experiences that allow them to deepen their understanding
and ability to use metacognitive knowledge and to reflect on their learning.

Balanced and research-based instructional approach:

Teachers are using a wide variety of research-based instructional strategies, including the
workshop delivery model. Data shows that teachers consistently plan and use these
strategies.

Commitment to the ideal of “respect for self, others and the environment”:

Students are respectful to each other and to adults and can describe and explain what
they have learned about conserving the environment. It seems that this learning comes
from the modeling and the embodiment of these ideals. The written and taught
curriculum indicates that there is a strong commitment to environmental education.

Second language instruction:

All students have instruction in speaking Spanish, and there is evidence that they are
using the language outside of school. This instruction is highly valued by students, parents
and teachers.

Visual and performing arts

The visual arts and performing arts enrich curriculum and are valued by all stakeholders.

Supporting healthy lifestyle

The physical education curriculum supports other curriculum areas and promotes
healthy life choices. The school environment supports a healthy lifestyle by providing

healthy and nutritious food.

Just three areas emerge that need further strengthening: alignment to NY Common Core State

Standards, differentiation of instruction/ assessment and attention to Hispanic history and

culture. The three areas below are listed in order of importance. Attending to alignment of

curriculum, instruction and assessment to the NY Common Core State Standards will support the

improvement of differentiation and the integration of Hispanic culture.

Alignment to NY Common Core State Standards:

While there is alignment (internal coherence) of instruction to learning targets,
curriculum and instruction are aligned only generally to the 2005 NYS learning standards,

without connection to specific performance indicators. All curriculum, instruction and
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assessment needs to be aligned to the (new) New York State Common Core State
Standards. Since these standards have been designed to support the teaching of reading
and writing in the content areas, curriculum, instruction and assessment in content area
subjects will also require alignment.

e Differentiation:

Teachers are aware of the need to differentiate, are explicitly planning for it and are
practicing some, but not all forms of differentiation. There is a need to deepen
understanding of differentiation, of both instruction and assessment, as well as to develop
shared expectations about how to best differentiate so that it can be applied equitably.

* Integration of Spanish history and culture: There is very little evidence from the data

collected that Spanish history and culture is integrated into the curriculum. There is a

need for integration across the curriculum.

Recommendations and next steps:

We recommend that the faculty at Evergreen engage in a job embedded staff development
program that focuses on deepening 1) faculty understanding of and ability to use the NYS
Common core standards and 2) faculty understanding and use of differentiated instruction.

These areas will also support the development of a more aligned and integrated curriculum.

Learner-Centered Initiatives, Ltd. 2011. 5



Evaluation Overview

a. Purposes of the evaluation

This curriculum evaluation was informed by three purposes. First, it sought to assess the
alignment of the school environment and the current curriculum, instruction and assessment to
the Evergreen Charter School mission. Second it sought to identify the current strengths and
needs in curriculum, instruction and assessment, and third, it aimed to suggest possible entry
points for staff development to address identified needs.

The primary audience for the report is the school board. The secondary audiences include

the school administrator, faculty and parents.
b. Evaluation questions

This evaluation addresses a number of questions related to the three purposes. The
Evergreen Mission guided the development of the evaluation questions since that was the

primary purpose of the evaluation.

Mission component (in the order Evaluation questions

they appear in the mission

statement)

1. ECS will ensure that students of 1. How does the school and curriculum foster a
varied cultural and social positive sense of self worth?

backgrounds and different ability 2. What is the nature and quality of differentiation in
levels achieve their academic the classroom?

potential while developing a positive
sense of self-worth.

2. ECS will foster individual growth 3. How well aligned to the NYS Learning Standards is
and development through the the curriculum, instruction and assessment?
implementation of a challenging and 4. How rigorous and challenging is curriculum,
comprehensive educational program instruction and assessment?

that emphasizes mastery of a quality
K-5 core curriculum that is aligned
to the New York State Learning
Standards and based on New York
State curricula guidelines.

3. Additionally, instruction in a 5. How is a second language incorporated into the
second language, i.e. Spanish, and school?

integration of content regarding 6. How well is Hispanic history and culture
Hispanic history and culture will be integrated into the curriculum?

important parts of ECS’ curriculum.

4. The school will feature enriched 7. How do the arts and physical education programs
arts and physical education enrich the school?

Learner-Centered Initiatives, Ltd. 2011. 6




programs, and it will foster healthy 8. To what extent does the school environment and
life choices within a child-centered curriculum support healthy life choices?

school environment that places a 9. To what extent does the school environment and
premium on environmental curriculum reflect commitment to environmental
education and conservation of education?

resources.

5. ECS will use a balanced 10. What instructional strategies do teachers use?
instructional approach and employ a 11. How well are teachers planning for and using the
workshop delivery model. workshop model?

6. The school promotes: respect for 12. To what extent does the school and curriculum
self, respect for others and respect reflect a commitment to “respect for self, others
for the environment. and the environment”?

c. Evaluation credibility

The evaluation was conducted by staff members from Learner-Centered Initiatives, Ltd.
(LCI), a small consulting firm based in Floral Park, NY, which focuses on best practices related to
learner-centered and standards-based curriculum, instruction and assessment.

Diane Cunningham served as the principal investigator for this audit and conducted all
onsite evaluation activities as well as off site data analysis. Ms. Cunningham’s work often
involves educators in the action research process and guides them in doing qualitative data
analysis to improve curriculum, instruction and assessment practice. Ms Cunningham is a
doctoral candidate in Curriculum and Instruction from Hofstra University. Since 1995 she has
conducted numerous school and district evaluations and needs assessments. She has also taught
research courses at Adelphi University.

Angela Di Michele Lalor primarily analyzed curriculum instruction and assessment
documents. Her work includes facilitating school-wide initiatives in the areas of curriculum,
instruction and assessment. Ms. Labor’s work often involves teachers in aligning formal
curriculum with taught curriculum, and analyzing student work to determine student learning.
She has presented nationally at the Association for Supervision and Curriculum Development on
managing standards for special education teachers, co-teaching, and using multiple measures to
determine student performance.

Joanne Picone-Zocchia served as the external editor for the audit report and ensured the
alignment between the report’s findings and conclusions and the supporting data. Ms. Picone-
Zocchia is actively engaged in exploring connections between systems thinking skills and
processes and issues of systemic educational reform and assists schools, districts and
educational organizations in the areas of strategic planning, visioning, restructuring and

organizational development.
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None of the people involved in this report had a prior relationship with the school before
engaging in audit-related activities. We do not believe that there are any potential conflicts of
interest or other factors that could limit the validity of the information or the credibility of the

findings included in this report.

d. Target audience involvement

Rosa Escoto, principal of the school, was the primary liaison, on site, between the LCI staff
member and the school. She coordinated and facilitated the data collection process and provided

access to teachers, support staff, parents and students.
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Description of the School and Mission
(based on information provided to evaluators)

The Evergreen charter school is currently in year 2 of its charter and has 150 students in
grades K, 1 and 2. The charter proposes a school size of 300 students by year 5. Evergreen is
located in the village of Hempstead, one of Nassau County’s most impoverished communities.
While the current median family income for Nassau County is $81,246, for those in the village it
is $48,488. Although the Village of Hempstead comprises 5% of the total population of
Hempstead, 12.7% of the violent crime occurred in the village in 2006. Educationally 63% of
students and only 53% of Hispanic students graduate from Hempstead High School. This
compares to an 85% graduate rate for Long Island.

The mission of the Evergreen charter school is to nurture the intellectual, physical and
social development of children through a comprehensive program that promotes academic
excellence and prepares its students for success in school and in life. The mission places
particular emphasis on

» a challenging and comprehensive educational program that emphasizes mastery of a
quality K-5 core curriculum that is aligned to the New York State Learning Standards

* abalanced instructional approach and employment of a workshop delivery model

* jinstruction in a second language, i.e. Spanish, and integration of content regarding Hispanic
history and culture

» enriched arts programs

» physical education programs that foster healthy life choices

* environmental education

» curriculum that promotes respect for self, respect for others and respect for the

environment.
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Methodology

A. Data collection

One LCI staff member conducted the data collection for the evaluation on April 11, 2011
using a variety of methods and data sources, including interviews, focus groups, document
analysis and observations. We tapped a variety of constituencies directly including the school
administrator, teachers, parents, and students. The decisions to involve multiple constituencies
and evaluation sources stemmed from the conviction that the multiple perspectives they
represent would provide a more full and accurate representation of the complexity and nature of
the school’s mission and curriculum. The school administrator, all teachers, ten parents and eight

students (representing all three grade levels) participated in this evaluation.

B. Data sources

Following is a table that describes the data sources used for the entire evaluation. For
each component of the mission statement and evaluation question, multiple data sources were

used to weigh evidence and draw conclusions about strengths and areas for improvement.

Data Source Description
student tour Three, second grade students took the evaluator on a tour of the school.
They shared their experiences and thinking naturally and unprompted
throughout the tour. The evaluator took notes and recorded the tour to
capture their exact words.
student focus group The evaluator met with 5 students in a small group. Three of the students
were from first grade and two were in Kindergarten. They began sharing
before the evaluator could ask a question, but were then prompted with
three questions:
1. What makes your school so wonderful?
2. Ifyou could tell Ms. Escoto one thing that would make the school
even better, what would you tell her?
3. Canyou tell me something that you learned today?
teacher focus groups The evaluator met with all teachers in two groups during their lunch
periods. Every effort was made to gather all teacher perspectives to each
question. The evaluator scribed teacher responses and recorded the
groups. The following questions were used to gather information:
1. What s the school mission and vision, as you understand it?
2. Canyou describe examples of how the curriculum is aligned with the
vision?
3. What do you believe are your strengths in terms of designing
curriculum, instruction and assessment?
4. What needs do you have in terms of designing curriculum instruction
and assessment? Or, what do you struggle with?
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principal interview The evaluator spoke with the principal formally in the morning, before

the start of the school day and then throughout the day for clarification.

The evaluator scribed responses to the following questions:

1. What is the school mission and vision?

2. What school initiatives highlight the vision? Please describe them.

3. How does the curriculum support the vision? Please provide an
example.

4. What does collaboration look like in this school? Please provide an
example of quality collaboration.

5. What do you believe are teacher strengths in terms of designing
curriculum, instruction and assessment? How do you know these are
their strengths?

6. What do you believe are teacher needs in terms of designing
curriculum instruction and assessment?

classroom observations The evaluator observed 10 different lessons over the course of the day.
The observations ranged from 5 minutes to 20 minutes. Six (6) of the
lessons were during literacy block and four (4) were in other academic
areas. Each lesson was observed for instructional strategies used,
differentiation strategies used, integration, technology use, thinking
demand, attributes of authenticity and questions posed (by teachers and
students).

documents submitted Approximately 324 primary documents were analyzed. These include:
144 lessons

28 class assessments

38 rubrics, checklists, and scoring guides

90 samples of student work

13 curriculum documents

11 school / programming documents
(See Appendix A for detailed listing of primary documents)

photos The evaluator took eighty-five (85) photos during the student tour and
between classroom observations and focus groups. The evaluator
focused on school process data and student learning data, most of which
was posted in classrooms and hallways. The evaluator did not take
photos of children.

C. Data analysis

Data were captured in handwritten notes, tape recording, photography and the collection of
artifacts. The resulting data were transcribed and analyzed by two LCI consultants. First, each
data set was analyzed using a coding and reduction procedure to distill themes. Then, the data
and themes were examined through the lens of each component of the Evergreen charter with
the corresponding evaluation questions. Analysis (conclusions and evidence) from two

consultants was synthesized and then reviewed by a third consultant for coherence.
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D. Meta-evaluation

While every effort was made to stay true to the data collected, it is possible that this
evaluation audit is biased by the fact that LCI staff support and facilitate learner-centered

practices in schools. This bias manifests itself in a significant focus on the role of the learner

during instruction, the presence of choice and areas of interest in curriculum and assessment.

Additional background on LCI’'s approach to learner-centered instruction is available upon

request.

Learner-Centered Initiatives, Ltd. 2011.
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Findings

Evaluation Question 1:

How does the school and curriculum foster a positive sense of self worth?

Findings
Evergreen Charter School places high importance on the well being of the child, and on fostering
an emotionally healthy child with a positive sense of self worth.

Supporting Evidence and Representative Examples

photos
Students are helped to feel proud of their efforts.

Interactions with students:

* One second-grade student described the role of the social worker as a person who “helps
students to work out problems.”

= Another second grade student stated, “Teachers have a close eye on who is getting the
caring.”

* The three second-grade students leading the tour mentioned the character traits
curriculum without prompting, accurately defined “perseverance” for the evaluator and
gave specific examples of how they persevered when they were in Kindergarten and
during writing.

*  When asked what made the school special, one kindergartener replied “Special childrens”
and another said he wanted to tell the principal “That we have wonderful teachers.”
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Interactions with parents:
= Parents stated
There is a “student of the month...they appreciate what children do.”
“If my son gets mad (at me) he’ll sit down and write stories, “I'm sorry | made you upset.”

Interactions with Evergreen staff (teachers and principal):

»= Teachers stated:
“Teaching Spanish gives my ESL students a chance to shine when they are in Spanish class
with Mrs. Kelley because they can be leaders too.”
“They (students) all know that there is no “I can’t” in this building...they know it is ok to
make mistakes...the worst thing [ can think of is that a child would be afraid”
“We have to help them believe that school is empowering...we don’t want them to feel
there is anything they can’t do.”
“We are great at celebrating our kids, their accomplishments...we make a big deal about
what they do.”

* The principal stated, “We are award geared...we catch them being good and we focus on
“what’s the right thing to do?”

Classroom observations:
* The turn and talk strategy, observed in multiple classrooms, provides all children an
opportunity to share their thinking.
= Inone lesson the teacher explicitly asked children how the character in the book they
were reading exhibited perseverance, which was the character trait of the month.
= School days begin with the school promise to respect self, others and the earth.

Classroom lessons and assessments / school documents:
= The use of differentiation supports the belief that all students can learn.
= Student work reflects the individuality of the students in that they are able to tell their
own stories and choose their own topics.
= Students are able to engage in a variety of after-school clubs based on their interests.
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Evaluation Question 2:

What is the nature and quality of differentiation in the classroom?

Findings

Teachers are aware of the need to differentiate, are explicitly planning for it and are practicing
some, but not all forms of differentiation. Further work in differentiating instruction and
assessment would allow teachers to differentiate products and assessments for improved
learning.

Supporting Evidence and Representative Examples
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examples of how teachers are differentiating content

Classroom lessons and assessments / school documents:

* Differentiation is explicitly mentioned on all lesson plans in reading, writing,
mathematics, science, and social studies.

* There is evidence of differentiation of content. For example, students are learning to read
at their instructional level.

* Insome cases content expectations are differentiated based on ability. For example,
struggling students were only expected to include 2 details while all others were expected
to include 4. In another case, low students were expected to repeat vocabulary names and
color the Sahara and Nile River, while on-level students need to identify the Sahara and
Nile. Both examples call for a need to develop a common understanding of differentiation
so it can be applied equitably.
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* All students produce the same final products or take the same test. The only example of
differentiation of a product was student choice of topic (i.e. gorillas or sharks for non-
fiction writing).

* There is a great deal of evidence of the differentiation of process. Sometimes teachers
listed alternative means for supporting students i.e. listening center, working in small,
guided groups. In other cases, teachers differentiate the process based on student ability.
Strategies for addressing the needs of ELL students are also labeled i.e working with a
picture dictionary.

¢ [Itis unclear as to how teachers are using on-going assessment to differentiate student
groups or processes.

* Differentiation is not included in the teachers’ manual.

Classroom observations:

= Inone (1) of the nine (9) classroom lessons observed, the teacher differentiated the
student activity.

= In eight (8) of the lessons observed, students worked with the same material in the same
way.

* Inone observed lesson, the special education teacher took a small group of children for
group work after the mini lesson.

= Inone observed lesson, children who had completed the task were able to work at the
computer on another task.

Interactions with students:
= Students reported that they go “book shopping” in other classes when the level of books
in their own class does not meet their needs.
= One first grader said, “we have a whole bunch of books of levels and then we go shop in
there - [ used to go by myself and now I take two girls with me.”

Interactions with parents:

= Inresponse to the question “What are the strengths of this school?” the first thing
mentioned by one parent focus group was individual attention.

= Specific quotes from parents include:
“Teachers find out what their weaknesses and strengths are and are able to work on
them”
“They (teachers) assess every six weeks”
“They do an evaluation at the beginning... Students get individual attention.”
“My son tells me, ‘T have to go book shopping today’. He is very encouraged in a lot of what
he does.”

Interactions with Evergreen staff (teachers and principal):

= All teachers in both focus groups agreed that differentiated instruction is a professional
area that they can improve upon.

= Specific quotes from teachers include:
“We look at each individual child and their family and then make a determination of their
needs and how we will go about fulfilling their needs.”
“We had to change planning from last year because this group was more advanced. We
are good at adapting to kids needs.”
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“An area I think that I can improve in is more ways to differentiate instruction. That is not
one of my strongest things.”
“We focus a lot on the lows - it is harder to challenge the highs.”

= The principal reported that teachers are “still not there yet” when it comes to
differentiation. It is written into lesson plans.
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Evaluation Question 3:

How well aligned to the NYS Learning Standards is the curriculum, instruction and
assessment?

Findings

There is alignment (internal coherence) of instruction and assessments to learning targets. However,
curriculum, instruction and assessment is aligned very generally to the NYS standards. When
standards are identified, specific performance indicators are not included. Content understandings
from social studies and major understandings from science are not included on documents for those
areas. Alignment on ELA and math documents is to the 2005 standards. There is no evidence that the
school has begun the alignment process the new Common Core State Standards. The lack of mention
of NYS standards across all stakeholder groups may indicate that they do not play a prominent role in
design or discussion of curriculum.

Supporting Evidence and Representative Examples

This example of student work reveals that students are writing in the content areas, but reveals
lack of alignment between the task and the rubric (on the right of the photo).

Classroom lessons and assessments / school documents:
= The importance of learning targets in guiding classroom instruction is clearly evident in that
unit maps identify teaching points, each lesson plan identifies the teaching point of the day,
and the use of teaching points is explained in the teachers’ manual.
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= The 2005 NYS Standards, without indicators, are identified on lesson plans for Kindergarten in
math and social studies, and in first grade in reading, writing, math, social studies and science.

= Standards can be found on the environmental education lesson plans and in special areas —
art, music, and physical education.

= The teachers’ manual and parent guide state that the learning program is aligned to the
standards.

= Rubrics are used to evaluate student work indicating the use of criteria.

= |Infirst grade, a test blueprint was provided for the science tests showing the alignment
between the test and standards.

Classroom observations:
= No explicit mention/listing of the NYS standards and indicators.

Interactions with parents:
= No explicit mention of the NYS standards.

Interactions with Evergreen staff (teachers and principal):

= No explicit mention of the NYS standards as a guide for planning or designing curriculum by
teachers or principal.
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Findings

Overall, curriculum, instruction and assessment is fairly rigorous. There is evidence that
teachers ask students to use three of the four types of knowledge, including factual, conceptual
and procedural knowledge. Metacognitive knowledge is not evidenced. Various cognitive
processes are evident, with greater evidence on remembering, understanding and application.
There is some attention to questioning skills.

Supporting Evidence and Representative Examples

These are examples of factual knowledge (where I live), procedural knowledge (reading
strategies) and conceptual knowledge (friendship, honesty, capacity).
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Projects, such as published writing and building models, allow students
to apply knowledge to create.

Classroom lessons and assessments / school documents:

* During instruction students are asked to use the different levels of knowledge with an
emphasis on factual, conceptual and procedural. Examples of the different types of
knowledge include:

- Factual - Nile River; community workers, soil and rocks

- Conceptual - patterns, important and non-important information, effect of geography
on Native Americans, character traits

- Procedural - solving math problems, follow directions to complete projects

- Metacognitive - set and reflect on behavioral goals; students reflect on what they can
do to take care of the Earth

= The cognitive processes asked of students in relationship to these include:

- Remembering - define vocabulary words

- Understanding - sequence, measure different objects

- Apply - reading and writing strategies

- Analyze - relationship between their own actions and the Earth
- Evaluate - self assessment of getting along with other

- Create - original pieces of writing i.e. narrative, reports

= Cognitive process were used with the different levels of knowledge together in a variety
of ways including:

o remembering and/or understanding factual knowledge- identifying numbers on a
clock, recall letter sounds

o creating using factual or conceptual knowledge - writing how-to books

o applying conceptual knowledge i.e. use skills while playing a game

o applying procedural knowledge i.e. revise written work

» Teachers use a variety of assessments to measure different levels of thinking. These
assessments include information recall (tests), performance assessments (running
records, fluency), product assessments (stories, reports).
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= Assessments also addressed different levels of knowledge and cognitive processes. For
example,

o Remember factual information i.e. circle a solid, spelling, science and social studies
vocabulary,

o Understand conceptual knowledge i.e. draw a picture showing how an ice cube
changes; interpret a picture of an earthworm, interpret a map, examine different
types of solid

o Apply factual knowledge i.e. addition or subtraction word problems;

o Creating original pieces of writing

Classroom observations:

= Alllessons observed on this day were during literacy block and focused on
reading/writing strategies and language. Emphasis was on factual and procedural
knowledge.

= Some of the keys to a rigorous curriculum were not observed: authentic performance
tasks, integration of ELA with other subjects.

= 20 questions were captured from classroom observations:
14/20 questions were lower level questions that tapped prior knowledge, had text-
explicit answers or focused on the meaning of words.
4 /20 questions, all from a math lesson, were conceptual and related to measurement
concepts of heavy and light.
2/20 asked students to think metaphorically.

=  While two classrooms had charts revealing instruction on questioning, students did not
ask questions during the observed lessons.

Teachers are working toward helping children to ask good questions.
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Evaluation Question 5:

How is a second language incorporated into the school?

Findings:

All students have instruction in speaking Spanish. This instruction is highly valued by students,
parents and teachers.

Supporting Evidence and Representative Examples

4 X -~
_ - ¥ =
Students are learning Spanish words for emotions from an instructional video...
and the Spanish wall displays student writing.

Interactions with students:
= Student tour guides introduced Ms. Seniora Kelly as the Spanish teacher and spoke to her
and to the evaluator in Spanish.
= Students showed the evaluator the “Spanish wall.”
= One first grader stated that Spanish was something that made her school special.

Interactions with parents:
= All parents in one focus group agreed that the Spanish program is a plus.
= Parent comments included:
“The bilingual program is big”
“My daughter is the only one in the household that can speak Spanish”
“My son is learning and he is teaching my husband,.”
“I have a little son who is not in school yet and he’s speaking Spanish now.”

Interactions with Evergreen staff:
» Teachers mentioned teaching Spanish as a vital part of the mission of Evergreen.
= They stated that another language is beneficial and that it is teaching students to be proud
of their own culture.
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= The ESL teachers spoke about the focus on language and that teaching Spanish gives the
ESL students a chance to shine.

Classroom observations:
= The evaluator observed one Spanish lesson where children were learning the Spanish
words for various emotions.
= The second language was not observed integrated into any other lessons.

Classroom lessons and assessments / school documents submitted:
= Spanish is taught in all grade levels.
= Lesson plans reveal that Spanish instruction is similar to instruction in other areas
following a workshop model.
= Spanish lessons were integrated into the environmental education curriculum.
= A brief explanation of the Spanish program was included in the teachers’ manual. The
same information is included in the parents’ guide.

Learner-Centered Initiatives, Ltd. 2011.
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Evaluation Question 6:

How well is Hispanic history and culture integrated into the curriculum?

Findings:

There is very little evidence from the data collected that Spanish history and culture is integrated
into the curriculum. This suggests a need for integration.

Classroom Lessons and Assessments / School documents submitted:
No evidence of attention to Spanish culture.

Classroom Observations:
No evidence revealed

Interactions with students:
No evidence revealed

Interactions with parents:
No evidence revealed

Interactions with Evergreen staff:
= Teachers stated that they added units about South America into the Kindergarten
curriculum.
= [tis important for us tot tech cultural differences.

Photos:
No evidence revealed
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Evaluation Question 7:

How do the arts and physical education programs enrich the school?

Findings

Explicit connections can be seen between the visual Arts curriculum and the Evergreen Mission
component related to respect for the environment. Art projects also reveal connections to
science and social studies curriculum.

Student and parents value the music instruction and consider it a bonus.

The physical education curriculum supports other curriculum areas and another mission
component, healthy life choices.

Supporting Evidence and Representative Examples

Art is connected to other curriculum areas.

Interactions with students:

= The first place that the student tour guides showed the evaluator was the art gallery.

= Students shared their thoughts about the music program:
“We have violin here” while passing the music room.
“In second grade they play violin and in first grade they play flute.”
“The best thing is we get to experience how to play it.”

= Students explained that in gym the “travel the world” and that they travel based on how
much exercise they do. They are currently traveling down the East coast headed toward
Disney world.

= Student tour guides described the jump for the heart program that benefits children with
heart ailments.

= Students explained that the gym teacher is teaching them about the muscles in the body.
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Interactions with parents:
= Music and art programs were mentioned in both focus groups as a plus.
= Parents stated:
“A lot of schools don’t have music until the third grade.”
”She gets to play violin. She wouldn’t get that in another school.

Interactions with Evergreen staff:
= The art teacher supports the curriculum with art projects. She also stated: “I'm a big fan of
art, but I'm a bigger fan of books. Books are a pathway to creativity - they serve the same
purpose.”

Classroom Observations:
* One lesson observed was an art lesson that guided children in designing an earth day
poster that communicated a message about the earth.

Classroom lessons and assessments / School documents submitted:
= All students participate in art and physical education.
= Art has been integrated into the environmental education program.
= The physical education program includes a home physical challenge.
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Evaluation Question 8:

To what extent does the school environment and curriculum
support healthy life choices?

Findings
The school supports a healthy lifestyle through its physical education program and by providing
healthy and nutritious food. For the most part, parents value the healthy diet provided for their

children and believe it is a benefit.

Supporting Evidence and Representative Examples

- ‘ r i .
Students use their marvelous muscles to exercise in order to “travel” the country.

Interactions with parents:

» Parents stated that:
“The food is very healthy.”
“There are no sweets or sugar.”
“They give healthy snacks and return too sweet snacks.”
“They take care of allergies.”
“The lunch here is way better than the public school.”

= One parent explained, “The students are learning to eat healthy, but sometimes it its too
healthy and they don’t eat. It is a strength and a weakness because sometimes he is
starving when he comes home because it is too healthy.”

Classroom lessons and assessments / school documents:
= The parent manual includes a section on health and safety policies. This section includes
information regarding sleep, snacking, food, exercise, watching TV and attitude.
= The physical education program includes a home physical challenge where students
monitor their fitness.
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Evaluation Question 9:

To what extent does the school environment and curriculum reflect commitment
to environmental education?

Findings:

The written and taught curriculum indicates that there is a strong commitment to environmental
education.

Supporting Evidence and Representative Examples

This student is just beginning to design a poster as a ‘steward’ of the earth, after looking at
examples provided by the teacher.

Interactions with students:
= Student tour guides were able to describe the recycle, reduce and reuse curriculum and
provided specific examples of how they respect the environment, including packing lunch
in reusable containers, turning lights off, reusing water bottles.

Interactions with Evergreen staff:

= Teachers described respect for the environment as “happening.”

* Teachers said:
“We focus on going green and we recycle every day.”
“We don’t just tell them. They are seeing it in the classroom - Teachers use cereal boxes or
jars. They are seeing that teachers use recycled things and seeing that they are useful”
“We have jobs...recycling technician, whose job is to collect plastic containers, rinse them
and then put them m the appropriate box.

= Teachers reported that in Kindergarten they made their own recycled paper and then
wrote their stories on it, and they wrote how to recycle paper.
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Classroom Observations:
= One lesson observed was an art lesson that guided children in designing and earth day
poster that communicated a message about the earth.
= The school day began with the school promise to respect self, others and the earth.

Classroom Lessons and Assessments / School documents submitted:

= A separate environmental education curriculum has been developed for all grade levels.
= Lessons within these units are focused on curriculum across disciplines - math, social
studies, science, art.

= Units of study require students to apply their knowledge for example, recycling items.
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Evaluation Question 10 and 11:

What instructional strategies do teachers use?
How well are teachers planning for and using the workshop model?

Findings
Classroom observations, photos and analysis of documents reveal that teachers are using a wide
variety of research-based instructional strategies and that they consistently plan for and use the

workshop model.

Supporting Evidence and Representative Examples

Modeling by teachers was consistently observed and word walls appear
in all subject areas in all classrooms.

Classroom Observations: (10 Observations ranging from 5 minutes to 20 minutes during literacy
block)

= Teachers were observed using workshop model elements including the mini lesson,
modeling / demonstration, turn and talk, guided practice (pairs and groups), sharing and
independent work.
* Teachers used the Smart board for
- modeling
- showing models
- delivering content
- introducing vocabulary
- questioning

Photos:
= Photos revealed a “print rich” environment and a variety of instructional strategies:
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10 photos of different word walls

6 photos reveal modeling or the use of models

6 photos reveal the use of criteria charts/process checklists

4 photos revealed rubrics

3 word walls focused on question words and types of questions
3 photos revealed the use of concept maps

Classroom Lessons and Assessments / School documents submitted:

Lesson plans indicated the use of a variety of instructional strategies including direct
instruction, modeling, turn and talk, facilitating students during independent and group
practice.

Student work includes drafts with teacher feedback indicating the feedback process as an
instructional strategy.

The workshop model is explicitly built into reading and writing lesson plans. Lesson plans
varied slightly but included categories such as connection, teaching point, turn and talk,
model, direction and demonstration.

Content area lessons varied slightly but also included the teaching point, materials,
vocabulary, connection, procedure, and active engagement.

Students seem to have engaged in the workshop model as evidenced through the drafts

and teacher feedback.

Instructional strategies and the workshop model are clearly and specifically outlined and
explained in the teachers’ manual.
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Evaluation Question 12:

To what extent does the curriculum reflect a commitment to

“respect for self, others and the environment”?

Findings

There is a strong commitment to the ideal of “respect for self, others and the environment” at
Evergreen Charter School. Students are respectful to each other and to adults and can describe
and explain what they have learned about conserving the environment. It seems that this
learning comes from the modeling and the embodiment of these ideals.

Supporting Evidence and Representative Examples

Expectations for how to treat others are clear and explicit at Evergreen. Teachers use a
green-yellow-red monitoring system to help students to see how they are doing in terms of
behavior. These “ratings” are shared with parents every day.

Interactions with students:

= Students regularly said, “excuse me and “thank you” during the tour.

= Students took turns speaking and did not “speak over” each other.

= Students referred to Evergreen staff members respectfully.

= Students complimented the work of other students.

= Students were able to describe the recycle, reduce and reuse curriculum and provided
specific examples of how they respect the environment, including packing lunch in
reusable containers, turning lights off, reusing water bottles.

= Students described the school effort to raise money for children with failing hearts and for
victims of the tsunami in Japan.

Interactions with Evergreen staff:
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When asked about the school mission, teachers spoke first about fostering respect,
especially respect for other cultures.

Teachers highlighted their efforts to teach children to work together in groups and to
“learn how to get along with others.”

One teacher described that teachers work to bridge the gap between the African
American and Hispanic communities represented in the student body and that they work
to dispel “preconceived notions about the other” and to teach mutual respect.

Respect for the environment was also described as “happening.” Teachers said, “We focus
on going green and we recycle every day.” “We don’t just tell them. They are seeing it in
the classroom - Teachers use cereal boxes or jars. They are seeing that teachers use
recycled things and seeing that they are useful.”

One teacher said, “We have jobs...recycling technician, whose job is to collect plastic
containers, rinse them and then put them m the appropriate box.”

Parent Focus Groups:

Parents spoke about a strong behavior system and described the red, yellow, green
approach discipline.

Parents stated:

“Kids respect each other.”

“Kids are well behaved.”

One parent said, “I want to emphasize how they teach the students to be respectful and
polite. I've never seen a school with kids that are so nice and respectful.” and another
parent added, “not only to adults but to each other.”

Classroom Lessons and Assessments / School documents submitted:

Students complete a “Getting Along with Others Self Assessment” (Conflict Resolution,
Peer Mediator) - description of behaviors with continuum i.e. negative attitude/positive
attitude; three areas for improvement and a plan for improving them.

The environmental education program is built around the concept of respect for the
Earth.

The parent guide contains information regarding peacemaking and conflict resolution, as
well as appropriate and inappropriate conduct, supporting the idea of respectful behavior
and actions.
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Conclusions and Recommendations

The purpose of this audit was to 1) assess the alignment of the school environment and
the current curriculum, instruction and assessment to the Evergreen Charter School mission, 2)
identify the current strengths and needs in curriculum, instruction and assessment, and 3)
suggest possible entry points for staff development to address identified needs.

Overall, the Evergreen mission is alive and evident in the school - in its curriculum,
instruction, assessment and environment. The chart below provides our assessment of
alignment and identification of strengths and needs by mission component. All but two areas
show strong alignment. The two areas that emerge as having moderate alignment are alignment
to NYS learning Standards and differentiation of instruction and assessment. It is in these areas

that professional development could support the school.

Alignment Key: Green indicates strong alignment. Orange indicates moderate alignment.

Conclusions and Recommendations

Mission component: There is strong alignment to this part of the Evergreen
mission.

ECS will ensure that students

of varied cultural and social = Evergreen Charter School places high importance on the

backgrounds and different well-being of the child, and on fostering an emotionally

ability levels achieve their healthy child with a positive sense of self worth.

academic potential while = Teachers are aware of the need to differentiate, are

developing a positive sense explicitly planning for it and are practicing some, but not

of self-worth. all forms of differentiation.

Evaluation questions: Needs/next Steps:

1. How does the school There is a need to deepen understanding differentiation as well
and curriculum foster | asto develop shared expectations about how to best differentiate
a positive sense of self | so that it can be applied equitably.

worth?

2. What is the nature There is a need to examine strategies for differentiation as many
and quality of of the strategies listed in lessons are repeated again and again.
differentiation in the
classroom? Further work in differentiating assessment would allow teachers

to better plan for differentiated instruction.

Differentiation is not included in the teachers’ manual. If
differentiation is as important as the workshop model, space
should be devoted to expectations regarding differentiation in
the same manner as given to balanced literacy.
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Conclusions and Recommendations

Mission component:

ECS will foster individual
growth and development
through the implementation
of a challenging and
comprehensive educational
program that emphasizes
mastery of a quality K-5 core
curriculum that is aligned to
the New York State Learning
Standards and based on New
York State curricula
guidelines.

Evaluation questions:

3. How well aligned to
the NYS Learning
Standards is the
curriculum,
instruction and
assessment?

4. How rigorous and
challenging is
curriculum,
instruction and
assessment?

There is moderate alignment to this part of the Evergreen
mission.

=  While there is alignment (internal coherence) of
instruction to learning targets, curriculum and instruction
is aligned very generally to the NYS 2005 standards, but
not to specific performance indicators.

= [tis difficult to determine alignment of tests to standards
as only one grade level provided a test blueprint.

= Alignment is sometimes explicit, but not always.

» The lack of mention of NYS standards across all
stakeholder groups may indicate that they do not play a
prominent role in design or discussion of curriculum.

= Qverall, curriculum, instruction and assessment is fairly
rigorous. There is evidence that teachers ask students to
use various types of knowledge, with the exception of
metacognitive knowledge. Various cognitive processes
are evident, with greater evidence on remembering,
understanding and application.

Needs/Next Steps:

All curriculum, instruction and assessment needs to be aligned to
the (new) New York Common Core State Standards. These
standards have been designed to support the teaching of reading
and writing in the content areas which means that curriculum,
instruction and assessment in content area subjects will require
alignment to Common Core State Standards for Literacy.

Curriculum mapping using the Common Core State Standards
will support further integration and design of the Evergreen
curriculum.

Rubrics need to be reevaluated to determine alignment and to
reflect the scaffolding found in standards.

Teachers would benefit from the purposeful examination of
Bloom’s Taxonomy or another framework for examining
thinking so that thinking demand can be intentionally
incorporated into lesson and assessment design.

Students would benefit from learning experiences that allowed
them to deepen their understanding and ability to use
metacognitive knowledge and to reflect on their learning. The
use of process assessments would support this.

Teachers and students would benefit from continued work on
questioning strategies to support thinking in various contexts.
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Mission Component:

Instruction in a second
language, i.e. Spanish, and
integration of content regarding
Hispanic history and culture
will be important parts of ECS’
curriculum.

Evaluation Questions:

5. How is a second language
incorporated into the school?

6. How well is Hispanic history
and culture integrated into the
curriculum?

There is moderate alignment to this part of the Evergree
mission because while instruction in a second language
is strong, Hispanic history and culture is hardly
evidenced.

= All students have instruction in speaking Spanish and
there is evidence that they are using the language
outside of school. This instruction is highly valued by
students, parents and teachers.

= There is very little evidence from the data collected
that Spanish history and culture is integrated into the
curriculum. This suggests a need for integration.

Needs/Next Steps:

It would be helpful to develop curriculum maps for all
content areas, at each grade level to see where Hispanic
history and culture could naturally be connected and
emphasized, and where language instruction might be
integrated.

The school will feature enriched
arts and physical education
programs, and it will foster
healthy life choices within a
child-centered school
environment that places a
premium on environmental
education and conservation of
resources.

7. How do the arts and physical
education programs enrich
the school?

8. To what extent does the
school environment and
curriculum support healthy
life choices?

9. To what extent does the

school environment and

curriculum reflect commitment
to environmental education?

There is a strong alignment to this component of the
Evergreen mission.

» The visual arts and performing arts enrich curriculum
and are valued by all stakeholders.

* The physical education curriculum supports other
curriculum areas and promotes healthy life choices.

= The school supports a healthy lifestyle by providing
healthy and nutritious food.

= The written and taught curriculum indicates that
there is a strong commitment to environmental
education.

Needs/Next Steps:
Curriculum maps could allow teachers to build upon natural
connections between content and these programs.

ECS will use a balanced
instructional approach and

There is a strong alignment to this component of the
Evergreen mission.
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employ a workshop delivery
model.

10. What instructional
strategies do teachers use?

11. How well are teachers
planning for and using the
workshop model?

Teachers are using a wide variety of research-based
instructional strategies and that they consistently plan for
and use the workshop model.

Next Steps:
Teachers should continue to use these instructional

approaches.

The school promotes: respect for
self, respect for others and
respect for the environment.

12. To what extent does
the school and curriculum
reflect a commitment to
“respect for self, others
and the environment”?

There is a strong alignment to this component of the
Evergreen mission.

There is a strong commitment to the ideal of “respect for
self, others and the environment” at Evergreen Charter
School.

Students are respectful to each other and to adults and can

describe and explain what they have learned about
conserving the environment. It seems that this learning
comes from the modeling and the embodiment of these
ideals.

Next Steps:
Evergreen charter School might consider adopting or

designing a formal character education program. As the
school grows, peer mediation and student leadership
programs will further support this component of the
mission.

The school might benefit from being connected with
TerraCycle.

Suggested entry points for staff development:

We recommend that the faculty at Evergreen engage in a job embedded staff
development program that focuses on the following outcomes:

Deepen faculty understanding of and ability to use the NYS Common core standards

by:

* engaging in gap analysis and/or curriculum mapping to identify current
strengths and needs in terms of alignment to the new standards

* revising curriculum for explicit alighment

* designing lessons, assessments and rubrics that explicitly align to the

standards
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* designing authentic assessments for all curricular areas
* revising curriculum for integration of literacy across disciplines as well as
integration of Hispanic history and culture

Deepen faculty understanding and use of differentiated instruction and assessment

by:

* exploring differentiation of content, products and processes

* identifying current strengths and needs through self-assessment

* designing lessons and assessment that apply differentiation strategies
equitably

* monitoring and assessing the effectiveness of lessons and assessment so that
revision is strategic
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Appendix A: Primary Documents Analyzed

324 primary documents total

Lessons: 144

30 kindergarten lessons

13 first grade lesson plans
82 second grade lesson plans
3 AlS lessons

11 Artlessons

3 Spanish lessons

2 physical education lessons

Class assessments: 28

8 kindergarten tests

6 first grade tests

6 second grade tests

1 second grade performance task
7 Spanish assessments

Rubrics, checklists, and scoring guides: 38

9 kindergarten record sheets
7 first grade record sheets

13 second grade record sheets
6 Spanish record sheets

1 kindergarten checklists

3 first grade rubrics

1 second grade rubric

1 art rubric

Samples of student work: 90

11 pieces of kindergarten student work
43 pieces of first grade student work
36 pieces of second grade student work

Curriculum Documents: 13

3 kindergarten curriculum maps

3 first grade curriculum maps

3 second grade curriculum maps

1 physical education map

1 physical education take-home unit
Spanish Unit of Study

Environmental Education Curriculum

School/Programming Documents: 11

6 schedules

1 club sheet

Behavioral self-assessment

Teachers’ Manual

Parents’ Manual (English and Spanish)
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