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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

Definition: School-wide PBS is a systems approach to discipline that emphasizes prevention and data-based decision-making to
both reduce problem behavior and improve academic performance. While engaging instruction is the most effective “behavioral
intervention,” every school also needs an effective discipline system.

N ~
%3@ IKey Question:| Does the school have a consistent and comprehensive school-wide behavioral program in place?

Indicator: School-Wide Discipline System

Quality Indicator | Description/Look Fors: | Comments/Evidence

Component 1: School-Based Team

There is a school-based team | ¢ School-based leadership team is identified and

with oversight responsibility coordinates efforts with existing teams in school.
for the school’s discipline e Team represents all stakeholders--
system. instructional/non-instructional staff, general/special

education, parent/student.

e School administrator is an active member.

e School team receives on-going training and
technical assistance in school-wide behavioral
support systems.

e School team has meetings at least monthly.

e School team has a 3-5 year action plan, reviewed
annually.

e School team evaluates implementation of plan at
least annually.

Team roster, meeting minutes, training
schedule, evaluation report, written action
plan

RESOURCES/TOOLS:

Sample Team Meeting Template

Sample Team Roles

Sample Team Meeting Schedule

Sample School Administrator Responsibilities

Administrator Tips for Supporting PBIS Teams

Benchmarks of Quality: Annual evaluation of implementation for schools

Self-Assessment Survey: Effective Behavior Support Staff Survey of PBIS program

SET (2.0; 2012): School-wide Evaluation Tool, a standardized program evaluation tool that can be administered by a trained
consultant

Component 2: Political Support & Visibility at School level

May 2014 Behavior: School-Wide Positive Behavioral Systems QI; Page 1 of 15


http://www.pbis.org/common/pbisresources/publications/E_PBS_Team_Meeting%20AgendaMinutes.pdf
http://www.pbis.org/common/pbisresources/publications/E_PBS_Team_Meeting%20AgendaMinutes.pdf
http://www.columbia.k12.mo.us/staffdev/cpspbs/Team/CPS_PBS_TEAM_ROLES_102406.doc
http://www.njpbs.org/resources/documents/SampleteamscheduleDEC2006.pdf
http://www.columbia.k12.mo.us/staffdev/cpspbs/Admin/EF%20_Strong_Admin_Leader_021508.doc
http://www.njpbs.org/resources/documents/AdministratorTIPSforUniversalInterventionsHandout.pdf
http://nyspbis.org/EvaluationTools/TIER1/BoQ/BoQ.cfm
http://nyspbis.org/EvaluationTools/TIER1/SAS/SAS.cfm
http://pbis.org/common/pbisresources/tools/SET_Manual_02282012.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

The school-wide discipline
system is supported by and is
a priority for school staff.

At least 80 percent of staff support and participate
in process and see it as directly relevant to their
work

School improvement plan lists improving behavior
support systems as a priority.

Schoolwide behavior policy statement has been
developed with and endorsed by building
administrator and shared with staff.

Behavior support efforts are coordinated with other
schoolwide efforts.

School receives benefits of district funding and
support for behavioral support systems.

Staff survey, school improvement plan, school
code of conduct, team membership, funding
records, staffing/time allocations

RESOURCES/TOOLS:

e Tool for Coordinating School-wide Committees

e School Safety Survey: Tool to assess needs for school safety & crisis planning
e PBIS Overview Presentation to Establish Staff Buy-In
e Sample Staff Handbook including PBIS — Elementary, Middle, Elementary/Middle

Component 3: School-Wide Behavioral Expectations

The school has a limited
number of expectations for
student behavior which are
positively stated.

3-5 school-wide behavior expectations are defined.

Behavior expectations are documented.

Expectations are posted throughout building.

Expectations for various classroom and non-
classroom settings are defined in terms of
observable student behavior.

Those definitions of behavior are positively stated,
observable and measurable.

Those definitions of behavior respect the cultural
norms within the community.

Team documents, school code of conduct,
posters in school, expectations Matrix

RESOURCES/TOOLS:

Sample matrices — elementary, middle school

Sample posters — middle/high school

Component 4: Instruction in Behavior

All students are taught

\ e Lesson plans for expectations are developed.
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http://www.njpbs.org/resources/documents/MatrixforLinkingtoOtherSchoolCommitteesandGroups.pdf
http://nyspbis.org/EvaluationTools/TIER1/SSS/SSS.cfm
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&source=web&cd=2&ved=0CDYQFjAB&url=http%3A%2F%2Fwww.pbis.org%2Fcommon%2Fpbisresources%2Fpresentations%2F1008gsoverviewswpbsOC.ppt&ei=QMuLUrzhJKTB4APlwIHQDA&usg=AFQjCNFfmryErICvLR9qelwyfEwfGXd7YQ&sig2=UHv1xjW3yDfli_ERILqp6g&bvm=bv.56643336,d.dmg
http://successfulschools.org/wp-content/uploads/ofe_staff_handbook05-06.doc?phpMyAdmin=168c4a6ce7f3t76b9b6da
http://successfulschools.org/wp-content/uploads/kms_swbs_handbook.doc?phpMyAdmin=168c4a6ce7f3t76b9b6da
http://schools.nyc.gov/NR/rdonlyres/E2D077F6-718D-4AEB-B3C3-CD430A4BEEBE/44424/ParentHandbook2008.pdf
http://www.warwickvalleyschools.com/District/academics/curriculum/pdf/parkave_matrix.pdf
http://www.warwickvalleyschools.com/District/academics/curriculum/pdf/ms_roar_matrix.pdf
http://www.lyndonvillecsd.org/programs.cfm?subpage=46418&master=41058&located=1

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

behavioral expectations. e Schoolwide behavioral expectations have been
taught directly & formally to all students.
e Students and staff know expectations. Lesson plans, schedule for teaching,
o Lessons are re-taught as needed based on Schoolwide Evaluation Tool (SET) results/
analysis of data. Survey
RESOURCES/TOOLS:

e Sample lesson plans—elementary (respect), middle school (voice level)
e Sample Outline for Creating Lesson Plans

e PBIS Team Roles in Lesson Planning

e PowerPoint on Teaching Behavioral Expectations

Component 5: School-Wide Acknowledgement System

Students are acknowledged e Acknowledgement system is defined and in place.

for demonstrating expected e Staff use active monitoring strategies to “catch”
behaviors. students demonstrating positive behaviors.
o All staff acknowledge students for positive
behavior.

e Students are acknowledged more frequently for
positive behavior than for infractions (with a goal of
a 4:1 ratio).

e Acknowledgements are appropriate for the culture
of the community served by the school.

e A system for collecting data on acknowledgements
is in place.

Acknowledgement menu, data report,
observation, school records

RESOURCES/TOOLS:

e Sample Elementary School Acknowledgement System
e Pre-K —12 Acknowledgement List

e Sample Tickets
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http://www.pbismaryland.org/documents/MLKRepectLesson.doc
https://pcsd.wikispaces.com/file/view/voice+level+-+Cool+Tool.doc
http://oregonreadingfirst.uoregon.edu/downloads/instruction/other/cm_behavior_plan.pdf
http://www.njpbs.org/resources/documents/InstructionalEventPlanningWorkgroup.pdf
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&source=web&cd=1&ved=0CCwQFjAA&url=http%3A%2F%2Fwww.pbis.org%2Fcommon%2Fpbisresources%2Fpresentations%2Fc1_sugai.ppt&ei=IsOLUpLoLOjE4AP6koGACw&usg=AFQjCNGgaVNs3uW2Pe9GEbBcmezkD1ZYZg&sig2=yTp8lxpRMjzCM47CNJ_c5g
http://www.pbismaryland.org/documents/ParkwayGotcha%20Procedure.doc
http://successfulschools.org/wp-content/uploads/acknowledge_students_menu.pdf?phpMyAdmin=168c4a6ce7f3t76b9b6da
http://www.pbismaryland.org/documents/RobertMotonTickets.doc

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

Component 6: Consistent Behavioral Consequences

Consistent consequences are | e Consequences for behavioral infractions are

applieq for inappropriate clearly defined and documented.
behavior across staff and e Consequences are appropriate for the entire
settings. community and applied proportionately.

e There is clarity about behavior handled in the
classroom and behavior handled by administration.

o All staff and students know consequences.

e System for collecting data on infractions is in place.

e Frequently broken rules are re-taught.

Teacher handbook, student handbook,
interview/survey, school reports, lesson plans,
discipline data

RESOURCES/TOOLS:

e Defining consequences: Example 2

e Sample Chart Defining Major/Minor Incidents: Elementary, Middle/High

e See Consequences Flow Chart page 7 in this Handbook defining teacher- and administrator-managed behavior

Component 7: Data Collection and Analysis

Data on student behavior are | e« Office discipline referral form collects all necessary

collected and used to inform information.
and improve the behavioral « Office discipline data are gathered routinely and
system. entered into database.

e Team summarizes existing discipline data monthly
and reports to staff, including suspension data.

e Strengths and areas of focus are identified monthly
based on data.

e Discipline data are used to make decisions and
action plans.

e Staff, family and student perception data are also
reviewed on an on-going basis.

Discipline referral form, school data reports,
monthly data reports, team minutes, action
plans

RESOURCES/TOOLS:
Sample Office Discipline Referral (ODR) Form
Monthly Data Analysis Guide: Example of a tool for the team to use to guide monthly discussion of discipline data
Monthly Data Analysis Guide for Office Discipline Referrals (ODRS)
Sample Student Survey
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http://www.pbismaryland.org/documents/ProceduresforRuleViolation.doc
http://www.njpbs.org/resources/documents/PBSIS.ODR.Definitions.rev2007.xls
http://www.njpbs.org/resources/documents/RMSODRdefinitions_000.doc
http://successfulschools.org/wp-content/uploads/kms_swbs_handbook.doc?phpMyAdmin=168c4a6ce7f3t76b9b6da
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&source=web&cd=1&ved=0CC4QFjAA&url=http%3A%2F%2Fwww.pbis.org%2Fcommon%2Fcms%2Fdocuments%2FNewTeam%2FData%2FReferralFormExamples_v4.0%255B1%255D.doc&ei=28mLUvz7G9i84AOmyoGgCA&usg=AFQjCNFIGYPu3787XcN8ZO4y8IPdsKBxgA&sig2=Vdo3vHACllT63B93UXwZww&bvm=bv.56643336,d.dmg
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&source=web&cd=1&ved=0CC4QFjAA&url=http%3A%2F%2Fwww.pbis.org%2Fcommon%2Fcms%2Fdocuments%2FNewTeam%2FData%2FReferralFormExamples_v4.0%255B1%255D.doc&ei=28mLUvz7G9i84AOmyoGgCA&usg=AFQjCNFIGYPu3787XcN8ZO4y8IPdsKBxgA&sig2=Vdo3vHACllT63B93UXwZww&bvm=bv.56643336,d.dmg
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&source=web&cd=1&ved=0CC4QFjAA&url=http%3A%2F%2Fwww.pbis.org%2Fcommon%2Fpbisresources%2Ftraining%2FGeneral%2520Data%2520Decision%2520%2520Rules.doc&ei=d8mLUqWyIJOq4AO1sIDQCg&usg=AFQjCNEE48H29RbHteJS7K-oSghpqctR3A&sig2=4BYwGTraNbxyfyqJm1cpFg&bvm=bv.56643336,d.dmg
http://www.pbismaryland.org/documents/StrickerGuiding%20Questions%20for%20Reviewing%20Data.doc
http://www.njpbs.org/resources/documents/PBSISClimateSurveyStudentsv2008.doc

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

e Sample Parent Survey

Component 8: On-going staff development

All staff understand and °

School staff are trained in schoolwide plan.

implement the school-wide o

New personnel are oriented to schoolwide plan.

discipline system with fidelity. | o

Technical assistance is provided to teachers about
components of plan.

Retraining provided as needed to staff on plan
components.

Reports are made regularly to staff on student
data.

Staff are regularly acknowledged for their
implementation of the plan.

Professional development includes training on
selecting expectations and acknowledgements that
are appropriate for the entire school community.

Training enrollment records, coach report,
team action plan, faculty meeting minutes,
staff surveys, teacher acknowledgement
menu, training materials

RESOURCES/TOOLS:

Training Modules from Florida Positive Behavior Supports Site

Training Videos from PBIS.org

K-12 PBIS Resources from PBIS.org
Training Resources from lllinois PBIS Network
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http://www.njpbs.org/resources/documents/PBSISClimateSurveyParentsv2008.doc
http://flpbs.fmhi.usf.edu/
http://www.pbis.org/swpbs_videos/default.aspx
http://www.pbis.org/school/default.aspx
http://www.pbisillinois.org/

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE

Ny - BEHAVIOR: School-Wide Positive Behavioral Systems
?@ IKey Question:| Does the district support the school in effective implementation of its positive discipline system?

Indicator: District Level Support

Quality Indicator \ Description/Look Fors: \ Comments/Evidence
Component 1. District-Level Leadership Team
Schools receive support at e District leadership team is identified.
the district level in « District team represents range of stakeholders,
implementing positive school- both general & special education.
wide discipline systems. e District-level and building level administrators are

active members.

e District team is trained; i.e., can identify critical
elements and has reviewed PBS-related research.

e District team meets at least biannually and
coordinates efforts between schools.

e District team has a 3-5 year district action plan that
addresses behavior.

Team roster, attendance, meeting minutes,
training dates, written action plan

RESOURCES/TOOLS:

e District Planning Document: Sample 1

e PowerPoint on Action Planning for District Leadership
e OSEP Implementer’s Blueprint and Self-Assessment

Component 2: Political Support & Visibility at District level

The school community is e District lists improving behavior support systems as
aware of and supports the a priority and provides funding.
school’s discipline system. e Parents are informed about district behavior plan

and district ensures parents are welcomed in all
schoolwide planning.

e Behavior data are reported regularly to school
board.

e Activities and accomplishments of behavior plan
implementation are shared with larger community.

District strategic plan/ PDP, PTA minutes/
agenda, district newsletter, Board minutes,
newspaper articles

RESOURCES/TOOLS:

¢ Family Involvement Checklist: Checklist developed by NYS PBIS Initiative

e Family Inventory Strength Based Assessment: Staff survey to assess school, family and community partnerships
e NYS PBIS Family Survey: Survey of family knowledge of and involvement in school’s PBIS initiative
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http://www.pbis.org/spanish/files/District-wideexample.DOC
http://www.pbis.org/common/pbisresources/presentations/gsswpbsactionplanningdistrictleadership0208md.ppt
http://www.pbis.org/common/pbisresources/publications/Blueprint_draft_v3_9_13_04.doc
http://www.pbis.org/common/pbisresources/tools/ilNYS_PBIS_TIC_PartC.doc
http://ocmboces.org/tfiles/folder568/Family%20Involvement%20-%20Strengths.doc
http://ocmboces.org/tfiles/folder568/Family%20Survey%209.2.05.doc

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

e School webpages highlighting PBIS System: Sample 1, Sample 2, Sample 3

Component 3: Professional Development & Technical Assistance

The district provides
professional development and
technical assistance to
support schools.

District has established trainers to build and
sustain behavioral support practices in schools.

Training is provided for current and new district
team members.

External coach(es) (expert available to all school-
based teams) is identified.

Internal coaches (school team leaders) meet at
least twice a year to discuss district goals and
coordinate efforts.

Parents receive training.

A set of materials has been developed to sustain
plan.

Trainer agreements, training schedule, sign-
ins, PDP/ QIP, coach meeting minutes,
handbook/materials

RESOURCES/TOOLS:
PBIS Coaching Resources

PowerPoint on Family and School Partnerships for PBIS

District PBIS Team Manual (includes training modules)
Sample Behavioral Matrix for home

Component 4: District Program Evaluation

The district evaluates and
helps to improve school-
based systems of discipline.

Baseline data are collected in first year of
implementation.

Evaluation process is in place for assessing extent
to which schoolwide behavior support plans are
implemented.

Impact of plan on student outcomes is assessed
annually.

Impact of plan on staff time is assessed annually.

Action plan is reviewed annually for extent of
implementation.

VADIR report, suspension/dropout records
program evaluation report, district strategic
plan

RESOURCES/TOOLS:

e Evaluation Template: Guidelines for a district to develop own evaluation, with lists of possible tools
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http://text.nycenet.edu/Common/Templates/PostingTemplate/CommonPostingTemplate.aspx?NRMODE=Published&NRNODEGUID=%7b7F10EB8C-75CC-4C0F-A3D8-EF7C9BFA8D2D%7d&NRORIGINALURL=%2FSchoolPortals%2F11%2FX127%2FAboutUs%2FOverview%2FSpecial%2BPrograms.htm&NRCACHEHINT=
http://www.hffmcsd.org/MiddleSchool.cfm?subpage=1411
http://www.warwickvalleyschools.com/District/academics/curriculum/anti_bullying.cfm
http://flpbs.fmhi.usf.edu/coachescorner.cfm
http://www.beachcenter.org/common/cms/documents/PBSdocument/SFCP_UniversalManual_33009.pdf
http://pbismanual.uoecs.org/Revised%20Teammanual/Section%201/Introduction%20Handout.doc
http://schools.nyc.gov/NR/rdonlyres/BB260450-0F01-42BB-9B2F-A8E5E1D2BEA3/44450/PBISatHomematrixrewardchart.doc
http://www.pbis.org/common/pbisresources/tools/EvaluationTemplate10_05.doc

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

e OSEP Implementer’s Blueprint and Self-Assessment

Nty ~
ﬁg@ IKey Question: Do classroom behavioral support systems relate directly to the school-wide behavioral support system? Do
non-classroom behavioral support systems relate directly to the school-wide behavioral system?
(See Office of Special Education Quality Indicator on Classroom Management for more in-depth indicators)

Indicator: Behavior Management

Quality Indicator | Description/Look Fors: | Comments/Evidence
Component 1: Classroom Management
Effective classroom e Classroom behavioral expectations are aligned
management strategies are with school-wide behavioral expectations.
used in all classrooms. e Classroom behavioral expectations are explicitly
taught, practiced and re-taught when needed in all
classrooms.

e Consequences for problem behavior in the
classroom are consistent with school-wide plan.

e Students in every classroom receive a greater
number of positive than negative
acknowledgements.

e Students in every classroom are engaged in
meaningful academic work.

e As teachers develop their routines, they are
respectful of the impact their routines have on
other classrooms.

Posters of class rules, teacher/student
interview, lesson plans, student interviews,
office discipline referral forms, observations

RESOURCES/TOOLS:
For Tools & Resources, see Quality Indicator on Classroom Management.

Component 2: Nonclassroom Behavioral Supports

Effective management e Behavioral expectations for hallways, playgrounds,
strategies are used in buses, cafeteria, bathrooms & other nonclassroom
nonclassroom settings. settings are aligned with school-wide behavioral

expectations.
e Behavioral expectations for each setting have
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http://www.pbis.org/common/pbisresources/publications/Blueprint_draft_v3_9_13_04.doc

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

been explicitly taught, practiced and retaught when
needed.

Consequences for problem behavior in these
settings are consistent with school-wide plan.

Students receive a greater number of positive than
negative acknowledgements in these settings.

Paraprofessionals and other staff responsible for
these settings have been trained in the school-
wide plan.

Paraprofessionals and other staff responsible for
these settings receive data on plan
implementation.

Posters in each setting, lesson plans, office
discipline referral forms, student/staff
interviews, training schedule, sign-ins, staff
meeting minutes

RESOURCES/TOOLS:

e Sample plans for different nonclassroom settings (e.g. bus, hallway, bathroom, playground): Sample Cool Tools
e Article on use of PBIS in lunchroom
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http://www.wisconsinpbisnetwork.org/cool_tools.html
http://www.ascd.org/publications/educational_leadership/sept08/vol66/num01/A_Lunchroom_Solution.aspx

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

N -

M IKey Question:| Does the school have a consistent, high quality small group intervention for at risk students? Is there a
consistent and comprehensive system for developing and implementing interventions for students with significant individualized
behavioral support needs? (See Office of Special Education Quality Indicators on Targeted Small Group Behavioral Interventions
and on Intensive Individualized Behavioral Interventions for more in-depth indicators)

Indicator: Interventions for At-Risk Students

Quality Indicator | Description/Look Fors: | Comments/Evidence

Component 1: High Quality Small Group Intervention

Evidence-based small group | e There is a consistent and timely problem-solving
interventions for behaviorally process in place to identify students for small
at-risk students are in place. group intervention.

e A team develops, monitors, and assists with the
problem-solving process and implementation of
targeted interventions.

e School has evidence-based practices for small
group interventions.

e Targeted strategies build on school-wide practices
(e.g. align with school-wide expectations, and
acknowledgement and consequences systems).

e The team conducts monthly updates on targeted
interventions, implementation and student
progress.

At risk criteria policies, monitors are identified,
training dates, written description of
secondary strategies, written action plan

RESOURCES/TOOLS:

e For Tools & Resources, see Quality Indicator on Targeted Small Group Behavioral Interventions.

e Powerpoint for Developing Tier 2 Interventions with links to specific small group interventions

e Sample Plan for Tier 2 Interventions: Tier 2 Action Planning Sheet, Small Group Support Inventory, Small Group Planning Sheet

Component 2: Intensive Individualized Behavioral Interventions

Evidence-based intensive e A team maintains and reviews records of student
individualized interventions for behavior in order to identify chronic behavior
students with chronic and concerns and works with community agencies and
severe behavioral difficulties families to provide wraparound services.

are in place. e Support teams are available to staff when
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http://www.pbismaryland.org/Presentations/PBIS%20Regional%20Meeting%20May%202006%20Final.ppt#256,1,They’re "Ready, Respectful, and Ready to Learn"!  What’s next?   Moving Beyond Universal Interventions
http://pbismissouri.org/tier_2/Tier_Two_Action_Plan_Checklist_10.5.09.doc
http://pbismissouri.org/tier_2/Tier_2_Small_Group_Catalog_10.5.09.doc
http://pbismissouri.org/tier_2/Tier_2_Small_Group_Plan_Sheet_10.5.09.doc

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

concerns arise regarding student behavior.

e Quality functional behavior assessments are
conducted for all students in need of an
individualized behavior plan.

¢ Individualized behavior plans are developed based
on functional behavior assessments and are
implemented with fidelity across all school settings. | Behavioral incident reports, team roster, staff

e Individualized assessment and intervention memos, FBAs, BIPs & teacher reports,
strategies build on school-wide practices. anecdotal records

RESOURCES/TOOLS:
For Tools and Resources, see Quality Indicator on Intensive Individualized Behavioral Interventions.
Framework for district planning for tertiary interventions
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2004 lllinois High School Forum of Positive Behavioral Interventions and Supports. Summary of findings from a roundtable
on implementation of PBS in high schools (118 pgs).

Bohanon, H., Fenning, P., Carney, K., Minnis-Kim, M.J., Anderson-Hatrris, S., Moroz, K.B., Hicks, K.J., Kaspar, B., Culos, C., Sailor, W.,
& Spigott, T.D. (2006). Schoolwide application of Positive Behavior Support in an urban high school: A case study (abstract).
Journal of Positive Behavior Interventions, 8(3), pp. 131-145. After somewhat dry start on research methodology, touches
on the trickier parts of PBS in an urban setting with older students.

Brophy, J.E. (1986a). Classroom management techniques. Education and Urban Society, 18(2), 182-194. Literature review
identifying components of effective classroom management.

Cameron, J., & Pierce, W.D. (1994). Reinforcement, reward, and intrinsic motivation: A meta-analysis. Review of Educational
Research, 64(3), 363-423. Meta-analysis showing that providing incentives does not decrease intrinsic motivation of
students.
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http://www.pbis.org/common/pbisresources/publications/PBSMonographComplete.pdf
http://www.pbis.org/common/pbisresources/publications/PBSMonographComplete.pdf
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
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Clonan, S.M., McDougal, J.L., Clark, K. & Davison, S. (2007). Use of office discipline referrals in school-wide decision making: A
practical example (abstract). Psychology in the Schools, 44(1), pp. 19-27. Provides overview of PBIS and then focuses on
how office discipline data can be used with emphasis on role of school psychologist.

Clonan, S.M., Lopez, F., Rymarchyk, G., & Davison, S. (20047?). School-wide positive behavior support: Implementation and
evaluation at two urban elementary schools. Persistently Safe Schools: The National Conference of the HAMILTON FISH
INSTITUTE ON SCHOOL AND COMMUNITY VIOLENCE. Evaluation of PBS at two urban elementary schools.

Colvin, G., Sugali, G., Good, R., & Lee, Y. (1997). Effect of active supervision and precorrection on transition behaviors of elementary
students. School Psychology Quarterly, 12, 344-363. Focuses on two aspects of the PBS framework—monitoring and pre-
teaching behavior to prevent problems.

Colvin, G. (2007). 7 steps for developing a proactive schoolwide discipline plan: A guide for principals and leadership teams. California:
Sage Publications. A guidebook with practical checklists and user-friendly forms.

Dwyer, K.P. (2002). Tools for building safe, effective schools. In Interventions For Academic and Behavior Problems Il: Preventive and
Remedial Approaches, Shinn, M.R., Walker, H.M., Stoner, G. (Eds.). Bethesda, MD: NASP Publications.

Ford, L & Amaral, D. (2006) Research on Parent Involvement: Where We've Been and Where We Need to Go.

Report from British Columbia Educational Leadership Research. Literature review.

Freeman, R., Eber, L., Anderson, C., Irvin, L., Horner, R, Bounds, M. & Dunlap, G. (2006). Building inclusive school cultures using
school-wide positive behavior support: Designing effective individual support systems for students with significant disabilities.
Research & Practice for Persons with Severe Disabilities, 31(1), pp. 4-17. PBS as tool to develop fully inclusive schools
with good descriptions of the 3 tiers of PBS.

Hintze, J.M., Volpe, R.J. & Shapiro, E.S. (2008). Best practices in the systematic direct observation of student behavior. In Best
Practices in School Psychology V, Thomas, A. and Grimes, J. (eds.). Bethesda, MD: NASP Publications. Describes research-
based tools for monitoring student behavior.

Homer, R. H., Sugai, G., Eber, L., Phillips, D., & Lewandowski (2004). lllinois Positive Behavioral Interventions and Supports Project:
2002-2003 progress report. Chicago, IL: ISBE EBD/PBIS Network. Evaluation of statewide implementation of PBIS in
lllinois.

Horner, R. H., Sugai, G., & Horner, H. F. (2000). A school-wide approach to student discipline (abstract). The School Administrator,
2(57), 20-23. Includes a discussion of the importance of administrator involvement.

Horner R.H., Todd A.W., Lewis-Palmer T., Irvin L.K., Sugai G. & Boland J.B. (2003). The School-Wide Evaluation Tool (SET): A
Research Instrument for Assessing School-Wide Positive Behavior Support. Journal of Positive Behavior Interventions, 6(1), pp.
3-12. Description of the SET, a tool for formal evaluations of PBS in a school.

Irvin, L.K., Tobin, T.J, Sprague, J.R., Sugai, G., & Vincent, C.G. (2004). Validity of office discipline referral measures as indices of
school-wide behavioral status and effects of school-wide behavioral interventions (abstract). Journal of Positive Behavior
Interventions, 6(3), 131-147. Emphasizes importance of data collection/analysis.

Johns, S.K., Patrick, J.A. & Rutherford, K.J. (2008) Best practices in district-wide positive behavior support implementation. In Best
Practices in School Psychology V, Thomas, A. and Grimes, J. (eds.). Bethesda, MD: NASP Publications.
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Kant, A. R. & March, R.E. (2004), Effective strategies for addressing challenging behavior in schools. Journal of Scholarship and
Practice, 1(3), 3-6. Overview of a 6-step process for implementing PBIS.

Leaf, P.J., Keys, S.G., Barrett, S., & McKenna, M. (2004). Building capacity for universal prevention through state-nonprofit-university-
school system partnerships. Conference Proceedings from Persistently Safe Schools: The National Conference of the Hamilton
Fish Institute on School and Community Violence. Description of Maryland state PBIS collaboration with review of
literature, description of critical elements, an example of a schedule for a professional development program, and
program outcomes.

Lewis, T.J. & Sugai, G. (1999). Effective behavior support: A systems approach to proactive schoolwide management (abstract).
Focus on Exceptional Children. Includes research review, but most useful part is middle section on non-classroom
settings, with good examples of expectations and implementation steps in hallway, playground, assemblies and
cafeteria.

Luiselli, J.K., Putnam, R.F., Handler, M.W., & Feinberg, A.B. (2005). Whole-school positive behavior support: Effects on student
discipline problems and academic performance (abstract). Educational Psychology, 25 (2/3), 183-198. Overview of all
components of a school-wide behavior support system.

McKevitt, B.C. & Braaksma, A.D. (2008) Best practices in developing a positive behavior support system at the school level. In Best
Practices in School Psychology V, Thomas, A. and Grimes, J. (eds.). Bethesda, MD: NASP Publications. Good overview of
research and practice.

Muscott, H.S., Mann, E., Benjamin, T.B., & Gately, S. (2004). Positive Behavioral Interventions and Supports in New Hampshire:
Preliminary Results of a Statewide System for Implementing Schoolwide Discipline Practices. Education and Treatment of
Children, 27(4). Evaluation of the PBIS program implemented in NH schools statewide.

Netzel, D.M. & Eber, L. (2003). Shifting from reactive to proactive discipline in an urban school district: A change of focus through
PBIS implementation (abstract). Journal of Positive Behavior Interventions, 5(2), pp. 71-79. Case study of an urban school
district’s implementation of PBIS with some clear specific examples of steps taken.

Oswald, K., Safran, S., & Johanson, G. (2005). Preventing trouble: Making schools safer using positive behavior supports. Education
and Treatment of Children, 28(3), 265-278. Overall description of all components of PBIS program

Scott, T.M. & Martinek, G. (2006). _Coaching positive behavior support in school settings: Tactics and data-based decision making
(abstract). Journal of Positive Behavior Interventions, 8(3), pp. 165-173. Good general description of PBS and good specific
description of one way a coach might function.

Scott, T.M., Nelson, C.M. & Liaupsin, C.J. (2001). Effective instruction: The forgotten component in preventing school violence
(abstract). Education and Treatment of Children, 24(3), pp 309-322. Review of literature on effect of improving instruction
on school violence.

Skiba, R.J. (2000). Zero tolerance, zero evidence: An analysis of school disciplinary practice. Policy Research Report #SRS2, Indiana
Education Policy Center, University of Nebraska-Lincoln. Research report on lack of evidence on effectiveness of zero
tolerance policies.

May 2014 Behavior: School-Wide Positive Behavioral Systems QI; Page 13 of 15
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
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Skiba, R.J., Michale, R.S., & Nardo, A.C. (2000). Sources of racial and gender disproportionality in school punishment. Policy
Research Report #SRS, Indiana Education Policy Center, University of Nebraska-Lincoln. Explores factors contributing to
disproportionate representation of minority students in school discipline procedures.

Smallwood, D. (2003). Defusing violent behavior in young children: An ounce of prevention: Information for School Principals.
National Association of School Psychologist Handout. Short, clear overview of schoolwide and individual interventions for
elementary schools.

Sprick, R.S., Borgmeier, C. and Nolet, V. (2002). Prevention and management of behavior problems in secondary schools. In
Interventions For Academic and Behavior Problems II: Preventive and Remedial Approaches. Shinn, M.R., Walker, H.M.,
Stoner, G. (Eds.). Bethesda, MD: NASP Publications. Specific focus on evidence-based practices in secondary schools.

Stollar, S.A., Schaeffer, K.R., Skelton, S.M., Stine, K.C., Lateer-Huhn, A. & Poth, R.L. (2008) Best practices in professional
development: An integrated three-tier model of academic and behavior supports. In Best Practices in School Psychology V,
Thomas, A. and Grimes, J. (eds.). Bethesda, MD: NASP Publications.

Sugai, G. (2009). School-Wide Positive Behavior Support and Response to Intervention. Retrieved November 12, 2009, from RTI
Action Network: http://www.rtinetwork.org/Learn/Behavior/ar/SchoolwideBehavior.

Sugai, G., Sprague, J. R., Horner, R. H., & Walker, H. M. (2000). Preventing school violence: The use of office discipline referrals to
assess and monitor school-wide discipline interventions. Journal of Emotional and Behavioral Disorders, 8, 94-101.
Emphasizes importance of data collection/analysis.

Taylor-Greene, S.J., & Kartub, D.T (2000). Durable implementation of school-wide behavior support: The high five program. Journal of
Positive Behavior Interventions, 2(4), 233-235. Description of a specific PBIS program in an elementary school with 5
expectations that had great results in ODRs for 5 years running.

Tobin, T. J., Lewis-Palmer, T., & Sugai, G. (2002). School-wide and individualized effective behavior support: An explanation and an
example (pgs 51-75 of this 118 page document). Behavior Analyst Today, 3, pp., 1-7Tobin, T., Sugai, G., & Colvin, G. (1996).
Patterns in middle school discipline records. Journal of Emotional and Behavioral Disorders, 4(2), 82-94. Relates PBS (EBS) to
individualized student interventions.

Tobin, T., Sugai, G., & Colvin, G. (1996). Patterns in middle school discipline records (abstract). Journal of Emotional and Behavioral
Disorders, 4(2), 82-94. Emphasizes importance of data collection/analysis.

Utley, C.A., Kozleski, E., Smith, A. & Draper, I.L. (2004). Positive behavior support: A proactive strategy for minimizing behavior
problems in urban multicultural youth. Journal of Positive Behavior Interventions, 4(4), pp. 196-207. Describes how effective
PBS strategies can incorporate multicultural education.

Walker, B., Cheney, D., Stage, S., Blum, C., & Horner, R.H. (2005). School-wide screening and positive behavior supports: Identifying
and supporting students at risk for school failure. Journal of Positive Behavior Interventions, 7(4), 194-204.
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: School-Wide Positive Behavioral Systems

Recommended Websites:

e www.nyspbis.org : New York State PBIS Technical Assistance Center (NYS PBIS TAC)

www.pbis.org: Established by the Office of Special Education Programs, US Department of Education, this website has a wealth of
resources, tools, videos and informational articles. Register here for the PBIS Newsletter.

www.pbismaryland.org: Maryland’s PBIS website, with multiple examples of work from schools.

www.successfulschools.org: Resources and articles from Effective Educational Practices.

www.pbisillinois.org: lllinois’s PBIS website with tools, resources and PowerPoint presentations.

http://flpbs.fmhi.usf.edu/: Florida Positive Behavior Support Project
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http://www.pbis.org/
http://www.pbismaryland.org/
http://www.successfulschools.org/
http://www.pbisillinois.org/
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE

BEHAVIOR: Classroom Management

Definition: Classroom management is all the actions teachers take to create an environment that supports academic and social-
emotional learning. It includes all of the teacher’s practices related to establishing the physical and social environment of the
classroom, regulating routines and daily activities, and preventing and correcting behavior.

N ~
%—E@’ Key Question:| Do all students feel accepted and valued in the class?

Indicator: Caring & Supportive Relationship with and among Students

Quality Indicator

Description/Look Fors:

Comments/Evidence

Component 1. Positive Classroom Climate

The teacher has created a
positive, warm and accepting
environment for all students in
the class.

The teacher respects students and conveys personal
acceptance of each student.

The teacher greets students by name.

The teacher is aware of personal goals, interests and
activities of students and builds classroom connections.

The teacher engages students in specific classroom-
community and trust-building activities (e.g. shared
chores).

The teacher holds high expectations of students which
are clearly articulated.

Students are engaged in specific activities to build
positive peer relationships, like peer tutoring, social
groups, and after-school activities.

Students are engaged in specific activities to build
positive student-staff relationships, including mentoring
and tutoring.

The teacher quickly addresses potential problems in the
classroom.

Should this be students?

Observation, lesson plans, student and
teacher interviews, activity schedules

RESOURCES/TOOLS:

e Establishing a Positive Classroom Climate: Teacher Advice

e Ready to Learn: Creating a Positive Classroom Culture
e Seven Strategies for Building Positive Classrooms
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http://www.interventioncentral.org/behavioral-interventions/schoolwide-classroommgmt/establishing-positive-classroom-climate-teacher-ad
https://www.teachingchannel.org/videos/establish-classroom-culture
http://www.ascd.org/publications/educational-leadership/sept08/vol66/num01/Seven-Strategies-for-Building-Positive-Classrooms.aspx

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE

BEHAVIOR: Classroom Management

Component 2: Culturally Responsive Classroom Practices

All students feel valued and
accepted by adults and peers
in the classroom.

Instructional strategies reflect and respond to cultural
values, experience and learning styles of students in the
class.

Opportunities for community engagement are a priority for
school and teachers.

Teacher recognizes his/her cultural biases and is aware
of how those biases may impact classroom management.

Teacher response to student behavior reflects an
awareness of cultural differences in verbal and nonverbal
cues.

Teacher understands the cultural components of the
“conflict-cycle” and intentionally avoids escalating
interactions

Classroom establishes a system for regular home-school
communication.

Students engage in self-study and learn about the norms
and values of their culture.

Observation, lesson plans, classroom
newsletters, communication logs,
student and teacher interview

RESOURCES/TOOLS:

e PowerPoint: Culturally Responsive Classroom Management and Organization, Elise Tumbull

Technical Assistance Center on Disproportionality (TACD)

NYS Language Regional Bilingual Education Resource Network (Language RBERN)

The Equity Project at Indiana University - Resources including policy briefs, reports, presentations and journal articles
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http://maec.org/Old/conference2007/trumbull.ppt
http://steinhardt.nyu.edu/metrocenter/center/technical_assistance/program/disproportionality
http://steinhardt.nyu.edu/metrocenter/center/technical_assistance/program/language_rbern
http://www.indiana.edu/~equity/resources.php

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
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N e Key Question: Is instruction thoughtfully designed and delivered to be relevant, appropriately challenging and engaging
ﬁ?@ for all students?

Indicator: Instruction Designed to Optimize Learning and Engagement

Quality Indicator | Description/Look Fors: | Comments/Evidence

Component 1: Instruction is Planned

Lessons are carefully planned | ¢  The teacher has spent time preparing the lesson.

to accommodate the needs of | ¢ The teacher has adjusted both content and strategies to

all students. students’ developmental levels.

e The teacher incorporates strategies to address individual
student needs based on their disability.

e Complex tasks are broken into small steps.

e The teacher attends to and adjusts pacing, minimizing
time in noninstructional activities.

e Regular times are scheduled into the day to provide
feedback on independent work.

e Activities have clear beginnings, ends and efficient
transitions.

Lesson plans, alternative materials,
class schedule

RESOURCES/TOOLS:
Comprehensive planning tools for adapting instruction - class learning profile, curriculum barriers finder, solutions finder

Component 2: Instruction is Structured and Predictable

Lessons are carefully e The teacher clearly communicates directions and
structured and students are objectives so that students have a clear plan of action;
aware of lesson objectives e.g., teacher uses an advance organizer.

and structure. ¢ Instruction follows a sequential order that is logically

related to skill development.

e The teacher’s instructional presentation includes
explanation and modeling, followed by coaching, guided
and independent practice and timely feedback.

e The teacher provides guided practice with error-
correction and re-teaching until students attain 80
percent mastery.
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
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e The teacher monitors independent practice at 90-100
percent mastery. Observation, student work

RESOURCES/TOOLS:
Logic of Backward Design: resource to support teacher planning for structure and predictable environments

Component 3: Instruction is Interactive and Engaging

Teacher uses multiple and e Instruction includes research-based strategies to engage
varied techniques to engage students; e.g., high rates of opportunities to respond,
students in the material in choral reading, direct instruction, computer-aided
meaningful ways. instruction, class-wide peer tutoring, and guided notes.

e The teacher employs a variety of grouping options
including whole group, small and cooperative learning
groups, and individual instruction.

e The teacher uses strategies to ensure high frequency
learning trials and response opportunities; e.g., choral
responding, individual response card, and peer tutoring.

e Instructional materials are used that students find
educationally relevant.

e The teacher gives both written and oral feedback that is
specific, provides information about accuracy, and
feedback is timely.

e The teacher uses variations in voice, movement and
pacing to reinforce attention.

e The teacher explicitly points out the connection between
effort and outcome.

Lesson plans, observation

RESOURCES/TOOLS:

e Increasing Student Opportunities to Respond, By Elaine B. Gould, M.Ed.

Increasing Teachers’ Use of Opportunities to Respond: An Rtl Approach to Classroom Management Professional Development
Opportunities to respond - Video examples of engaging instructional strategies

Multiple Opportunities to Respond - Fact Sheet

Component 4: Instruction is Direct and Explicit

Students learn to \ e The teacher provides instruction in cognitive strategies; \
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http://www.ascd.org/ASCD/pdf/books/mctighe2004_intro.pdf
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE

BEHAVIOR: Classroom Management

independently use strategies
that will help them to
successfully acquire and
retrieve learned materials.

e.g., taking notes or asking questions, as well as meta-
cognitive strategies; e.g., planning, monitoring, and
evaluation.

The teacher provides direct instruction in strategies to
assist students to acquire new information and learn
skills; e.qg., activating prior knowledge or think-alouds.

The teacher provides direct instruction in strategies to
store and retrieve information by pairing new information
to existing knowledge using a visual device; e.g.,
mnemonics or concept maps.

The teacher provides direct instruction in test-taking
strategies which focuses attention on critical aspects of
test items, question answering, etc.

Lesson plans, observation

RESOURCES/TOOLS:

e Explicit Instruction: Effective and Efficient Teaching by Anita L. Archer and Charles A. Hughes

e Chapter 1 from Explicit Instruction: Effective and Efficient Teaching by Anita L. Archer and Charles A. Hughes. Copyright 2011 by

The Guilford Press. All rights reserved
e EDI - The Well-Crafted, Well-Taught Lesson

Component 5: Learning is Actively Monitored

Students and teachers are
continually assessing
effectiveness of lessons.

Students are held accountable for completing work on
time.

Students are held accountable for performance; teacher
provides feedback on all assignments.

The teacher uses formative assessment to improve
instructional methods and student feedback.

The teacher systematically collects, graphs, and reviews
student data.

Student work, grade books, progress
monitoring data

RESOURCES/TOOLS:

e Reducing Problem Behaviors Through Good Academic Management: 10 Strategies, by Jim Wright.

e Teacher Vision Fives, H., & Manning, D. K. (2005).
e Teachers Strategies for Motivation: Comparing research to demonstrated knowledge. Texas Technological University, Retrieved

from http://msuweb.montclair.edu/~fivesh/Research files/Fives&Manning 2005 APA.pdf

e Jones, R. D. (2008, November). Strengthening Student Engagement. Leadership in Education. Retrieved from

May 2014

Behavior: Classroom Management QI; Page 5 of 14



http://explicitinstruction.org/
http://explicitinstruction.org/download/sample-chapter.pdf
http://www.dataworks-ed.com/research/edi
http://www.jimwrightonline.com/pdfdocs/ED_TchngTips.PDF
http://www.teachervision.fen.com/
http://msuweb.montclair.edu/~fivesh/Research_files/Fives&Manning_2005_APA.pdf
http://msuweb.montclair.edu/~fivesh/Research_files/Fives&Manning_2005_APA.pdf
http://www.leadered.com/pdf/Strengthen%20Student%20Engagement%20white%20paper.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE

BEHAVIOR: Classroom Management

http://www.leadered.com/pdf/strengthen%20student%20engagement%20white%20paper.pdf

e Wright, J. (n.d.). Introducing Academic Strategies to Students: A Direct Instruction Approach. Retrieved from

http://www.jimwrightonline.com/pdfdocs/dirinstr.pdf

e Pearson Praxis Preparation Website- Please see Chapter 7 Power points

e Formative Assessment Strategies

e Why formative assessment matters.

e What Are Formative Assessments and Why Should We Use Them? Tips for using formative assessments to help you differentiate
instruction and improve student achievement.

%‘E@ Key Question:| Are classroom activities managed in a
=

maximized?

proactive, positive and predictable manner so that instructional time is

Indicator: Classroom Managed to Support Student Engagement

Quality Indicator

Description/Look Fors:

Comments/Evidence

Component 1: Organized Physical Setting

Classroom is physically
arranged to promote positive
interactions.

The physical arrangement of the room minimizes
crowding and distraction.

Classroom design (i.e., placement of furniture,
traffic flow) allows physical and visual access to
materials for all students.

Students have a clear view of the teacher, and vice
versa, at all times.

Classroom arrangement allows the teacher to be in
close proximity to students with special needs and
behavioral difficulties.

Classroom design has clearly defined spaces
within the classroom that are used for different
purposes.

Classroom arrangement has different seating
arrangements designed to match activities.

Signs are posted in the room stating behavioral
expectations in positive terms.

Posters, observation, accessibility walk-
through

RESOURCES/TOOLS:
e The physical environment
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http://www.leadered.com/pdf/strengthen%20student%20engagement%20white%20paper.pdf
http://www.jimwrightonline.com/pdfdocs/dirinstr.pdf
http://www.jimwrightonline.com/pdfdocs/dirinstr.pdf
http://wps.prenhall.com/chet_borich_effective_6/48/12538/3209774.cw/index.html
http://www.aft.org/pdfs/teachers/teach11materials/t11_providingh3.pdf
http://www.edutopia.org/blog/formative-assessments-importance-of-rebecca-alber
http://www.scholastic.com/teachers/article/what-are-formative-assessments-and-why-should-we-use-them
http://classroommanagementdiscipline.weebly.com/the-physical-enviornment.html

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Classroom Management

e Classroom Management and Organization
e Antecedent Strategies To Promote Appropriate Classroom Behavior; by Lee Kern and Nathan H. Clemens

Component 2: Behavior Expectations Established and Taught

There is a system in place to | ¢ Classroom behavioral expectations are consistent

establish and teach clear with school-wide expectations.
rules, procedures and e A small number (3 - 5) of classroom behavioral
consequences. expectations are defined.

e When possible, students and classroom staff are
partners in the development of the behavioral
expectations.

e Behavioral expectations are positively stated and
easily understood.

e Behavior expectations are directly and
systematically taught.

e Behavioral expectations are reviewed frequently
and posted about the room.

e The teacher provides pre-correction and prompting
for behavior expectations as well as ongoing Lesson plans, posters, classroom rules or

feedback. behavioral matrices, observation, student

appropriate behavior, as well as the consequences acknowledgements and consequences
for inappropriate behavior.

RESOURCES/TOOLS:

e Why teach behavior skills? PPT

e PBS 101: The Power of Clearly Defined Expectations, by Mary Jean Knoll

e Article: Which Social Skills are Necessary for Success

e Sampling of strategies that teachers can use either to head off or to provide consequences for low- to medium-level student
misbehavior

Component 3: Behavior is Monitored.

The teacher actively e The teacher engages all children and calls
supervises the classroom, students by name.
including watching for e The teacher knows what the students are doing
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http://www.ascd.org/publications/books/104135/chapters/Classroom-Management-and-Organization.aspx
http://www.iu5.org/sites/SpecialEducation/Administrators%20Toolkit%20for%20Classroom%20Management/Module%201%20-%20Maximize%20Classroom%20Structure/Module%201%20PowerPoint/Articles%20and%20Resources/Antecedent%20Strategies%20to%20Promote%20Appropriate%20Classroom%20Behavior.pdf
http://www.modelprogram.com/resources/PPTWhyTeachBehaviorSkillsNov11.pdf
http://www.pbisnetwork.org/wp-content/uploads/2011/02/PBS-101-The-Power-Of-Clear-Expectations-M.J.-Knoll-1.2.pdf
http://kuscholarworks.ku.edu/dspace/bitstream/1808/10970/1/Lane_Teacher%20Expectations%20of%20Students%20classroom.pdf
http://www.interventioncentral.org/behavioral-interventions/challenging-students/teacher-behavioral-strategies-menu
http://www.interventioncentral.org/behavioral-interventions/challenging-students/teacher-behavioral-strategies-menu

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE

BEHAVIOR: Classroom Management

behaviors to acknowledge
and behaviors to correct.

and what is going on in the classroom.

The teacher moves around the classroom at
regular intervals.

Teacher is able to anticipate and prepare for
potential behavioral issues.

The teacher actively supervises and monitors by
scanning/looking around, interacting frequently
with students, correcting errors and providing
acknowledgements for behavior consistent with
expectations.

Behavioral interruptions are dealt with quickly with
little or no interruption to the learning process.

Observation

RESOURCES/TOOLS:

e When Classroom Rules Aren't Enough: 20 Suggestions for More Effective Classroom Management

e How to manage classroom behavior through group self-monitoring

e Self-Monitoring Strategies for Use in the Classroom: A Promising Practice to Support Productive Behavior for Students With

Emotional or Behavioral Disorders
e Behavior Modification in the classroom. Importance of class-wide systems of behavior support.

Component 4: Planned Responses to Appropriate Behavior

Students are acknowledged
for demonstrating expected
behaviors.

The teacher provides specific praise for specific
academic and social behaviors linked to classroom
expectations.

Acknowledgement for appropriate behavior occurs
four times as frequently as acknowledgement for
inappropriate behavior.

The teacher uses a wide repertoire of
acknowledgements (e.g., tangible, verbal, social,
activities) that are valued by the students.

Acknowledgements are delivered to individuals,
small groups and/or the whole class.

Acknowledgements are attainable by students at
all levels.

Students can verbalize their successes.

Acknowledgement menu, acknowledgement
data, student interviews
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http://www.behavioradvisor.com/2LevelCutolo.html
http://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/classroom_management_group_self_monitoring.pdf
http://www.wisconsinpbisnetwork.org/assets/files/flash/ClassroomManagement/ConsequenceSystems/story_content/external_files/SelfMonitoring.pdf
http://www.ldonline.org/article/6030

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE

BEHAVIOR: Classroom Management

RESOURCES/TOOLS:

Acknowledging Children’s Positive Behaviors

Positive Responses to Misbehavior

Classroom Positive Behavior Support: Team Consultation Guide; A full binder of Behavior Intervention Strategies
Impact On Behavior; Presented by Thomas J. Stacho, Ed.S.

Component 5: Planned Responses to Inappropriate Behavior

Students clearly see the
connection between the
inappropriate behavior and its
consequences.

Consequences have clear connections to student
behavior.

Consequences are always paired with re-teaching
of appropriate behavior.

Consequences are commensurate with the
inappropriate behavior.

Consequences are delivered promptly, consistently
and equitably.

Punishment occurs only in the context of a strong
program of teaching behavior and providing
positive consequences for appropriate behavior.

Punishment is administered matter-of-factly without
anger, threats or moralizing.

Office discipline referrals, behavioral data,
observation, student interviews

RESOURCES/TOOLS:

Behavior Intervention Guide

Discouraging Inappropriate Behavior

Consistent and predictable response to challenging behavior.

Behavioral Interventions and Strategies Series: Corrective Consequences

Component 6: Transitions are Managed.

Classroom transition time
results in very few discipline
issues, and students move to
and from their activities
successfully.

Transition time is kept to a minimum and results in
minimal loss of instructional time.

The teacher provides instruction and practice in
transition procedures at the beginning of the year.

The teacher use cues to signal upcoming
transitions.

Transition procedures are reviewed and re-taught

Observation, lesson plans
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http://csefel.vanderbilt.edu/briefs/wwb_22.pdf
http://dorchester.fde.schoolfusion.us/modules/groups/homepagefiles/cms/911421/File/PBIS/Positive%20responses%20to%20student%20misbehavior.pdf
http://flpbs.fmhi.usf.edu/revision07/secondary/Classroom%20Consultation%20Guide.pdf
http://behaviorinschools.com/IMPACT_Classroom_Handout_2012.pdf
http://www.escambia.k12.fl.us/pbis/rtib/Behavior%20Intervention%20Guide-9.13.pdf
http://pbismissouri.org/wp-content/uploads/2013/04/Tier-1-Ch.-6.pdf?9d7bd4
http://pgs.boisestate.edu/pbis/responding-to-challenging-behavioral/
http://www.hdc.lsuhsc.edu/tiers/PDF/Classroom_Behavior_Interventions/Corrective%20Consequences.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Classroom Management

| as needed throughout the year. \

RESOURCES/TOOLS:

e Classroom Management Checklists, adapted from Geoff Colvin’s Classroom Strategies

e The Iris Center at Vanderbilt University: Case Study Unit- Effective Room Arrangement

e BOOQ PBIS Tool

e Scholastic Online Teacher’'s Resources

e PowerPoint: Evidence-Based Practices in Classroom Management, Brandi Simonsen, PhD
e Vanderbilt University- Teacher Reflection Tool

=2 ‘3@7' » [Key Question:| Do students receive support in learning to manage their own behavior?
\ = 4

Indicator: Direct Instruction in Student Behavioral Self-Management

Quality Indicator | Description/Look Fors: | Comments/Evidence
Component 1: Promotion of Self-Regulation
Students learn to initiate, e The teacher provides direct instruction in self-
persevere and complete management, self-reinforcement, self-evaluation,
tasks, to monitor and change self-instruction and self-talk.
behavior, and to plan future e The teacher provides opportunities for students to
behavior when faced with new practice setting personal short- and long-term
situations. behavioral goals.

e The teacher and students have a system in place
to provide feedback on goals.

e The teacher uses signals and cues to alert
students to assess and monitor their own behavior.

e The teacher provides opportunities for students to
measure their own progress and chart their
successes.

Observation, lesson plans, behavioral charts,
student interviews

RESOURCES/TOOLS:

e Teaching Young Children Self Control

e Self-Requlation: The Second Core Strength; by Bruce Duncan Perry, M.D., Ph.D.
e How To: Teach Students to Change Behaviors Through Self-Monitoring

Component 2: Promoting Thinking about Behavior

Teacher encourages, and | « The teacher provides direct instruction in problem |
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http://usm.maine.edu/sites/default/files/smart/colvin.pdf
http://iris.peabody.vanderbilt.edu/case_studies/ICS-001.pdf
http://www.pbismaryland.org/New%20Team%202011/BOQ%20for%20New%20Team%20Training%202011.htm#PBISTEAM
http://www.scholastic.com/teachers/article/classroom-organization-physical-environment
http://www.apbs.org/Archives/Conferences/fourthconference/Files/Simonsen_fairbanks.pdf
http://csefel.vanderbilt.edu/modules/module1/handout4.html
http://www.nasponline.org/resources/handouts/behavior%20template.pdf
http://teacher.scholastic.com/professional/bruceperry/self_regulation.htm
http://www.interventioncentral.org/self_management_self_monitoring

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE

BEHAVIOR: Classroom Management

students engage in,
systematic problem-solving
about behavior.

solving strategies for decision-making, exploration,
classification, and hypothesizing about behavior.

The teacher allows/encourages students to
engage in problem solving model.

The teacher provides think-aloud demonstrations
about behavior and social problem-solving.

The teacher encourages students to talk about
their thinking about their behavior; i.e., discuss
what they know and don’t know, participate in
paired problem-solving, write in a thinking journal.

The teacher poses questions about behavioral and
social situations which promote thinking.

Teacher allows wait time when eliciting a response
after a student has been questioned.

Lesson plans, observation, student interviews

RESOURCES/TOOLS:

e The Iris Center at Vanderbilt University- Self Regulation Module
e University of Nebraska-Lincoln, Cognitive Strategy Instruction: Self-Reqgulation

e Reflective Thinking

N by ~
%@3@’ Key Question:| Are teachers supported in developing and implementing effective classroom management strategies?

Indicator: Professional Development/District Support

Quality Indicator

Description/Look Fors:

Comments/Evidence

Teachers are supported in
developing and implementing
evidence-based classroom
management strategies by
the district and school
leadership.

District/school prioritizes the establishment of and
training in School-Wide Positive Behavior Support
(SWPBS).

At the beginning of the year, teachers collaborate
on shared student expectations and management
strategies.

New teachers receive training in SWPBS,
classroom management, and individual student
support in their first year.
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http://iris.peabody.vanderbilt.edu/sr/chalcycle.htm
http://cehs.unl.edu/csi/self.shtml
http://www.hawaii.edu/intlrel/pols382/Reflective%20Thinking%20-%20UH/reflection.html

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE

BEHAVIOR: Classroom Management

School administrators and leaders support and
participate in training on Positive Behavior
Support.

Teacher personnel development plans include
specific goals related to the use of positive
classroom management strategies.

Teachers receive specific and timely feedback on
their provision of SWPBS.

The need for targeting additional professional
development is determined based on the collection
and analysis of school wide behavioral data.

PDP, QIP, training schedules, school and
district improvement plans

RESOURCES/TOOLS:

e PowerPoint: Behavior Management in Classroom Settings: Basics, Sugai

e Teacher Vision: Classroom Management (various topics)

e TQ Connection Issue Paper: Effective Classroom Management: Teacher Preparation and Professional Development
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http://www.pbis.org/common/pbisresources/presentations/sugaiclassmanage022007.ppt
http://www.teachervision.fen.com/classroom-discipline/resource/5806.html
http://files.eric.ed.gov/fulltext/ED543769.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Classroom Management
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Classroom Management
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Small Group Interventions (SGI) for At-Risk Students

Small group intensive interventions for at-risk students (also referred to as targeted, Tier 2, or secondary interventions) are designed
to build skills with a subset of students with similar behavioral needs who are not responding to the school-wide system. The
interventions are part of a school-wide discipline program that emphasizes prevention and data-based decision-making to both reduce
problem behavior and improve academic performance.

d Key Questions:| Is there an effective school-wide positive discipline system in place? Have resources been allocated to
sustain small group interventions; i.e., a structure to communicate and monitor implementation and professional development?

SGI Indicator: School/District Infrastructure

Quality Indicator \ Description/Look Fors: \ Comments/Evidence
Component 1: District and Administrative Support
There is visible district and e The principal is an active participant in planning
administrative support for and implementing small group interventions.
implementing targeted small | «  Principal and district administration provide
group Interventions. program oversight to ensure program is being

delivered as designed.

e Adequate resources and programmatic flexibility
are provided to implement small group
interventions with fidelity.

e The district governance (e.g., Board) and school
community are informed, at least annually, of
program effectiveness.

Meeting rosters, memos, records of classroom
visits, budgets, schedules, job descriptions,
BOE minutes, newsletters/website

RESOURCES/TOOLS:

e Administrator Role: Description of active roles for the principal in supporting behavioral intervention systems:
http://pbismissouri.org/administrators

e What Every Administrator Needs to Know about School Wide PBS: http://www.mslbd.org/Admin_Conference/Lewis%2010-5-

06.pdf

Component 2: Intensification of School-Wide System

The school-wide behavioral e There is a consistent school-wide positive
system is intensified for discipline system in place.
targeted students and e Team uses on-going behavioral data, like office
settings. discipline referrals, to identify both students and

_ _ school settings in need of intensive interventions.
(See Office of Special e When at-risk students are identified, a plan is
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http://pbismissouri.org/administrators
http://www.mslbd.org/Admin_Conference/Lewis%2010-5-06.pdf
http://www.mslbd.org/Admin_Conference/Lewis%2010-5-06.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Small Group Interventions (SGI) for At-Risk Students

Education QI Form on developed and implemented to increase intensity
School-Wide PBS for Quality of school-wide program for those students; (e.g.,
Indicators of a school-wide reteaching and preteaching expectations, increasing
behavioral system.) frequency & relevance of acknowledgements, modifying

procedures and/or increasing consistency of
consequences for those students).

e When a problem setting is identified, a plan is
developed and implemented to increase intensity
of the school-wide program in that setting; (e.g.,

reteaching expectations, increasing School-wide program evaluation, action or

acknowledgements, modifying procedures andfor implementation plan, office discipline referrals,
increasing consistency of consequences in that setting). data records, team minutes, monitoring

e Frequency of monitoring of behavior for those checklists/forms
students and/or that setting increases during
intervention.

RESOURCES/TOOLS:

e Check In Check Out Manual (draft): For an example of a system for intensifying the school-wide system for identified at-risk
students: http://www.umassmed.edu/uploadedFiles/psychiatry/ COC/PBIS/CICO%20manual%20Sep%2022%20GS.pdf

e Examples of tools for intensifying the school-wide by helping students monitor their own behavior: Daily Behavior Report Card:
http://flpbs.fmhi.usf.edu/tier2/Behavior%20Report%20Card.doc

e Behavior Rating Scale: http://flpbs.fmhi.usf.edu/RTI/Progress%20Monitoring/Behavior%20Rating%20Scale%201.doc

Component 3: Data-Based Decision-Making

An effective data-based e A decision-making process is in place to identify
decision-making process is in students in need of additional small group or
place. individual intervention.

e The process includes analysis of root causes and
selection of interventions based on an
understanding of the function of students’
behaviors.

e Data from multiple sources are used to determine
which at-risk students are in need of small group
interventions, including:
= Valid and reliable behavioral screenings
» Student profiles which include strengths and
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http://www.umassmed.edu/uploadedFiles/psychiatry/COC/PBIS/CICO%20manual%20Sep%2022%20GS.pdf
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Small Group Interventions (SGI) for At-Risk Students

areas of social competence
= Academic as well as behavioral data

= Data on office discipline referrals, attendance Screening data; Progress monitoring data;
and credit accrual daily behavior report cards; intervention
e A team reviews behavioral and social/emotional checklists; Evaluation report, team minutes

data of students in small group interventions at

least monthly to:

= Establish benchmarks for student responses to
interventions

» Make decisions about need for continuation or
modification of interventions for individual
students

» Evaluate system and ensure data collection and
interventions are being implemented as
intended.

RESOURCES/TOOLS:

Example of a Behavior Screening Tool: Overview of Systematic Screening for Behavioral Disorders (SSBD):
http://www.nhcebis.seresc.net/universal_ssbhd

Assessing Targeted Interventions: a tool for thinking about what function each of your targeted interventions addresses
Benchmarks for Advanced Tiers (BAT): Self-assessment tool for assessing implementation of support systems at Tier 2:

http://nyspbis.org/EvaluationTools/Tier2Tier3/BAT/BAT.cfm; Scoring and action planning document:
http://www.pbisillinois.org/evaluation/tier-2-3-tools/BATScoringSummary.docx?attredirects=0
Tier 2 Self-Assessment and Action Plan: From pbis.org, a tool for assessing components of a Tier 2 system:

http://pbis.org/common/pbisresources/tools/Tierll Assessment_ActionPlan.pdf

Tier2/Tier 3 Tracking Tool: Tool to monitor system response to interventions at Tiers 2 & 3:
http://www.pbisillinois.org/evaluation/tier-2-3-tools/Tier_2_Tier_3 Tracking_ Tool.doc

Systems Response Tool: Tool for reflecting on and action planning to improve their school’s typical responses to challenging
youth behavior: http://nyspbis.org/EvaluationTools/Tier2Tier3/SRT/SRT.cfm

Tier 2/Tier 3 Systems Guiding Questions: Tool for designing Tier2/tier 3 systems and identifying areas of strength and need in
your current systems: http://www.pbisillinois.org/evaluation/tier-2-3-tools/GuidingQuestions.doc?attredirects=0

Component 4. Evidence-Based Interventions

The research and evidence e The school has a process for selecting small group
base is reviewed in selecting interventions that includes reviewing the research
targeted small group to determine whether those interventions:
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interventions. o have been, or have elements that have
been, evaluated in a peer-reviewed journal,
o have been replicated across investigators,
settings and participants;
o have proven effective in settings similar to
this school;
o have been shown to produce outcomes like
the desired outcome. Web-based resources below, journal articles,
e Evidence is collected on an on-going basis on the | team notes, data analysis reports
effectiveness of the intervention.

RESOURCES/TOOLS:

e What are Evidence-Based Practices? From the University of Missouri: http://ebi.missouri.edu/?page id=52

e I|dentifying and Implementing Educational Practices Supported by Rigorous Evidence: A User Friendly Guide: a tool for
learning how to read research: http://www2.ed.gov/rschstat/research/pubs/rigorousevid/rigorousevid.pdf

e Two examples of websites that identify evidence-based behavioral practices:
» What Works Clearinghouse: link to Special Needs Interventions section: http://ies.ed.gov/ncee/wwc/topic.aspx?sid=19
= Evidence-Based Interventions: http://ebi.missouri.edu/?page _id=227

Component 5: Integrated Delivery of Services

Targeted small group e There are a range of planned alternative
interventions are integrated interventions for at-risk students.

seamlessly into school-wide | « Small group intensive interventions are

programs. continuously available and access to interventions

is rapid and efficient.

e Small group intensive interventions are consistent
with school-wide interventions and reinforcement
systems.

e Small group interventions are available in the
district across all grades levels, emphasizing early
identification in grades K to 3.

e The continuum includes alternative instructional
settings for students at greatest risk for dropping
out, like: school within a school, evening school,
and alternative school.

School-wide discipline plan, QIP, district plan
Special Education BOE report
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RESOURCES/TOOLS:
Programs and Strategies for Positive Behavior: Alternative Educational Strategies: a brief listing of the characteristics identified
in research of effective alternative settings: http://www.emstac.org/registered/topics/posbehavior/intensive/alternative.htm

Component 6: On-going staff development

There is high-quality, on- ¢ All school staff are knowledgeable about small
going staff development that group interventions and at least 80 percent support
includes technical assistance the program

in implementing best e Appropriate school staff are fully trained in
practices. providing general and disability-specific small

group interventions

o New personnel are oriented to interventions

e Technical assistance is provided to teachers about
components of interventions

e A system is in place to check fidelity of
implementation and provide re-training as needed

e Staff regularly share effective practices across and
within grade levels

e Staff are regularly acknowledged for their
implementation of the program

Survey results, attendance records, training
evaluations, teacher report, surveys,
observation checklists

RESOURCES/TOOLS:

e PowerPoint on Secondary Level Behavioral Interventions from pbis.org: For teams just beginning to develop Targeted
Interventions: http://www.pbis.org/common/pbisresources/presentations/Lewis_BC_Tierll.ppt

e Training Tools from the Florida Positive Behavior Support Project: http://flpbs.fmhi.usf.edu/resources_targetedgroup.cfm

e Training Resources form the lllinois PBIS Network: http://www.pbisillinois.org/curriculum
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= Key Question: Does the school have effective, evidence-based, targeted small group interventions in place for behaviorally
at-risk students?

The following Components appear consistently in a variety of research-based small group targeted interventions. The Look

Fors are examples of research-based activities that might be included as part of that component.

SGl Indicator: Evidence-Based Small Group Intervention Strategies for Students who are Behaviorally At-Risk

Quality Indicator \ Description/Look Fors: | Comments/Evidence

Component 1. Family/School Connection

There are systems in place to | ¢ Behavior is viewed as an interaction between

maintain and strengthen the school, home, student, and community.

family/school connection. e Intervention plans are developed in collaboration
with family and student.

e Parents are provided training in positive discipline
procedures and problem solving.

e Parents are provided training in supporting their
children in school/academic activities.

e Parent-to-parent connections are developed
through parent group meetings.

e School staff make home visits.

e Strategies are in place to increase home-school
communication and a working partnership that
ensures consistent reinforcement of agreed-upon

Surveys, plan sign-off, attendance and
training evaluations, notes home, phone logs,

behaviors. : : service logs, meeting minutes, collaborative
e Families are connected to community/social programs
services.

e School works actively with community-based
organizations.

RESOURCES/TOOLS:

e Team, Family checklist. Check family involvement and family support.
http://www.pbis.org/pbis_resource_detail_page.aspx?Type=4&PBIS ResourcelD=265

e Matrix of family involvement to plan at each Tier.
http://www.pbis.org/pbis_resource_detail_page.aspx?Type=4&PBIS ResourcelD=266

e School Family Connections, research findings, implementation. http://www.netc.org/focus/challenges/school.php

e Emerging Issues in School, Family, and Community Connections. http://www.sedl.org/connections/resources/emergingissues.pdf
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Component 2: Relationship Building

Activities are in place that are | e There is a positive school climate in which at-risk

designed to connect at-risk students are included and feel accepted.
students to all parts of the e Students are engaged in specific activities to build
school and community. positive peer relationships, like peer tutoring, social

groups, and after-school activities.

e Students are engaged in specific activities to build
positive student-staff relationships, including
mentoring and tutoring.

e Students are engaged in specific activities to build
a positive connection to the school, including
extracurricular activities and cross-age tutoring.

e Students are engaged in specific activities to build
positive family relationships, like family recreational
activities.

e Students are engaged in specific activities to build
positive community relationships, like service
internships and mentoring.

Surveys, enrollment records, attendance

RESOURCES/TOOLS:

Student School Climate survey http://www.welcomingschools.org/pages/student-school-climate-survey

Teacher and Student School Climate survey: http://schoolclimatesurvey.com/surveys.html

Example of a Systematic Mentoring Program:

= Powerpoint: Check In Check Out (the BEP, Behavior Education Program)
http://www.pbis.org/common/cms/documents/Foruml11 Presentations/A11 Hawken.pdf

= Handout (A11) with questions to direct implementation of CICO.
http://www.pbis.org/common/cms/documents/Forum11 Presentations/A11 Handout BEPDevelopment.doc

Current Trends and Issues in Youth Mentoring: Brief overview in PowerPoint Format

Value of Youth Mentoring: http://www.mentoring.org/about_mentor/value _of mentoring/

What Works for Youth During Transitions to Adulthood: Fact Sheet

Mentoring: Training Tools

National Mentoring Center, Education Northwest Newsletter: Lessons Learned. Planning a School-based Mentoring Program

http://educationnorthwest.org/webfm_send/1045

How to Build a Successful Mentoring Program http://www.mentoring.org/downloads/mentoring_415.pdf

Engaging Students Through School Connectedness: http://cecp.air.org/download/MCMonographFINAL.pdf
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How to Start and sustain a peer to peer mentoring program: https://www.ncjrs.gov/html/youthbulletin/9907-4/contents.html

Developing Peer Relationships: Strategies for Mentors: http://www.ccsf.edu/~mentor/HTML Pages/PeerMentoring.html

Restorative Justice Practices - Description: http://www.iirp.edu/whatisrp.php
Restorative Practices in Schools - overview: http://www.transformingconflict.org/Restorative Justice in Schools.html

e Restorative Practices in School Context: http://www.transformingconflict.org/Restorative Justice in a school context.htm

Component 3: Social Skills Instruction Selected and Provided

A research-supported social
skills curriculum is taught to
targeted students.

At-risk students are instructed utilizing a supported
and consistent social skills curriculum using
cognitive-behavioral principles.

Instruction addresses the acquisition, performance
and generalization of the following types of
prosocial behaviors:

o effective communication
group participation and cooperation strategies
managing and expressing emotions
empathy and perspective taking
ability to set and achieve goals
problem-solving and conflict resolution
developing a self-reflective, open approach to
daily living
o self-monitoring, self-regulating, and self-

reinforcement strategies

o team building.

0O O O O O O

Curricular materials provide technical validation
data including results of outcome studies.

Curricular materials include assessment
procedures for screening, monitoring progress, and
instructional decision-making.

Instructional strategies include modeling, role-
plays, feedback and generalization training.

Adults model positive social interactions.

Students are engaged in activities in which they
are supported in generalizing skills, in settings
such as the classroom, afterschool recreational

Curriculum guide, lesson plans, observations,
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programs, internships, play and social groups, and
hands-on learning.

enrollment records, attendance

RESOURCES/TOOLS:

e PowerPoint presentation on evidence-based social skills instruction:
http://www.pbis.org/common/cms/documents/Forum10 Presentations/D5 E5 Newcomer.pptx

e Social Skills Overview.http://www.nasponline.org/resources/factsheets/socialskills fs.aspx

e Aggression Replacement Training Overview. http://uscart.org/new/trainings/aggression-replacement-training/
e Safe and Sound Guide: An Educational Leader’s Guide to Evidence-Based Social and Emotional Learning (SEL) Programs

e Social Skills: Promoting Positive Behavior, Academic Success and School Safety — Fact Sheet

Component 4. Academic Support

Additional academic supports
are provided to behaviorally
at-risk students.

Classroom instruction is engaging and instructional
techniques/methods are varied for non-traditional
learners.

Match between student abilities and instruction
level is assessed and addressed.

Tutoring is provided in areas of academic delay.

There are research-based small group and
individual academic interventions.

Instructional techniques/methods are reflective of
differences in student experiences, interests, and
cultures.

Social-emotional skills and strategies are included
in all academic instruction.

Students are taught meta-cognitive skills; i.e., they
learn to think about how they learn.

Enrollment records, attendance, student work

Assessment and instruction in vocational skills is
provided, if appropriate.

product, evaluation results, lesson plans,
school plan, assessment report

RESOURCES/TOOLS:

For detailed information on Special Education Instructional Practices http://www.p12.nysed.gov/specialed/techassist/specedQl.htm
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Component 5: Transitions Addressed

Programs are in place to help | e Proactive strategies are in place for students
students make successful transitioning from:

transitions of all types. = home to school.

» school system to school system.

= class to class.

» program to program.

* building to building. School plan, common planning schedule,
= school to postsecondary. meeting records, transition plans, IEPs

RESOURCES/TOOLS:

Post-Secondary Transition Websites:

e Self-determination: http://www.imdetermined.org/

e Exploring careers and preferences: https://www.careerzone.ny.gov/views/careerzone/index.jsf

e Career Development and Occupational Studies Resource Guide (CDOS) http://www.p12.nysed.gov/cte/cdlearn/

e Connecting college students with disabilities to access higher education and employment issues:
http://weconnectnow.wordpress.com/

Component 6: Effective In-School Suspension

In-school suspension has the | e In-school suspension programs have a coordinator

elements required to insure and a consistent set of written policies.

Success. ¢ In-school suspension classes have low student-
teacher ratios.

e Classroom teachers provide daily assignments for
students in in-school suspension.

¢ In-school suspension programs include time for
assessment and intervention focused on
developing replacement behaviors.

e Parents are notified of in-school suspensions and
involved in the process.

¢ In-school suspension options are offered that
include service to the school community.

Program description, school plan, daily
program records, lesson plans, FBAs

RESOURCES/TOOLS:
e Factors of Effective In-School Suspension: http://successfulschools.org/wp-
content/uploads/trip _iss edited.pdf?phpMyAdmin=168c4a6ce7{3t76b9b6da
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e Powerpoint: Using In-School Suspension as an Intervention: www.pbismaryland.org/SI2009/HCPSISS PBIS 09.ppt

Key Question:| Are proactive classroom and non-classroom behavioral support systems in place to reduce need for targeted small
group interventions? (See Office of Special Education Quality Indicator on Classroom Management for more in-depth indicators)

SGI Indicator: Classroom Behavioral Supports

Quality Indicator | Description/Look Fors: | Comments/Evidence
Component 1. Classroom Management
Effective classroom e Classroom behavioral expectations are aligned
management strategies are with school-wide behavioral expectations.
used in all classrooms. e Classroom behavioral expectations are explicitly

taught in all classrooms.

e Consequences for problem behavior in the
classroom are consistent with school-wide plan.

e Students in every classroom receive a greater
number of positive than negative
acknowledgements.

e Students in every classroom are engaged in
meaningful academic work.

e Routines from one classroom to the next are not in

Posters of class rules, teacher/student
interview, lesson plans, student interviews,
office discipline referral forms, teacher/student
interview, observations

conflict.
Component 2: Nonclassroom Behavioral Supports
Effective management e Behavioral expectations for hallways, playgrounds,
strategies are used in all buses, cafeteria, bathroomsé& other nonclassroom
nonclassroom settings. settings are aligned with school-wide behavioral

expectations.

e Behavioral expectations for each setting have been
explicitly taught.

e Consequences for problem behavior in these
settings are consistent with school-wide plan.

e Students receive a greater number of positive than
negative acknowledgements in these settings.

e Paraprofessionals and other staff responsible for
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these settings have been trained in the school-wide | Posters in each setting, lesson plans, office
program. discipline referral forms, student/staff

» Paraprofessionals/other staff responsible for these | interviews, training schedule, sign-ins, staff
settings receive data on program implementation. meeting minutes

%,37_‘2@ IKey Question: Does the school have a consistent and comprehensive system for developing and implementing interventions
! for students with significant individualized behavioral support needs? (See Office of Special Education Quality Indicators on
Intensive Individualized Behavioral Interventions for more in-depth indicators)

SGIl Indicator: Interventions for students with chronic difficulties

Quality Indicator | Description/Look Fors: | Comments/Evidence
Component 1: Intensive Interventions for Students with Chronic Behavioral Difficulties
Evidence-based intensive e School maintains and reviews records of student
individualized interventions for behavior in order to identify chronic behavior
students with chronic and concerns.
severe behavioral difficulties |« Support teams are available to staff when concerns
are in place. arise regarding student behavior.

e Functional assessments are conducted for all
students in need of an individualized behavior plan.

¢ Individualized behavior plans are implemented with
fidelity.

¢ Individualized strategies to address student
behavior are implemented across all school
environments.

e Quality assessments are completed on a timely
basis.

¢ Individualized assessment and intervention
strategies build on school-wide practices.

e School has established team to work with
community agencies and families to provide
wraparound services.

Behavioral incident reports, team roster, staff
memo, FBAs, IEPs, BIPs & teacher reports,
team minutes
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Students with High and Low Risks for Antisocial Behavior. Canadian Journal of School Psychology, 22(1), pp. 32-49.
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http://www.ndpc-sd.org/documents/Practice_Guides/CBI_Practice_Brief.pdf
http://www.ndpc-sd.org/documents/Practice_Guides/CBI_Practice_Brief.pdf
http://www.eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ643028&ERICExtSearch_SearchType_0=no&accno=EJ643028
http://www.eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ553926&ERICExtSearch_SearchType_0=no&accno=EJ553926
http://rse.sagepub.com/content/12/4/33.abstract
http://www.ncset.org/publications/viewdesc.asp?id=3448
http://www.ncset.org/publications/viewdesc.asp?id=3448
http://www.nwrel.org/scpd/sirs/9/c017.html

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Small Group Interventions (SGI) for At-Risk Students

Websites that provide on-going reviews of small group behavioral interventions

Center for the Study and Prevention of Violence: Reviews of violence prevention programs

Find Youth Info: Scroll down to the Evidence-Based Program Directory

New York State Office of Mental Health: Evidence Based Treatment Dissemination Center

Office of Juvenile Justice and Delinquency Prevention: Model Programs Guide with searchable database of evidence-based
delinquency prevention and intervention programs

Substance Abuse and Mental Health Services Administration: SAMHSA’s National Registry of Evidence-Based Programs and
Practices

Tools for promoting educational success and reducing delinquency, (2007). National Association of State Directors of Special
Education (NASDSE) and National Disability Rights Network (NDRN). Comprehensive 374 page document providing an in-depth
overview of the issues, and a series of “tools for success” — best and promising practices being implemented with success
throughout the country to prevent students — including those with disabilities — from being referred to the juvenile justice system due
to their behavior in school. Has a chapter on Targeted Interventions

What Works Clearinghouse Dropout Prevention: Website of the Institute of Education Sciences, US Department of Education.
National Dropout Prevention Center for Students with Disabilities: Website of the US Office of Special Education Programs (OSEP)
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http://www.colorado.edu/cspv/
http://www.findyouthinfo.gov/
http://www.omh.ny.gov/omhweb/ebt/
http://www.ojjdp.gov/mpg/mpgSearch.aspx
http://www.samhsa.gov/
http://www.edjj.org/focus/prevention/JJ-SE/TOOLS_Complete%20(4-16-07).pdf
http://ies.ed.gov/ncee/WWC/reports/topic.aspx?tid=06
http://www.dropoutprevention.org/

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

Individualized Intensive Interventions focus on addressing the needs of students who exhibit recurring problem behaviors that are not
sufficiently addressed by a school’s broader behavioral systems. The interventions are developed for individual students, but are most
effective when they work in conjunction with existing systems (i.e., positive school-wide, classroom, and small-group behavioral
supports). Individualized Intensive Interventions are designed by a comprehensive team to thoroughly analyze, address, and monitor
the needs of students with these more severe or chronic behaviors, and are most often developed in the form of Functional Behavioral
Assessments (FBAs) and Behavioral Intervention Plans (BIPS).

N ~
%—:’zﬂ@)’ IKey Question:| Does the school have a consistent effective school-wide discipline system, with sufficient allocation of resources
to include an efficient system for addressing the needs of students with severe or chronic behavioral problems? (See Office of Special
Education Quality Indicator on School-Wide Positive Behavioral Systems for more in-depth indicators)

Indicator: School Infrastructure

Quality Indicator |

Description/Look Fors:

Comments/Evidence

Component 1:

There is an effective positive | e
school-wide discipline system
in place.

There is a school-wide system for addressing

discipline that includes:

o increasingly intensive interventions;

o o0n-going assessment to determine student
need for intervention; and

o use of a data-driven problem-solving process.

The principal provides oversight of system,
including process for implementing individualized
interventions, to ensure it is being delivered as
designed.

The principal is an active participant in planning
and implementing intensive individualized
interventions.

Adequate resources and programmatic flexibility
are provided to implement individualized
interventions with fidelity.

Access to school-based intensive interventions is
rapid and efficient.

Written, school-wide discipline procedures,
meeting rosters, memos, records of classroom
visits, budgets, schedules ,job descriptions,
plan description, IST or referral records
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

Component 2: Professional Development

Staff are trained in effective e Appropriate school staff are fully trained in

intensive individual behavioral providing intensive individual interventions.

interventions. o Appropriate school staff are fully trained in their
role in assessing the functions of student behavior.

e Technical assistance is provided to responsible
parties about components of intervention plans.

e A system is in place to check fidelity of
implementation and provide retraining as needed.

e Staff regularly share effective practices across and
within grade levels.

e Staff are regularly acknowledged for their
implementation of the program.

Attendance records, training evaluations,
teacher reports, surveys, observation
checklists

N =
T%"E’@ Key Question:| Are proactive classroom behavioral support systems in place to reduce the need for small group and
individualized interventions? (See Office of Special Education Quality Indicator on Classroom Management for more in-depth
indicators)

Indicator: Behavior Management

Quality Indicator \ Description/Look Fors: \ Comments/Evidence
Component 1. Classroom Management
Effective classroom e Classroom behavioral expectations are aligned
management strategies are with school-wide behavioral expectations.
used in all classrooms. e Classroom behavioral expectations are explicitly

taught in all classrooms.

e Consequences for problem behavior in the
classroom are consistent with school-wide plan.

e Students in every classroom receive a greater
number of positive than negative
acknowledgements.

e Students in every classroom are engaged in
meaningful academic work.

e Routines from one classroom to the next are not in
conflict.
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

Component 2: Nonclassroom Behavioral Supports

Effective management e Behavioral expectations for hallways, playgrounds,
strategies are used in buses, cafeteria, bathrooms & other nonclassroom
nonclassroom settings. settings are aligned with school-wide behavioral

expectations.

e Behavioral expectations for each setting have been
explicitly taught.

e Consequences for problem behavior in these
settings are consistent with school-wide plan.

e Students receive a greater number of positive than
negative acknowledgements in these settings.

e Paraprofessionals and other staff responsible for
these settings have been trained in the school-
wide program.

e Paraprofessionals and other staff responsible for
these settings receive data on program
implementation.

_x v [Key Question:| Does the school have a consistent, high quality system for small group intervention for at risk students?
= @ (See Office of Special Education Quality Indicator on Targeted Small Group Behavioral Interventions for more in-depth
indicators)

Indicator: Interventions for At-Risk Students

Quality Indicator | Description/Look Fors: | Comments/Evidence

Component 1: High Quality Small Group Intervention

Evidence-based small group | e There is a consistent and timely referral process in

interventions for behaviorally place to identify students for small group

at-risk students are in place. intervention.

e A team develops, monitors, and assists with
implementation of targeted interventions.

e The team conducts monthly updates on targeted
interventions, implementation and student
progress.

e Targeted strategies build on school-wide practices
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

(e.g., use same set of school rules, teach similar

expectations, use school reinforcement system).
e School has evidence-based practices for small At risk criteria policies, monitors are identified,

group interventions. training dates, written description of
secondary strategies, written action plan

Note: In regulations, FBAs and BIPs should be considered for a student with a disability when:

v’ the student exhibits persistent behaviors that impede his or her learning or that of others, despite consistently implemented general
school-wide or classroom-wide interventions;

the student’s behavior places the student or others at risk of harm or injury;

the CSE or CPSE is considering more restrictive programs or placements as a result of the student’s behavior; and/or

a student’s behavior resulting in suspensions or removals has been determined to be related to the student’s disability.

conducting a Functional Behavior Assessment:

an appropriate consent is required through the CSE/CPSE process; and

information obtained through the FBA process should be documented and/or referenced in the development of the IEP.

ANANE N NN

Although the FBA and BIP process is required when appropriate for students with disabilities they may also be an excellent tool for any
student with intensive behavioral concerns.

N by ~

Tg;‘@’ Key Question: Do teams identify the problem behavior(s) of students with chronic difficulties in concrete, measurable
terms? Do they determine why the student engages in problem behaviors that impede learning and how the environment is related to
the behavior(s)?

Indicator: Developing Intensive Individualized Behavioral Interventions: Functional Behavioral Assessments

Quality Indicator | Description/Look Fors: | Comments/Evidence

Component 1: FBA Team Process and Composition

FBAs should be developed e Administration understands and supports the FBA process and

through a team process. team decision, and allocates resources.

e Team has understanding and sensitivity to student’s culture and
community.

e Team can articulate established problem solving process.

e Team includes people who understand the FBA process, can
conduct functional assessments, and can analyze and monitor
data.
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QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

Team contributes to development of FBA and consists of persons
who know the student across multiple settings (e.g., teachers,
student, parents, support staff, administrators).

Team reviews and summarizes data, refines description of
problem behavior, and develops BIP or other intervention.

FBA team list, FBA, survey,
implementation fidelity, team
interview, team notes, BIP.

RESOURCES/TOOLS:

Functional Assessment Team Form

Behavior Support Plan Form

Behavior Support Team Self-Checklist

Component 2: Identifying Problem Behavior

Baseline data are collected
on the clearly defined
behavior using multiple
sources.

Data are collected to clearly define problem behavior using
multiple sources and individuals such as referral form,
attendance, anecdotal.

Problem behavior is defined in concrete, measurable and
observable terms: Behavior is described in sufficient detail so if a
stranger sees the behavior h/s would be able to identify it.

Only one problem behavior is described at a time (behaviors may
serve multiple functions).

Direct observation of the problem behavior and additional
multiple sources of relevant data are collected using a variety of
tools, including but not limited to:

o anecdotal reports and behavioral referrals;

o review of student records; and

o interviews with the parent/s and student surveys/checklists.

Baseline measures are taken to determine occurrence/non-
occurrence of problem behavior across:

o activities,

o settings,

o people, and

o times of day.

Baseline measures include frequency, duration, intensity and/or
latency (how long it takes a student to respond).

Problem behavior defined in
FBA, copy of data collection
tools/summary of data, progress
monitoring report dates set,
conducted and noted
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http://flpbs.fmhi.usf.edu/revision07/tertiary/FBABSP.pdf
http://flpbs.fmhi.usf.edu/revision07/tertiary/FBABSP.pdf
http://flpbs.fmhi.usf.edu/revision07/tertiary/behavioral%20support%20plan%20form%205.21.03.pdf
http://flpbs.fmhi.usf.edu/revision07/tertiary/pbs%20plan%20self%20check%2010.10.01.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

Component 3: Contextual Factors

: Factors Influencing Behavior

Factors that maintain the e Setting events (factors that increase the likelihood of the behavior
problem behavior are occurring such as problems at home, on the bus, classroom
identified. activities, tasks) are identified.

e Antecedents (people, events, activities that occur before the
problem behavior) of the problem behavior are identified.

e Consequences (events that consistently follow the problem
behavior) that maintain the problem behavior are identified.

O O O O

O

e Consideration is given to:

Medical/psychological/psychiatric diagnoses
Parental input

Cultural/ethnic factors

Gender

Developmental/maturational level

RESOURCES/TOOLS for Components 2 & 3:
FACTS (Functional Assessment Checklists for Teachers and Staff)
The F-BSP planning tool to build a behavior support plan using FBA. Also includes a Competing Pathway Chart or Competing Behavior

Chart

ABC Observation Form with Examples record the "A-B-C's" during a behavioral observation.

Possible sources of data
FBA Manual

ABC Observation Chart and Examples

Behavior Observation Card
Problem Behavior Questionnaire

Component 4. Hypothesis and replacement behavior development

Function of the behaviorand | e A

replacement behavior(s) are events, antecedents, problem behavior and consequences) is
identified. developed and written.

competing behavior pathway (the relationship between setting

e A written hypothesis statement is developed as to the function
the problem behavior serves for the student (e.g., avoidance,
control, attention, etc.) based on that competing pathway.

e The hypothesis is written in terms that are observable and
measurable.
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http://www.pbis.org/common/pbisresources/tools/EfficientFBA_FACTS.pdf
http://www.pbis.org/common/pbisresources/tools/F_BSP_protocol.doc
http://www.pbis.org/common/pbisresources/training/Targeted%20Intervention%20Manual-pgs%2039-76.doc
http://flpbs.fmhi.usf.edu/revision07/tertiary/Possible%20Sources%20of%20Data.pdf
http://flpbs.fmhi.usf.edu/revision07/tertiary/Possible%20Sources%20of%20Data.pdf
http://cecp.air.org/fba/problembehavior/funcanal.pdf
http://www.specialconnections.ku.edu/?q=behavior_plans/functional_behavior_assessment/teacher_tools/antecedent_behavior_consequence_chart%20
http://www.mybehaviorresource.com/dynamic/Tier_3/Behavior_Observation_Card.pdf
http://schools.nyc.gov/documents/d75/related/counseling/PROBLEM%20BEHAVIOR%20QUESTIONNAIRE.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

e The hypothesis is tested by manipulating the setting event,
antecedent and/or consequence.

e A replacement behavior(s) (appropriate behaviors that serves the
same function as the problem behavior) is identified.

 Baseline data are collected on the replacement behavior(s). FBA

RESOURCES/TOOLS:

Hypothesis Statement

Practical Functional Behavioral Assessment Training Manual for School-Based Personnel by Sheldon Loman, PhD &
Christopher Borgmeier, PhD

Rubric for evaluating hypothesis statement

N ~
f’%ﬁ—z@' Key Question:| Do teams develop intervention plans that are measurable, that identify and teach replacement behaviors,
and include supports and proactive strategies to prevent problem behavior from occurring?

Indicator: Developing Intensive Individualized Behavioral Interventions: Behavior Intervention Plan

Quality Indicator | Description/Look Fors: ] Comments/Evidence

Component 1: Behavior Intervention Plan

Comprehensive BIPs are | ¢ The team developing the BIP consists of persons who will be involved
developed based on the in implementing the plan (e.g., teachers, student, parents, support
FBAs, and are staff).
implemented with fidelity. | « Team uses FBA data to develop planned interventions.
e BIP is in written form.
¢ BIP includes the following components:
o Identification of the problem behavior
Baseline data for identified behavior
Hypotheses as to why behavior occurs
Replacement Behaviors to be taught
Intervention strategies
Methods and frequency for data collection
o Dates for progress monitoring
¢ Individuals responsible for implementing each component of the plan
are identified on BIP by name and role.

O O O O O
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http://www.njea.org/PDFs/Review_Jan2010_autism_Table1.pdf
http://www.pbis.org/common/pbisresources/publications/PracticalFBA_TrainingManual.pdf
http://www.msde.maryland.gov/NR/rdonlyres/5F4F5041-02EE-4F3A-B495-5E4B3C850D3E/22801/DisciplineofStudentswithDisabilities_September2009.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

e The plan includes explicit and direct instruction for the teaching of
replacement behavior.

¢ Intervention strategies are proactive and positive, designed to reduce
problem behavior. This might include necessary changes to the
following:

o Environment (e.g., physical arrangement of the room, adult
patterns of behavior)

o Schedules or routines

o Instruction

o Academic tasks/assignments.

¢ Interventions are designed to accomplish long-term change, not just
to react to immediate situations.

e Responsibilities for BIP implementation are clearly communicated to
all those involved such as: general/special education teacher, related
school staff, nonteaching staff (e.g., bus driver).

¢ Plan is supported by all stakeholders to include: administrator(s),
teacher(s), support staff, noninstructional staff.

e BIP interventions, data collection and monitoring begin and proceed
on planned dates.

e Contingency/crisis plan is developed as needed.

BIP linked to hypothesis, team
membership/participation, BIP,
plan is implemented, progress
monitoring data

RESOURCES/TOOLS:

Classroom Management Checklist (*adapted from Geoff Colvin's Classroom Strategies)

Learnet — What Problems are Seen? common causes for problem behavior (hypothesis), organizing observations to confirm
hypothesis, and prevention strategies. Provides scripts /tutorials on specific replacement skills.

Behavior Support Plan Template Behavior Support Team Planning Guide.

New Jersey Positive Behavior Supports in Schools Individual Resources

Understanding and Responding to Escalating Behavior

Anger Management Programs

Practical Functional Behavioral Assessment Training Manual for School-Based Personnel by Sheldon Loman, PhD &
Christopher Borgmeier, PhD

Component 2: Replacement Behaviors

Behaviors are identified ¢ Replacement behaviors are selected so that they successfully serve
and taught that are the same function as the problem behavior.
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http://usm.maine.edu/sites/default/files/smart/colvin.pdf
http://www.projectlearnet.org/
http://www.pbis.org/common/pbisresources/tools/BSP_Template.doc
http://www.njpbs.org/resources/individual.htm
http://www.pbis.org/common/pbisresources/tools/0407sugaiunderstandingescalation.doc
http://www.pbis.org/common/pbisresources/training/Violence%20Prevention%20Programs.doc
http://www.pbis.org/common/pbisresources/publications/PracticalFBA_TrainingManual.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

intended to replace the
problem behavior.

Settings and conditions where replacement behaviors are expected to
occur are identified.

Replacement behaviors are appropriate to the age of the student and
the setting where the behavior is expected to be demonstrated.

Replacement behavior is identified as addressing either:

o Skill deficits (a skill the student needs to learn) OR

o Performance deficit (skill student has but doesn’t perform
consistently)

Specific plan for teaching replacement behaviors is identified.

Plan clearly identifies skills that need to be taught to student.

Plan provides specific details regarding instruction and teaching
strategies to be used.

Strategies to acknowledge replacement behaviors are determined.

Baseline frequency of replacement behavior is collected.

Identified staff have skills and resources needed to implement the
plan.

FBA/BIP, progress monitoring
data

RESOURCES/TOOLS:

PowerPoint with information on teaching replacement behaviors
Strateqies for identifying appropriate replacement behaviors based on function

Rubric for evaluating possible replacement behaviors

Brief overview of BIP with section on qualities of replacement behaviors
Identifying replacement/alternate behaviors

Component 3: Conseguences

The consequences of
the behavior are
managed in order to
increase expected
behavior and decrease
problem behavior.

Artificial and natural consequences that will increase positive and
decrease problem behavior are identified.

Student preferences for consequences are identified.

Student is aware of and/or has participated in selection of natural and
artificial positive/negative consequences (when appropriate).

Consequences are designed to accomplish long-term change, not just
to react to immediate situations.

Frequency/intensity/duration of consequences are the least amount
required to result in the desired behavior.

Schedules for reduction/fading of consequences are noted.
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http://www.coe.ufl.edu/Faculty/Scott/Terrys/3616/lectures/Lecture%209.pdf
http://cecp.air.org/fba/problembehavior3/strategies3.htm
http://www.pent.ca.gov/beh/qe/bipscoringrubric.pdf
http://ec.ncpublicschools.gov/instructional-resources/behavior-support/resources/behavior-intervention-plan
http://iris.peabody.vanderbilt.edu/module/fba/cresource/what-should-ms-rollison-know-about-behavior-in-order-to-help-joseph-2/fba_05/

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

e The written plan includes this information related to student
preferences for consequences. FBA, BIP, IEP

RESOURCES/TOOLS:

Force Choice Reinforcement Menu

Tip Sheet on differential reinforcement

Stimulus Preference Assessment directions — method for identifying reinforcers

Component 4. Monitoring and Evaluation of Plan

A process is in place for | ¢ Data are collected and analyzed on an on-going basis to monitor

monitoring, evaluating fidelity of implementation of the plan. (Are people doing what they are
and modifying the plan supposed to be doing according to the plan?)
as determined. e A formal progress monitoring schedule is developed for efficient

collection of data to monitor the effect of the intervention in increasing
replacement behavior and decreasing problem behavior.

e BIP is revised or concluded based on progress monitoring data. Survey, BIP, progress
e Process is in place to document and report the results of progress monitoring data
monitoring to CSE/CPSE and parent(s). BIP, CSE/CPSE Minutes, IEP

¢ Results of the progress monitoring are considered in decisions to (PLEP)

revise student’s BIP and/or IEP.

RESOURCES/TOOLS:

Functional Behavioral Assessment Behavior Support Plan (F-BSP) Protocol see last page for evaluation plan
Checklist to assess FBA and BIP

Benchmarks for Advanced Tiers with a tool for evaluating Tier 3 Intervention Plans

N Ly ~
?@ \Key Question:\ Is there a structure in place for supporting students with intensive needs that engages the student, family,
school and community agencies?

Indicator: Developing Intensive Individualized Behavioral Interventions: Support for Families with Intensive Needs

Quality Indicator \ Description/Look Fors: | Comments/Evidence

Component 1: Collaborative Planning to develop cohesive supports for families

Structure is in place for | e Team consists of individuals who are relevant to the life of the student (family
student, family and members, members of the family support system, community service
community agencies to providers, agency representatives, school staff, etc.).

develop a collaborative | ¢ Family voice/choice is the driving force of the team process.

plan e Strengths of student & family are identified and built into plan.
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http://flpbs.fmhi.usf.edu/revision07/schoolwide/schoolexamples/Rewards-Incentives/Incentives%20Survey%20and%20Inventory%20Manatee%20County%2011.6.07.pdf
http://165.139.150.129/intervention/Differential.pdf
http://ecs.ovec.org/documents/Preference%20Assessment%20forms.pdf
http://www.pbis.org/common/pbisresources/tools/F_BSP_protocol.doc
http://cecp.air.org/fba/problembehavior3/appendixa.htm
http://flpbs.fmhi.usf.edu/pdfs/3_22_2010/Benchmarks%20for%20Advanced%20Tiers%203%201%2010.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions

¢ Individualized plan is developed by a collaborative team process.

¢ One plan which encompasses all supports and services, out-come based and
culturally competent (responsive).

e Team persists working towards goals of plan until the desired outcome is
achieved.

RESOURCES/TOOLS:

National Wraparound Initiative
Phases of Wraparound Planning
Resources for Understanding and Implementing Wraparound
Education Information Tool
Family/Careqiver Satisfaction Tool
Home, School, Community Tool
Student Disposition Tool

Tertiary Student Discharge Tool
Wraparound Integrity Tool

Youth Satisfaction Tool

Regulations/ Memos

The Office of Special Education publications

e http://www.pl12.nysed.gov/specialed/publications/policy/Blmemo-909.htm
e http://www.pl2.nysed.gov/specialed/behavioral/januaryamend.htm

e http://www.pl2.nysed.gov/specialed/behavioral/

Web Resources

New York State PBIS Technical Assistance Center: www.nyspbis.org

National Wraparound Initiative: www.nwi.pdx.edu

PBIS.org: Tertiary Level Prevention: http://pbis.org/school/tertiary level/default.aspx

Center for Effective Collaboration and Practice: http://cecp.air.org/fba/, www.fape.org/idea/what idea _is/osher/main.htm
National Association of School Psychologists Resource page: www.nasponline.org/resources/completetopiclist.aspx

Office of Juvenile Justice and Delinquency Prevention Program, searchable database of effective programs:
www?2.dsgonline.com/mpg/search.aspx

Promising Practices Network, searchable database of evidence-based programs: www.promisingpractices.net/programs.asp

e National Institute on Drug Abuse Research-Based Guide: 2" Edition (2003): www.drugabuse.gov/pdf/prevention/RedBook.pdf
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http://www.nwi.pdx.edu/
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0CCYQFjAA&url=http%3A%2F%2Fwww.pbis.org%2Fcommon%2Fpbisresources%2Ftraining%2FIntensive%2520Manual%2520Phases%2520of%2520Wraparound.9.14.05BT.doc&ei=P8fiUqCgKsjTsATjqoHAAQ&usg=AFQjCNHwr1k73a62Pkmwx1JI6BKyuuldyw&bvm=bv.59930103,d.cWc
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0CCYQFjAA&url=http%3A%2F%2Fwww.pbis.org%2Fcommon%2Fpbisresources%2Ftraining%2FIntensive%2520Manual%2520Phases%2520of%2520Wraparound.9.14.05BT.doc&ei=P8fiUqCgKsjTsATjqoHAAQ&usg=AFQjCNHwr1k73a62Pkmwx1JI6BKyuuldyw&bvm=bv.59930103,d.cWc
http://nyspbis.org/Wraparound/wraparoundresources.cfm
http://nyspbis.org/EvaluationTools/SIMEO/EIT/EIT.cfm
http://nyspbis.org/EvaluationTools/SIMEO/FST/FST.cfm
http://nyspbis.org/EvaluationTools/SIMEO/HSCT/HSCT.cfm
http://nyspbis.org/EvaluationTools/SIMEO/SDT/SDT.cfm
http://nyspbis.org/EvaluationTools/SIMEO/TSDT/TSDT.cfm
http://nyspbis.org/EvaluationTools/SIMEO/WIT/WIT.cfm
file:///p:/nyspbis.org/EvaluationTools/SIMEO/YST/YST.cfm
http://www.p12.nysed.gov/specialed/publications/
http://www.p12.nysed.gov/specialed/publications/policy/BImemo-909.htm
http://www.p12.nysed.gov/specialed/behavioral/januaryamend.htm
http://www.p12.nysed.gov/specialed/behavioral/
http://www.nyspbis.org/
http://www.nwi.pdx.edu/
http://pbis.org/school/tertiary_level/default.aspx
http://cecp.air.org/fba/
http://www.fape.org/idea/what_idea_is/osher/main.htm
http://www.nasponline.org/resources/completetopiclist.aspx
http://www2.dsgonline.com/mpg/search.aspx
http://www.promisingpractices.net/programs.asp
http://www.drugabuse.gov/pdf/prevention/RedBook.pdf

QUALITY INDICATOR REVIEW AND RESOURCE GUIDE
BEHAVIOR: Intensive Individualized Behavioral Interventions
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